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9ESOdzi A DS | SIFRGSFOKSNRa C2NBg2NR
| have greapleasure in presenting my summigrm 2018 eport to the full Governing body.

My summerreport bookletmust be viewe as one of thre@ver the year which taken together address the
breadth of our work and statory responsibilities across Eastbury Community Sc{it08)

There is a lot of information in this report and governors should read the sections which relate to their areas of
responsibility.

Governors are encouraged to read our newsletter and reguiasit the school website to add to this report,
and develop a deeper understanding of the day to day life at ECS.

This booklet alsoontains some key documentsgternally written reports and reports from staffhich will
help governors in their strategrole and keep them upotdate with the work of the school.

| am extremely grateful to all the leadeasiad stafffor their contributions tothis report,selfevaluation and the

in depth discussions which have allowed me to write this report, which together with previous reports, will help
Governors have a clear and shared understanding of the strengths of the school and what needs to be
improved.

The repats clearly demonstratethe relentless monitoring of our progress in all year groups against the
challenging benchmarks we set ourselgaguite simply we want the progress of all our students to be much
better than average. Given the low starting poinfamany pupils accelerated progress is needed to ensure that
their attainment at key points puts them in the best position for taking their next step into university or modern
apprenticeships.

U I'would be grateful if all Governors can review our-sghibiation (summary in the appendix) and next steps
for further improvemei (our development plap Ourfinal draft proposals foour School Development
Plan for 20182021 can be foundn section 1.2 andthen usethis with your evidence frongour attendance
at subcommittee, visits and external reports to continue your active part in making judgments and
developing the overall strategy for continuedprovement.

i Senior leaders welconfarther questionsoy phone or in an arranged visit, pease do not hsitate to get
in touch with the team byhone or email. If any of the Governing Body have suggestions for information
they would like icluded in any section of this repodo feel free to make suggestions.
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SECTION: Welcome to theSummer2018D 2 S NY 2 NA Q NBL

| have great pleasure in presenting symmerterm 2018 Report to the full Governing body.

I would like to start by thanking the staff for all of their hard work, which has intensified in the run up to
national testing and public examinations. Staff also need congratulating on the excellent news we have been
receiving over thessummerterm to date, and for the forecasted positive sumnressults.Highly professional

and dedicated work has received national recognition. Some of the highlights include:

9 Accreditationas a Leading Edge School

1 ArtsmarkPlatinumaward for cultural educatiofApproximately 30 schools nationally hold this award).

1 Shortlisting for the Times Educational Supplement award for Sc{@nc®uncement pending on 22
June 2018).

1 8 teachers receive CU London Teaching awards

1 Leading Chang8SAT journahationalarticle highlightinginteresting and innovative practige Science
beyond the classroopan invitation to the Royal Society to take part in furthegemational astronomy
research and commendations for Gender equalities work.

1 A BBC news feature on our innovative work with the Royal Shakespeare Company; and invitations for
our pupils to perform again with them in the Autumn term in a production of Romeo and Juliet at the
Barbican theatre and for leaders to Buckingham Palacedognition of the successful partnership.

9 Pupils competing at a national level in various sp(stball, Athletics, & Karate)

| am delighted thastaff, seeing children achieve and thrive, and being nationally recognised has helped keep
moral highat a ime when there is unprecedentathtional change in exam coursésidgets declining,

difficulties with recruitment and a lot of bureaucracy arml GDPR. The recognition afgovides the evidence

of ourrich and broad curriculum.

GLF @2dz R2 a2YSOKAY3a yR AlG GdzNy&a 2dzi LINBdGGe 3F22R>
2y AG F2N) G22 t2y3d Wdzald FAIdNNB 2dzi 6KI 6Qa ySEGDE

As always our modest staff, never resting on their lauagscurrently tusy finalising our School Development
Plan 201&021. Our bold twenty twenty one vision. Much of this report focuses on our future plans, as well as
our recent achievements. We continue to be totally transparent about what needs improvement, and this is
reflected in all of our planning. We are only as strong as our weakest links.

| was honestly very surprised toread moreabdwf S 2 F G KS 62 NI RQa YAppléto a dzOOS 2
find out how much resonates with ECS, and reaffirms both our leagbeasiui teaching practices. | am keenly
interested to learn from the business sector witeddership lessons might apply to Eastbury, and how learning
technologies could further enhance opedagogy.

LikeAppleleadership at EC&ipports staff to pursue thepassons and uses appraisal focus not just on

results but also on their values such as teamwork and innovafisrexplained later outtaff have been

expected to deal with great change atwdadapt,in a challenging educational environment. | am extely

grateful to senior leaders for moviragoundin their responsibilities and accountabilities as we take deliberate
steps to secure succession planning. They have risen to the challenge and been successful.

O RAzOF GA2Y A& 2y S alfes thedtberS ieing evirdbmaniNsBipplBriresmsibilidy,

inclusion and diversity, privacy and security, accessibility). While clear on their core values, they are careful not
to tell other people what their values should be. The company takes p#rei€onnectEd project launched by
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the Obama administration, which seeks to invest in impoverished communities. Every participating school has
at least 96% of children receiving free or redugeite school meaés Does this ring a few bells?

Inthe comingearsg S GAff 06S AYONBIFAAY3I 2dzNJ F20dza 2y W[ SI Ny
curriculum from 3 to 19.We will be concentrating on adopting strategies that been proven to have impact and
making the best use of advances in cognitive sciamckdigitatechnology. We have already been successful in
ensuring our disadvantaged pupils make very good progress, we want to build on tHiistaedimprove

access to learning and overcomibagrriersso that attainment rises still furthe¥We must eplore ron-

traditional ways of demnostrating learningand valuing what is difficult to measure which witlablemore

youngpeople to be successful and work in areas of strenigrnessing these important skills and new

technologies willunlockour pupil€potential for learningboth in the classroom and at homandfurther

develop a love of learningférA FS® 2 S | NB yR gAff 02y Aafiuflamiemal RSO
part of delivering a rich and challenging curriculamd usereal information to solve real problems as a key

part of our teaching. Our recesteps forward in assessment aggablingteachersto hear and see

miscaceptions in thinking and creating i S OK I 6 f B/e WadtYoSogus aueebacknot just on the

answer but on the thinkingddur work on Growth mingetshas not only helped raise aspirations in the past few
years buthas madedilure not something to fear but the creation opportunities for real learningOur

journey continuesor given the currenpolitical climate, should | say safari!

There is no doubt that the reforms in education represent the biggest shake up of the exam system in decades,
with the curriculum ad structure changed for both@SE and A Level. The exam reforms are being phased

over a four year period, but 2018 is the year when they are set to affect the biggest number of pupils and
teachersD/ { 9&4 KI @S 0SSy NBTF2NNX¥SR (2 0SS Wi2dAKSNID ¢A0K
differentiation between pupils. Coursewiloand modules have largely been swept away for both qualifications,
which is impacting more upon our more vulnerable pupils with SEN/D.

Teachers have had to deal with a blizzard of changes, including revised specifications, extra content, a
completely newgrading system at GCSE and linear A Levels assessed by terminat éheyrdeserve our
utmost praise for doing their best to implement these changes while raising standards for pbpils. every
confidence that the phlegmatic, resilient approach dersiwated by our teachers will continue to increase the
life chances of our pupils.

The changes have created additional stress and worry to pupils and our associate staff need the utmost praise
for assisting teachers in supporting our pupils during theskbulent times.The move away for modular exams

and coursework which used to spread the pressure over two years rather to an intense six week period (with
many of our pupils observing Ramadamd fasting has added greatly to the stress on exam year pupils.

Governors may have read recent articles in the Sunday Timeson JugetI& Sy I 3SNARA K246t 2 FSI
880¢ FYR Ay G(RELSGIRE ¥y WS § $NNA o tAGditidiNBrass beNgd 2 v
experienced by pupils can lead togydoehaviour choices, however as will be seen in section 3 behaviour has
remained extremely good with fewer fixed term exclusions and internal behaviour referrals, again a tribute to

the hard work of staffAs will be seen in section 1, we are planningudd on our already outstanding

behaviour by introducing more holistic and therapeutic approaches to behaviour management.

| am extremely grateful to our new examinations officer, Saydul Islam, who has ensured the smooth running of
the exams and reducetbsts through the very careful deployment of exam invigilators. We have received two
inspections form the exam boards, one of which was unannounced, and both went extremely well with
excellent outcomes. (The report is provided for Governors in the appendix

. _______________________________________________________________________________________________________|
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| am extremely grateful to senior leaders who have worked hard to reduce teacher workload over the year.
Senior leaders deserve praise for the success of our recruitment strategies (early recruitment, partnership with
initial teacher training organisatns for PGCE students, working with SCITT by training student teachers on site
over the year and creating an environment at ECS in which staff can and want to progress their careers). We will
be building on these strategies in our new school developmeart g0182021.

The changes have also led to difficulties with the forecasting of results, therefore we have made broad brush
forecasts. Governors will remember last year when the changes impacted on English and Mathematics we were
quite pessimistic, but thakfully our results (unlike a lot of schools) were much better than our forecasts.

Insider experts are predictirgnother year of volatility in exam results (TES 28/M018 page4). Rather than

put additional stress on teachers by asking teachers andlmidaders for super accurate forecasts have

asked them to teach as well as they can and focus on building and deepening knowledge, skills and
understanding. Teachers have faced enormous pressure as they have struggled to cover expanded and more
challenging course content, this is putting pressure on lower down the school as departments are updating
their curriculum to cover more content in years 7, 8 and 9. The subjects where volatility in results is nationally
forecast this year are science, geographigtory and French. Thankfully 2018 is the peak of the reforms at
GCSE as these big cohort subjects see the changes.

I welcome the fact that the Education Select Committee hamtad a review into school funding as sometimes

it feelsas if Mnistershave been in deai about reali SNY Fdzy RAy3 Odziao [ SGQa K2 LJ
near future.l am also pleased that the Department for Education is keen to explore the issue around
accountability measures which make it much harder for schodtseimost deprived communities to be judged

to perform well. At ECS are extremely fortunate that our staff do not see economic circumstance as a barrier to
success and have the same high expectations for all pupils resulting in good outcomes for ountisgdva

pupils which we ge forecasting to continue

0.1 State of the Nation- We are judging our Overall Effectiveness as Good (with many outstanding
features)

SelfEvaluatioris rigorous and robust. Our SES ¢sgHluation summary statement) is presented at the various
sub-committees for Governors to discuss and add to, and thereby share in the making of our judgments.

Why are we judging ourselves as goq@a summary

1 We arerealising our vision; and continue to improve the quality of education and care. Our key
judgments for Leadership, Teaching and Learning, Outcomes, Early Years and the Sixth form are good
and we consider Behaviour and We#ing to be outstanding.

1 High eyectations coupled with ourelentless focus on teachinigarningand assessment is promoting
resilience and high aspirations for our learners, with the majority and almost all groups making good
progress.

9 Our students play a full and active part in ensgrall feel safe, promoting British values and celebrating
diversity through their varied leadership activities and delivery of our highly praised programme of
assemblies.

9 Our holistic approach, with effective teamwork and partnerships, is ensuring odersts are safe and
make excellent progress to apprenticeships, further education and university.

Our full and drafsummer2018SES statement is presentedaippendix 1
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This represerg a summary of our sedfvaluation. Governors are invited to discuasy of these reports with
the relevant school leader.

Full details of our current position and key messages can be found in the Spring report.

0.2 Key ChallengeSummer2018
This is an update to those set out in previous reports and wilfibe-tuned and completed upon publication
of the exams results in August.

1 We know we have taccelerate the progress of all our pupils given low starting poigt©ur
ambition is to be in the Top 10% for pupil progress and therefore move from good to outstanding
ando SY STA G 2 dzNJ LIQahlswiork Will cortinEiSintc 2R18/¢OMGildirtg on the success
in the secondary phase and sixth form, we recognise that there is more intensive work to be done
in Key Stage 1 to ensure it matches that in other parts efsithool.

1 Humanitieswe are seeing thémpact of 2016/1718 strategiesandforecasting continued
improvement,with more demanding specifications and exam structuféhe new leaders in all of
the humanities areas are all developing into first rates hezdepartment.

1 Engineering KSdwe are forecasting some improvement howevatreme staffingdifficultieshave
continued to hindetthe work of e project board and this area. Engineering has been temporarily
removed from the curriculum until we can seeysermanent outstanding teachers

1 Phonics (low average pass mark of those failing 20 W& have seerthe positive impact of
updated focused classroom practice & additiog#dO I-dzlO& INR dzLJa Ay 020K &S|
need to carefully monitor ananprove still further.

1 We are well aware thaRaising Attainmentis key, and is of vital importance to all puggli is the
currency for the next step sixth form, university or apprenticeshgopcompeting with London as
well as the NationalAs with prgress this work will continue

9 Science KS5 we are forecasting strong improvement demonstratingrtpad of 201718
strategies and project board

1 We are working hard to overcome tloairrent economic challengs and recruitment difficulties
and have verydw vacancies for September (although we do have a much higher than usual level of
maternity leave.

1 The2017/18 Budgetvas severely affected by the National funding for post 16 education. We are
only able to set a nordeficit budget in 2018/2019 due to otnealth carry forward. Decisive action
will need to be taken to ensure that we return to a healthy positMe are beginning to see the
positive impact of earlptaffing 2018/2019 Analysis & recruitmdmthichstarted early in
December rather than Febrong; andstrong impact of collaborative work witi T is assisting in
recruitment.

Forensic analysis of 2018 public exam results will fine tune this summary in September 2018.
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0.3 Agreed Next Steps to move the school from Securely Goo®tastanding carbe found in our SDP 2018
2021 (see section 1.1)

Ambition 1: Accelerate progress still further to close all attainment gaps in ECS; while raising standards and
attainment for all

1.1 Develop a coherent and challenging 8 Curriculum which meets the neeasd aspirations of all
pupils in collaboration with our partner schools

1.2 Develop further learning to learn to learn skills for use both in and outside the classroom (home
learning) making best use of the research, and recent advances in cognitive screhdeaal
technology.

1.3 Develop Assessment, Recording & Reporting further (feeding into classroom based intervention plans
with reduced whole school intervention)

1.4 Strengthen primary leadership to address current areas which require improvement ensuriagsds
rapid recovery

Ambition 2: Promote staff and pupil wellbeing & mental health by ensuring all pupils receive quality care and
support in all years, and staff have an appropriate wdlife balance.

2.1 Integrate / Ensure coherence between pupil wellbekhggehavior policies / systems / processes

2.2 Embed character & cultural education throughout thd @ curriculum (not just as a pastoral / club add
ons)

2.3 Further develop and implement pupil wdlking policies that promote positive mental health, positive
caeer choices and improved attendance (above the national).

Ambition 3: Secure the long term sustainability and future of Eastbury Community School (in a challenging
economic & recruitment environment
3.1 Develop the ECS career strategy so that we recruitairetretain and promote the best staffyhile
strengthening our coherent staff team with a shared vision & values promoting excellence)
3.2 Ensure ECS is the school of choice for our local community working productively with parents / carers
and outside agencies

33LYLIX SYSy iémd WTAGNII2Z2ANS oY y I ASYSYy i AYyF2NNIGAZ2Y
areas & reduce bureaucracy (ensuring the school complies with GDPR)

3.4 Ensure financial stability

3.5 Reduce Workload through effective planniaigd implementation

School Focu& Key Performance Indicatord018/19
T ¢SIFOKAY3AZ [SFENYyAYy3I 3 !aaSaavySyid 9yKFIyOS W[ SI Ny
quality practice
9 Curriculum Developmerg Ensure our curriculum pathways challenge & e needs and
aspirations of all our learners (and reflect / embed the new exam specifications / National Curriculum).
1 Promote WeHbeing for both pupil and staff (workload review & reduction)

We are currently using the Education Endowment Foundatiogiddi dt dzi G Ay 3 ¢cBdaRKYDEQa
JdZARS G2 AYLIX SYSyGlFdAz2yée (2 adzLIlI2NI dza Ay (GKS LINRF
2021).

We will fine tune ouiKey Performance Indicators in September 2048on the publication of our 2018 sellts.

. _______________________________________________________________________________________________________|
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SECTION: Leadership Spring 201@urrent judgement Good)

Leadership hasontinued to show an overall trend of imgvement and we are judgingats goodOur draft self
¢Evaluation Statement for summ&018 can be founth the appendix.

Our goals to achieve a consistent, wédld and empowered staff that deliveeven better outcomes and care
for all our learners, particularly the disadvantaged and vulnerable.

A keypart of our leadership work in the first past the summer term we focuseah reviewing the comments
from the last Governing body meeting in the spring term and producing our final draft (below in skdtjoof
our school development pla(SDPjor the next three years (2018021)¢ our Twenty Twenty One visioWwe
discussed draft at the Standards committee and the final draft is ready for final comment by the full
Governing body and ratification at the full meeting in July.

In order to move from good to outstanding we need to

9 Accelerate progress still further so that we @mehe top 10%

9 Ensure our improvements in teaching across the schodiimndy embeddedand consistentand result
in improved progresand attainment(especially for WBR and in Key Stage 1)

1 Strengthen leadership further in the Primary Phésebringabout rapid improvement in attainment
and attendancen Key Stage)l

1.1 School Development Plan 20X52018FinalDraft Ambitions, Challenges Priorities

Following full discussion at the Governors meeting and senior leaders in the spring term we havieamusol
our ambitions into three key areas for our final draft for discussion with stakeholders. Senior leaders are
currently discussing the overall strategic leadership strategy in relation to the SDRQ@DA 8vith middle
leaders and supporting them inamnslating and fine tuning the overall school plans into department, subject,
year and phase plans.

This is the final draft following discussion at Governors Standardsmsummitteemeeting on June 13

Our SDP 20182021 builds on the good and outstanding practice already taking place in the school in a period
of time where we, like, the vast majority of schools are facing both budget and recruitment issues.

There has never been a better time to sellze opportunities of the internet, collaborative working and
learning from research. We must use this as the catalyst to continue to improve learning and outcomes while
reducing workload, in short to become more effective.

We are proud that we haverecént @ o6al & wHnanmy0 0SSy | OONBRAGSR gAGK
world class. We are enjoying our journey to becoming more a more evidenced informed school; and finding it
immensely rewarding working alongside professionals in other schoolergadisations who are on the same
journey.

28 vdzald 402L) WNBAYy@SyiGAy3a sKSSt4Q YR YFEAYAAS
0KS / KFENISNBR /2ttS3S 2F ¢SIFIOKAy3a: | yAPGSNERAGE [ 2
9YR24YSYyl C2dzyRIGA2Y YR (KS | YyABSNBRAGE 2F | 2NJ Q&
FNBE OKFNRARGASE YyR Wy2id FT2NJ LINRPFAG 2NHBHIFyAallGA2yaqQs
together with more school basdtlSET and collaborative working will reduce workload and reduce costs.

K &
f f

10
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| haveset these out in the table sectidn 1.2,which shows clearly how our school development plan is
coherent with our vision and overall leadership strate@gnior leaders havsupported me in providing an
overview of their intended work over the next three years. More details and a clear time line of activity (for
year 1) for each challenge will be found on our intranet.

I would be grateful if Governors let me know if theiglwto make any changes to our Vision and Stratagy
resulting SDP

What we will do to implement our SDP and achieve our ambitions?

Ambition 1: Accelerate progress still further to close all attainment gaps in ECS; while raising standacis
attainment for all

Central to this ambition is the further development of effective learners. We want to build knowledge and skills,
and deepen understanding through a powerful curriculum, pedagogy and assessment.

We willbe further improving the understanding byt £ &Gl FFX 2F OdzNNR Odzf dzY RS&A
development needs-B9. We want our curriculum to be stimulating, challenging and accessible by all of our
pupils, (and not just driven by subject syllabi & testing). We will ensure the currisubarefully sequenced and
structured so that there is coherence and progressitf B terms of knowledge / concepts, understanding and
alAattaed 2SS gAftf dzasS GKS {{!¢ an LIAfEFNBR 2F LINAYyOAL
practice and future development. We will be actively developind @& shared language of curriculum,

pedagogy and assessment for use by all stakeholders.

Central to the development of the curriculum and schemes of work will be ensuring that thenec$uaesd

YR SELX AOAG F20dza 2y W[ SINYyAy3a G2 [SENYyQ oO0[H[O |
SHGARSYOS I NRdzy R Wt S| NY Ay Jregilgtionf abd chidyiitivg’ stience) ta SuppbrCa d y A (
our pupils in becomingore effective learnerd.his will equip pupils with more skills to improve their learning

both inside and beyond the classroom (home learning) and ready for their next stage of ed@stion.

leaders will be working with phase leaders, middle leadrdslead practitioners to provide rich CPD, coaching

and support to enable our staff to focus on mobilising the research evidence. Our more experienced teachers
(UPS) will be sharing their planning and expertise with less experienced teachers and teiljethare their

work on mobilising strategies across the school via an ECS blog and VLE, again reducing workload.

This coherent team work will be instrumental in ensuring that teachers actively teach the skills that will help
pupils become better learn&rmore involved in setting their own goals and evaluating their own academic
LINEINBAA® 28 68 dzaAy3d (KS RBIAGBIGG NBYR NIy RaKE 4-Ok RE &
EEF, Chartered College of Teag and others to support us.

Inorder to ensue all pupils are benefitting frotte above we will be reviewing and enhancing assessment,
recording and reporting. Basically we want to reduce the bureaucracy around assessment and maximise its use
by teachers in their planning of teachiragid by pupils in planning, monitoring and evaluation their own

learning. We want an easy to implement system that readily identifies each term which pupils are making
insufficient progress and falling behind. Middle leaders and classroom teachers wipdawe implement
Accelerating Progress Plans for class based intervetatiaddress any gaps in their knowledge, understanding

and skills. We want the vast majority of these interventions to take place during day to day teaching, thereby
reducing furthethe need for after school / holiday intervention, allowing all pupils to benefit from the many
varied and rich extr@urricular opportunities we provide

11



EXECUTIVE HEADTEACRIE w9t h w OVERNORS! JULY 2D18

Kerry Wardwill lead onthe secondaryurriculum and further improvement of assessment, recordingd a

reporting. Kerry will be leading the Secondary Curriculum and Assessment teams and working closely with the
Primary team to create a coherent curriculum and assessment strategy across all key stages. Kerry will ensure
that the secondary curriculum ifallenging and builds upon the primary phase curriculum, and prepares pupils
for the next stage in education and life. She will ensure that our assessment accurately measures progress in
terms of the acquisition of knowledge, understanding and skill&ndyfembedded in the curriculum and most
importantly provides both our learners and teachers with the information they need to plan the next steps
(without being overly bureaucratic and demanding of time). This will mean that possible reasons for both
accelerated progress and pockets of underachievement can be diagnosed thereby enabling shared good
practice and strategic remedial work to be undertaken throughout all key st&gedral to the implementation

of theseenhanced assessment systems will bpmarting middle leaders further develaprricular

programmes and schemes of work mapped against skills, knowledge and understanding required in each
subject.In doing so &ahared vocabulary developed across the school will help students to understand
transferable skills angromote more effective learning.

Jeff Goywill lead on teachingnd learning in the secondaryeff will be leading the Secondary teaching teams
and working closely with the Primary team to create a coherent teaching strategy aretidhaguage across

all key stages, ensuring the explicit and deliberate teacbingL skills through subject teaching which
progressively becomes deeper and more challenging through the ydansill be working closely with middle
leaders to ensure oukS4 curriculum is translated into useful schemes of work which contain strategies to
promote effective learning and reduce the planning need by individual teachefifawill ensure the L2atan and
deployedto improve pupil learning both inside and beyond the classroom (home learning) and ready for the
sixth form or collegetHe will ensure current research into learning are used, and recent advances in cognitive
science and digital technologies are effeckjveeployed.

Jeff will lead on developing a rich and challenging KS4 curriculum soltbdtls on KS3 and provides the
foundations for continued success in post 16 studies and in future life. Jeff will be working closely with the
Secondary Leadershipam on the strategic development of the secondary KS4 curriculum, under the direction
2F YSNNE 2FNRX FYR gAGK GKS tNAYFNER fSFRSNHBEKALI GSI
OKNRdzZAKQ a0K22f OdzNNR Odzf dzY dskHrogdess thraNgh Thal&Ekod.A St & IS

Jeff will be working closely with our Middle leaders and Lead practitioners, who will continue to deliver our
outstanding INSET days &twilight CPD; and the sharing of best practice in departmental workshops over the
yvear.r¢ KS Lb{9¢ gArtt SELXAOAGEE WiSIOKQ &G FF | o2dzi |
and how to use them as a natural part of everyday teaching. Middle leaders will be provided with INSET time,
to discuss with their departments egrteams, howhe L2L strategies can be implemented in their subjects /
tutorial programmes. The vast majority of directed time meetings will be used by middle leaders for
department / year teams subject / tutorial planning and development workshopsn@tiese sessions staff

will discuss what they will be teaching / delivering over the coming weeks and how to teach it well. This will
provide opportunities for the sharing of best practice and practical strategies; and reduce workload. During his
monitoring and evaluation work Jeff will identify staff to share their best practice with their peers during our
weekly briefing in 2018/2019 and in the INSET programme for 2019/2020.

Simon Conwayvill lead onthe curriculum, andeaching and learning in the dixform. Simorwill build on our
excellent 1618 curriculum for each department based on our 2017/18 full evaluation of the academic year and
the 2018 results. There will be a continued focus on Science to embed developments from 2017/18 and further
improve curriculum particularly in Chemistry and Biology. The two areas of focus for these subjects will be

12



EXECUTIVE HEADTEACRIE w9t h w OVERNORS! JULY 2D18

delivery to the least able within the groups and building skills for the synoptic paper throughout the two years
of study. Further specifics for othsubjects will be agreed in September 2018 post results analysis.

The successful introduction of the study skill programme and independence project will be continued and
developed for 2018/19. Further resources will be added to the independence projgdraater links with
4dz02S0OG (GSIFOKSNB gAff 0SS odAf o ¢KS tAEf Wly24 Al
aidzZRSyGaQ addzRe LINRPIANIYYS (2 RS@St2L) addzRSydaQ tSI
developedmto a formal curriculum. This will include all learnindetarn strategies to ensure they are being
deployed by teachers and benefitting students across all curriculum dteasill be working closely with

middle leaders to ensure our KS5 curriculurtragslated into useful schemes of work which contain strategies

to promote effective learning and reduce the planning need by individual teacls@mson will ensure the L2L
skillscan and are being deployad improve pupil learning both inside and beyatte classroom (home

learning) and ready for university or apprenticeships.

The high standards and accuracy of assessment will be retained during the change in overall Consortium
strategy by ensuring cross departmental moderation continues, even when papets are not consistent

between school sites. Fine grading will be introduced to provide greater detail and will enable more targeted
AYGSNBSyGA2ya YR I Y2NB Ay RSLIGK YSIFadaNBYSyid 27F a3
workload VIMA gams will be reduced to three times a year and timings adjusted to ensure a greater and more
effective deployment of teaching/intervention time between assessments.

Jaspal Jhitavill lead on the curriculum, and teaching, learning & assessment in Key&StHgewill lead on
developing a rich and challenging KS3 curriculum so that it builds on KS2 and provides the foundations for
continued success key stage 4post 16 studies and in future life. He will be working closely with middle
leaders to ensure outurriculum is translated into useful schemes of work which contain strategies to promote
effective learning and reduce the planning need by individual teachlas will ensure the L2L skill can and are
being deployedo improve pupil learning both inséddand beyond the classroom (home learning) and ready for
the demands of Key Stage 4.

DominicSimpsonwill lead on continuing to develop our coherent STEAM (Science, Technology, Engineering,
Art and Maths) strategy as part of curriculum development. Donvitliggromote STEAM to beconam integral

part of our curriculum provision so that those aspects are integral within schemes of Werkill work with

Heads of subjects tensure the skills are commonly needed within the STEAM areas of the curriculum are
recognised and incorporated across other areas mglpossible. Using our work to dat@ equalities Dominic

will address the issues of gender stereotyping by pupils when making option choices within some subjects, and
actively develop strategies to encage pupils to make informed decisions.

Clare Hutchinson Wright will lead on further improvement of the curriculum; atehching learning and
assessment in the primary phadée followingis an overview of heplans(with the departure of Wendy
Jenkinsve will be making some temporary TLR appointments to support Clare with this work).

Clare will lead on developing a rich and challenging KS2 curriculum so that it builds on KS1 and provides the
foundations for continued success in KS3; on further improverokassessment, recording and reporting in

the primary phase. She will be working closely with the Primary Leadership team on the strategic development
of the primary curriculum, and with the Secondary leadership team to ensure a coherent and well gedjuen
GK2f 8 KNRAAKQ aO0K22f OdzNNA Odzf dzY g KAOK LINPINBAAADSTE ¢
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coherent 319 assessment system will aid the academic transition of children across each key stage and from
the primary phase into the secdary phase.

Integral to successful curriculum development and implementation is the development of L2L and assessment.
Clare will work closely with the Primary team to develop Shie will ensure the L2L s&#bn and are being
deployedto improve puplilearning both inside and beyond the classroom (home learning) and ready for the
secondary phase of education.

She will support staff in making accurate assessment judgements and daredaking individual childrén Q
progress. She will introduce andhbed an assessment and monitoriogcle which is meaningful, manageable,

and motivational and is combination of formative and summatescher assessment. Her systemill

facilitate middle leaders and teachers in identifying any children who are nonigpalkfficient progress at their
individual levels in specific subject areas. This information will then become the basis for the development and
implementation of an Accelerating Progress Plan which will be addressed in classroom lesson planning and
guality first teaching to ensure that the knowledge, skills and progress is addressed and the gap is closed.

Clare will be using the weekly staff meetings and 9 twilight Inset session for workshops to ensure staff are fully
involved in the developments and prided with the training for successful implementation in a very similar

way to Jeff and Kerry above. She will be working alongside Jas on the implementation of our new management
information system, to track pupil progress, which will be intuitive & redugeaucracy allowing teachers to
ALISYR Y2NB GAYS WdzAAy3aQ FaasSaayvYSyid RFEGF NIFYGKSNJI GKI

Throughout her work Clare will promote a common language used by all senior leaders, middle leaders and
class teachers across each key stage, whickemsllire there is enhanced clarity allowing a solid understanding
throughout of our assessment procedures and a consistent language used for reporting for all stakeholders:
teachers, parents and school governors.

David Dickson will work extensively to strémgn primary leadership to address our concerns about attainment

in Key Stage 1 and attendance. With tleparture of Wendy Jenkirg will work extensivgl with our Clare
HutchinsorWright (who in turn will work with the Earlyears and Key Stage 1 leajdp ensure the

implementation of all aspects the SDP has impact in the primary phase. He will ensure leadership structure and
staffing deployment together with the decisive action which has been taken, and will continue to be taken,
leads to rapid recowy. Our new leaders in primary have made a superb start.

Key Performance Indicators (KRIHow will we know we have been successful?

In short, we want to accelerate progress still further to ensure that we are in the top 10% overall (which in turn
will raise attainment still further and close attainment gaps in school); and that all teachers are constantly
striving to improve the quality of teaching and sharing their most effective practice to ensure total consistency
across ECS. Detailed KPI will be fdated upon completion of the full plaand analysis of our 2018 data.

Ambition 2: Promote staff and pupil wellbeing & mental health by ensuring all pupils receive quality care and
support in all years, and staff have an appropriate wdlife balance

We want to further develop our support for all pupils to fulfil their potential though the implementation of
updated holistic and therapeutic approaches to behaviour management (implement our new policy) and
positive mental healthWe want to reform our gproach to exclusion and use of alternative provision by re
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establishing our own onsite Learning Support Unit, deployment of youth workers and mentors, and the use of
internal exclusion.

We want to further develop and implement pupil weding policies thapromote positive mental health,
positive career choices and improve our attendance to above the national for all pupils, not just tioskr
contexts

We will further develop and implement a wb#ing policy, systems and practices that promotestaléhealth
and worklife balance for all staff. As we update our policies and processes we will be actively seeking to reduce
bureaucracy and workload.

Sharon Collinsvill lead onintegrating / ensuringoherence between pupil wellbeing & behavior pokcie

systems / processesharon will develop our staffvell-being policy working with Dominic and in consultation

with stakeholders that reflects workload, mental health issues and the-elvanging nature of education. Our

pupil wellbeing policy willbe f A 3y SR 6AGK GKS O0SKIF@A2dz2NJ LRt AO&d { Kl
raise both pupil and staff awareness about the appropriate use of a shared language arouhdimghnd

mental health, to lead to a common understanding. The school witirage to be proactive providing and
developing still further welbeing activities for staff and extending staff mentoring. As senior Deputy Head
Sharon will play a pivotal role in ensuring that policy & systems development and implementation hasvea posit
impact on reducing workload and promoting wellbeing.

Dominic Simpsomwill lead onembeddingcharacter & cultural education throughout thel® curriculum (not

just as a pastoral / club adahs) Dominic will continue to drive the highly praised worknddoy departments

in providing extracurricular opportunities for our pupils (ensuring pupils experiemerll a rich and wide
curriculum). Our more successful departments will share their good practice and they will be more formally
recognised within sabol. To further develop a cohesive strategy Dominic will ensure collaboration between
departments and phases resulting in mord 3 school wide events, which promote a message of success and
the importance of cultural capitaDominic will work with deparhents and year groups to embed an ethos of
character development so that it permeates all aspects of school life. The importance of developing character
underpins how well pupils are able to engage with, and play and active part in, the school culture and
curriculum. Development of these virtues helps our pupils to flourish in whatever path they choose, and to
develop and contribute as valuable citizens. To further develop our cohesive strategy around cultural
education, and build on our recent Platinum gxtark award (June 2018), Dominic will increase the
collaboration between departments resulting in more school wide events, which promote a message of success
and the importance of cultural capital.

Rebecca Lastiotiwill lead onfurther developing andmplementing pupil welbeing policies that ppmote

positive mental healthpositive career choicesnd improvedattendanceso that we are above the national

average (not just those in a similar contexRebecca will work collaboratively with other membef SLT &

lead an implementation team to ensure that our comprehensive program to promote both positive mental
health and positive career choices for all pupils in the school is further enhanced and meets any new statutory
obligations.She will work witrthe attendance team and Year Curriculum Coordinators in the relentless task of
implementing our strategies to improve attendas and look for good practiée similar schools to ensure we
continue to do everything possibie the secondary phase and skahis good practice with the primary phase.

Rebecca will ensure that there is a coherent secondary program of study in place both in formal curriculum
time and in the tutorial programme (assembly and form time) to promote a positive understanding oflment

. _______________________________________________________________________________________________________|
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health and welbeing, alongside ensuring there is further support mechanisms in place for pupils. Continued
development of positive working relationships with outside agencies will be a key focus as a means to support
both positive wellbeing and futue pathways for all pupils. The use of student leadership opportunities will
continue to be developed and supported as a means to embed positive practices across the school and be a
valuable contribution to character development.

Rebecca will work closelyith the Careers lead to ensure that all pupils are exposed to a variety of career
pathways throughout their school career. Rebecca will support the further development of partnership

working with other agencies and professionals as a means to suppoexitellent careers opportunities

currently on offer. This includes developing further work in our KS3 curriculum and in PSHE lessons; as well as
additional educational experiences and visits, as well as the excellent work experience activities pavided f
year 10 pupils and pathways egpation for all KS4/KS5 pupils.

Key Performance IndicatorsHow will we know we have been successful?

In short, we want to improve wellbeing still further (possible KPIs is to ensure that we are in the top 10% overall
for both pupil and staff attendancewhich in turn will raise attainment still further and close attainment gaps

in school, and have a positive impact on our overall budget); We want to maintain our low exclusions and
ensure that pupils in need of supponteaidentified earlier and are referred to CAMHHS and other agencies in a
timely fashion when they require support. Detailed KPI will be formulated upon completion of the full plan and
analysis of our 2018 data.

Ambition 3: Secure the long term sustaindity and future of Eastbury Community School (in a challenging
economic & recruitment environment)

We want to sustain and impro\EeC&san attractive place tavork and strengthen ouwroherent staff team with
a shared vision & valuggomoting excellence.

We will be actively promoting staff wellbeing and using appraisal to ersduseaff clearly understand their

role and contribute to overall school improvement; and receive bespoke INSET supporting professional
development at each stage of their care@dgpersonalised to their aspirations. We wantdse the status of

the profession at ECS through increasing the number of staff actively contributing to the Chartered College of
Teaching / SSAT Leading Edjey A S NE A G & / 2t f S 3 SmipgN¢tRakyirough t NP TSaaA 2
participation in educational research etc.

We will implement a n& management information systemhich is highly intuitive and further reduce
bureaucracy, ensuring that the school is fully compliant with new legislation around GDPR.

We will use the research from the Education Endowment Foundatibin dz(i G A y 3 9 Q! R § yOKS 2(i 20
DdzZARS (2 LYLXSYSyllGdA2yQ a 6S MNRIBghidricadRrS @iSdevelag |y
and implement an annual school based @Riyramme, much of which will be-iouse, (using school meeting

time and twilight INSET). They will ensure it is personalised to the department, year group, phase and individual
to address the learning needs of pupils and teaching needs of staff.

&
F

We willensure financial stability by ensuring; we maintain a full school role; our staffing plan is effective and
efficient and that all school leaders spend their funding wisely (so that teachers can focus on teaching, and
associate staff on frontline care thrghy ensuring budget and staffing plans are coherent with alll
implementation plans).

. _______________________________________________________________________________________________________|
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Sharon Collinsvill lead ondevelogngthe ECS career strategy so that we recruit, retrairaireand promote

the best staffiwhile working to reduce the gender pay gapdworkload. Retaining effective members of staff

is pivotal to the success of any school, and is firmly linked to the need to further develop a staff wellbeing
policy. The plan for retaining effective staff is to offer a career developing range of CBisadpat will allow

staff to develop their skills, knowledge and experience preparing them for the new and future demands of
teaching and leadership. These CPD options will be delivered, in the main, in school, which creates
development for both participarand facilitator (while reducing costs). We will also look to work in partnership
with other schools or alliances, such as NELTA, to provide the breadth of CPD that is required. Alongside career
development CPD, we need to consider how we prepare teadbethe challenges of leadership, and the use
of TLR3s will allow us to build depth in the different layers of leadership and provide succession planning,
reducing the impact on the smooth running of school when staff do inevitably leave.

The opportunities for action based research will also be increased, to allow staff to pursue an area that they
have a passion or deep rooted interest in, and share the findings and outcomes with colleagues. Providing staff
with opportunities to share what they know suppeian open sharing culture, which engenders a sense of

being valued by the school and part of a professional learning community.

With the ever changing curriculum the need to retrain staff is crucial, and a full staff audit on second subjects
and areas ointerest needs to be carried out so that we can utilise existing staff in the most effective and value
for money way. The level of #teaining required depends on the individual, some may be able to take place in
school, utilising Lead Practioners, as waslinore intense réraining , utilising The Princes Institute, etc.

Effective recruitment is key for the development of the school, and we will develop further our recruitment

policy and practices. Getting recruitment right at the start is important agttrgy it wrong can have longerm

negative impact on pupil progress and finances. We have to ensure that we maintain the highest expectations,
which in itself makes Eastbury Community School an attractive place to work, ensure that we have high profile,
positive media attention, as well as continuing to work withth® K2 2f Q&4 t NP FSaairz2yl t [ 2
(PCM- professional working with student teachers almitial Teacher Providers) ) on identifying potentially

effective teachers as part of the Scha@itect and PGCE program. The school PCM will be part of succession

and recruitment planning so that requests to ITT providers dovetail with the needs of the school.

Rebecca Lastiotiwill lead onensuringeCS is the school of choice for our local commuRigbecca will lead on
embedding practices with transition that will ensure Eastbury Community School is the school of choice for all
transition stagesRebecca will ensure that effective strategies amgp@yed to support transition from feeder
schools. Rebecca will work closely with the transition lead on developing stronger working relationships with
primary feeder schools, engaging with pupils and parents to promote Eastbury. This will include furthe
development of cross phase teaching opportunities/visits to key feeder schools, the promotion of the
Secondary and Sixth form phase through the school website and other promotional resources. Rebecca will be
working in partnership withboth the Primaryand Sixth form phase to ensure there is a consistency in approach
for transition at all key stages. Rebecca will ensure that as new families join our school community we will
continue to work productively with parents / carers and outside agencies.

Jaspabhitawill lead oninplemening aW ¥ A Gm dF 2L80zZNlLI2 &S Y Y I3SYSy i Ay F2NXI G
efficiency in all areas & reduce bureaucracy (ensuring the school complies with. GIaBRj)ilvork with Tony

Gale (our network manager), Dan Trayler (data manger) and Clare Hutchinson Wright to formulate and
implement plan to ensure a smooth introduction of our new management information systemi®radd to
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facilitate INSET and support to ensure staff are confident in using key aspects of thebdilseahance their
role and responsibilities, and reduce their workload.

Jas will work alongside Clare to support staff in tracking pupil progress, which will be intuitive and reduce

0 dzNB I dzONF 08 Fff26Ay 3 (S OKSNE (Nl EKISENIRI K12YNBW NB YSNR
up an ECS blog and VLE so that all staff can share their strategies for L2L and meaningful and motivational
assessment.

Jas will work alongside, and assist the DPO, in implementing any recommendations/actiontoneadere
that ECS is fully compliant with the new GDPR Act.

David Dicksorwill lead on providing the strategic overview of the school and future developments, ensuring
financial stabilityand reducing workload through effective school development plagrand implementation;

and policy developmenDavid will continue to work with Governors and SLT to ensure that our vision and
values are shared with stakeholders, staff, pupils and the local comm#sitijne school grows further as a
successful all thragh 319 school it will be important that we continue to develop our shared vision, values and
strategylistening to all stakeholders and ensuring we continue to serve our local community.

David will bring to the attention of senior leaders and discush thiém key statutory obligations and research
related to their roles, responsibilities and accountabilities.

David will coach and empower senior leaders in all aspects of their work so that they can do likewise and
cascade down to those they line manafm, example in the writing of this document he has worked closely

with each member to the team as they develop their strategies. He will work closely with each member of SLT
as they mobilise the research strategies about effective planning an@inggitation in the EC8ontext.

Key Performance IndicatorsHow will we know we have been successful?

In short, we want ECS to be an outstanding local school for the community for the long term, in which both
pupils and staff achieve, and develop their careerfetailed KPI will be formulated upon completion of the
full plan and analysis of our 2018 data.

Background for SLT / Governors

Working definition of the curriculunt this is currently being debated nationally! During 2018/2019 we will
be developing a shared language and we finalise our definaition in line with the national picture.

G¢KS OdzNNR Odzf dzY A a | afimsbf ¥ Fagédie offedubsticin@uilitigihy Bhowdledge, (1 K S
skills and understanding to be gained at each stagerit); for translating that framework over time into a

structure (schemes of work & timetable) and narrative, within an institutional context (implementation) and for
evaluatirg what knowledge, understanding and skills pupils have gained against expectations
(impact/achievement) @ ¢

Until we have an agreed national definition, we all should be able to confidently discuss

1 our curriculum at EC&lesign and intent

1 how our curriculums beingmplemented

 whatimpact2 dzNJ OdzNNA Odzft dzy Aa KI @Ay3 2y OKAf RNBY | yR
understanding

18



EXECUTIVE HEADTEACRIE w9t h w OVERNORS! JULY 2D18

1.2 Ensuring Coherence between our Vision, Strategy and School Development Plan

The summary below shows clearly how we are achieving coherence between our vision, strategy and school

development plan.

Eastbury Community School Development Plan 218; Final Draft June 2018
Vision Focus 2018/19| SDP Ambitions | SDP Challenges Who
We want all our learners to be | Teaching, Ambition 1: 1.1Develop a coherent and | Secondary
w Happy Learning& Accelerate challenging 319 Curriculum KWA
W Elafeltry Assessment progress still which meets the needs and | Sixth Form
w Hea L I
Enhance further to close | aspirations of all pupils in SCN
w ]\c/c\)/relnlreEXtiluS(t:::)e)d (ready Wi S+ Ny Al al attginéngsnt colr:ab:)ration with our partner ["primary
& | gaps in ;| schools
w Good Citizens [ .SI. Ny Q while raising CHW
building them STEAM DS
into our standards and :
attainment for | 1-2Develop further learning to, Secondary
everyday |, learn to learn skills for use | JGO
quality practice both in and outside the Sixth Form
Curriculum cIassroom (home learning) SCN
Develobment making the best use of the Primar
E P S research, and the advances in CHW y
nsure our cognitive science and digital
C“:L'CU'”m technologies.
pathways
challenge & 13 Dev_elop Assessment, Secondary
meet the needs Reco_rdln.g & Reporting further KWA
and aspirations _(feedlng !nto classro.om based Sixth Form
intervention plans with SCN
of all our reduced whole school i
learners (and intervention) primary
reflect / embed CHW
the new exam 1.4 Strengthen primary DDI/ CHW
specifications / Ieadershi!o to add.ress current
National areas which require
Curriculum). improyement _ensuring
sustained rapid recovery
— Promote Welt — -
Mission | beingfor both | Ambition 2: 2.1Integrate / Ensure scl
WDSUUAY3I UKS O, hiand staff | Promote staff | conerence between pupil
et 2d2NJ £ SHNY S| (yworkioad and pupil wellbeing & behavior policies
review & wellbeing & systems / processes
reduction) mental health DSI

by ensuring all
pupils receive
quality care and

2.2Embed character & cultura
education throughout the 39
curriculum (not just as a
pastoral / club adebns)
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support in all 2.3 Further develop and RLA
years, and staff| jmplement pupil welbeing
have an policies that promote positive
appropriate mental health, positive career
work-life choices and improved
balance attendance (above the

national).

ole School Strategy Ambition 3: 3.1Develop the ECS career | SCL

Wwh2 OKAfR f ST Secure the long| strategy so that we recruit,

M Relentless focus on term - retrain, retain and promote the
Teachinglearning & sustainability | pest staff; yhile strengthening
Assessment (ensuring gains and future of | oyr coherent staff team, with a
in progress continue leading Eiitﬁ;{my shared vision & values
to the raising of attainment School (in a promoting excellence).

& improved destinations) chaIIenging 3.2 .EnSUI'e ECS is the SChOO.l RLA

f Safe and caring environmer economic & chope for our |0_Ca| community
(ensuring learners are recruitment working productively with
happy, safe, healthy and environment) parent.s / carers and outside
good citizens) agencies

 Leadership that empowers 33LYLX SYSy w9 WJIH
all to beeffective, increases purpose management 5
capacity & proactively AYF2NXMEUAZY &
promotes succession increase efficiency in all areas

. . & reducebureaucracy
planning (ensuring . .
. . (ensuring the school complies
continuous improvement .
. . with GDPR)
without excessive & harmful 3.4 Ensure financial stability | DDI
workloads).
3.5Reduce Workload through| DDI

effective planning and

implementation
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1.3 Accreditation as a Leading Edge School

I am extremely gratefuor to Jeff Goy and the team of staff he led in working hard to ensure we achieved

Leading Edge accreditation within a year. This helps to validate the excellent work of staff that has been taking

place over the past years. | have reproduced the repomwethich will help Governors to understand the
range of work and staff that have been involved in helping ECS to receive this prestigious accreditation.

School Name

Eastbury Community School

Leading Edge FfEE

Jeff Goy (Deputy Headteacher)

Contact email

Within the FfEE ‘'transforming in Effective Learning Behaviours' practice is described as:

Students and teachers demonstrate effective learner behaviours both within ar@htdieir own classrooms.

Students and teachers act as lead learners and are able to take responsibility for setting expectations for themselv
others in terms of learning routines and team collaboration, whilst becoming experts in specific araasledge.

Name and type of evidence (e.9.
policy document, data, report, lesson
observation)

|l 26 R2Sa GKaa SESYLIATEes (K

Ofsted Repor{Jan 2013)
Current Selt, Evaluationg (1 Outstanding)

Behaviour rated as 2 (GoptCurrent school selfevaluation 1
(Outstandingshowing a positive culture ¢éarning.

Lead Practitioners

A sustained training approach, led by our lead practitioners
throughout the year, with time allowed for collaborative wor
and sharing of begtractice, provides staff with the time and
support to apply their learning, and embed ideas, leading tq
effective behaviour strategies and an outstanding learning
ethos. Our LP's also offer informal guidance to members of
staff requesting support or thosdentified as 'in need of
improvement'.

NELTA

We are one of the best represented schools at the NELTA
groups in east London, allowing staff to bring shared best
practice back to Eastbury on a regular basis.

SES

We have rated behaviour as(@Qutstanding) showing a
positive culture of learning.

2S2Review

A recent best practice visit (from two heads, two vice
principals and the head of a MAT) commented: "Pupils her
really do want to learn" and the "setégulation of student
behaviourisold G I YRAY 3¢ @

Kindest SchodAward

ECS was named the 'Kindest School of the Year in 2015,
highlighting the culture we have created within the school,
whereby staff and students show respect and consideratior
and out, of lessons.

Youth Workers

Offer imaluable help and guidance to our students, as well
outstanding support to our staff.

Student forums and feedback / School
Council feedback

Demonstrates the importance we put on student voice and
acting on the views of our students.

In-house CPD progname

A focused and responsiveliouse, carousel CPD programm
has been designed to utilise the expertise of our lead
practitioners and outstanding members of staff, whilst
ensuring an effective and lasting impact on staff.

Character Education / Studer¢ddership
roles / School Ambassadors

Student Leadership: The Peer Mediation Programme, Prefg
System, School Council and Sports Leaders have received
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and national acclaim, showing the importance we place on
students leading by example.

FormalWarnng System A clear behavioural system that supports BfL and T&L, with
the classroom, and highlights boundafeutcomes if a
positive approach to leaing is not adhered to.

Staff views and testimonies During the recent S2S Review visit, it wasesl that: "Staff
enjoy sharing good practice and have a clear voice" and "th
passion of Eastbury staff is exceptional, they are very keen
engage in discussions on T&L".

Community Cohesion Students "showed a real local pride and commented
favouraby on B&D opportunities and their careers educatio
(S2S Review).

This shows the high expectations, not just in school, but wi
the wider community, to learning behaviours.

Ofsted Repor{Jan 2013) Behaviourated as 2 (Gogd Current school selfevaluation 1
Current Selt, Evaluatiorng (1 Outstanding) (Outstandingshowing a positive culture ¢éarning.

Summary of 'transforming' practice

A focus on effective learning behaviours has been key to our schouksogenent to ensure high andear
expectations of selfliscipline and positive behaviour, staff acting ae mmodels, and pupils taking the
opportunities provided for leadership, thus resulting in outstanding behaviour. Peer mediatoppefedtsalso act
as positive role modeland further support the development of a selfanaging and selflisciplined pupil body.
Eastbury's other student leadership roles include sthiool council, sporteaders, subject ambassadors and
librarians, albf whom add to the positive ethos of thsehool, have led to mutually respectful relationships and
attitudes, and create a positive culie whereby students want tiearn.

A wide range of extraurricular activities are regularly and well attended after school, supporting greater stude
engagement with learning. Many visitors to ECS comment on the positive relationships, attitudes and respect
displayed by our pupils. Pupils embrace our inclusive aratgtvculture. Our pupils are@nfident, selfassured
learners that take pride in their woylschool and in their appearance.

The pupils adapt positively to challenges. For example, our building programme (Sep&ihbdopresent) has led
to a reduction in play area, however the pupils quickigirged routines with minimurguidance during thisme of
disruption, and the prefect team increased thdinty positions to help witlthe smooth running of the school.

Every opportunity is taken to celebrate achievement and deepen an understanding of British Values. The ther,
tolerance, respect, deotracy and liberty are evident through weekly assemblies and the pragramme, explicit
in PSHE, Citizenship & RE, and are implicit sulgécts. Structured programmedser pupils, staff and families on E
Safety have been influential in suppiog the prevention of cybetbullying and promoting delling culture'.

Pupils are ready for their next step because CEIAG is given high withrgnany careers events andsits taking
place during the year, and is embedded across the curriculam years7-13. Employabilitgkills are further
developed through 'mock interview' days, work experience and producing/updatingt€VEhe school uses a risk
NEET indicator (RONI) to target support for this vulnerable group, which includes addviioksthopsand
mentoring programmes. This leads to low NEETS.

Consistent implementation of the behaviour policy, underpinned by decasitien for incidents insidand outside
of school, is resulting in low exclusions for all groups which compares favourablyatibnaldata. Supportive
mentoring, peer mediation, youth worker support and effective use of altergiregision, supportd by effective
teaching and learing interventions, is leading to a reduction in low lesskuption

High priority is given tpunctuality, which is now outstanding, and attendance, resulting in figures imlthehe
national average and similar to schools locally, and an improving picture for WBRI pupils.

Teachers know their pupils and their pathways well, and have goodttar lseibject knowledge.
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Teachers employ @nge of assessment for leang strategies, such as inclusive and targeqadstioning, which is
ensuring higher engagement. We know this through our systematic monitoring\aidation.

Pupils concentrate welhilessons becauséey are interested in the work.essons are well planned addlivered.
Pupils' learning is further supported by the enthusiasm and passion that teachers have feuttjeots.

Teachers use regular assessment, formative and summaéativelebrate achievement and identify pupiio are
underachieving early. Timely and appropriate interventions are put in place to support pupsk at falling behind
and then additional support is used to aid their catch up which, in turn, suppélc(8ehaviour for Learning).

QOLAI- Feedback from peer review:

We undertook a wide variety of activities during our time at Eastbury, including interviews with a wide variety
teaching and support staff to discuss how the school have embeeiiective learning behaviours amongst all
students, attendance at a year 7 assembly and learning walks into a number of lessons to look at these beha
practice and interviews and group discussions with a selection of student leadership groups.

At Eastbury there is a clear approach and commitment to the holistic development of all students with the widg
range of student groups and extaarricular activities for students to participate in such as an equalities group,
student councils for each key gi@, peer mediators, mental health ambassadors and a prefect system. What is
impressive is how well these opportunities are embedded, the training provided for those students and staff in
and how they complement the leaning behaviours in lessons hadhigh regard both staff and students hold for
these opportunities. Within lessons we saw high expectations of students and excellent working relationships
between staff and students and effective learning processes which built on prior learning, aofastigeuli and
teacher input and opportunities to encourage students to reflect on their own learning at various stages makin
of success criteria. Students spoke enthusiastically about their learning in lessons and the commitment from ¢
supporttheir learning. There were clear reward systems and it was pleasing to see students presenting other
students with rewards in assembly.

Outside of lessons, students are genuinely proud of their badges and ties which reflect their membership to v
groups and they aspire to be part of the school council or become a prefect and it was brilliant to hear the jour
a few individual students who had transformed their learning behaviours so they could become a prefect. The
students then form part of tt mentoring of other students as positive role models, which again, is absolutely

incredible that they feel confident in their own change and they want to use their learning from their own prior
experience to contribute so positively to impact on otherdstats across the school. Prefects are used a role moq
to establish responsibility for establishing routines such as break duties and they werespeltted by their peers.
It is not academic record but commitment and character which determines suircéss prefect programme and

which ensures that it is inclusive to all students. Those students who also need additional support are support
an extensive and wefitructured pastoral team including youth workers and heads of year.

There is a genuineommitment from all staff and students to celebrate diversity both inside and outside of lessq
The different staff and student groups who we met with were enthusiastic about the school and the wider lear
opportunities that were provided. All studemitvho we spoke to were articulate, empathetic and spoke with pass
about their learning inside and outside the classroom and the positive relationships they had with staff. It was
particularly impressive to hear how the student Equalities group had sefidy presented at City Hall to apply for
funding and how they worked in collaboration with the staff Equalities group and presented to the rest of the g
in assemblies etc. The various student groups genuinely have a voice and contribute to thlesachaas the culturg
ambassadors, a sub group of the school council who feed into the curriculum. There is a separate programmg
promote effective learning behaviours and building an A Level mind set for sixth formers, building on prior initi
such as study skills programmes, independence project, First Give andawadrking group.

The consistency of message from all staff and students was impressive with an emphasis on being positive rg
models at every opportunity and extending this outsafdeastbury with a number of initiatives such as contributir
to national charities and credit based programmes. The Same message appears in on every computer screer
key values and aims of Eastbury which contribute to the consistency of messhgastainability. The scale of the
various student groups was huge with a large number of students being involved in these wider opportunities,

. _______________________________________________________________________________________________________|
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pleasing to see how many students valued the opportunities to positively contribute to their schoadeoatsheir
classroom. It was great to see a variety of teaching and support staff leading the various student groups and {
them as well external providers being used to train students and then older students training younger student
hierarchyamongst the student leadership such as lead, senior and deputies etc also meant there is a clearly
established structure and different levels which students can aspire to, This really underpinned the ethos of
promoting positive role models at every opponity.

There is clear evidence of the school's practice being shared effectively through the use of a range of partner
including other schools and organisations and more recently though the primary school which in future, will pr|
an extensive rage of opportunities for the school's practice to be shared with other schools.

Character education is a fantastic initiative.
St Bonaventure's Schodteedback from peer review;

In order to fully assess this strand we had a very busy day which indebleihg walks (D&T, Computer Science,
Maths, ARP area), meetings with a varied group of staff members from Cover Supervisors to Deputy Headteg
and meetings with students who were representing Peer Mediators, Sports Leaders, Prefect Team, Schitpl C
We were able to fully immerse ourselves in a day of the life of an Eastbury studenber of staff and | feel that |
have a good understanding of the ethdstloe school. We were able to see alkas of the school and experienced
lunch in the canter, assembly and the dismissal at the end of the day. The very comprehensive programrae g
real insight into how Eastbury has worked hard to encompass effective learning behaviours for all students.

There were many elements that | was impressed by, eadtithe student body. | feel that the school has very mu
led on their policy to be a 'kind' school and the culture of respect that is shown by students to staff (and very n
vice versa) is something that permeatesciissrooms and cadors.

The stdf have set up an equalities working party which | was particularly keen to learn more about, here they |
taken advantage of an external scheme which is run by Kings University and the Institute of Physics and set U
group which meets regularly andalkenges all perceived cases of inequality. There is strong collaboration with
recently set up student equality group and this is something that is very-dearcollaboration between staff and
students (at a multitude of levels) is very clear te.se

There is a great deal of support for staff who are wanting to set up working parties or follow projects. It was
interesting to meet with a HOY and Geography teacher who was wanting to reduce single use plastics and Ea
and was being supported to dhis through the NPQSL course. Investments have been made into staff wellbein
which filters down to the students.

Mental health has become a focal point for the school and this is clear to see, from displays and physical rem
such as the Black Dogr@paign with SANE to mental health ambassadors who are trained to work with student
lower down the school. The employment of three youth workers in the IEU has been impressive, the statistics
were shared with us has shown a reduction in the numbenactiences in the IEU and a reduction in repeat
offenders.

Punctuality was highlighted as something that Eastbury was particularly proud of; the statistics show that the
number of students that are late to school has dramatically reduced as a resutboiaign that was led by SLT a
was communicated to parents. It is clear that strict policies have been implemented, including the introduction
45 detention the same day. It is this consistency in practice which has led to the reduction. The advesrsnd
support that the students receive is excellent. There is provision for a range of careers to be explored and the
advisor clearly works hard to ensure that all students are catered for.

The Careers Speed Networking Day gives a changedog people at Eastbury to experience life at work and the
are close links brokered with companies such as Barclays, The Brokerage and Lloyds Bank. The purpose bel
careers information is to foster effective learning behaviours for life anctiea that this is happening.

The KS3 and KS4 councils are a force to be reckoned with and it was particularly warning to see students wh
changed their paths being an integral part of the student body. The group is structured formally and witppbet g
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of the curriculum leader for Citizenship, is very active. They spoke about the changes that they had brought a
the school (especially in the canteen) and the work that they want to do with recycling and water fountains. TH
spoke highly of ta CONFIDE button which has been put onto all computers in the school and allows students
report incidences that they have witnessed or experienced.

Eastbury has many individual projects running at the same time and it is clear that the strong yees éead¥iving
change in their year groups. There are projects that have started small scale, such as the character educatior|
which are being rolled out to Year 7, with the help of the senior student ambassadors. This is a project which
been orne out of previous work on Olympic values and is being championed by the HOY 7, Students have ve
bought into the programme and were rewarded for their work in an assembly. This has the potential to be roll¢
to older year groups and now thdthas been firmly embedded into Year 7 has total sustainability.

The ethos of Eastbury is one that is strong and built on by the lead practitioners. LPs take their role very serio
are given the space to develop their own interests and grow. Itpaaticularly interesting to meet with one LP whq
runs CPD on effective learning behaviours and gives many ideas to staff. It is this supportive atmosphere whi
longevity and staff buy into this ethos.

The peer mediator programme has grown into someghivhich is very positive. It was lovely to hear of the peer
mediator structure which has now got to the point that students can be referred to the more senior mediators
help. There is a very formal structure for the peer mediators at every stage récnmitment to training to
implementation and the representatives that we met were rightly very proud of the work that they are doing. A
as recruitment continues to be strong for this programme then | am confident that it will continue in its stovkg
the outgoing Year 11 are clearly going to have to carefully manage their successors.

The mental health work is firmly embedded in the values of the school and this is something that is clear from
corridor displays; it is already a focal point anil @ontinue to be one in the coming yeatrs.

For students there is a great deal of support made available to them. This support comes in a variety of guise
subject intervention, mentoring and additional support to peer support groups. All of thisrcaties in them feeling
safe and existing in a positive culture of learning. The youth workers are particularly invaluable, offering a 'buf
between the student and staff. They take their roles very seriously and work symbiotically with the IEUTe&]er
coupled with peer mediation and strong sanctions means that students are aware constantly that they ae beir
watched and looked after.

Staff were very positive about working in the school in the interviews that we had; they feel valued and are
encourged to explore areas that they are interested in.

The ARP is very well run and allows students the chance to be integrated into a mainstream school at the sar
as accessing the specialist support and intervention that they need. Staff that wwk ARP are very dedicated ar
the lessons that we observed demonstrated ably how students can be stretched at the same time as given thq
guidance that they need.

Eastbury is part of the NELTA T&L group and is well represented in this. The LP reguéatheshaork with others
in the area and the PCM detailed how collaboration with other schools occurs on the NQT programme. Four
departments hold the PTI mark, including Music and Art and there is a great deal of practice being shared wit
schools fom the Art Department. They have set up a whole school arts policy and are very keen to share the
excellent practice that is going on in the department. The department offer 2 CPD sessions a year with the stg
whole and this is a chance for all staffexpress their creativity. Eastbury is taking part in the Creative Schools
Artsmark and this involves working with Bow Arts, Urban Development and Arcola Theatre. The department g
represented at the Barking and Dagenham Inspire Festival andrgtudere cultural ambassadors for the school.
The very strong Curriculum Leader for Art has got the department and therefore the school involved in a multi
LINE2SO0Gazxr GKS OdzAf Gdz2NF £ OAGAT Sy aQ LINE 3 NtilyTHiSexcelent |y
manifestation of their promise 'by any means necessary' to deliver an arts and culture rich education for all stt
is something that should be shared with other schools.

Feedback from Leading Edge visitor
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The school has sought taibg about a systemic and cultural change in order to establish positive behaviours in
students and staff which create an environment that is safe and which encourages and rewards positive, resp
participation in the school community and in learg in its broadest sense. Beginning by addressing serious con
about punctuality and attendance, the school has established high expectations in the management of relatio
the constructive use of praise and in behaviour management and hasedraeatulture for learning and personal

development which is embraced by the majority of young people and within which those seeking to underming
learning and cohesion gain little kudos.

The school is calm and purposeful. Learners appeared to be congigtagtiged and working constructively with
each other. From the meetings and presentations with students it was clear that these young people were prg
their school and their place within it. They were confident, articulate andasedire and able to aapt their
behaviour appropriately in different situations. They were considerate and empathetic in their relationships wi
each other and with adults. This was particularly evident in the school council meeting where over thirty
representatives were abl® selfmanage their discussion and collaboratively develop complex ideas and strate
by building on each other's contributions.

Opportunities have been established to give young people the opportunity to take responsibility within the sch
have teir contribution recognised through assemblies, certificates and badges and to establish positive role n
for other students. The student mediators provide active support for other students as a conduit for concern a
dispute resolution. The systehas an irbuilt 'career structure' which allows mediators to take on senior

responsibilities and to contribute effectively to the management of the system and help establish effective rou
and protocols. This successful model is being replicatethier programmes supporting ‘Character Education' ang
'Cultural Citizenship'.

The work of the Student Equalities Group was particularly impressive. This group had presented their ideas b
the London Mayors Office and the school's leadership in omlgain resources and support for a programme to
raise awareness of important equality issues both within the school and its wider community, The group spoks
confidently of the impact of their work, the growing support from within the student body and fbtire plans.

At all stages of the visit it was clear that students felt able to contribute positively to the work of the school ang
their voice would be heard and would influence practice. It was also clear that the school systems actively prg
positive behaviours through weekly assemblies, celebrations and open recognition of contribution and achievs
both cultural and academic. Staff likewise felt empowered and able to contribute to and lead on projects to su
this both within the clag®om, by developing and sharing the learning practice, through the student support

systems, which raise aspiration and expectation, and through collaborative project leadership: such as the Ar

The most positive impression from the visit was thdifegthat the student body itself had now significantly
embraced and taken ownership of the programmes the school had put in fifechigh expectations, the positive
reinforcement and the pride in the school's community and reputation.

Monitoring and suport systems are evident. The school is rightly proud of a number of disengaged students w
have made positive choices and taken on responsibilities and have benefitted from this. The selection proces
example for student mediators, encourages suttlisnts to apply and supports them within the role. Likewise,
inconsistencies in the way some staff engage in the process, particularly the use of rewards and sanctions, af
recognized. These issues are being addressed. The school is confident thaenopsisli improve as programmes
embed. It was encouraging that within the "Character Education” programme staff recommendations were
moderated against the criteria and were rejected when it was felt appropriate.

The various programmes are becoming embedded the expectations are very clear to both staff and students.
student body appears to be very engaged and are now setting expectations on the school. A culture of public
and private admonishment has been established for both staff and stsdeitlh the celebration of achievement

being the focus of student and staff meetings. The engaged are not becoming disillusioned by regular 'moans
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meetings. Younger staff are seeing opportunities for their own professional development and are talantage\of
these.

Paositive practice appears to be increasingly embraced within the school and has reached the critical mass for|
sustainability and further growth.

The impact on pupil outcomes and punctuality/attendance is evident from data.

The evidence focultural growth was clear, students were confident, seifare, articulate, respectful and open.
They are able to apply their skills and knowledge in new contexts, are proud of their school and confident of th
place in it. They clearly demonstrated fiog&e behaviours and spoke of the impact of student foledels on them.
They expressed the view that the positive behaviours transferred into their classroom experience and their mg
formal learning. They were aware of their responsibilities for thein é@arning and the learning of others.

This was evident from the Peer Assessments provided by the LEPP Partner Schools.

The partnerships established through the FfEE are viewed very positively for sharing practice. The school is K
engage with otherahools to share work and to develop areas of relative weakness. The school is an active mg
of the North-east London Teaching Alliance (NELTA) and recently undertook a-cholbol review in order to
gain feedback and moderation of its work.

Name d Visitor Michael CAPON

Date of Visit 22" March 2018

YSe S@ARSYOS 27F Wi NI y & Students and staff demonstrate effective learning behaviou
strand throughengagement in CPD programmes and active

participation andengagement withmentoring pupil voice and
other activities. There islear evidence that students transfer
their experiences into the formd¢arning environment and
support the high expectations placed on them

Students are confident, sedfware and articulate and canonk
collaboratively to develop complex conversations and
solutions toproblems. These skills are evidenced both in thg
classroom and beyondith students taking on increasing
responsibility within the school artoviding positive role
models for their pees.

There is clear evidence from within the school, and from
externalrecognition, that relationships between students an
students and stafére generally very positive. Students expe
to be listened to and to bable to influence practice within
their school.

Students and staff, at all levels, are able to take responsibil
and to leadand contribute to development work within the
school. Expectations aregh and students are cleg proud of
their school and protective of iteputation. Clear
opportunities are in place and being developed teagble
staff and students to establish routines and to work
collaboratively to develop the work of the school and to
embed newsystem protocols and pportunities.
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1.4 Satutory Assessmentn the Primary School

Data is aninefield and governors need to be able to navigate it. Over the years | am extremely grateful to Kerry
Ward who has kept Governors up to date and helped Governors to understand our Secondary Data. | am
therefore providing the following to helpdvernors understand our Primary Data in a little more detail.

I am extremely grateful to Senior leaders who regularly present data to Governors at our Standards sub
committee and help Governors to understand it in our context.

It is vital that governorave a sound working knowledge of ECS data. You need to know what data is collected
and when, where you can find data for ECS, and wiianything- it tells us. You need to be able to separate

the important stuff from the noise, pull out the key megsa, ask the right questions, and understand the
limitations of data. You need to understand how ECS tracks the progress of our pupils but also understand that
you must not seek to influence this process. You also pretty much need to learn a new lamgoatys to get

by, and this means knowing 1001 acronyms.

1) Know what data is collected (statutory assessment)

Before we move on to those all important sources of data, we first need to know what data the DfE collect. This
data is derived from statutoryssessment, and there are four statutory assessment points in the primary phase:
Early Years Foundation Stage Profile, Phonics, Key Stage 1, and Key Stage 2. It is hard to believe that already v
have to understand three of the four key pieces of data.

Ealy Years Foundation Stage Profile (EYRSEBarried out at the end of the reception year (YR). Pupils'
development is assessed against 17 Early Learning Goals (ELG) spread across 7 areas of learning. In each of
these ELGs, a pupil's development is asgkaseeither emerging, expected or exceeding. If a pupil reaches the
expected level of development in the 12 key ELtBsse that make up the prime areas of communication and
language, physical development, and personal, social and emotional developmérheaspecific areas of
numeracy and literacythen they are deemed to have made a 'Good Level of Development' (GLD). The
percentage reaching GLD at the end of reception is a key measure and it's worth governors being aware of it.
This data is collectely the DfE but is not available in the public domain (i.e. in performance tables).

Phonics Screening Check (P&@arried out at the end of Year 1 (Y1). The assessment involves pupils
attempting to decode 40 words, half of which are real, the other malfleup. The pass mark has been 32/40

since the assessment was introduced in 2012 but this may change at some point. If pupils do not achieve the
pass mark in Y1 then they are assessed again in Y2. The percentage achieving the phonics check a)pét the end
Y1 and b) by the end of Y2 are key measures, and again governors are advised tokbewware of these

figures. This data is collected by the DfE but is not available in the public domain.

Key Stage 1 (KSaysessmentsre made at the end of y& 2 (Y2). Pupils sit tests in reading and maths (there is

no test for writing). These tests are marked internally and marks are converted into a scaled score in the range
85-115. A score of 100 or above equates to the expected standard (unlike at K&2stherdefinition of a high

score). KS1 scaled scores are only used to inform the final teacher assessment; the scores are NOT collected b
the DfE and are therefore not used in accountability measures. Pupils receive a teacher assessment in reading,
writing, maths and science. In science, pupils are simply assessed as having met or hot met expected standards
(science does not form part of key measuresyebding, writing and maths the vast majority of pupils are

assessed as either working towards th@ested standard (WTS), working at the expected standard (EXS), or
working at greater depth within the expected standard (GDS). These are all pupils that are working within the
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KS1 curriculum. If we have pupils with severe SEN or EAL with very littlegarthag will be assessed as pre
key stage (PKS) or working below (BLWMg percentage of pupils attaining expected standards and greater
depth in reading, writing and maths are key measures that governors should be aware of. Again, this data is
collectedby the DfE but is not available in the public domain.

Key stage 2 (KS2ssessmenis made at the end of year 6 (Y6). Please note that the following is under review
and may change. With the exception of writing in which there is only teacher assesstm€8g, the test is

king. There are tests in reading, maths, and grammar, punctuation and spelling (GPS, commonly referred to as
SPaG). These tests are externally marked and scores are in the rang&28X, 8@th a score of 100 or above
indicating that thepupil has attained the expected standard, and a score of 110+ classified as a high score. If
pupils score below 100, they are deemed to have not met the expected standard (schools may challenge this if
the pupil misses the standard by a mark). Note thal &core is defined as a 'high score’, not 'greater depth’
(greater depth is for writing only). Pupils below the standard of the reading and mathstiestto SEN or EAL

will be assessed agre-key stage (PKS) or working below (BLW). Note: BLW/P&Sments do not apply to

GPS.

In writing, where there is no test, pupils are assessed by the teacher. Assessments are in the same format as
KS1, with pupils assessed as eitiwerking towards the expected standard (WTS), working at the expected
standard (KS), or working at greater depth within the expected standard (GDS). As in reading and maths, pupils
can also be defined as working below (BLW) orkang stage (PKS) if they are below the KS2 assessment criteria
In sciencepupils are assessed as eitheeating or not meeting expected standards. There are nekene

standards.

KS2 results are collected by the DfE and are published in the public domain via the performance tables. The key
measures are as follows:

Percentage of pupils attaining the expectgdndard in reading, writing, and maths combined
Percentage of pupils attaining a high standard in reading, writing and maths combined
Average scaled score in reading and maths tests

Average progress in reading, writing and maths

= =4 -4 =4

These are the measures that schools must publish on their websites and governors should certainly know about
these figures.

At ECS we have a long and strong tradition of being transparent with our data and just because it does not
statutorily need to bepublished does not mean we do not discuss it with Governors, but more importaatly

use it as part of our own monitoring and evaluation, and accountability measures. This has played a key part in
driving up standards in the secondary phase. We do noaglay from data causing concern but use it to feed
Ayid2 W2dz2NJ LINP2SO0 62FNRaQ FyYyR YIS adNB 6S KI @S Of
check the impact. Our data also feeds into the production of our School Development Plan.

Sunmary
The current benchmarks for primary schools in England are as follows:

1. A set of headline, datdriven measures, which appear in performance tables. These currently consist of:
1 0KS LISNDSyGF3IS 2F LAt & | OK AvBithd afidmathkabtheweSdipL s O
Key Stage 2
9 LlzLIAf aQ | @SN 3IS aoldlftSR a02NBa Ay NBFRAY3 FyR Yl
1 the percentage of pupils who achieve at a higher standard in reading, writing and maths
9 LizLIAf aQ | @SNIF IS lgy@dmdhada Ay NBFRAYy3II GNR
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2 Performance against the floor standard: the minimum standard for pupil attainment and/or progress that
the government expects most schools to meet. Currently, a school will be above the floor if, in its latest
annual results:

f
f

15

at least 65% of pupils meet the expected standard in reading, writing and maths; or
the school achieves sufficient progress scores in all three subjects.

Enhancing Our Accountability in the Primary Phase

It is vitally important that as we develop oaccountabilitymeasurewe ensure they do not lead to some of
the nationally recognised issues

1 anarrowing of the curriculum experienced by primary pupils

9 excessive pressure on both children and teachers

T AYyOSYyGA@Sa G2 ¢welvanyidestant iStegétg whicheMsures that pupils do not fall
behind and ultimately improves their life chances

| am proposing we adopt the seven principles of an effective and fair accountability system in a school context,

- a

RN FiGSR AY G{Sya8fRYKI O0RHNINARYANRIAOK22f & G2

final report of the ASCL Primary Accountability Review February 2018, and hold the approach in ECS up agains
these principles. | have adapted thanciples to the ECS context:

1.

7.

Sart from a shared understanding of what outcomes we, as a school, want for our children and young
people

Be based around a set of measures which incentivises our staff to deliver on these outcomes, seeking
ways to recognise and reward aspects which are ingodrbut difficult to measure, as well as those

which are more easily quantifiable

Drive positive behavior

Be based on information which is as accurate as possible, and not try to read too much into a small,
unrepresentative amount of data. (We need to deutely aware of the issue of small cohorts and
variations between year groups)

Be fair to phases / departments / year groups in different circumstances and contexts, while
recognising the importance of enabling every child to reach their potential

Lead to fair, proportionate, transparent and constructive consequences for phases / departments / year
groups / individual staff which fall short of our desired outcomes, aligned with the best current
evidence of what is most likely to lead to improvements

Be relentlessly seltritical, regularly evaluating impact and modifying as necessary

In order to put these principles into practice we will, as part of SDP and development of our routines and
processes, ensure:

1

Our leaders, teachers and staff ateongly encouraged to engage closely with educational research,
particularly around effective curriculum design. We must be confident that the BHOS&riculum is

informed by the best available evidence on how to enable children to succeed, bothtabainsrrent
performance measures and in the broader outcomes we value.

Provision of CPD with a strong focus on both ethical leadership and curriculum design, ensuring our
staff have the opportunity to develop their own expertise in these areas.

Leadersy R A2 OSNY 2NH dzy RSNRGFYR 9/ { Q& LISNF2NXYI YOS F
skilled in analysing and interpreting data more generally (and where there are gaps provide support and
training).
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1 Leaders and governors are cautious about over prting the data we collect particularly the new
Reception baseline assessment.

1 Leaders and governors hold pleas departments / year groupsndividual staff to account for both
progress and attainment, with the emphasis on progress.

1 Leaders and goveans hold people to account for data over thrgear rolling periods, rather than on
NEBadzZ G§a FNRBY | aAy3aftsS &SINRa aaSaaySydao

91 Decisive action is taken early when leaders, despite support and training, fail to understand and make
use of the data. (We canhallow three years to pass before action is takdhthe data is weak during
our termly monitoring of it we expect clear plans to be implemented with impact which ensure
individual children do not fall behind. My spring report contained a lot of detdibw we go about
doing this).

1.6 GDPR Compliance

The General Data Protection Regulation (GDPR), in force from 25 May 2018, will affect the way ECS processes
people's personal data. As the governing board, you have ultimate responsibility for data motéetin

extremely grateful to Jas Jhita and the Governors who attended the additional meeting in the early part of the
Summer term, so that we could have policy in place.

In preparation for the GDPR, Jas reviewed our data protection policy and we anemending the draft
working policy is formally ratified and adopted at the full Governing body meeting.

1.7 Ethical Leadership

| am proposing that we, as leaders of E&®ptand align ourselves formally tthe Ethical Framewn for
Educational Leadershipedeloped by ASCL earlier this yeldinnust be stressed this i®t as a code of

conduct, checklist or key performance indicators. The International Confederation of Prifaimhldead
teachers)representing school leaders from across the world) &lesadyaligned itself with the work of the ELC
and has committed itself to promoting the framework to its members.

The draft Ethical Framework for Educational Leadership is based upon the seven principles of public life.

1. SelflessnesSchool and college Idars should act solely in the interest of children and young people.

2. Integrity School and college leaders must avoid placing themselves under any obligation to people or
organisations that might try inappropriately to influence them in their work. Befmténg and taking
decisions, they must declare and resolve openly any perceived conflict of interest and relationships.

3. Obijectivity School and college leaders must act and take decisions impartially and fairly, using the best
evidence and without discrimation or bias. Leaders should be dispassionate, exercising judgement
and analysis for the good of children and young people.

4. AccountabilitySchool and college leaders are accountable to the public for their decisions and actions
and must submit themselveds the scrutiny necessary to ensure this.

5. OpennessSchool and college leaders should expect to act and take decisions in an open and
transparent manner. Information should not be withheld from scrutiny unless there are clear and
lawful reasons for so dog.

6. HonestySchool and college leaders should be truthful.

7. LeadershipSchool and college leaders should exhibit these principles in their own behaviour. They
should actively promote and robustly support the principles, and be willing to challengdpbaviour
wherever it occurs.
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Leaders include both those who are paid to lead schools and colleges and those who volunteer to govern them.

Schools and colleges serve children and young people and help them grow into fulfilled and valued citizens. As
role models for the young, how we behave as leaders is as important as what we do. Leaders should show
leadership through the following personetharacteristics or virtues:

a) Trust:leaders should be trustworthy and reliablehey hold trust on behalf of children and should be beyond
reproach. We are honest about our motivations.

b) Wisdom:leaders use experience, knowledge and insight Lesasleould use experience, knowledge, insight,
understanding and good sense to make sound judgements. They should demonstrate restraint-and self
awareness, act calmly and rationally, exercising moderation and propriety as they serve their schools and
caleges wisely.

O Kindnessleaders demonstrate respect, generosity of spirit, understanding and good temper Where
unavoidable conflict occurs, difficult messages should be given humanely.

d) Justiceleaders should be fair and work for the good dfchildren Leaders should work fairly, for the good
of children from all backgrounds. They should seek to enable all young people to lead useful, happy and
fulfilling lives.

e) Serviceleaders should be conscientious and dutiful We should destrate humility and sel€ontrol,
supporting the structures and rules which safeguard quality. Our actions should proteciusaility
education.

f) Courageleaders should work courageously in the best interests of children and young people We protect
their safety and their right to a broad, effective and creative education. We should hold one another to
account courageously.

g) Optimism:leaders should be positive and encouraging Despite difficulties and pressures, we are developing
excellent elucation to change the world for the better.
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1.8 ECS Policipevelopment& Review SummeR018
I am extremely grateful to Jas Jhita for keeping our school website updated with all of the statutory

requirements. A useful workshop was help where Jas gave G&d&th |

this becomes an annual workshop in a similar way to our assets check.

Below is our current position with respect to policy development and Governors are urged to contribute where

they can.

REVIEWETS

Qurrent
Date
(online)

Next review
by SLT
Governor
input
welcome

D2 @SNy 2

discussion &
ratification

Wi2dz2NJ 2F

iKS ¢

Comments

S

Sex Education

October 2018

Accessibility Policy JGHSVI | March 2018 F€02019(0n | RESOURCES
going) summer 2019
Admission Arrangements
2015¢ 18 (primary & LARLR | 50170018 | July2018 | FYLloDecember
: WJE) 2018
infant / Secondary )
Attendance & STANDARDS
Punctuality RLA July 2017 May 2018 October 2018
CapabilityProcedure for LA (DDI) February November STAFFING
Teaching Staff 2018 2019 February 2020
Capability Schools
Managing Performance LA (DDI) March 2016 | March 2019 STAFFINGune
2019
Support Staff
Charging Policy OOA & WJE  April 2016 | April 2018 RESOU{:}CESU”E’
Child Protection &
X : : STANDARDS
Safegugrdlng Childrenin|  RLA (KWI) July 2017 July 2018 October 2018
Education
Complaints Procedure September STAFFING
incorporate below SCL e 2018 October 2018
Complaints Procedure September STAFFING
(serial &persistent) SCL July 2017 2018 October 2018
. . RESOURCES
Data Protection JIHDTR May 2018 April 2019 March 2019
. RESOURCES
ESafety Policy RLAAGA July 2017 July 2018 November 2018
Ongoing
Flrg Alarm Evacuation OOA, WIJE & July 2017 d'ur.lng RESOURCES
Policy Bouygues building &
landscaping
. Currently under review by the
Additional C .
Freedom of Information JIH January |\ 2018 | RESOURCEMay | DPON line with GDPR
2016 2018 Provisional adoption ratification
Full Govs July 18
. OOA/ DDI/ February RESOURCE3XIne
Health & Safety Policy KCE June 2017 2018 2018
Healthy Relationships & RLA/NMU/JCA  June 2017 July 2018 STANDARDS
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2017

2018

18

Next review
Qurrent by SLT D2 @SNy 2
Reviewer/s Date Governor discussion & Comments
(online) input ratification
welcome
. . RLA/SCL/ September STANDARDS
Single Equality Plan MGR June 2017 2018 October 2018
. . JGH/JHI & January December STANDARDS
Special Needs Working WJE 2018 2018 March 2019
Supporting Pupils with | WJE, JGH& .o ¢ (Jé‘zrigﬁg STANDARDSNov
Medical Needs AMS oy 18
under review)
Teacher's Pay Policy DDI & SCL September | September STAFFINGNov

Home School Agreement WIE January November STANDARDS
Primary Phase 2018 2018 March 2019
. September STANDARDS
EYFS Policy WJIE 2017 July 2018 October 2018
. . September STANDARRQS
EYFS Phonics Policy WJE 2017 July 2018 October 2018
: September STANDARDS
EYFS Outdoor Play Polig WJE 2017 July 2018 October 2018
- September STANDARDOS
EYFS Homework Policie WJIE 2017 July 2018 October 2018
. . September STANDARDS
EYFS Intimate Care Poli WJE 2017 July 2018 October 2018
September
EYFS Behaviour Policy WJIE 2017 July 2018 STANDARDLS
) October 2018
(reviewed)

. RLA /JJH & . RESOURGCH®&ne

Acceptable Use Policy AGA March 2016 | April 2018 2018
Adverse weatherg
moved to Business June 2015
continuity plan
Aggressive behaviour of scL October September STAFFINGNov
parents and visitors 2016 2018 18

. : : September | STANDARDOSNov
Anti ¢ Bullying Policy JCA/RLA May 2017 2018 2018

January
. . Feb /March | STANDARDS Jur
BehaviourPolicy SCL & WJE | 2017 _(Under 2018 2018
review)

. L February RESOURCESIov
Business Continuity Plan, SCL & OOA 2016 October 2018 2018
Careers Education,
Information, Advice & SGA July 2017 July 2018 STANDARIES Rel_ates_, to new Careers mark an

. October 2018 | legislation
Guidance
Drugs Policy RLA/NMU/JCA  June 2017 July 2019 STANngR&S\IOV
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Next review
Qurrent by SLT D2 @SNy 2
Reviewer/s Date Governor discussion & Comments
(online) input ratification
welcome
Electronic Devices February STANDARDS
Searching & Deletion SCI& AGA June 2017 2019 March 2019
Keeping Childrersafe in May 2018 : : i
Education- Statutory DEE Guidance September (Sep 2017 Full Govg July | New guidance published May 1
. 2016 2018 2018.
Guidance checked)
. : September STANDARDS
Literacy Policy DSk JGO 2015 2018 November 2018
- : November November RESOURCES
Mini Bus Policy OOA 2014 2018 November 2018
November
. 2016 STAFFING
Teacher appraisal DDI &SCL (review no October 2018 November 2018
change)

1.9 Student / Parent / Staff Survey2017 / 2018

I am extremely grateful to Jas Jhita who has beigting our own irhouse surveys this academic year. Jas is
organizing for the surveys to take place during parent evenings and each survey is tailored to the Year group
being surveyed. Jas is also encouraging parents to complete the online OFSTEBadiyw#yis has received
insufficient responses to date to make any analysis meaningful). | am delighted to report that the vast majority
of parents and carers, surveyed to dadee extremely happy with the education and care we are providing for
their children.

| am grateful to Jaand Dominic Simpsdior producing the report below

This year we have tiied our own in house parent surye for years 7 to 11. This trisas been successful as on
average we had 170 surveys completed per year group. €éduback has been very positive by parents or
carers withregards to the service the school is providing to them and their child. Where a parent has left a
comment we as a school have looked into the issues and were necessary actions have been put in place

What do our parent / carer surveys tell us?
Our parents / carers are very happy, the vast majority agree that

1 My child is making good or better progress

1 My child is happy in school

1 My child is taught well

1 Teachers have high expectations for my child to do well

Parents / carers would like us ¢and it must be stressed the number of parents / carers suggesting below was
very low)

1 Increasecommunication with regards to progress and not to waitil parents eveningand reports
1 Increasespace for students during breaks (KS3)
1 Increasaesources to help students with their learning (KS4)
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All of the above points have been incorporated into our SDP-20P8 or resolved through changes to policies
andprocessesThere is an obvious need to publicise access to GMUE live online portal for parents.

What is disappointing is the number of online OFSTED surveys completed by our parents. At each parents
evening information sheets have been given to@nage parents to complete the surveys however, it is still
insufficient to make a meaningful comment on.

What do our staff surveys tell us?
Our staffare very happy, thevastmajority agree that

There are good support mechanisms in place to help impteaehingand learning.

91 & 0 dzdbBCCRD May a positive impact on practice.

Best practice is shared well within Eastbury.

Eastbury has a culture of tolerance, there is little prejudice, bullying or harassment.
Overwhelmingly, Eastbury staff feel tnaig on equalities issues is an important part of ensuring good
guality education provision.

=A =4 =4 -4 =4

Our staff would like us to:

Give more irhouse staff training using the carousel model.

More time to share practice across departments.

Further uplate equalitiesdsues in pastoral and subject schemes of work.

Develop character education as part of our whole school curriculum to improve outcomes.
Clarifyour complaints procedure

=A =4 =4 -4 =4

All of the above points have been incorporated into our SDP-2028 or resolvedhrough changes to policies
and processes.

What do our pupilstell us?

We are extremely pleased with the progress the schooincil is making and especially with the qualitative
information it provides us to keep on improving the school and make it an begter place for pupils to learn.
Please see their reports in Sectio® & 3.6
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SECTDN 2: Teaching & Learning Sumn&&18(current judgement Goodl

Our draft SelfEvaluation Statement for Summ2918 can be found appendix.
Teaching andlearninghascontinued to improve and we are currently judging itsesurelygood.

| am extremely grateful to Jeff Goy for his work on Teaching and Leamihipr the coordination of the
writing of this section of the report.

In order to move fran good to outsanding

1 Recentimprovements in teaching, learning and assessment translate into further increases in progress
and attainment.

1 Embed improvements anchsure total consistency (and take decisive action where staff have failed
respond to our support andhallenge)

1 Reducéurther pupil dependency othe teacher, through the widedevelopmentand consistencpf
Wi SENY (2 € SFENYQ aiegdlation) 6aSil 023yAGA2Y YR &aSt-

2.1 Teaching and Learning 2017 / 2018
I am extremely grateful to Jeff Goy for producthg report below.

This year has seen Eastbury successfully achieve, and retain, Leading Edge statuslfoy 20part of the

{{!¢ CNIYSE2N] F2N)I 9EOSLIiA2ylt O9ORdzOFIGA2y d 9 &0 0 dzNE
WOFTFSOGADS 2[dNBENIZA YNB O28KNIAGM y 3 2dzNJ 6 K2t S a0K22ft | LILJ
O2YYdzyAlle SiK2a FyR 2dz2NJ a0dzRSyiaQ 3ISydziyS RS&ANB
YEGAZ2Y Lt & dégSEATA2BIel Exkcutive) Ik atsd &khowledgaaN) a 0 dzZRSy a4 Q f S RSN
and whole school, as well as their ability to take on responsibility. This accreditation allows us to further
celebrate our positive, robust and supportive approach to teaching and learning, whilst working iaerphipn

GAOUK 20KSNJ a0OK22f ad ¢ KA &l (Gysdf IvBdon{Adadengylsingtbnniesé oudzNS Qa |
partner schools. By working collaboratively, and performing peer reviews at each school, Eastbury has
undertaken a principled approach to schamprovement, and enjoyed a process of gelfiew and action

planning, that supports the future ambitions in our School Development PlamPeer to Peer review and SSAT
external accreditation helps us to validate our own judgments of good; we will mavieidgement to

outstanding when our progress and attainment data is validated by public examinations data.

By focusing on effective learning behaviours, within and beyond the Eastbury classrooms, learning has
continued to be an active process and ouwrdgnts are supported in accommodating, and assimilating, new
ideas through relating new experiences to prior knowledge. This approach will be further embedded, as the
initial stages of our L2L (learning to learn) ambition are being planned, discussessaadched with our lead
practitioners. L2L is how students understand metacognition and the process of learning, and are able to
monitor and review their own progress to see whether learning strategies are effective. Students can then
transfer this learnig across all subjects and experiences. Our lead practitioners will build on the success of our
current inhouse CPD programme, which has received outstanding feedback from colleagues, and drive this
FYOAUGAZ2Y GgAGK adlk TF |y R videdttePofpgriuditylor ¢téffrozselettan aiRét that t 5
will meet their needs and improve their own learning and outcomes, whilst utilising the expertise and passion
of our lead practitioners and outstanding teachers.
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An improved, positive culture of Issn observations, whereby they are developmental and seen as supportive,
has become increasingly apparent this year. The current observation window is allowing post holders to

observe and share best practice, aiding staff development, and ensuring tobatleigues feel safe to try new
ARSIFazZ | LIIINRBIFOKSa FyR aGdNlGS3IASaszs a GKSe gAfft NBC
of transparency, has been commented upon favourably in the Leading Edge visits and also our School to Schoo
Peer Review. The S2S Review involved deputy and head teachers from Beal High School, The Forest Academy
and Frederick Bremer School, and they highlighted the positive culture of learning taking place in the
classrooms at Eastbury.

Work scrutinies, and bodkoks, have continued to highlight the improving effectiveness of teacher feedback.
Questioning is used more consistently to deepen and elicit evidence of learning, whilst our students take the
lead in creating questions to stimulate dialogue. Our leareajsy the independence that comes with leading
their own learning, and this trust encourages them to apply their understanding and effectively select the most
relevant feedback tools.

Task Hours by Month
- 1F T
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> =
=% 3,000
o
&= 2,000 Nov 1617

e Il 'l L |

S JEpeg— l
Sep Nov Dec Jon Mar May Avg
Month

Year on year comparison of Task Hours per month

The graph above shows a comparison of SAM Learning usage between the academic years&2@ila017
18. It clearly shows there has been a significant increase in usage asagasEastbury has been rank&tiin
the whole country.

Thedesireandpassio 2 F 9t adodz2NEQa adl¥Fz G2 KIFEGS | LRAAGADS
support of the NELTA T&L hubs. These link Eastbury with teachers from other schools “easbitbndon,
allowing colleagues to collaborate, learn and trangfeli K SND&a o6Sa&d LINF OGAOS (2 9I &
outstanding reputation in the teaching community. In June 2018, eight Eastbury Community School teachers,
from primary and secondary, and a range of departments, won teaching awards in tren@hh lAwards; our
YIGKaz aOASYyOST NI 3 YdzAAO RSLINIYSydGa KIGS F OKAS
been awarded Platinum Artsmark. Eastbury are one of only thirty schools nationally to have been awarded
Platinum Artsmark statushe highest recognition a school can achieve for creative and cultural education. The
Arts Council England Pardelr AR 9+ aGodz2NE a2FFSNE ¢2yRSNFdz FNIa 2L
traditional arts offer, and leadership and planning arélcu (i Y RA Yy 3 ® ¢

As a school, we will continue to embed high standards of reading, writing and communication across the
curriculum, whilst ensuring our pupils are interested learners and are given the skills, and resilience, to love the
challenge of learning
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Please see below the final press releaseoiar Leading Edge accreditation:
CENJAY3 a0K22t ylradAz2ylrtte NBO23IyAasSR F2NJ addzRSyiGac

A Barking and Dagenham school has been nationally recognised for the way its students learn and;develop
making it one of thenost effective in the country.

9Falodz2NE /2YYdzyAide {OK22f NBOSAGSR Iy I OONMBKRAGI GA 2
G{{!'¢0 F2NJ WiNIyaTdsERA YA 20zNENBHDFSOGADBS  SI NYyAy3

¢tKS d0K22f AYUNBRdzOSR | ydzYoSNJ 2F YSIadNBa (2 KSftlL
role models and student leadership positions, supportive mentoring, and a ctewsistent behaviour policy.

5 AR 5A01a2ys 9ESOdziA@S 1 SIRGSHFOKSNI I 9F &idodzNE /
dedicated and professional team of teachers, and associate staff, who work tirelessly providing outstanding
opportunities.The aspirations of our superb students, working in partnership with each other and staff, rise
further everyday resulting in both skils2 NJ £ AFS | yR | OF RSYAO adz00Saadé
WSTT D2éx 5SLJzié | SFRGSFOKSNI G 91 &d éntadd thé igchadivdzy A (i &
and diverse culture at Eastbury, and appreciate the safe and supportive environment in which they learn. A
O2YYdzyAile ALMANRG A& G GKS KSFENI 2F 2dz2NJ a0OK22f Qa ¢
ambitousandNB | f f & gl yid (G2 f SI Ny ¢

The SSAT recognition was awarded after the school was independently assessed last month by a
moderator and twoother highperforming schools.

{{1'¢Q&8 OKAST SESOdziA @Sz {dz§ 2 Af f wansfoartny Facticd is\aReal H C2 N
credit to their team and the quality ahe work that they are doing."

CKS 40K22ft3 6KAOK A& 2y 1dZ a8 ' #SydzSs . FNJLAYy3IT NBC
Fa 68ttt & Iy VaBAKORYRNT IDKAB AN T IWVEIRRINR 3 A G A 9S8 OdzA
WEyS | NENBF@Sas O2YYAdaA2yAyd RANBOG2NI 2F SRdzOI G A

deserved recognition and everyone at the school, staffaridlpf & > & K2dzZ R NRAIKGfe& o6S 1

a . kinjand Dagenham is proving time and time again that we are able to give young peopéstistalt to
0§KSANI SRdzOlF G A2y ®¢
SSAT brings together school leaders, teachers and students to help ingohosa&tion for all young people.

2.2 Artsmark Platinum award
We are delighted to be one of only thirty schools to have received this award. | have reproduced the letter we
received which provides further detail and background for Governors.

Thank you for your submissions to Artsmark.

Your Statement of Commitment and Case Study have been reviewed by our assessment panel and we are
delighted to inform you that Eastbury Community School has been awarded an Artsmark Platinum Award.
Congratulations!

The panel has made the following commaitout your submissions:

Your school offers wonderful arts opportunities to students and, particularly with the use of digital technology,
goes way beyond the traditional arts offer. Your leadership and planning are outstanding and your Case Study
evidenceyour commitment to inclusivity and diversity. The range of offer, the approach to CPD and continuous

. _______________________________________________________________________________________________________|
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improvement within the school and the leadership role you are taking beyond the school are all very impressive,
as is your understanding of the wider atekeper value of the arts, now captured in your whole school Arts

policy. To advocate even more effectively for the arts you will want to develop the roles of your creative arts
ambassadors over time, as advocates for kgghlity provision and learning, drgather and disseminate

evidence of the positive impact on outcomes for students and staff.

Congratulations on your Artsmark Platinum Award!

As a Platinum Artsmark school Arts Council England celebrates your commitment to arts and cultural education
at agoverning body level, the opportunities established across your provision and the leadership you are
demonstrating in this area. Your children and young people are offered equal opportunity to influence, lead,
experience and evaluate a diverse range ohkggality arts and cultural activities across a broad range of

media and you are able to contribute to development opportunities in these areas for both your own staff and
others. You have strong partnerships with arts and cultural organisations and iceme the positive impact

of this collaboration. Your children and young people have an opportunity to continually develop their
knowledge, skills and understanding of arts and culture and you are working to further develop the leadership
role you have dsblished.

Your award is valid for two years and will expire on 05 June 2020. Artsmark is a forward thinking and ongoing
journey that evidences developments to arts and culture over time, therefore we recommend thatyou re
register soon and start plannirigr your next Artsmark journey, setting new stretching objectives and

furthering your ambitions for arts and culture.

Governors will be pleased to see this journey has already started as set out in our SDP.
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2.3 ScienceShortlisting for the Times Education&upplement National Award
We are delighted to be one of only six schools to be shortlisted this award. We will find out on Frithyn22
if we have been successful and hopeful | will have further good news to share at the full meeting in July.

lhave 5 LINR RdzOSR 06St2¢ Iy FINIGAOES FTNRY (KS KAIKEE& NBalL
detail and background for Governors of the excellent work taking place in this rapidly improving department
which resulted in the shortlisting.

E astbu ry Commun hy
Schoolssclence
departmentp rovides a wide
range ofexpe rlemcesfor
siudentsthat add deeper
contextiothe workdome In
class Thisbroad currkulum
offer kasbeen keytothe success
of the departme st Importantly,
weensure thatthe se are not

Ind iyidualtrips bute mbedded,
lorg-t rm opportunities forour

siudentstodeve bop assc lentisis,

mEssamhoonference mvolving cne billion stars inour galacy.
Onur physics department has both schooks ard sevwerld They subeequerdly pressnted at
teencollaborat mg with St Pauols irderratiored irst tutions, we ame sevemlconferences, developing
School fortheee years, whichles lookmg todevelop this wotking both theirurde rstanding of
givenstudernts fiooe bothschools guoup by it m2 studernd s foorn what 2 mesawhgmoup is and
the chane: toworkwith peers ATnericato come up with anew the r confiderce inarswering
and experence science inthe propct vsingekctrospionmg challengm@quest ons byexperts
comtext of anautrertic research fibe productionmethods., inastronommy. As & wesult of their
rertreship. They heore prodoced ok, wee were asked, to wod:
full write-nps of projects Cnper the past year five of our withFaulles Labomtory totmm
mestigating different matenial year 13 students have extae ted, studernts inotherschools tonse
beaks ard interesting biological datz from new obee tvations the rost woert datz from the
plenomenzvsing the SEM by the Caiatelescops to Gak probe to dentify previovsly
[scarmmngelectonom coscops) contribute tovawds the ambitions unknown supemovae. The group
at St Pzoals, Followinga stud ent irderratiorel progct tormap of five now each spec lise n
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their various areas of interest, for
example using coding to speed
up analysis of the photometric
data, taking observations or
communicating research.

Extract from the students’
presentation at the Royal
Society:

“The Gaia project is an
ambitious review of our
map of one billion stars (1%
of the galaxy). It aims to
map positions and motion
of exoplanets, supernovae
and stars. The European
Space Agency has made a
novel decision to make data
publicly available at the
moment of release, which
is where our project has
stemmed from.

“Using Makalil software, we
analyse the light intensity
in fixed time intervals from
a potential supernova. We
have been able to use real
life data to grasp the idea of
what a supernova actually
is. Extracting our own data
from contemporary research
has definitely been a much
more fun way of learning
what these objects are than
reading about them! We are
excited to be part of this
experimental approach to
scientific research, whereby
enthusiasts outside of
traditional experts are
contributing to the task of
crunching vast amounts of
data.”

We are very proud of the
achievements of our key stage

5 students and know that their
success is the culmination of
work to foster enjoyment of
science from the moment pupils
joinus in year 7; we run numerous
STEM clubs for our younger
pupils.

Acknowledging the need to
support our girls in having high
aspirations and building their
confidence, we ran a highly
successful Girls in Physics
project. This was run with 20 girls
from years 7 and 8 across two
years, during which time they
investigated their own problems
and came together as a team to
investigate rocket flight. They
enjoyed meeting professional
engineers and their project
culminated in two successful
rocket launches, following which
they taught peers from years 7-10
and ran a debate on investment in
space travel.

‘1loved the creativity that was
involved in our projects. Science
became my favourite subject and
the work really supported my
class work, plus I never thought
I'd get to teach other, older
students about rockets!

Alesia, year 9

‘Ireally liked that the club was
girls-only because it let me feel
confident in questioning my own
ideas. By the end, I felt happy
running a debate with boys and
girls about the future of space
travel

Hanna, year 10

The girls invited year 10 students
to a ‘space day, during which they
helped to teach about rockets
and comets. As those already

Rocket-building
exercise sparks
entertainment

working on projects have been
increasingly recognised within
the school for their fantastic
work, students from across all
year groups have been inspired to
grab at opportunities in STEM.

Astronomy club

This inspired us to begin a now
well established, astronomy
club for years 9-11, which sees
20 students spend their Friday
evenings learning more about
our universe. The enthusiasm
and dedication of these pupils
is demonstrated not only in
their commitment to the weekly
sessions, but their zeal for the
coursework they are looking to
undertake. Their ideas include
building their own telescope.

In the summer, students from the
same year groups will undertake
a six-week project using a chip
detector that we have been
offered in recognition of our
output on the Gaia project. They
will work across multiple projects
with the Institute for Research

in Schools. We look forward to
this feeding into our students’
independent relationships

with their peers from other
institutions, as they compare
their data to that of others
internationally.
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Last temm, we wete prood to
celebrate all our curricular and
entichonent workas we hosted,
our fitst Eastbury sciencs fait.On
the d ay, the whole school carme
off-curticulurm for the r ¢ ierce
Esmnsand explowd conespts
outside the r vsued stodies.

Atleystage 3, pupiks got stuck mto
dissactiors, viewng pord wildlife
wsmgricmecopes, and buldmg
the rownsundels. Some studerds
ver ako selected toeXpeTienc: 2
bme-scale space show m the geat
plretzrom we had iretalled m
the mainhell Inthissession, they
Eearned about the life of stars axd
the m md-bogaling scale of objpcts
mthe vmoverse.

O key stage d pupils also

Ted, the chamce to visit the
Lordon Plaretzc o and fnd
ot rore about the BigBang
treory and bleckhoks Tre T
host was mmeresly impressed
by thee scope of the T questions
megamirg'speghettification m
the erormuoushy strorg fields
associated with blackholkes.

Inther scierce kssons, alltle
studerts got hands-on, competng
withpapet zemophresand eee
tecksfor marbles, aswellzs
riakirg the rown plstics and
corducting expe iments mto
rschological phenanera.

Inaddition to these brge-scale
sessions, Taxy year 11 triple
science studerds worked with
tthfiom physicists, buikding
mneture pertick accekwtors and
solerirg theirownequiprent
10 Terestigate quard v phoysics
throwgh the part icle reture of
light. Cnor ke stage § biolcgists
and chermists had the cherce to
quizcurrent rmedical shoderds

lamtrm adaafsrmnd roide

ard were treated to asesion by
wsawhspecelists from Cueen
Mary Unorersity, London, durmg
which theymade theivown glov-
irethe-dadk liquid s.

Primary pupils hands-on
with science

Last year,our primery school was
establisted, whichhasgiwenus
a wonderfulchance to engage
thee very yourg with herd s-on
science . Our science ambzesadors
from years & and 9 hevre delorered
sessions to primary pupiks here
ard at other feederpriomaries.
Treywer tmmed by Kirgs
College Lordom, an opportunity
that arose ot of our work with
the Institute of Physics.

We want to emphasise the
irnportance of teaon workamong
our stodents ard thess stodents
Teve mally enjoyed testmg the
skills and wokng together
durirg several IET FPawday
challenge days, ome of which we
will be host m@ this year. This

is pert of ourongoirg drive to
ercure that the commimication
aspect of science masawh i
emphasissd inourclassmoms. A
rerticulachr enjoyable outcore of
this has been to see stodents froom
all year gmups teach the T paeEnts
inuonr anroal 'flip the classoom!
evenng durmgss erce weak,

o

\ ﬂmbd@ P

walrg

R

At the heartof all we do with
ourstudents is ourowndesie to
ercuE we ar deliveringlessons
and extE-curticular projgcts
that build znd challenge ther.
To this end, perticulady with

the larguege changes inthe new
physicscurticuborn, we heoe
spent the st two years rotturng
ourlmks with the Inst tute of
Plorsics, Capital Physics, Issac
Physics, the Ogden Trust, the
Iretitute of Materzlks ard the
Iretitute for Bessawh in Schoolks,

amongothers.

Qurdepartmernt mestirgs
regulady 2ive tme to specialists
fom actoss the d epactment to
share best practice. Most woently
wie haore been focusing cnerewy
and electricity atleystage 4, to
teflect the broedening comtert

at thislevel. As part of this, we
hazore filmed. one arother teachirg,
miairtaired anopandoor policy,
swapped studert books, hosted
additional m-howss CPD sessiore
on mquired pect cals, and fed
this all back inwhole-departerd
mestings.

We haoe developad afourdation
of ergagemernt thoougherquiny
ard this ethos threads thaough
our prectics ard stodernts sciencs
eXpeTEICE.

11
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2.4 ECS and RSC in the BBC Néearning to speak Shakespeare like the actors do
Our highly praised and innovative work in collaboration with the Royal Shakespeare Company continues and
receive wider national recognition. | have reproduced below a recentatiicBBS News.

We will be performing again with the RSC in November and December and | hoping tét be able to have
another gala performance to celebrate this superb wakle will be staging our own production of Romeo and
Juliet in February 2019, ith the professional support of the RSC in half term workshops.

Learning to speak Shakespeare like the actorseyaHannah Richardson BBC News education reporter
(28/04/18)

Between them Stacey, 14, and Maleeha, 13, speak six language® they both speak Shakespeare as well.

That's just as well, as the work of the 16th Century dramatist and poet forms as much as a quarter of the marks
for some EngliskCSEs.

To do well in this key exam, in which the results are crucial to schools, pupils need to become comfortable with
the complex poetry of Elizabethan England.

Beautiful though it may be, the language does not sit easily with the staccatesgesk ad Instagram posts of
today's modern teenager.

And one might assume it would be harder for pupils who speak languages other than English at home.
These pupils from Barking culturally diverse part of east Londewere not always so fluent with the Bard.
"When | first saw it.. Shakespeare | mean... | didn't really want to read it," says Stacey.

But the Year 9 pupil describes how she was given a kind of "code" to the language, along with her classmates at
Eastbury Community School

As one of theRoyal Shakespeare Company's associate schpoigils were helped by a specialist from the
theatre company's education programme.

She vorked with the class, helping pupils to unlock the language using tried and tested techniques.
‘Now willing'

Rather than sitting at desks, books open, pupils are taught to read the texts in the same way as actors do in
rehearsals; on their feet, and fronupctuation mark to punctuation mark.

Pupils are encouraged to get inside the minds of the characters, to see how they fit together with others in the
jigsaw of the play.

They also get to see an RSC performance.

. _______________________________________________________________________________________________________|
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"l began to understand. It was like | had twde," Stacey said. "So when | went on to another play, | felt quite
well informed because it was the same. | could break it down, see how it fits together and try to make sense of
it.

"Now | understand it, well most bits," she says, "and | am willirgdk it up and read it."
Her classmate, Maleeha, recalls being given scenes to digest and work on with a partner.
Once they had got the basic understanding of the scene, the class would be "like some sort of forum", she said.

"We would debateextensively about what a single word on a line meant."

Eastbury's executive head teacher David Dickson says, with a twinkle in his eye, his pupils have become so
enthusiastic, that he h® on occasion, had to break up disputes about interpretation of the text.

"I can remember what it was like teaching Shakespeare before we worked with the RSC," he says.

Last year, the school's GCSE pupils achieved the highest marks in England in thee@halpart of the exam.

And yet nearly twethirds of Eastbury's pupils have English as an additional language.

However, the school rightly makes a virtue of the many different languages its pupils speak.

One might assume that juggling more than daeguage might hold back pupils' understanding of Shakespeare.

Not so, according to the RSC, as children with English as a second or additional language tend to do very well
when Shakespeare is taught in this active way.

Its director of education, Jacquilanlon, says: "We find that Shakespeare levels the playing tiedd
language imew to everyone and learning happens on your feet."

'‘On our feet'
Paul Clayton, head of the National Association for the Teaching of English, says the teaching oé&iedkasp

become "dry and formulaic" in some schools, as teachers deal with the pressure of having to produce good
results.

And, with the combined English GCSE contributing 30% to the progress scores with which schools are held to
account, those pressuresevery real.

"Sometimes there is a lot of mention of assessment objectives produced by the exam boards that they're
following," he says.

"And we see lessons can be organised around the kind of questions that pupils are going to see in the exam.
That doesarrow the children's experiences of these plays," he adds.

"What the RSC approach does is it proves that you can teach in creative ways that engage pupils and still get
good results."

L
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