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9ȄŜŎǳǘƛǾŜ IŜŀŘǘŜŀŎƘŜǊΩǎ CƻǊŜǿƻǊŘ 
I have great pleasure in presenting my summer term 2018 report to the full Governing body. 

My summer report booklet must be viewed as one of three over the year which taken together address the 

breadth of our work and statutory responsibilities across Eastbury Community School (ECS).  

There is a lot of information in this report and governors should read the sections which relate to their areas of 

responsibility.  

Governors are encouraged to read our newsletter and regularly visit the school website to add to this report, 

and develop a deeper understanding of the day to day life at ECS. 

This booklet also contains some key documents, externally written reports and reports from staff which will 

help governors in their strategic role and keep them up to date with the work of the school. 

I am extremely grateful to all the leaders and staff for their contributions to this report, self-evaluation and the 

in depth discussions which have allowed me to write this report, which together with previous reports, will help 

Governors have a clear and shared understanding of the strengths of the school and what needs to be 

improved.  

The reports clearly demonstrates the  relentless monitoring of our progress in all year groups against the 

challenging benchmarks we set ourselves ς quite simply we want the progress of all our students to be much 

better than average. Given the low starting points of many pupils accelerated progress is needed to ensure that 

their attainment at key points puts them in the best position for taking their next step into university or modern 

apprenticeships.  

ü I would be grateful if all Governors can review our self-evaluation (summary in the appendix) and next steps 

for further improvement (our development plan).  Our final draft proposals for our School Development 

Plan for 2018-2021 can be found in section 1.2; and then use this with your evidence from your attendance 

at sub-committee, visits and external reports to continue your active part in making judgments and 

developing the overall strategy for continued improvement.   

 

ü Senior leaders welcome further questions by phone or in an arranged visit, so please do not hesitate to get 

in touch with the team by phone or email.  If any of the Governing Body have suggestions for information 

they would like included in any section of this report, do feel free to make suggestions. 

  



 

  

 3 

 

EXECUTIVE HEADTEACHEwΩ{ w9thw¢ ¢h C¦[[ DOVERNORS          JULY 2018 

Table of Contents 
9ȄŜŎǳǘƛǾŜ IŜŀŘǘŜŀŎƘŜǊΩǎ CƻǊŜǿƻǊŘ .......................................................................................................................... 2 

{9/¢Lhb лΥ ²ŜƭŎƻƳŜ ǘƻ ǘƘŜ {ǳƳƳŜǊ нлму DƻǾŜǊƴƻǊǎΩ ǊŜǇƻǊǘΦ ............................................................................. 5 

0.1 State of the Nation - We are judging our Overall Effectiveness as Good (with many outstanding 

features) ................................................................................................................................................................ 7 

0.2 Key Challenges Summer 2018 ................................................................................................................... 8 

0.3 Agreed Next Steps to move the school from Securely Good to Outstanding can be found in our SDP 

2018-2021 (see section 1.1) .................................................................................................................................. 9 

SECTION 1: Leadership Spring 2018 (current judgement Good) ........................................................................... 10 

1.1 School Development Plan 2015 ς 2018 Final Draft Ambitions, Challenges & Priorities ......................... 10 

1.2 Ensuring Coherence between our Vision, Strategy and School Development Plan ............................... 19 

1.3 Accreditation as a Leading Edge School .................................................................................................. 21 

1.4 Statutory Assessment in the Primary School .......................................................................................... 28 

1.5 Enhancing Our Accountability in the Primary Phase .............................................................................. 30 

1.6 GDPR Compliance ................................................................................................................................... 31 

1.7 Ethical Leadership ................................................................................................................................... 31 

1.8 ECS Policy Development & Review Summer 2018 .................................................................................. 33 

1.9 Student / Parent / Staff Surveys 2017 / 2018 ......................................................................................... 35 

SECTION 2: Teaching & Learning Summer 2018 (current judgement Good) ........................................................ 37 

2.1 Teaching and Learning 2017 / 2018 ........................................................................................................ 37 

2.2 Artsmark Platinum award ....................................................................................................................... 39 

2.3 Science Shortlisting for the Times Educational Supplement National Award ........................................ 41 

2.4 ECS and RSC in the BBC News Learning to speak Shakespeare like the actors do ................................. 44 

2.5 School Games Mark silver award status ................................................................................................. 46 

SECTION 3: Promoting Personal Development, Well-being, Safeguarding and Positive Behaviour for Learning 

(current judgement Outstanding) .......................................................................................................................... 47 

3.1 Attendance Summer 2018 Update ......................................................................................................... 47 

3.2 Behaviour Update Summer 2018 ............................................................................................................ 49 

3.3 Child Protection & Safeguarding ............................................................................................................. 52 

3.4 Keeping Children Safe in Education update ............................................................................................ 55 

3.5 Careers Education Update Summer 2018 ............................................................................................... 56 

3.6 Students Equalities Group 2017/18. ....................................................................................................... 65 

3.7 School Council report 2017/18 ............................................................................................................... 66 

3.8 Religious Education report ...................................................................................................................... 68 



 

  

 4 

 

EXECUTIVE HEADTEACHEwΩ{ w9thw¢ ¢h C¦[[ DOVERNORS          JULY 2018 

SECTION 4: Outcomes - 2018 Current Position & Public Examinations Current Forecasts (current judgement 

Good) ...................................................................................................................................................................... 73 

4.1 Current Forecasts 2018 ........................................................................................................................... 73 

4.2 Secondary (Key Stage 3) / GCSE (Key Stage 4) Headline data ς Overall Progress is Good ..................... 76 

4.3 Primary Headline data ς Overall Progress is Good (however there are areas that require 

improvement). .................................................................................................................................................... 76 

4.4 GCE A Level & AS Level ς Overall Progress is Good (ALPS 4) .................................................................. 77 

4.5 White British (WBr) Achievement ........................................................................................................... 78 

SECTION 5: Early Years / Primary Phase (current judgement Good) .................................................................... 79 

5.1 Introduction ............................................................................................................................................ 79 

5.2 School Cohort Data ................................................................................................................................. 80 

5.3 Primary - Attendance and Punctuality .................................................................................................... 81 

5.4 Continuing Links Cross Phase with Secondary ........................................................................................ 82 

5.5 Curriculum - Development and Enrichment ........................................................................................... 82 

5.6 Current Position - SES Judgement June 2018 update ς Overall Good, although there are areas for 

improvement ...................................................................................................................................................... 83 

5.7 Teaching, Learning and Assessment Outcomes ς Current position........................................................ 83 

5.8 Using the Pupil Premium (PP) to support Pupil Progress ....................................................................... 85 

5.9 Staffing in 2018- 2019 ............................................................................................................................. 86 

5.10 The PE and Sports Premium 2017 - 18 .................................................................................................... 86 

5.11 Promoting Personal Development, Welfare, Safeguarding and Parental Involvement in Nursery, 

Reception and KS 1 ............................................................................................................................................. 86 

5.12 Behaviour in the Primary ς Evidence of Excellent Behaviour and Attitudes .......................................... 87 

SECTION 6: Sixth Form (current judgement Good) ............................................................................................... 88 

6.1 Attendance .............................................................................................................................................. 88 

6.2 Progression.............................................................................................................................................. 88 

6.3 Next Steps 2018/2019 ............................................................................................................................. 88 

SECTION 7: Thank You ............................................................................................................................................ 90 

7.1 A report for Governors ............................................................................................................................ 90 

Appendix 1: Draft Self- Evaluation Summary June 2018 .................................................................................... 91 

Appendix 2: JCR exam board report ................................................................................................................. 100 

Appendix 3: GCSE reforms and change explained ............................................................................................ 102 

 

  



 

  

 5 

 

EXECUTIVE HEADTEACHEwΩ{ w9thw¢ ¢h C¦[[ DOVERNORS          JULY 2018 

SECTION 0: Welcome to the Summer 2018 DƻǾŜǊƴƻǊǎΩ ǊŜǇƻǊǘΦ 
I have great pleasure in presenting my summer term 2018 Report to the full Governing body. 

I would like to start by thanking the staff for all of their hard work, which has intensified in the run up to 

national testing and public examinations. Staff also need congratulating on the excellent news we have been 

receiving over the summer term to date, and for the forecasted positive summer results. Highly professional 

and dedicated work has received national recognition.  Some of the highlights include: 

¶ Accreditation as a Leading Edge School 

¶ Artsmark Platinum award for cultural education (Approximately 30 schools nationally hold this award). 

¶ Shortlisting for the Times Educational Supplement award for Science (announcement pending on 22 

June 2018). 

¶ 8 teachers receive CU London Teaching awards  

¶ Leading Change SSAT journal, national article highlighting interesting and innovative practice in Science 

beyond the classroom, an invitation to the Royal Society to take part in further international astronomy 

research and commendations for Gender equalities work. 

¶ A BBC news feature on our innovative work with the Royal Shakespeare Company; and invitations for 

our pupils to perform again with them in the Autumn term in a production of Romeo and Juliet at the 

Barbican theatre and for leaders to Buckingham Palace in recognition of the successful partnership. 

¶ Pupils competing at a national level in various sports (Netball, Athletics, & Karate) 

I am delighted that staff, seeing children achieve and thrive, and being nationally recognised has helped keep 

moral high at a time when there is unprecedented national change in exam courses; budgets declining, 

difficulties with recruitment and a lot of bureaucracy around GDPR. The recognition also provides the evidence 

of our rich and broad curriculum.  

άLŦ ȅƻǳ Řƻ ǎƻƳŜǘƘƛƴƎ ŀƴŘ ƛǘ ǘǳǊƴǎ ƻǳǘ ǇǊŜǘǘȅ ƎƻƻŘΣ ǘƘŜƴ ȅƻǳ ǎƘƻǳƭŘ Řƻ ǎƻƳŜǘƘƛƴƎ ŜƭǎŜ ǿƻƴŘŜǊŦǳƭΣ ƴƻǘ ŘǿŜƭƭ 

ƻƴ ƛǘ ŦƻǊ ǘƻƻ ƭƻƴƎΦ Wǳǎǘ ŦƛƎǳǊŜ ƻǳǘ ǿƘŀǘΩǎ ƴŜȄǘΦέ {ǘŜǾŜ WƻōǎΣ !ǇǊƛƭ нлмуΦ  

As always our modest staff, never resting on their laurels, are currently busy finalising our School Development 

Plan 2018-2021. Our bold twenty twenty one vision.  Much of this report focuses on our future plans, as well as 

our recent achievements. We continue to be totally transparent about what needs improvement, and this is 

reflected in all of our planning. We are only as strong as our weakest links.  

I was honestly very surprised to read more about ƻƴŜ ƻŦ ǘƘŜ ǿƻǊƭŘΩǎ Ƴƻǎǘ ǎǳŎŎŜǎǎŦǳƭ ƻǊƎŀƴƛǎŀǘƛƻƴǎ Apple, to 

find out how much resonates with ECS, and reaffirms both our leadership and teaching practices. I am keenly 

interested to learn from the business sector what leadership lessons might apply to Eastbury, and how learning 

technologies could further enhance our pedagogy. 

Like Apple leadership at ECS supports staff to pursue their passions and uses appraisal to focus not just on 

results but also on their values such as teamwork and innovation. As explained later our staff have been 

expected to deal with great change and to adapt, in a challenging educational environment. I am extremely 

grateful to senior leaders for moving around in their responsibilities and accountabilities as we take deliberate 

steps to secure succession planning. They have risen to the challenge and been successful.  

ά9ŘǳŎŀǘƛƻƴ ƛǎ ƻƴŜ ƻŦ !ǇǇƭŜΩǎ ǎƛȄ ǇǊƻŦŜǎǎŜŘ Ǿalues (the others being environment, supplier responsibility, 

inclusion and diversity, privacy and security, accessibility). While clear on their core values, they are careful not 

to tell other people what their values should be. The company takes part in the ConnectEd project launched by 
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the Obama administration, which seeks to invest in impoverished communities. Every participating school has 

at least 96% of children receiving free or reduced-price school mealsέ. Does this ring a few bells? 

In the coming years, ǿŜ ǿƛƭƭ ōŜ ƛƴŎǊŜŀǎƛƴƎ ƻǳǊ ŦƻŎǳǎ ƻƴ Ψ[ŜŀǊƴƛƴƎ ǘƻ [ŜŀǊƴ ǎƪƛƭƭǎΩ ŀƭƭ ǘƘŜ ǿŀȅ ǘƘǊƻǳƎƘ ƻǳǊ 

curriculum from 3 to 19.   We will be concentrating on adopting strategies that been proven to have impact and 

making the best use of advances in cognitive science and digital technology. We have already been successful in 

ensuring our disadvantaged pupils make very good progress, we want to build on this and further improve 

access to learning and overcoming barriers so that attainment rises still further. We must explore non-

traditional ways of demonstrating learning and valuing what is difficult to measure which will enable more 

young people to be successful and work in areas of strength. Harnessing these important skills and new 

technologies will unlock our pupilsΩ potential for learning both in the classroom and at home, and further 

develop a love of learning for ƭƛŦŜΦ ²Ŝ ŀǊŜ ŀƴŘ ǿƛƭƭ ŎƻƴǘƛƴǳŜ ǘƻ ŘŜǾŜƭƻǇ Ψ[ŜŀǊƴƛƴƎ ǘƻ [ŜŀǊƴΩ ǎƪƛƭƭǎ as fundamental 

part of delivering a rich and challenging  curriculum, and use real information to solve real problems as a key 

part of our teaching.  Our recent steps forward in assessment are enabling teachers to hear and see 

misconceptions in thinking and creating ΨǘŜŀŎƘŀōƭŜ ƳƻƳŜƴǘǎΩΦ We want to focus our feedback not just on the 

answer but on the thinking. Our work on Growth mind-sets has not only helped raise aspirations in the past few 

years but has made failure not something to fear but the creation of opportunities for real learning. Our 

journey continues, or given the current political climate, should I say safari! 

There is no doubt that the reforms in education represent the biggest shake up of the exam system in decades, 

with the curriculum and structure changed for both GCSE and A Level.  The exam reforms are being phased in 

over a four year period, but 2018 is the year when they are set to affect the biggest number of pupils and 

teachers. D/{9ǎ ƘŀǾŜ ōŜŜƴ ǊŜŦƻǊƳŜŘ ǘƻ ōŜ ΨǘƻǳƎƘŜǊΩ ǿƛǘƘ ŀ ƴǳƳŜǊƛŎŀƭ ф ǘƻ м ƎǊŀŘŜ ǎȅǎǘŜƳ ǘƻ ŀƭƭƻǿ ƎǊŜŀǘŜǊ 

differentiation between pupils. Coursework and modules have largely been swept away for both qualifications, 

which is impacting more upon our more vulnerable pupils with SEN/D. 

Teachers have had to deal with a blizzard of changes, including revised specifications, extra content, a 

completely new grading system at GCSE and linear A Levels assessed by terminal exams ς they deserve our 

utmost praise for doing their best to implement these changes while raising standards for pupils. I have every 

confidence that the phlegmatic, resilient approach demonstrated by our teachers will continue to increase the 

life chances of our pupils. 

The changes have created additional stress and worry to pupils and our associate staff need the utmost praise 

for assisting teachers in supporting our pupils during these turbulent times. The move away for modular exams 

and coursework which used to spread the pressure over two years rather to an intense six week period (with 

many of our pupils observing Ramadan and fasting) has added greatly to the stress on exam year pupils.  

Governors may have read recent articles in the Sunday Times on June 10th ά¢ŜŜƴŀƎŜǊǎ Ƙƻǿƭ ƻǾŜǊ ƘŀǊŘŜǎǘ ŜȄŀƳǎ 

ȅŜǘέ ŀƴŘ ƛƴ ǘƘŜ aŜǘǊƻ ƻƴ WǳƴŜ мнth άbŜǿ ŜȄŀƳǎ Ǉǳǘ ǘŜǊǊƛōƭŜ ǇǊŜǎǎǳǊŜ ƻƴ ǘŜŀǊŦǳƭ ǘŜŜƴǎέΦ Additional stress being 

experienced by pupils can lead to poor behaviour choices, however as will be seen in section 3 behaviour has 

remained extremely good with fewer fixed term exclusions and internal behaviour referrals, again a tribute to 

the hard work of staff. As will be seen in section 1, we are planning to build on our already outstanding 

behaviour by introducing more holistic and therapeutic approaches to behaviour management. 

I am extremely grateful to our new examinations officer, Saydul Islam, who has ensured the smooth running of 

the exams and reduced costs through the very careful deployment of exam invigilators. We have received two 

inspections form the exam boards, one of which was unannounced, and both went extremely well with 

excellent outcomes. (The report is provided for Governors in the appendix). 
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I am extremely grateful to senior leaders who have worked hard to reduce teacher workload over the year. 

Senior leaders deserve praise for the success of our recruitment strategies (early recruitment, partnership with 

initial teacher training organisations for PGCE students, working with SCITT by training student teachers on site 

over the year and creating an environment at ECS in which staff can and want to progress their careers). We will 

be building on these strategies in our new school development plan 2018-2021. 

The changes have also led to difficulties with the forecasting of results, therefore we have made broad brush 

forecasts. Governors will remember last year when the changes impacted on English and Mathematics we were 

quite pessimistic, but thankfully our results (unlike a lot of schools) were much better than our forecasts. 

Insider experts are predicting another year of volatility in exam results (TES 25 May 2018 page 14). Rather than 

put additional stress on teachers by asking teachers and middle leaders for super accurate forecasts we have 

asked them to teach as well as they can and focus on building and deepening knowledge, skills and 

understanding. Teachers have faced enormous pressure as they have struggled to cover expanded and more 

challenging course content, this is putting pressure on lower down the school as departments are updating 

their curriculum to cover more content in years 7, 8 and 9. The subjects where volatility in results is nationally 

forecast this year are science, geography, history and French. Thankfully 2018 is the peak of the reforms at 

GCSE as these big cohort subjects see the changes.   

I welcome the fact that the Education Select Committee has initiated a review into school funding as sometimes 

it feels as if Ministers have been in denial about real-ǘŜǊƳ ŦǳƴŘƛƴƎ ŎǳǘǎΦ [ŜǘΩǎ ƘƻǇŜ ǿŜ ǊŜŎŜƛǾŜ ƎƻƻŘ ƴŜǿǎ ƛƴ ǘƘŜ 

near future. I am also pleased that the Department for Education is keen to explore the issue around 

accountability measures which make it much harder for schools in the most deprived communities to be judged 

to perform well. At ECS are extremely fortunate that our staff do not see economic circumstance as a barrier to 

success and have the same high expectations for all pupils resulting in good outcomes for our disadvantaged 

pupils which we are forecasting to continue.  

0.1 State of the Nation - We are judging our Overall Effectiveness as Good (with many outstanding 

features) 

Self-Evaluation is rigorous and robust. Our SES (self-evaluation summary statement) is presented at the various 

sub-committees for Governors to discuss and add to, and thereby share in the making of our judgments.  

Why are we judging ourselves as good ς a summary 

¶ We are realising our vision; and continue to improve the quality of education and care.  Our key 

judgments for Leadership, Teaching and Learning, Outcomes, Early Years and the Sixth form are good 

and we consider Behaviour and Well-being to be outstanding. 

¶ High expectations coupled with our relentless focus on teaching, learning and assessment is promoting 

resilience and high aspirations for our learners, with the majority and almost all groups making good 

progress. 

¶ Our students play a full and active part in ensuring all feel safe, promoting British values and celebrating 

diversity through their varied leadership activities and delivery of our highly praised programme of 

assemblies. 

¶ Our holistic approach, with effective teamwork and partnerships, is ensuring our students are safe and 

make excellent progress to apprenticeships, further education and university.  

Our full and draft summer 2018 SES statement is presented in appendix 1.  



 

  

 8 

 

EXECUTIVE HEADTEACHEwΩ{ w9thw¢ ¢h C¦[[ DOVERNORS          JULY 2018 

This represents a summary of our self-evaluation.  Governors are invited to discuss any of these reports with 

the relevant school leader.  

Full details of our current position and key messages can be found in the Spring report. 

0.2 Key Challenges Summer 2018  

This is an update to those set out in previous reports and will be fine-tuned and completed upon publication 

of the exams results in August. 

¶ We know we have to accelerate the progress of all our pupils given low starting points ς Our 

ambition is to be in the Top 10% for pupil progress and therefore move from good to outstanding 

and ōŜƴŜŦƛǘ ƻǳǊ ǇǳǇƛƭǎΩ ƭƛŦŜ ŎƘŀƴŎŜǎΗ ς This work will continue into 2018/19 building on the success 

in the secondary phase and sixth form, we recognise that there is more intensive work to be done 

in Key Stage 1 to ensure it matches that in other parts of the school.  

¶ Humanities we are seeing the impact of 2016/17/18 strategies and forecasting continued 

improvement, with more demanding specifications and exam structures. The new leaders in all of 

the humanities areas are all developing into first rates heads of department. 

¶ Engineering KS4 ς we are forecasting some improvement however extreme staffing difficulties have 

continued to hinder the work of the project board and this area. Engineering has been temporarily 

removed from the curriculum until we can secure permanent outstanding teachers.  

¶ Phonics (low average pass mark of those failing 2017) ς we have seen  the positive impact of 

updated focused classroom practice & additional ςΨŎŀǘŎƘ-ǳǇΩ ƎǊƻǳǇǎ ƛƴ ōƻǘƘ ȅŜŀǊǎ м ϧ нΤ ǿŜ ǿƛƭƭ 

need to carefully monitor and improve still further. 

¶ We are well aware that Raising Attainment is key, and is of vital importance to all pupils ς it is the 

currency for the next step ς sixth form, university or apprenticeship ς competing with London as 

well as the National. As with progress this work will continue 

¶ Science KS5 we are forecasting strong improvement demonstrating the  impact of 2017/18 

strategies  and project board  

¶ We are working hard to overcome the current economic challenges and recruitment difficulties 

and have very few vacancies for September (although we do have a much higher than usual level of 

maternity leave.  

¶ The 2017/18 Budget was severely affected by the National funding for post 16 education. We are 

only able to set a non- deficit budget in 2018/2019 due to our health carry forward. Decisive action 

will need to be taken to ensure that we return to a healthy position. We are beginning to see the 

positive impact of early Staffing 2018/2019 Analysis & recruitment (which started early in 

December rather than February); and strong impact of collaborative work with ITT is assisting in 

recruitment. 

Forensic analysis of 2018 public exam results will fine tune this summary in September 2018. 
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0.3 Agreed Next Steps to move the school from Securely Good to Outstanding can be found in our SDP 2018-

2021 (see section 1.1) 

Ambition 1: Accelerate progress still further to close all attainment gaps in ECS; while raising standards and 

attainment for all 

1.1 Develop a coherent and challenging 3-19 Curriculum which meets the needs and aspirations of all 

pupils in collaboration with our partner schools 

1.2 Develop further learning to learn to learn skills for use both in and outside the classroom (home 

learning); making best use of the research, and recent advances in cognitive science and digital 

technology.  

1.3 Develop Assessment, Recording & Reporting further (feeding into classroom based intervention plans 

with reduced whole school intervention) 

1.4 Strengthen primary leadership to address current areas which require improvement ensuring sustained 

rapid recovery 

Ambition 2: Promote staff and pupil wellbeing & mental health by ensuring all pupils receive quality care and 

support in all years, and staff have an appropriate work-life balance. 

2.1 Integrate / Ensure coherence between pupil wellbeing & behavior  policies / systems / processes 

2.2 Embed character & cultural education throughout the 3-19 curriculum (not just as a pastoral / club add-

ons)  

2.3 Further develop and implement pupil well-being policies that promote positive mental health, positive 

career choices and improved attendance (above the national). 

Ambition 3: Secure the long term sustainability and future of Eastbury Community School (in a challenging 

economic & recruitment environment 

3.1 Develop the ECS career strategy so that we recruit, retrain, retain and promote the best staff; (while 

strengthening our coherent staff team with a shared vision & values promoting excellence) 

3.2 Ensure ECS is the school of choice for our local community working productively with parents / carers 

and outside agencies 

3.3 LƳǇƭŜƳŜƴǘ  ΨŦƛǘ ŦƻǊ о-мф  ǇǳǊǇƻǎŜ ƳŀƴŀƎŜƳŜƴǘ ƛƴŦƻǊƳŀǘƛƻƴ ǎȅǎǘŜƳΩ ǘƻ ƛƴŎǊŜŀǎŜ ŜŦŦƛŎƛŜƴŎȅ ƛƴ ŀƭƭ 
areas & reduce bureaucracy (ensuring the school complies with GDPR) 

3.4 Ensure financial stability 

3.5 Reduce Workload through effective planning and implementation 

School Focus & Key Performance Indicators 2018/19 

¶ ¢ŜŀŎƘƛƴƎΣ [ŜŀǊƴƛƴƎ ϧ !ǎǎŜǎǎƳŜƴǘ 9ƴƘŀƴŎŜ Ψ[ŜŀǊƴƛƴƎ ǘƻ [ŜŀǊƴΩ ǎƪƛƭƭǎ ōǳƛƭŘƛƴƎ ǘƘŜƳ ƛƴǘƻ ƻǳǊ ŜǾŜǊȅŘŀȅ 

quality practice 

¶ Curriculum Development ς Ensure our curriculum pathways challenge & meet the needs and 

aspirations of all our learners (and reflect / embed the new exam specifications / National Curriculum). 

¶ Promote Well-being for both pupil and staff (workload review & reduction) 

We are currently using the Education Endowment Foundation repƻǊǘ άtǳǘǘƛƴƎ ŜǾƛŘŜƴŎŜ ǘƻ ǿƻǊƪ ς ! ǎŎƘƻƻƭΩǎ 

ƎǳƛŘŜ ǘƻ ƛƳǇƭŜƳŜƴǘŀǘƛƻƴέ ǘƻ ǎǳǇǇƻǊǘ ǳǎ ƛƴ ǘƘŜ ǇǊƻŘǳŎǘƛƻƴ ƻŦ ƻǳǊ ǘƘǊŜŜ ȅŜŀǊ {ŎƘƻƻƭ 5ŜǾŜƭƻǇƳŜƴǘ tƭŀƴ нлму-

2021). 

We will fine tune our Key Performance Indicators in September 2018 upon the publication of our 2018 results.  
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SECTION 1: Leadership Spring 2018 (current judgement Good) 
Leadership has continued to show an overall trend of improvement and we are judging it as good. Our draft self 

ςEvaluation Statement for summer 2018 can be found in the appendix. 

Our goal is to achieve a consistent, well-led and empowered staff that delivers even better outcomes and care 

for all our learners, particularly the disadvantaged and vulnerable.  

A key part of our leadership work in the first part of the summer term we focused on reviewing the comments 

from the last Governing body meeting in the spring term and producing our final draft (below in section 1.1 ) of 

our school development plan (SDP) for the next three years (2018-2021) ς our Twenty Twenty One vision. We 

discussed a draft at the Standards committee and the final draft is ready for final comment by the full 

Governing body and ratification at the full meeting in July. 

In order to move from good to outstanding we need to  

¶ Accelerate progress still further so that we are in the top 10%  

¶ Ensure our improvements in teaching across the school are firmly embedded and consistent, and result 
in improved progress and attainment (especially for WBR and in Key Stage 1) 

¶ Strengthen leadership further in the Primary Phase (to bring about rapid improvement in attainment 
and attendance in Key Stage 1). 

1.1 School Development Plan 2015 ς 2018 Final Draft Ambitions, Challenges & Priorities 

Following full discussion at the Governors meeting and senior leaders in the spring term we have consolidated 

our ambitions into three key areas for our final draft for discussion with stakeholders. Senior leaders are 

currently discussing the overall strategic leadership strategy in relation to the SDP 2018-2019 with middle 

leaders and supporting them in translating and fine tuning the overall school plans into department, subject, 

year and phase plans. 

This is the final draft following discussion at Governors Standards sub-committee meeting on June 13th  

Our SDP 2018 ς 2021 builds on the good and outstanding practice already taking place in the school in a period 

of time where we, like,  the vast majority of schools are facing both budget and recruitment issues.  

There has never been a better time to seize the opportunities of the internet, collaborative working and 

learning from research. We must use this as the catalyst to continue to improve learning and outcomes while 

reducing workload, in short to become more effective.  

We are proud that we have recenǘƭȅ όaŀȅ нлмуύ ōŜŜƴ ŀŎŎǊŜŘƛǘŜŘ ǿƛǘƘ Ψ[ŜŀŘƛƴƎ 9ŘƎŜΩ ǎǘŀǘǳǎ ŀƴŘ ƴƻǿ ǿŀƴǘ ǘƻ ōŜ 

world class. We are enjoying our journey to becoming more a more evidenced informed school; and finding it 

immensely rewarding working alongside professionals in other schools and organisations who are on the same 

journey.  

²Ŝ Ƴǳǎǘ ǎǘƻǇ ΨǊŜƛƴǾŜƴǘƛƴƎ ǿƘŜŜƭǎΩ ŀƴŘ ƳŀȄƛƳƛǎŜ ǘƘŜ ƻǇǇƻǊǘǳƴƛǘƛŜǎ ŦǊƻƳ ǘƘŜ {{!¢  [ŜŀŘƛƴƎ 9ŘƎŜ ǇǊƻƎǊŀƳƳŜΣ 

ǘƘŜ /ƘŀǊǘŜǊŜŘ /ƻƭƭŜƎŜ ƻŦ ¢ŜŀŎƘƛƴƎΣ ¦ƴƛǾŜǊǎƛǘȅ /ƻƭƭŜƎŜ [ƻƴŘƻƴΩǎ ǇǊƻŦŜǎǎƛƻƴŀƭ ƭŜŀǊƴƛƴƎ ƴŜǘǿƻǊƪΣ ǘƘŜ 9ŘǳŎŀǘƛƻƴ 

9ƴŘƻǿƳŜƴǘ CƻǳƴŘŀǘƛƻƴ ŀƴŘ ǘƘŜ ¦ƴƛǾŜǊǎƛǘȅ ƻŦ ¸ƻǊƪΩǎ 9ŦŦŜŎǘƛǾŜ 9ŘǳŎŀǘƛƻƴ ǳƴƛǘ ŀƳƻƴƎǎǘ ƻǘƘŜǊǎΦ aŀƴȅ ƻŦ ǘƘŜǎŜ 

ŀǊŜ ŎƘŀǊƛǘƛŜǎ ŀƴŘ Ψƴƻǘ ŦƻǊ ǇǊƻŦƛǘ ƻǊƎŀƴƛǎŀǘƛƻƴǎΩΣ ŀƴŘ ǘƘŜǊŜŦƻǊŜ ǘƘŜ Ŏƻǎǘǎ ƻŦ ǳǎƛƴƎ ǘƘŜƛǊ ǎŜǊǾƛŎŜǎ ƛǎ ƳǳŎƘ ƭŜǎǎΦ  ¢Ƙƛǎ 

together with more school based INSET and collaborative working will reduce workload and reduce costs.    
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I have set these out in the table section in 1.2, which shows clearly how our school development plan is 

coherent with our vision and overall leadership strategy.  Senior leaders have supported me in providing an 

overview of their intended work over the next three years.  More details and a clear time line of activity (for 

year 1) for each challenge will be found on our intranet.  

I would be grateful if Governors let me know if they wish to make any changes to our Vision and Strategy, and 

resulting SDP.   

What we will do to implement our SDP and achieve our ambitions? 

Ambition 1: Accelerate progress still further to close all attainment gaps in ECS; while raising standards and 

attainment for all 

Central to this ambition is the further development of effective learners. We want to build knowledge and skills, 

and deepen understanding through a powerful curriculum, pedagogy and assessment.  

We will be further improving the understanding by ŀƭƭ ǎǘŀŦŦΣ ƻŦ ŎǳǊǊƛŎǳƭǳƳ ŘŜǎƛƎƴ ŀƴŘ ŎƘƛƭŘǊŜƴΩǎ ƭŜŀǊƴƛƴƎ ŀƴŘ 

development needs 3-19. We want our curriculum to be stimulating, challenging and accessible by all of our 

pupils, (and not just driven by subject syllabi & testing). We will ensure the curriculum is carefully sequenced and 

structured so that there is coherence and progression 3-19 in terms of knowledge / concepts, understanding and 

ǎƪƛƭƭǎΦ ²Ŝ ǿƛƭƭ ǳǎŜ ǘƘŜ {{!¢ άп ǇƛƭƭŀǊǎ ƻŦ ǇǊƛƴŎƛǇƭŜŘ ŎǳǊǊƛŎǳƭǳƳ ŘŜǎƛƎƴέ ǘƻ ǎǳǇǇƻǊǘ ǳǎ ƛƴ ƻǳǊ ǊŜŦƭŜŎǘƛƻƴ ƻƴ ŎǳǊǊŜƴǘ 

practice and future development. We will be actively developing a 3-19 shared language of curriculum, 

pedagogy and assessment for use by all stakeholders.  

Central to the development of the curriculum and schemes of work will be ensuring that there is a structured 
ŀƴŘ ŜȄǇƭƛŎƛǘ ŦƻŎǳǎ ƻƴ Ψ[ŜŀǊƴƛƴƎ ǘƻ [ŜŀǊƴΩ ό[н[ύ ŀǎ ŀ ƴŀǘǳǊŀƭ ǇŀǊǘ ƻŦ Řŀȅ ǘƻ Řŀȅ ǘŜŀŎƘƛƴƎΦ ²Ŝ ǿƛƭƭ ōŜ ǳǎƛƴƎ ǘƘŜ 
ŜǾƛŘŜƴŎŜ ŀǊƻǳƴŘ ΨƭŜŀǊƴƛƴƎ ǘƻ ƭŜŀǊƴƛƴƎΩ όaŜǘŀŎƻƎƴƛǘƛƻƴ ϧ ǎŜƭŦ-regulation, and cognitive science) to support all of 
our pupils in becoming more effective learners. This will equip pupils with more skills to improve their learning 
both inside and beyond the classroom (home learning) and ready for their next stage of education. Senior 
leaders will be working with phase leaders, middle leaders and lead practitioners to provide rich CPD, coaching 
and support to enable our staff to focus on mobilising the research evidence. Our more experienced teachers 
(UPS) will be sharing their planning and expertise with less experienced teachers and together will share their 
work on mobilising strategies across the school via an ECS blog and VLE, again reducing workload. 
 
This coherent team work will be instrumental in ensuring that teachers actively teach the skills that will help 
pupils become better learners, more involved in setting their own goals and evaluating their own academic 
ǇǊƻƎǊŜǎǎΦ ²Ŝ ōŜ ǳǎƛƴƎ ǘƘŜ ƭŀǘŜǎǘ ǊŜǇƻǊǘ ΨaŜǘŀŎƻƎƴƛǘƛƻƴ ŀƴŘ ǎŜƭŦ-ǊŜƎǳƭŀǘƛƻƴΩ ŀƴŘ ǊŜǎŜŀǊŎƘ ŦǊƻƳ ǘƘŜ {ǳǘǘƻƴ ¢Ǌǳǎǘ- 
EEF, Chartered College of Teaching and others to support us.  
 
In order to ensure all pupils are benefitting from the above we will be reviewing and enhancing assessment, 

recording and reporting. Basically we want to reduce the bureaucracy around assessment and maximise its use 

by teachers in their planning of teaching; and by pupils in planning, monitoring and evaluation their own 

learning. We want an easy to implement system that readily identifies each term which pupils are making 

insufficient progress and falling behind. Middle leaders and classroom teachers will develop and implement 

Accelerating Progress Plans for class based intervention to address any gaps in their knowledge, understanding 

and skills. We want the vast majority of these interventions to take place during day to day teaching, thereby 

reducing further the need for after school / holiday intervention, allowing all pupils to benefit from the many 

varied and rich extra-curricular opportunities we provide.   
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Kerry Ward will lead on the secondary curriculum and further improvement of assessment, recording and 
reporting.  Kerry will be leading the Secondary Curriculum and Assessment teams and working closely with the 
Primary team to create a coherent curriculum and assessment strategy across all key stages. Kerry will ensure 
that the secondary curriculum is challenging and builds upon the primary phase curriculum, and prepares pupils 
for the next stage in education and life. She will ensure that our assessment accurately measures progress in 
terms of the acquisition of knowledge, understanding and skills, is firmly embedded in the curriculum and most 
importantly provides both our learners and teachers with the information they need to plan the next steps 
(without being overly bureaucratic and demanding of time).   This will mean that possible reasons for both 
accelerated progress and pockets of underachievement can be diagnosed thereby enabling shared good 
practice and strategic remedial work to be undertaken throughout all key stages. Central to the implementation 
of these enhanced assessment systems will be supporting middle leaders further develop curricular 
programmes and schemes of work mapped against skills, knowledge and understanding required in each 
subject. In doing so a shared vocabulary developed across the school will help students to understand 
transferable skills and promote more effective learning.  
 
Jeff Goy will lead on teaching and learning in the secondary.  Jeff will be leading the Secondary teaching teams 

and working closely with the Primary team to create a coherent teaching strategy and shared language across 

all key stages, ensuring the explicit and deliberate teaching of L2L skills through subject teaching which 

progressively becomes deeper and more challenging through the years. He will be working closely with middle 

leaders to ensure our KS4 curriculum is translated into useful schemes of work which contain strategies to 

promote effective learning and reduce the planning need by individual teachers. Jeff will ensure the L2L can and 

deployed to improve pupil learning both inside and beyond the classroom (home learning) and ready for the 

sixth form or college. He will ensure current research into learning are used, and recent advances in cognitive 

science and digital technologies are effectively deployed. 

Jeff will lead on developing a rich and challenging KS4 curriculum so that it builds on KS3 and provides the 

foundations for continued success in post 16 studies and in future life. Jeff will be working closely with the 

Secondary Leadership team on the strategic development of the secondary KS4 curriculum, under the direction 

ƻŦ YŜǊǊȅ ²ŀǊŘΣ ŀƴŘ ǿƛǘƘ ǘƘŜ tǊƛƳŀǊȅ ƭŜŀŘŜǊǎƘƛǇ ǘŜŀƳ ǘƻ ŜƴǎǳǊŜ ŀ ŎƻƘŜǊŜƴǘ ŀƴŘ ǿŜƭƭ ǎŜǉǳŜƴŎŜŘ ǿƘƻƭŜ Ψŀƭƭ-

ǘƘǊƻǳƎƘΩ ǎŎƘƻƻƭ ŎǳǊǊƛŎǳƭǳƳ ǿƘƛŎƘ ǇǊƻƎǊŜǎǎƛǾŜƭȅ ƎŜǘǎ ŘŜŜǇŜǊ ŀǎ ǇǳǇƛls progress through the school. 

Jeff will be working closely with our Middle leaders and Lead practitioners, who will continue to deliver our 

outstanding INSET days &twilight CPD;  and the sharing of best practice in departmental workshops over the 

year.  ¢ƘŜ Lb{9¢ ǿƛƭƭ ŜȄǇƭƛŎƛǘƭȅ ΨǘŜŀŎƘΩ ǎǘŀŦŦ ŀōƻǳǘ [н[ ǎǘǊŀǘŜƎƛŜǎ ŀƴŘ ǘƘŜ ǊŜǎŜŀǊŎƘΣ ǿƘȅ ǘƘŜ [н[ ǎǘǊŀǘŜƎƛŜǎ ǿƻǊƪ 

and how to use them as a natural part of everyday teaching.  Middle leaders will be provided with INSET time,  

to discuss with their departments  / year teams,  how the L2L strategies can be implemented in their subjects / 

tutorial programmes. The vast majority of directed time meetings will be used by middle leaders for 

department / year teams subject / tutorial planning and development workshops. During these sessions staff 

will discuss what they will be teaching / delivering over the coming weeks and how to teach it well. This will 

provide opportunities for the sharing of best practice and practical strategies; and reduce workload.  During his 

monitoring and evaluation work Jeff will identify staff to share their best practice with their peers during our 

weekly briefing in 2018/2019 and in the INSET programme for 2019/2020. 

Simon Conway will lead on the curriculum, and teaching and learning in the sixth form.  Simon will build on our 

excellent 16-18 curriculum for each department based on our 2017/18 full evaluation of the academic year and 

the 2018 results.  There will be a continued focus on Science to embed developments from 2017/18 and further 

improve curriculum particularly in Chemistry and Biology.  The two areas of focus for these subjects will be 
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delivery to the least able within the groups and building skills for the synoptic paper throughout the two years 

of study.  Further specifics for other subjects will be agreed in September 2018 post results analysis. 

The successful introduction of the study skill programme and independence project will be continued and 

developed for 2018/19.  Further resources will be added to the independence project and greater links with 

ǎǳōƧŜŎǘ ǘŜŀŎƘŜǊǎ ǿƛƭƭ ōŜ ōǳƛƭǘΦ  ¢ƘŜ tƛȄƭ Ψƪƴƻǿ ƛǘ ƎǊŀǎǇ ƛǘ ǘƘƛƴƪ ƛǘΩ ǎǘǊŀǘŜƎȅ ƛǎ ǘƻ ōŜ ŜȄǇƭƻǊŜŘ ŀƴŘ ōǳƛƭǘ ƛƴǘƻ ǘƘŜ 

ǎǘǳŘŜƴǘǎΩ ǎǘǳŘȅ ǇǊƻƎǊŀƳƳŜ ǘƻ ŘŜǾŜƭƻǇ ǎǘǳŘŜƴǘǎΩ ƭŜŀǊƴƛƴƎ ǎƪƛƭƭǎΦ  ¢ƘŜ ŜƴƘŀƴŎŜƳŜƴǘ ǇǊƻƎǊŀƳƳŜ ƛǎ ǘƻ ōŜ ŦǳǊǘƘŜǊ 

developed into a formal curriculum.  This will include all learning to learn strategies to ensure they are being 

deployed by teachers and benefitting students across all curriculum areas. He will be working closely with 

middle leaders to ensure our KS5 curriculum is translated into useful schemes of work which contain strategies 

to promote effective learning and reduce the planning need by individual teachers.  Simon will ensure the L2L 

skills can and are being deployed to improve pupil learning both inside and beyond the classroom (home 

learning) and ready for university or apprenticeships. 

The high standards and accuracy of assessment will be retained during the change in overall Consortium 

strategy by ensuring cross departmental moderation continues, even when exam papers are not consistent 

between school sites.  Fine grading will be introduced to provide greater detail and will enable more targeted 

ƛƴǘŜǊǾŜƴǘƛƻƴǎ ŀƴŘ ŀ ƳƻǊŜ ƛƴ ŘŜǇǘƘ ƳŜŀǎǳǊŜƳŜƴǘ ƻŦ ǎǘǳŘŜƴǘǎΩ ǇǊƻƎǊŜǎǎΦ Lƴ ƻǊŘŜǊ ǘƻ ǊŜŘǳŎŜ ōǳǊŜŀǳŎǊŀŎȅ ŀƴŘ 

workload VIMA exams will be reduced to three times a year and timings adjusted to ensure a greater and more 

effective deployment of teaching/intervention time between assessments. 

Jaspal Jhita will lead on the curriculum, and teaching, learning & assessment in Key Stage 3. He will lead on 

developing a rich and challenging KS3 curriculum so that it builds on KS2 and provides the foundations for 

continued success in key stage 4, post 16 studies and in future life. He will be working closely with middle 

leaders to ensure our curriculum is translated into useful schemes of work which contain strategies to promote 

effective learning and reduce the planning need by individual teachers.  Jas will ensure the L2L skill can and are 

being deployed to improve pupil learning both inside and beyond the classroom (home learning) and ready for 

the demands of Key Stage 4. 

Dominic Simpson will lead on continuing to develop our coherent STEAM (Science, Technology, Engineering, 

Art and Maths) strategy as part of curriculum development. Dominic will promote STEAM to become an integral 

part of our curriculum provision so that those aspects are integral within schemes of work.  He will work with 

Heads of subjects to ensure the skills are commonly needed within the STEAM areas of the curriculum are 

recognised and incorporated across other areas where possible. Using our work to date on equalities Dominic 

will address the issues of gender stereotyping by pupils when making option choices within some subjects, and 

actively develop strategies to encourage pupils to make informed decisions. 

Clare Hutchinson - Wright will lead on further improvement of the curriculum; and teaching, learning and 

assessment in the primary phase, the following is an overview of her plans (with the departure of Wendy 

Jenkins we will be making some temporary TLR appointments to support Clare with this work). 

Clare will lead on developing a rich and challenging KS2 curriculum so that it builds on KS1 and provides the 

foundations for continued success in KS3; on further improvement of assessment, recording and reporting in 

the primary phase. She will be working closely with the Primary Leadership team on the strategic development 

of the primary curriculum, and with the Secondary leadership team to ensure a coherent and well sequenced 

ǿƘƻƭŜ Ψŀƭƭ-ǘƘǊƻǳƎƘΩ ǎŎƘƻƻƭ ŎǳǊǊƛŎǳƭǳƳ ǿƘƛŎƘ ǇǊƻƎǊŜǎǎƛǾŜƭȅ ƎŜǘǎ ŘŜŜǇŜǊ ŀǎ ǇǳǇƛƭǎ ǇǊƻƎǊŜǎǎ ǘƘǊƻǳƎƘ ǘƘŜ ǎŎƘƻƻƭΦ  ! 
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coherent 3-19 assessment system will aid the academic transition of children across each key stage and from 

the primary phase into the secondary phase.  

Integral to successful curriculum development and implementation is the development of L2L and assessment.  

Clare will work closely with the Primary team to develop L2L. She will ensure the L2L skills can and are being 

deployed to improve pupil learning both inside and beyond the classroom (home learning) and ready for the 

secondary phase of education. 

She will support staff in making accurate assessment judgements and careful ly tracking individual childrenǎΩ 

progress. She will introduce and embed an assessment and monitoring cycle which is meaningful, manageable, 

and motivational and is combination of formative and summative teacher assessment.  Her systems will 

facilitate middle leaders and teachers in identifying any children who are not making sufficient progress at their 

individual levels in specific subject areas. This information will then become the basis for the development and 

implementation of an Accelerating Progress Plan which will be addressed in classroom lesson planning and 

quality first teaching to ensure that the knowledge, skills and progress is addressed and the gap is closed. 

Clare will be using the weekly staff meetings and 9 twilight Inset session for workshops to ensure staff are fully 

involved in the developments and provided with the training for successful implementation in a very similar 

way to Jeff and Kerry above. She will be working alongside Jas on the implementation of our new management 

information system, to track pupil progress,  which will be intuitive & reduce bureaucracy allowing teachers to 

ǎǇŜƴŘ ƳƻǊŜ ǘƛƳŜ ΨǳǎƛƴƎΩ ŀǎǎŜǎǎƳŜƴǘ Řŀǘŀ ǊŀǘƘŜǊ ǘƘŀƴ ΨǊŜŎƻǊŘƛƴƎ ƛǘΩΦ  

Throughout her work Clare will promote a common language used by all senior leaders, middle leaders and 

class teachers across each key stage, which will ensure there is enhanced clarity allowing a solid understanding 

throughout of our assessment procedures and a consistent language used for reporting for all stakeholders: 

teachers, parents and school governors. 

David Dickson will work extensively to strengthen primary leadership to address our concerns about attainment 

in Key Stage 1 and attendance. With the departure of Wendy Jenkins he will work extensively with our Clare 

Hutchinson-Wright (who in turn will work with the Early Years and Key Stage 1 leaders) to ensure the 

implementation of all aspects the SDP has impact in the primary phase. He will ensure leadership structure and 

staffing deployment together with the decisive action which has been taken, and will continue to be taken, 

leads to rapid recovery. Our new leaders in primary have made a superb start.  

Key Performance Indicators (KPI) - How will we know we have been successful? 

In short, we want to accelerate progress still further to ensure that we are in the top 10% overall (which in turn 

will raise attainment still further and close attainment gaps in school); and that all teachers are constantly 

striving to improve the quality of teaching and sharing their most effective practice to ensure total consistency 

across ECS. Detailed KPI will be formulated upon completion of the full plan and analysis of our 2018 data. 

Ambition 2: Promote staff and pupil wellbeing & mental health by ensuring all pupils receive quality care and 

support in all years, and staff have an appropriate work-life balance. 

We want to further develop our support for all pupils to fulfil their potential though the implementation of 

updated holistic and therapeutic approaches to behaviour management (implement our new policy) and 

positive mental health. We want to reform our approach to exclusion and use of alternative provision by re-
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establishing our own onsite Learning Support Unit, deployment of youth workers and mentors, and the use of 

internal exclusion. 

We want to further develop and implement pupil well-being policies that promote positive mental health, 

positive career choices and improve our attendance to above the national for all pupils, not just those in similar 

contexts. 

We will further develop and implement a well-being policy, systems and practices that promotes mental health 

and work-life balance for all staff. As we update our policies and processes we will be actively seeking to reduce 

bureaucracy and workload. 

Sharon Collins will lead on integrating / ensuring coherence between pupil wellbeing & behavior policies / 

systems / processes. Sharon will develop our staff- well-being policy working with Dominic and in consultation 

with stakeholders that reflects workload, mental health issues and the ever-changing nature of education. Our 

pupil wellbeing policy will be ŀƭƛƎƴŜŘ ǿƛǘƘ ǘƘŜ ōŜƘŀǾƛƻǳǊ ǇƻƭƛŎȅΦ {ƘŀǊƻƴΩǎ ǿƻǊƪ ǿƛƭƭ ŀƭǎƻ ƛƴǾƻƭǾŜ ŎƻƴǘƛƴǳƛƴƎ ǘƻ 

raise both pupil and staff awareness about the appropriate use of a shared language around well-being and 

mental health, to lead to a common understanding.  The school will continue to be proactive providing and 

developing still further well-being activities for staff and extending staff mentoring.  As senior Deputy Head 

Sharon will play a pivotal role in ensuring that policy & systems development and implementation has a positive 

impact on reducing workload and promoting wellbeing. 

Dominic Simpson will lead on embedding character & cultural education throughout the 3-19 curriculum (not 

just as a pastoral / club add-ons). Dominic will continue to drive the highly praised work done by departments 

in providing extracurricular opportunities for our pupils (ensuring pupils experience overall a rich and wide 

curriculum). Our more successful departments will share their good practice and they will be more formally 

recognised within school. To further develop a cohesive strategy Dominic will ensure collaboration between 

departments and phases resulting in more 3-19 school wide events, which promote a message of success and 

the importance of cultural capital. Dominic will work with departments and year groups to embed an ethos of 

character development so that it permeates all aspects of school life. The importance of developing character 

underpins how well pupils are able to engage with, and play and active part in, the school culture and 

curriculum. Development of these virtues helps our pupils to flourish in whatever path they choose, and to 

develop and contribute as valuable citizens. To further develop our cohesive strategy around cultural 

education, and build on our recent Platinum Artsmark award (June 2018), Dominic will increase the 

collaboration between departments resulting in more school wide events, which promote a message of success 

and the importance of cultural capital.  

Rebecca Lastiotis will lead on further developing and implementing pupil well-being policies that promote 

positive mental health, positive career choices and improved attendance so that we are above the national 

average (not just those in a similar context). Rebecca will work collaboratively with other members of SLT & 

lead an implementation team to ensure that our comprehensive program to promote both positive mental 

health and positive career choices for all pupils in the school is further enhanced and meets any new statutory 

obligations. She will work with the attendance team and Year Curriculum Coordinators in the relentless task of 

implementing our strategies to improve attendance, and look for good practice in similar schools to ensure we 

continue to do everything possible in the secondary phase and share this good practice with the primary phase.  

 Rebecca will ensure that there is a coherent secondary program of study in place both in formal curriculum 

time and in the tutorial programme (assembly and form time) to promote a positive understanding of mental 
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health and well-being, alongside ensuring there is further support mechanisms in place for pupils.  Continued 

development of positive working relationships with outside agencies will be a key focus as a means to support 

both positive well-being and future pathways for all pupils.  The use of student leadership opportunities will 

continue to be developed and supported as a means to embed positive practices across the school and be a 

valuable contribution to character development. 

Rebecca will work closely with the Careers lead to ensure that all pupils are exposed to a variety of career 

pathways throughout their school career.  Rebecca will support the further development of partnership 

working with other agencies and professionals as a means to support the excellent careers opportunities 

currently on offer.  This includes developing further work in our KS3 curriculum and in PSHE lessons; as well as 

additional educational experiences and visits, as well as the excellent work experience activities provided for 

year 10 pupils and pathways exploration for all KS4/KS5 pupils. 

Key Performance Indicators - How will we know we have been successful? 

In short, we want to improve wellbeing still further (possible KPIs is to ensure that we are in the top 10% overall 

for both pupil and staff attendance - which in turn will raise attainment still further and close attainment gaps 

in school, and have a positive impact on our overall budget); We want to maintain our low exclusions and 

ensure that pupils in need of support are identified earlier and are referred to CAMHHS and other agencies in a 

timely fashion when they require support.   Detailed KPI will be formulated upon completion of the full plan and 

analysis of our 2018 data. 

Ambition 3: Secure the long term sustainability and future of Eastbury Community School (in a challenging 

economic & recruitment environment) 

We want to sustain and improve ECS as an attractive place to work and strengthen our coherent staff team with 

a shared vision & values promoting excellence. 

 We will be actively promoting staff wellbeing and using appraisal to ensure all staff clearly understand their 

role and contribute to overall school improvement; and receive bespoke INSET supporting professional 

development at each stage of their career and personalised to their aspirations.  We want to raise the status of 

the profession at ECS through increasing the number of staff actively contributing to the Chartered College of 

Teaching / SSAT Leading Edge / ¦ƴƛǾŜǊǎƛǘȅ /ƻƭƭŜƎŜ [ƻƴŘƻƴΩǎ tǊƻŦŜǎǎƛƻƴŀƭ [Ŝŀrning Network through 

participation in educational research etc.  

We will implement a new management information system which is highly intuitive and further reduce 

bureaucracy, ensuring that the school is fully compliant with new legislation around GDPR.  

We will use the research from the Education Endowment Foundation ς ΨtǳǘǘƛƴƎ 9ǾƛŘŜƴŎŜ ǘƻ ²ƻǊƪ ς ! {ŎƘƻƻƭΩǎ 

DǳƛŘŜ ǘƻ LƳǇƭŜƳŜƴǘŀǘƛƻƴΩ ŀǎ ǿŜ ǊŜŦƛƴŜΣ ŘŜǾŜƭƻǇ ŀƴŘ ƛƳǇƭŜƳŜƴǘ ǘƘŜ {5t нлму-2021. Senior leaders will develop 

and implement an annual school based CPD programme, much of which will be in-house, (using school meeting 

time and twilight INSET). They will ensure it is personalised to the department, year group, phase and individual 

to address the learning needs of pupils and teaching needs of staff. 

We will ensure financial stability by ensuring; we maintain a full school role; our staffing plan is effective and 

efficient and that all school leaders spend their funding wisely (so that teachers can focus on teaching, and 

associate staff on frontline care through ensuring budget and staffing plans are coherent with all 

implementation plans). 
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Sharon Collins will lead on developing the ECS career strategy so that we recruit, retrain, retain and promote 

the best staff (while working to reduce the gender pay gap and workload). Retaining effective members of staff 

is pivotal to the success of any school, and is firmly linked to the need to further develop a staff wellbeing 

policy. The plan for retaining effective staff is to offer a career developing range of CPD options that will allow 

staff to develop their skills, knowledge and experience preparing them for the new and future demands of 

teaching and leadership. These CPD options will be delivered, in the main, in school, which creates 

development for both participant and facilitator (while reducing costs). We will also look to work in partnership 

with other schools or alliances, such as NELTA, to provide the breadth of CPD that is required. Alongside career 

development CPD, we need to consider how we prepare teachers for the challenges of leadership, and the use 

of TLR3s will allow us to build depth in the different layers of leadership and provide succession planning, 

reducing the impact on the smooth running of school when staff do inevitably leave. 

The opportunities for action based research will also be increased, to allow staff to pursue an area that they 

have a passion or deep rooted interest in, and share the findings and outcomes with colleagues. Providing staff 

with opportunities to share what they know supports an open sharing culture, which engenders a sense of 

being valued by the school and part of a professional learning community. 

With the ever changing curriculum the need to retrain staff is crucial, and a full staff audit on second subjects 

and areas of interest needs to be carried out so that we can utilise existing staff in the most effective and value 

for money way. The level of re-training required depends on the individual, some may be able to take place in 

school, utilising Lead Practioners, as well as more intense re-training , utilising The Princes Institute, etc. 

Effective recruitment is key for the development of the school, and we will develop further our recruitment 

policy and practices. Getting recruitment right at the start is important and getting it wrong can have long-term 

negative impact on pupil progress and finances. We have to ensure that we maintain the highest expectations, 

which in itself makes Eastbury Community School an attractive place to work, ensure that we have high profile, 

positive media attention, as well as continuing to work with the ǎŎƘƻƻƭΩǎ tǊƻŦŜǎǎƛƻƴŀƭ /ƻƻǊŘƛƴŀǘƛƴƎ aŜƴǘƻǊ 

(PCM - professional working with student teachers and Initial Teacher Providers) ) on identifying potentially 

effective teachers as part of the School Direct and PGCE programme. The school PCM will be part of succession 

and recruitment planning so that requests to ITT providers dovetail with the needs of the school.  

Rebecca Lastiotis will lead on ensuring ECS is the school of choice for our local community. Rebecca will lead on 

embedding practices with transition that will ensure Eastbury Community School is the school of choice for all 

transition stages. Rebecca will ensure that effective strategies are employed to support transition from feeder 

schools.  Rebecca will work closely with the transition lead on developing stronger working relationships with 

primary feeder schools, engaging with pupils and parents to promote Eastbury.  This will include further 

development of cross phase teaching opportunities/visits to key feeder schools, the promotion of the 

Secondary and Sixth form phase through the school website and other promotional resources.  Rebecca will be 

working in partnership with both the Primary and Sixth form phase to ensure there is a consistency in approach 

for transition at all key stages.  Rebecca will ensure that as new families join our school community we will 

continue to work productively with parents / carers and outside agencies. 

Jaspal Jhita will lead on implementing a ΨŦƛǘ ŦƻǊ о-мф ǇǳǊǇƻǎŜ ƳŀƴŀƎŜƳŜƴǘ ƛƴŦƻǊƳŀǘƛƻƴ ǎȅǎǘŜƳΩ ǘƻ ƛƴŎǊŜŀǎŜ 

efficiency in all areas & reduce bureaucracy (ensuring the school complies with GDPR).  Jas will work with Tony 

Gale (our network manager), Dan Trayler (our data manger) and Clare Hutchinson Wright to formulate and 

implement plan to ensure a smooth introduction of our new management information system for 3-19 and to 
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facilitate INSET and support to ensure staff are confident in using key aspects of the MIS to both enhance their 

role and responsibilities, and reduce their workload. 

Jas will work alongside Clare to support staff in tracking pupil progress, which will be intuitive and reduce 

ōǳǊŜŀǳŎǊŀŎȅ ŀƭƭƻǿƛƴƎ ǘŜŀŎƘŜǊǎ ǘƻ ǎǇŜƴŘ ƳƻǊŜ ǘƛƳŜ ΨǳǎƛƴƎ ΨŀǎǎŜǎǎƳŜƴǘ Řŀǘŀ ǊŀǘƘŜǊ ǘƘŀƴ ΨǊŜŎƻǊŘƛƴƎ ƛǘΩΦ Wŀǎ ǿƛƭƭ ǎŜǘ 

up an ECS blog and VLE so that all staff can share their strategies for L2L and meaningful and motivational 

assessment. 

Jas will work alongside, and assist the DPO, in implementing any recommendations/actions made, to ensure 

that ECS is fully compliant with the new GDPR Act. 

David Dickson will lead on providing the strategic overview of the school and future developments, ensuring 

financial stability and reducing workload through effective school development planning and implementation; 

and policy development. David will continue to work with Governors and SLT to ensure that our vision and 

values are shared with stakeholders, staff, pupils and the local community. As the school grows further as a 

successful all through 3-19 school it will be important that we continue to develop our shared vision, values and 

strategy listening to all stakeholders and ensuring we continue to serve our local community.  

David will bring to the attention of senior leaders and discuss with them key statutory obligations and research 

related to their roles, responsibilities and accountabilities.  

David will coach and empower senior leaders in all aspects of their work so that they can do likewise and 

cascade down to those they line manage, for example in the writing of this document he has worked closely 

with each member to the team as they develop their strategies. He will work closely with each member of SLT 

as they mobilise the research strategies about effective planning and implementation in the ECS context.  

Key Performance Indicators - How will we know we have been successful?  

In short, we want ECS to be an outstanding local school for the community for the long term, in which both 

pupils and staff achieve, and develop their careers.   Detailed KPI will be formulated upon completion of the 

full plan and analysis of our 2018 data. 

Background for SLT / Governors  

Working definition of the curriculum ς this is currently being debated nationally! During 2018/2019 we will 

be developing a shared language and we finalise our definaition in line with the national picture. 

ά¢ƘŜ ŎǳǊǊƛŎǳƭǳƳ ƛǎ ŀ ŦǊŀƳŜǿƻǊƪ ŦƻǊ ǎŜǘǘƛƴƎ ƻǳǘ ǘƘŜ aims of a programme of education, including the knowledge, 

skills and understanding to be gained at each stage (intent); for translating that framework over time into a 

structure (schemes of work & timetable) and narrative, within an institutional context (implementation) and for 

evaluating what knowledge, understanding and skills pupils have gained against expectations 

(impact/achievementύΦέ 

Until we have an agreed national definition, we all should be able to confidently discuss  

¶ our curriculum at ECS ςdesign and intent 

¶ how our curriculum is being implemented  
¶ what impact ƻǳǊ ŎǳǊǊƛŎǳƭǳƳ ƛǎ ƘŀǾƛƴƎ ƻƴ ŎƘƛƭŘǊŜƴ ŀƴŘ ȅƻǳƴƎ ǇŜƻǇƭŜΩǎ ƪƴƻǿƭŜŘƎŜΣ ǎƪƛƭƭǎ ŀƴŘ 

understanding  
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1.2 Ensuring Coherence between our Vision, Strategy and School Development Plan  

The summary below shows clearly how we are achieving coherence between our vision, strategy and school 

development plan.  

Eastbury Community School Development Plan 2018-21 ς Final Draft  June 2018  

Vision  
We want all our learners to be 
ω Happy 
ω Safe 
ω Healthy  
ω Well-Educated (ready 

for next step)  
ω Good Citizens 

Focus 2018/19 SDP Ambitions  SDP Challenges   Who  

Teaching, 

Learning & 

Assessment 

Enhance 

Ψ[ŜŀǊƴƛƴƎ ǘƻ 

[ŜŀǊƴΩ ǎƪƛƭƭǎ 

building them 

into our 

everyday 

quality practice 

Curriculum 

Development ς 

Ensure our 

curriculum 

pathways 

challenge & 

meet the needs 

and aspirations 

of all our 

learners (and 

reflect / embed 

the new exam 

specifications / 

National 

Curriculum). 

Promote Well-
being for both 
pupil and staff 
(workload 
review & 
reduction) 

Ambition 1: 
Accelerate 
progress still 
further to close 
all attainment 
gaps in ECS; 
while raising 
standards and 
attainment for 
all 

1.1 Develop a coherent and 
challenging 3-19 Curriculum 
which meets the needs and 
aspirations of all pupils in 
collaboration with our partner 
schools  

Secondary 

KWA  

Sixth Form  

SCN 

Primary 

CHW 

STEAM  DSI  

1.2 Develop further learning to 
learn to learn skills for use 
both in and outside the 
classroom (home learning) 
making the best use of the 
research, and the advances in 
cognitive science and digital 
technologies. 

Secondary 

JGO  

Sixth Form  

SCN 

Primary  

CHW 

1.3 Develop Assessment, 
Recording & Reporting further  
(feeding into classroom based 
intervention plans with 
reduced whole school 
intervention) 

Secondary 

KWA  

Sixth Form  

SCN 

Primary 

CHW 

1.4 Strengthen primary 
leadership to address current 
areas which require 
improvement ensuring 
sustained rapid recovery  

DDI / CHW  

Mission   

 ΨDŜǘǘƛƴƎ ǘƘŜ ōŜǎǘ ŦǊƻƳ ŀƴŘ ŦƻǊ 

ŀƭƭ ƻǳǊ ƭŜŀǊƴŜǊǎΩ 

Ambition 2: 

Promote staff 

and pupil 

wellbeing & 

mental health 

by ensuring all 

pupils receive 

quality care and 

2.1 Integrate / Ensure 
coherence between pupil 
wellbeing & behavior  policies / 
systems / processes  

SCL  

2.2 Embed character & cultural 

education throughout the 3-19 

curriculum (not just as a 

pastoral / club add-ons) 

DSI 
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support in all 

years, and staff 

have an 

appropriate 

work-life 

balance 

2.3 Further develop and 
implement pupil well-being 
policies that promote positive 
mental health, positive career 
choices and improved 
attendance (above the 
national). 

RLA 

ole School Strategy 

 Ψbƻ ŎƘƛƭŘ ƭŜŦǘ ōŜƘƛƴŘ ƻǊ ƭŜŦǘ ƻǳǘΩ  

¶ Relentless focus on 

Teaching, Learning & 

Assessment (ensuring gains 

in progress continue leading 

to the raising of attainment 

& improved destinations) 

¶ Safe and caring environment  

(ensuring learners are 

happy, safe, healthy and 

good citizens) 

¶ Leadership that empowers 

all to be effective, increases 

capacity & proactively 

promotes succession 

planning (ensuring 

continuous improvement 

without excessive & harmful 

workloads). 

 Ambition 3: 
Secure the long 
term 
sustainability 
and future of 
Eastbury 
Community 
School (in a 
challenging 
economic & 
recruitment 
environment) 
 

3.1 Develop the ECS career 

strategy so that we recruit, 

retrain, retain and promote the 

best staff; (while strengthening 

our coherent staff team, with a 

shared vision & values 

promoting excellence). 

SCL 

3.2 Ensure ECS is the school of 

choice for our local community 

working productively with 

parents / carers and outside 

agencies 

RLA 

3.3 LƳǇƭŜƳŜƴǘ  ΨŦƛǘ ŦƻǊ о-19  
purpose management 
ƛƴŦƻǊƳŀǘƛƻƴ ǎȅǎǘŜƳΩ ǘƻ 
increase efficiency in all areas 
& reduce bureaucracy 
(ensuring the school complies 
with  GDPR) 

JJH 

3.4 Ensure financial stability DDI 

3.5 Reduce Workload through 

effective planning and 

implementation 

DDI  
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1.3 Accreditation as a Leading Edge School 

I am extremely grateful for to Jeff Goy and the team of staff he led in working hard to ensure we achieved 

Leading Edge accreditation within a year. This helps to validate the excellent work of staff that has been taking 

place over the past years. I have reproduced the report below which will help Governors to understand the 

range of work and staff that have been involved in helping ECS to receive this prestigious accreditation.  

School Name Eastbury Community School 

Leading Edge FfEE Jeff Goy (Deputy Headteacher) 

Contact email jgo@eastbury.bardaglea.org.uk 

Within the FfEE 'transforming in Effective Learning Behaviours' practice is described as: 
Students and teachers demonstrate effective learner behaviours both within and beyond their own classrooms. 
Students and teachers act as lead learners and are able to take responsibility for setting expectations for themselves and 
others in terms of learning routines and team collaboration, whilst becoming experts in specific areas of knowledge. 

Name and type of evidence (e.9. 
policy document, data, report, lesson 
observation) 

Iƻǿ ŘƻŜǎ ǘƘƛǎ ŜȄŜƳǇƭƛŦȅΣ ǘƘŜ ŎǊƛǘŜǊƛŀ ŦƻǊ ϥǘǊŀƴǎŦƻǊƳƛƴƎ ƛƴ ΧΚ 

Ofsted Report (Jan 2013) 
Current Self ς Evaluation ς (1 Outstanding) 

Behaviour rated as 2 (Good) / Current school self- evaluation 1 
(Outstanding) showing a positive culture of learning. 

Lead Practitioners  A sustained training approach, led by our lead practitioners 
throughout the year, with time allowed for collaborative work 
and sharing of best practice, provides staff with the time and 
support to apply their learning, and embed ideas, leading to 
effective behaviour strategies and an outstanding learning 
ethos. Our LP's also offer informal guidance to members of 
staff requesting support or those identified as 'in need of 
improvement'.   

NELTA  We are one of the best represented schools at the NELTA T&L 
groups in east London, allowing staff to bring shared best 
practice back to Eastbury on a regular basis. 

SES  We have rated behaviour as 1 (Outstanding) showing a 
positive culture of learning. 

2S2 Review A recent best practice visit (from two heads, two vice-
principals and the head of a MAT) commented: "Pupils here 
really do want to learn" and the "self-regulation of student 
behaviour is outǎǘŀƴŘƛƴƎέΦ 

Kindest School Award ECS was named the 'Kindest School of the Year in 2015, 
highlighting the culture we have created within the school, 
whereby staff and students show respect and consideration in, 
and out, of lessons. 
 

Youth Workers Offer invaluable help and guidance to our students, as well as 
outstanding support to our staff. 

Student forums and feedback / School 
Council feedback 

Demonstrates the importance we put on student voice and 
acting on the views of our students. 

ln-house CPD programme A focused and responsive in-house, carousel CPD programme 
has been designed to utilise the expertise of our lead 
practitioners and outstanding members of staff, whilst 
ensuring an effective and lasting impact on staff. 

Character Education / Student Leadership    
roles / School Ambassadors   

Student Leadership: The Peer Mediation Programme, Prefect 
System, School Council and Sports Leaders have received local 

mailto:jgo@eastbury.bardaglea.org.uk
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and national acclaim, showing the importance we place on 
students leading by example. 

Formal Warning System  A clear behavioural system that supports BfL and T&L, within 
the classroom, and highlights boundaries/outcomes if a 
positive approach to learning is not adhered to. 

Staff views and testimonies During the recent S2S Review visit, it was stated that: "Staff 
enjoy sharing good practice and have a clear voice" and "the 
passion of Eastbury staff is exceptional, they are very keen to 
engage in discussions on T&L".   

Community Cohesion Students "showed a real local pride and commented 
favourably on B&D opportunities and their careers education" 
(S2S Review). 
This shows the high expectations, not just in school, but within 
the wider community, to learning behaviours. 

Ofsted Report (Jan 2013) 
Current Self ς Evaluation ς (1 Outstanding) 

Behaviour rated as 2 (Good) / Current school self- evaluation 1 
(Outstanding) showing a positive culture of learning. 

Summary of 'transforming' practice 

A focus on effective learning behaviours has been key to our school's development to ensure high and clear 
expectations of self-discipline and positive behaviour, staff acting as role models, and pupils taking up the 
opportunities provided for leadership, thus resulting in outstanding behaviour. Peer mediators and prefects also act 
as positive role models and further support the development of a self-managing and self- disciplined pupil body. 
Eastbury's other student leadership roles include our school council, sports leaders, subject ambassadors and 
librarians, all of whom add to the positive ethos of the school, have led to mutually respectful relationships and 
attitudes, and create a positive culture whereby students want to learn.    

A wide range of extra-curricular activities are regularly and well attended after school, supporting greater student 
engagement with learning. Many visitors to ECS comment on the positive relationships, attitudes and respect 
displayed by our pupils. Pupils embrace our inclusive and diverse culture. Our pupils are confident, self-assured 
learners that take pride in their work, school and in their appearance.  

The pupils adapt positively to challenges. For example, our building programme (September 2015 to present) has led 
to a reduction in play area, however the pupils quickly changed routines with minimum guidance during this time of 
disruption, and the prefect team increased their duty positions to help with the smooth running of the school. 

Every opportunity is taken to celebrate achievement and deepen an understanding of British Values. The themes of 
tolerance, respect, democracy and liberty are evident through weekly assemblies and the tutor programme, explicit 
in PSHE, Citizenship & RE, and are implicit in all subjects. Structured programmes for pupils, staff and families on E-
Safety have been influential in supporting the prevention of cyber-bullying and promoting a 'telling culture'.    

Pupils are ready for their next step because CEIAG is given high priory, with many careers events and visits taking 
place during the year, and is embedded across the curriculum from years 7-13. Employability skills are further 
developed through 'mock interview' days, work experience and producing/updating CVs etc. The school uses a risk of 
NEET indicator (RONI) to target support for this vulnerable group, which includes additional workshops and 
mentoring programmes. This leads to low NEETS.    

Consistent implementation of the behaviour policy, underpinned by decisive action for incidents inside and outside 
of school, is resulting in low exclusions for all groups which compares favourably with national data. Supportive 
mentoring, peer mediation, youth worker support and effective use of alterative provision, supported by effective 
teaching and learning interventions, is leading to a reduction in low level disruption   

High priority is given to punctuality, which is now outstanding, and attendance, resulting in figures in line with the 
national average and similar to schools locally, and an improving picture for WBRI pupils. 

Teachers know their pupils and their pathways well, and have good or better subject knowledge. 
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Teachers employ a range of assessment for learning strategies, such as inclusive and targeted questioning, which is 
ensuring higher engagement. We know this through our systematic monitoring and evaluation. 

Pupils concentrate well in lessons because they are interested in the work. Lessons are well planned and delivered. 
Pupils' learning is further supported by the enthusiasm and passion that teachers have for their subjects. 

Teachers use regular assessment, formative and summative, to celebrate achievement and identify pupils who are 
underachieving early. Timely and appropriate interventions are put in place to support pupils at risk of falling behind 
and then additional support is used to aid their catch up which, in turn, supports BfL (Behaviour for Learning). 

COLAI - Feedback from peer review: 

We undertook a wide variety of activities during our time at Eastbury, including interviews with a wide variety of 
teaching and support staff to discuss how the school have embedded effective learning behaviours amongst all 
students, attendance at a year 7 assembly and learning walks into a number of lessons to look at these behaviours in 
practice and interviews and group discussions with a selection of student leadership groups. 

At Eastbury there is a clear approach and commitment to the holistic development of all students with the wide 
range of student groups and extra-curricular activities for students to participate in such as an equalities group, 
student councils for each key stage, peer mediators, mental health ambassadors and a prefect system. What is 
impressive is how well these opportunities are embedded, the training provided for those students and staff involved 
and how they complement the leaning behaviours in lessons and the high regard both staff and students hold for 
these opportunities. Within lessons we saw high expectations of students and excellent working relationships 
between staff and students and effective learning processes which built on prior learning, a range of stimuli and 
teacher input and opportunities to encourage students to reflect on their own learning at various stages making use 
of success criteria. Students spoke enthusiastically about their learning in lessons and the commitment from staff to 
support their learning. There were clear reward systems and it was pleasing to see students presenting other 
students with rewards in assembly. 

Outside of lessons, students are genuinely proud of their badges and ties which reflect their membership to various 
groups and they aspire to be part of the school council or become a prefect and it was brilliant to hear the journey of 
a few individual students who had transformed their learning behaviours so they could become a prefect. These 
students then form part of the mentoring of other students as positive role models, which again, is absolutely 
incredible that they feel confident in their own change and they want to use their learning from their own prior 
experience to contribute so positively to impact on other students across the school. Prefects are used a role models 
to establish responsibility for establishing routines such as break duties and they were well-respected by their peers. 
It is not academic record but commitment and character which determines success in the prefect programme and 
which ensures that it is inclusive to all students. Those students who also need additional support are supported by 
an extensive and well-structured pastoral team including youth workers and heads of year. 

There is a genuine commitment from all staff and students to celebrate diversity both inside and outside of lessons. 
The different staff and student groups who we met with were enthusiastic about the school and the wider learning 
opportunities that were provided. All students who we spoke to were articulate, empathetic and spoke with passion 
about their learning inside and outside the classroom and the positive relationships they had with staff. It was 
particularly impressive to hear how the student Equalities group had successfully presented at City Hall to apply for 
funding and how they worked in collaboration with the staff Equalities group and presented to the rest of the school 
in assemblies etc. The various student groups genuinely have a voice and contribute to the school such as the cultural 
ambassadors, a sub group of the school council who feed into the curriculum. There is a separate programme to 
promote effective learning behaviours and building an A Level mind set for sixth formers, building on prior initiatives 
such as study skills programmes, independence project, First Give and an A-A* working group. 

The consistency of message from all staff and students was impressive with an emphasis on being positive role 
models at every opportunity and extending this outside of Eastbury with a number of initiatives such as contributing 
to national charities and credit based programmes. The Same message appears in on every computer screen with the 
key values and aims of Eastbury which contribute to the consistency of message and sustainability. The scale of the 
various student groups was huge with a large number of students being involved in these wider opportunities, it was 
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pleasing to see how many students valued the opportunities to positively contribute to their school outside of their 
classroom. It was great to see a variety of teaching and support staff leading the various student groups and training 
them as well external providers being used to train students and then older students training younger students. The 
hierarchy amongst the student leadership such as lead, senior and deputies etc also meant there is a clearly 
established structure and different levels which students can aspire to, This really underpinned the ethos of 
promoting positive role models at every opportunity. 

There is clear evidence of the school's practice being shared effectively through the use of a range of partnerships 
including other schools and organisations and more recently though the primary school which in future, will provide 
an extensive range of opportunities for the school's practice to be shared with other schools. 

Character education is a fantastic initiative. 

St Bonaventure's School -Feedback from peer review; 

ln order to fully assess this strand we had a very busy day which involved learning walks (D&T, Computer Science, 
Maths, ARP area), meetings with a varied group of staff members from Cover Supervisors to Deputy Headteachers 
and meetings with students who were representing Peer Mediators, Sports Leaders, Prefect Team, School Council). 
We were able to fully immerse ourselves in a day of the life of an Eastbury student member of staff and I feel that I 
have a good understanding of the ethos of the school. We were able to see all areas of the school and experienced 
lunch in the canteen, assembly and the dismissal at the end of the day. The very comprehensive programme gave a 
real insight into how Eastbury has worked hard to encompass effective learning behaviours for all students. 

There were many elements that I was impressed by, not least the student body. I feel that the school has very much 
led on their policy to be a 'kind' school and the culture of respect that is shown by students to staff (and very much 
vice versa) is something that permeates all classrooms and corridors. 

The staff have set up an equalities working party which I was particularly keen to learn more about, here they have 
taken advantage of an external scheme which is run by Kings University and the lnstitute of Physics and set up a 
group which meets regularly and challenges all perceived cases of inequality. There is strong collaboration with the 
recently set up student equality group and this is something that is very clear - the collaboration between staff and 
students (at a multitude of levels) is very clear to see. 

There is a great deal of support for staff who are wanting to set up working parties or follow projects. lt was 
interesting to meet with a HOY and Geography teacher who was wanting to reduce single use plastics and Eastbury 
and was being supported to do this through the NPQSL course. Investments have been made into staff wellbeing 
which filters down to the students. 

Mental health has become a focal point for the school and this is clear to see, from displays and physical reminders 
such as the Black Dog Campaign with SANE to mental health ambassadors who are trained to work with students 
lower down the school. The employment of three youth workers in the IEU has been impressive, the statistics that 
were shared with us has shown a reduction in the number of incidences in the IEU and a reduction in repeat 
offenders. 

Punctuality was highlighted as something that Eastbury was particularly proud of; the statistics show that the 
number of students that are late to school has dramatically reduced as a result of a campaign that was led by SLT and 
was communicated to parents. It is clear that strict policies have been implemented, including the introduction of a 
45 detention the same day. It is this consistency in practice which has led to the reduction. The careers advice and 
support that the students receive is excellent. There is provision for a range of careers to be explored and the careers 
advisor clearly works hard to ensure that all students are catered for.  

The Careers Speed Networking Day gives a chance for young people at Eastbury to experience life at work and there 
are close links brokered with companies such as Barclays, The Brokerage and Lloyds Bank. The purpose behind the 
careers information is to foster effective learning behaviours for life and it is clear that this is happening. 

The KS3 and KS4 councils are a force to be reckoned with and it was particularly warning to see students who had 
changed their paths being an integral part of the student body. The group is structured formally and with the support 
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of the curriculum leader for Citizenship, is very active. They spoke about the changes that they had brought about in 
the school (especially in the canteen) and the work that they want to do with recycling and water fountains. They 
spoke highly of the CONFIDE button which has been put onto all computers in the school and allows students to 
report incidences that they have witnessed or experienced. 

Eastbury has many individual projects running at the same time and it is clear that the strong year leaders are driving 
change in their year groups. There are projects that have started small scale, such as the character education sessions 
which are being rolled out to Year 7, with the help of the senior student ambassadors. This is a project which has 
been borne out of previous work on Olympic values and is being championed by the HOY 7, Students have very much 
bought into the programme and were rewarded for their work in an assembly. This has the potential to be rolled out 
to older year groups and now that it has been firmly embedded into Year 7 has total sustainability. 

The ethos of Eastbury is one that is strong and built on by the lead practitioners. LPs take their role very seriously and 
are given the space to develop their own interests and grow. It was particularly interesting to meet with one LP who 
runs CPD on effective learning behaviours and gives many ideas to staff. It is this supportive atmosphere which has 
longevity and staff buy into this ethos. 

The peer mediator programme has grown into something which is very positive. It was lovely to hear of the peer 
mediator structure which has now got to the point that students can be referred to the more senior mediators for 
help. There is a very formal structure for the peer mediators at every stage, from recruitment to training to 
implementation and the representatives that we met were rightly very proud of the work that they are doing. As long 
as recruitment continues to be strong for this programme then I am confident that it will continue in its strong work - 
the outgoing Year 11 are clearly going to have to carefully manage their successors. 

The mental health work is firmly embedded in the values of the school and this is something that is clear from 
corridor displays; it is already a focal point and will continue to be one in the coming years. 

For students there is a great deal of support made available to them. This support comes in a variety of guises, from 
subject intervention, mentoring and additional support to peer support groups. All of this culminates in them feeling 
safe and existing in a positive culture of learning. The youth workers are particularly invaluable, offering a 'buffer' 
between the student and staff. They take their roles very seriously and work symbiotically with the IEU leader. This, 
coupled with peer mediation and strong sanctions means that students are aware constantly that they ae being 
watched and looked after. 

Staff were very positive about working in the school in the interviews that we had; they feel valued and are 
encouraged to explore areas that they are interested in.  

The ARP is very well run and allows students the chance to be integrated into a mainstream school at the same time 
as accessing the specialist support and intervention that they need. Staff that work in the ARP are very dedicated and 
the lessons that we observed demonstrated ably how students can be stretched at the same time as given the 
guidance that they need. 

Eastbury is part of the NELTA T&L group and is well represented in this. The LP regularly share their work with others 
in the area and the PCM detailed how collaboration with other schools occurs on the NQT programme. Four 
departments hold the PTI mark, including Music and Art and there is a great deal of practice being shared with other 
schools from the Art Department. They have set up a whole school arts policy and are very keen to share the 
excellent practice that is going on in the department. The department offer 2 CPD sessions a year with the staff as a 
whole and this is a chance for all staff to express their creativity. Eastbury is taking part in the Creative Schools 
Artsmark and this involves working with Bow Arts, Urban Development and Arcola Theatre. The department are also 
represented at the Barking and Dagenham Inspire Festival and students were cultural ambassadors for the school. 
The very strong Curriculum Leader for Art has got the department and therefore the school involved in a multitude of 
ǇǊƻƧŜŎǘǎΣ ǘƘŜ ŎǳƭǘǳǊŀƭ ŎƛǘƛȊŜƴǎΩ ǇǊƻƎǊŀƳƳŜ ƛǎ ŀƴƻǘƘŜǊ ǇǊƻƧŜŎǘ ǿƘƛŎƘ ƛǎ ŦǳƴŘŜŘ ōȅ ǘƘŜ !Ǌǘǎ /ƻǳncil. This excellent 
manifestation of their promise 'by any means necessary' to deliver an arts and culture rich education for all students 
is something that should be shared with other schools. 

Feedback from Leading Edge visitor 



 

  

 26 

 

EXECUTIVE HEADTEACHEwΩ{ w9thw¢ ¢h C¦[[ DOVERNORS          JULY 2018 

The school has sought to bring about a systemic and cultural change in order to establish positive behaviours in both 
students and staff which create an environment that is safe and which encourages and rewards positive, responsible 
participation in the school community and in learning in its broadest sense. Beginning by addressing serious concerns 
about punctuality and attendance, the school has established high expectations in the management of relationships, 
the constructive use of praise and in behaviour management and has created a culture for learning and personal 
development which is embraced by the majority of young people and within which those seeking to undermine 
learning and cohesion gain little kudos. 

The school is calm and purposeful. Learners appeared to be consistently engaged and working constructively with 
each other. From the meetings and presentations with students it was clear that these young people were proud of 
their school and their place within it. They were confident, articulate and self-aware and able to adapt their 
behaviour appropriately in different situations. They were considerate and empathetic in their relationships with 
each other and with adults. This was particularly evident in the school council meeting where over thirty 
representatives were able to self-manage their discussion and collaboratively develop complex ideas and strategies 
by building on each other's contributions. 

Opportunities have been established to give young people the opportunity to take responsibility within the school, to 
have their contribution recognised through assemblies, certificates and badges and to establish positive role models 
for other students. The student mediators provide active support for other students as a conduit for concern and in 
dispute resolution. The system has an in-built 'career structure' which allows mediators to take on senior 
responsibilities and to contribute effectively to the management of the system and help establish effective routines 
and protocols. This successful model is being replicated in other programmes supporting 'Character Education' and 
'Cultural Citizenship'. 

 

The work of the Student Equalities Group was particularly impressive. This group had presented their ideas both to 
the London Mayors Office and the school's leadership in order to gain resources and support for a programme to 
raise awareness of important equality issues both within the school and its wider community, The group spoke 
confidently of the impact of their work, the growing support from within the student body and their future plans.  

At all stages of the visit it was clear that students felt able to contribute positively to the work of the school and that 
their voice would be heard and would influence practice. It was also clear that the school systems actively promoted 
positive behaviours through weekly assemblies, celebrations and open recognition of contribution and achievement 
both cultural and academic. Staff likewise felt empowered and able to contribute to and lead on projects to support 
this both within the classroom, by developing and sharing the learning practice, through the student support 
systems, which raise aspiration and expectation, and through collaborative project leadership: such as the Arts Mark. 

The most positive impression from the visit was the feeling that the student body itself had now significantly 
embraced and taken ownership of the programmes the school had put in place -the high expectations, the positive 
reinforcement and the pride in the school's community and reputation. 

Monitoring and support systems are evident. The school is rightly proud of a number of disengaged students who 
have made positive choices and taken on responsibilities and have benefitted from this. The selection process, for 
example for student mediators, encourages such students to apply and supports them within the role. Likewise, 
inconsistencies in the way some staff engage in the process, particularly the use of rewards and sanctions, are 
recognized. These issues are being addressed. The school is confident that consistency will improve as programmes 
embed. It was encouraging that within the "Character Education" programme staff recommendations were 
moderated against the criteria and were rejected when it was felt appropriate. 

The various programmes are becoming embedded and the expectations are very clear to both staff and students. The 
student body appears to be very engaged and are now setting expectations on the school. A culture of public praise 
and private admonishment has been established for both staff and students with the celebration of achievement 
being the focus of student and staff meetings. The engaged are not becoming disillusioned by regular 'moans" in 
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meetings. Younger staff are seeing opportunities for their own professional development and are taking advantage of 
these. 

Positive practice appears to be increasingly embraced within the school and has reached the critical mass for 
sustainability and further growth. 

The impact on pupil outcomes and punctuality/attendance is evident from data. 

The evidence for cultural growth was clear, students were confident, self-aware, articulate, respectful and open. 
They are able to apply their skills and knowledge in new contexts, are proud of their school and confident of their 
place in it. They clearly demonstrated positive behaviours and spoke of the impact of student role-models on them. 
They expressed the view that the positive behaviours transferred into their classroom experience and their more 
formal learning. They were aware of their responsibilities for their own learning and the learning of others. 

This was evident from the Peer Assessments provided by the LEPP Partner Schools. 

The partnerships established through the FfEE are viewed very positively for sharing practice. The school is keen to 
engage with other schools to share work and to develop areas of relative weakness. The school is an active member 
of the North-east London Teaching Alliance (NELTA) and recently undertook a School-to-school review in order to 
gain feedback and moderation of its work. 

Name of Visitor Michael CAPON 

Date of Visit 22nd March 2018 

YŜȅ ŜǾƛŘŜƴŎŜ ƻŦ ΨǘǊŀƴǎŦƻǊƳƛƴƎΩ ǇǊŀŎǘƛŎŜ ƛƴ ǘƘƛǎ 
strand 

Students and staff demonstrate effective learning behaviours 
through engagement in CPD programmes and active 
participation and engagement with mentoring pupil voice and 
other activities. There is clear evidence that students transfer 
their experiences into the formal learning environment and 
support the high expectations placed on them.  

Students are confident, self-aware and articulate and can work 
collaboratively to develop complex conversations and 
solutions to problems. These skills are evidenced both in the 
classroom and beyond with students taking on increasing 
responsibility within the school and providing positive role-
models for their peers. 

There is clear evidence from within the school, and from 
external recognition, that relationships between students and 
students and staff are generally very positive. Students expect 
to be listened to and to be able to influence practice within 
their school. 

Students and staff, at all levels, are able to take responsibility 
and to lead and contribute to development work within the 
school. Expectations are high and students are clearly proud of 
their school and protective of its reputation. Clear 
opportunities are in place and being developed that enable 
staff and students to establish routines and to work 
collaboratively to develop the work of the school and to 
embed new system, protocols and opportunities. 
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1.4 Statutory Assessment in the Primary School 

Data is a minefield and governors need to be able to navigate it. Over the years I am extremely grateful to Kerry 
Ward who has kept Governors up to date and helped Governors to understand our Secondary Data. I am 
therefore providing the following to help Governors understand our Primary Data in a little more detail. 
 
I am extremely grateful to Senior leaders who regularly present data to Governors at our Standards sub-
committee and help Governors to understand it in our context.  
 
It is vital that governors have a sound working knowledge of ECS data. You need to know what data is collected 
and when, where you can find data for ECS, and what - if anything - it tells us. You need to be able to separate 
the important stuff from the noise, pull out the key messages, ask the right questions, and understand the 
limitations of data. You need to understand how ECS tracks the progress of our pupils but also understand that 
you must not seek to influence this process. You also pretty much need to learn a new language in order to get 
by, and this means knowing 1001 acronyms. 
 
1) Know what data is collected (statutory assessment) 

Before we move on to those all important sources of data, we first need to know what data the DfE collect. This 

data is derived from statutory assessment, and there are four statutory assessment points in the primary phase: 

Early Years Foundation Stage Profile, Phonics, Key Stage 1, and Key Stage 2. It is hard to believe that already we 

have to understand three of the four key pieces of data. 

 

Early Years Foundation Stage Profile (EYFSP) is carried out at the end of the reception year (YR). Pupils' 

development is assessed against 17 Early Learning Goals (ELG) spread across 7 areas of learning. In each of 

these ELGs, a pupil's development is assessed as either emerging, expected or exceeding. If a pupil reaches the 

expected level of development in the 12 key ELGs - those that make up the prime areas of communication and 

language, physical development, and personal, social and emotional development; and the specific areas of 

numeracy and literacy - then they are deemed to have made a 'Good Level of Development' (GLD). The 

percentage reaching GLD at the end of reception is a key measure and it's worth governors being aware of it. 

This data is collected by the DfE but is not available in the public domain (i.e. in performance tables). 

 

Phonics Screening Check (PSC) is carried out at the end of Year 1 (Y1). The assessment involves pupils 

attempting to decode 40 words, half of which are real, the other half made-up. The pass mark has been 32/40 

since the assessment was introduced in 2012 but this may change at some point. If pupils do not achieve the 

pass mark in Y1 then they are assessed again in Y2. The percentage achieving the phonics check a) at the end of 

Y1 and b) by the end of Y2 are key measures, and again governors are advised to know - or be aware of - these 

figures. This data is collected by the DfE but is not available in the public domain.  

 

Key Stage 1 (KS1) assessments are made at the end of year 2 (Y2). Pupils sit tests in reading and maths (there is 

no test for writing). These tests are marked internally and marks are converted into a scaled score in the range 

85-115. A score of 100 or above equates to the expected standard (unlike at KS2 there is no definition of a high 

score). KS1 scaled scores are only used to inform the final teacher assessment; the scores are NOT collected by 

the DfE and are therefore not used in accountability measures. Pupils receive a teacher assessment in reading, 

writing, maths and science. In science, pupils are simply assessed as having met or not met expected standards 

(science does not form part of key measures). In reading, writing and maths the vast majority of pupils are 

assessed as either working towards the expected standard (WTS), working at the expected standard (EXS), or 

working at greater depth within the expected standard (GDS). These are all pupils that are working within the 
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KS1 curriculum. If we have pupils with severe SEN or EAL with very little language they will be assessed as pre-

key stage (PKS) or working below (BLW). The percentage of pupils attaining expected standards and greater 

depth in reading, writing and maths are key measures that governors should be aware of. Again, this data is 

collected by the DfE but is not available in the public domain.  

Key stage 2 (KS2) assessment is made at the end of year 6 (Y6). Please note that the following is under review 

and may change. With the exception of writing in which there is only teacher assessment, at KS2 the test is 

king. There are tests in reading, maths, and grammar, punctuation and spelling (GPS, commonly referred to as 

SPaG). These tests are externally marked and scores are in the range of 80-120, with a score of 100 or above 

indicating that the pupil has attained the expected standard, and a score of 110+ classified as a high score. If 

pupils score below 100, they are deemed to have not met the expected standard (schools may challenge this if 

the pupil misses the standard by a mark). Note that 110+ score is defined as a 'high score', not 'greater depth' 

(greater depth is for writing only). Pupils below the standard of the reading and maths test - due to SEN or EAL - 

will be assessed as  pre-key stage (PKS) or working below (BLW). Note: BLW/PKS assessments do not apply to 

GPS. 

In writing, where there is no test, pupils are assessed by the teacher. Assessments are in the same format as 

KS1, with pupils assessed as either working towards the expected standard (WTS), working at the expected 

standard (EXS), or working at greater depth within the expected standard (GDS). As in reading and maths, pupils 

can also be defined as working below (BLW) or pre-key stage (PKS) if they are below the KS2 assessment criteria 

In science, pupils are assessed as either meeting or not meeting expected standards. There are no pre-key 

standards. 

KS2 results are collected by the DfE and are published in the public domain via the performance tables. The key 

measures are as follows: 
 

¶ Percentage of pupils attaining the expected standard in reading, writing, and maths combined 
¶ Percentage of pupils attaining a high standard in reading, writing and maths combined 
¶ Average scaled score in reading and maths tests 
¶ Average progress in reading, writing and maths 

These are the measures that schools must publish on their websites and governors should certainly know about 
these figures.  
 
At ECS we have a long and strong tradition of being transparent with our data and just because it does not 
statutorily need to be published does not mean we do not discuss it with Governors, but more importantly we 
use it as part of our own monitoring and evaluation, and  accountability measures. This has played a key part in 
driving up standards in the secondary phase. We do not shy away from data causing concern but use it to feed 
ƛƴǘƻ ΨƻǳǊ ǇǊƻƧŜŎǘ ōƻŀǊŘǎΩ ŀƴŘ ƳŀƪŜ ǎǳǊŜ ǿŜ ƘŀǾŜ ŎƭŜŀǊ Ǉƭŀƴǎ ƛƴ ǇƭŀŎŜ ǘƻ ŀŘŘǊŜǎǎ ǘƘŜ ŎƻƴŎŜǊƴ ŀƴŘ ǘƘŜƴ ǊŜƎǳƭŀǊƭȅ 
check the impact. Our data also feeds into the production of our School Development Plan.  
 

Summary 
The current benchmarks for primary schools in England are as follows:  
 
1. A set of headline, data-driven measures, which appear in performance tables.  These currently consist of:  
¶ ǘƘŜ ǇŜǊŎŜƴǘŀƎŜ ƻŦ ǇǳǇƛƭǎ ŀŎƘƛŜǾƛƴƎ ǘƘŜ ΨŜȄǇŜŎǘŜŘ ǎǘŀƴŘŀǊŘΩ ƛƴ ǊŜŀŘƛƴƎΣ writing and maths at the end of 

Key Stage 2   
¶ ǇǳǇƛƭǎΩ ŀǾŜǊŀƎŜ ǎŎŀƭŜŘ ǎŎƻǊŜǎ ƛƴ ǊŜŀŘƛƴƎ ŀƴŘ ƳŀǘƘǎ ŀǘ ǘƘŜ ŜƴŘ ƻŦ YŜȅ {ǘŀƎŜ н   
¶ the percentage of pupils who achieve at a higher standard in reading, writing and maths   
¶ ǇǳǇƛƭǎΩ ŀǾŜǊŀƎŜ ǇǊƻƎǊŜǎǎ ƛƴ ǊŜŀŘƛƴƎΣ ǿǊƛǘing and maths  
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2 Performance against the floor standard: the minimum standard for pupil attainment and/or progress that 
the government expects most schools to meet. Currently, a school will be above the floor if, in its latest 
annual results:   
¶ at least 65% of pupils meet the expected standard in reading, writing and maths; or   
¶ the school achieves sufficient progress scores in all three subjects.  

 
1.5 Enhancing Our Accountability in the Primary Phase  

It is vitally important that as we develop our accountability measures we ensure they do not lead to some of 

the nationally recognised issues: 

¶ a narrowing of the curriculum experienced by primary pupils  

¶ excessive pressure on both children and teachers  

¶ ƛƴŎŜƴǘƛǾŜǎ ǘƻ ΨƎŀƳŜΩ ǘƘŜ ǎȅǎǘŜƳ ς we want honesty and integrity which ensures that pupils do not fall 

behind and ultimately improves their life chances 

I am proposing we adopt the seven principles of an effective and fair accountability system in a school context, 

ŀǎ ŘǊŀŦǘŜŘ  ƛƴ ά{ŜƴǎŜ ŀƴŘ !ŎŎƻǳƴǘŀōƛƭƛǘȅΥ  IƻƭŘƛƴƎ ƻǳǊ ǇǊƛƳŀǊȅ ǎŎƘƻƻƭǎ ǘƻ ŀŎŎƻǳƴǘ ŦƻǊ ǿƘŀǘ ƳŀǘǘŜǊǎ Ƴƻǎǘέ ǘƘŜ 

final report of the ASCL Primary Accountability Review February 2018, and hold the approach in ECS up against 

these principles.  I have adapted the principles to the ECS context: 

1. Start from a shared understanding of what outcomes we, as a school, want for our children and young 

people.  

2. Be based around a set of measures which incentivises our staff  to deliver on these outcomes, seeking 

ways to recognise and reward aspects which are important but difficult to measure, as well as those 

which are more easily quantifiable  

3. Drive positive behavior 

4. Be based on information which is as accurate as possible, and not try to read too much into a small, 

unrepresentative amount of data. (We need to be acutely aware of the issue of small cohorts and 

variations between year groups) 

5. Be fair to phases / departments / year groups in different circumstances and contexts, while 

recognising the importance of enabling every child to reach their potential  

6. Lead to fair, proportionate, transparent and constructive consequences for phases / departments / year 

groups  / individual staff which fall short of our desired outcomes, aligned with the best current 

evidence of what is most likely to lead to improvements  

7. Be relentlessly self-critical, regularly evaluating impact and modifying as necessary 

In order to put these principles into practice we will, as part of SDP and development of our routines and 

processes, ensure: 

¶ Our leaders, teachers and staff are strongly encouraged to engage closely with educational research, 

particularly around effective curriculum design. We must be confident that the ECS 3-19 curriculum is 

informed by the best available evidence on how to enable children to succeed, both against the current 

performance measures and in the broader outcomes we value. 

¶ Provision of CPD with a strong focus on both ethical leadership and curriculum design, ensuring our 

staff have the opportunity to develop their own expertise in these areas. 

¶ Leaders aƴŘ ƎƻǾŜǊƴƻǊǎ ǳƴŘŜǊǎǘŀƴŘ 9/{Ωǎ ǇŜǊŦƻǊƳŀƴŎŜ Řŀǘŀ ƛƴǘƛƳŀǘŜƭȅΣ ŀƴŘ ǘƘŀǘ ǘƘŜȅ ŀǊŜ ǎǳŦŦƛŎƛŜƴǘƭȅ 

skilled in analysing and interpreting data more generally (and where there are gaps provide support and 

training). 
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¶ Leaders and governors are cautious about over interpreting the data we collect particularly the new 

Reception baseline assessment.  

¶ Leaders and governors hold phases / departments / year groups / individual staff to account for both 

progress and attainment, with the emphasis on progress. 

¶ Leaders and governors hold people to account for data over three-year rolling periods, rather than on 

ǊŜǎǳƭǘǎ ŦǊƻƳ ŀ ǎƛƴƎƭŜ ȅŜŀǊΩǎ ŀǎǎŜǎǎƳŜƴǘǎΦ  

¶ Decisive action is taken early when leaders, despite support and training, fail to understand and make 

use of the data. (We cannot allow three years to pass before action is taken ς if the data is weak during 

our termly monitoring of it we expect clear plans to be implemented with impact which ensure 

individual children do not fall behind. My spring report contained a lot of detail of how we go about 

doing this).  

1.6 GDPR Compliance  

The General Data Protection Regulation (GDPR), in force from 25 May 2018, will affect the way ECS processes 
people's personal data. As the governing board, you have ultimate responsibility for data protection. I am 
extremely grateful to Jas Jhita and the Governors who attended the additional meeting in the early part of the 
Summer term, so that we could have policy in place.  

In preparation for the GDPR, Jas reviewed our data protection policy and we are recommending the draft 
working policy is formally ratified and adopted at the full Governing body meeting. 

1.7 Ethical Leadership 

I am proposing that we, as leaders of ECS, adopt and align ourselves formally to  the Ethical Framework for 

Educational Leadership, developed by ASCL earlier this year.  It must be stressed this is not as a code of 

conduct, checklist or key performance indicators. The International Confederation of Principals (and Head 

teachers), representing school leaders from across the world) has already aligned itself with the work of the ELC 

and has committed itself to promoting the framework to its members. 

The draft Ethical Framework for Educational Leadership is based upon the seven principles of public life.  

1. Selflessness School and college leaders should act solely in the interest of children and young people.  

2. Integrity School and college leaders must avoid placing themselves under any obligation to people or 

organisations that might try inappropriately to influence them in their work. Before acting and taking 

decisions, they must declare and resolve openly any perceived conflict of interest and relationships. 

3. Objectivity School and college leaders must act and take decisions impartially and fairly, using the best 

evidence and without discrimination or bias. Leaders should be dispassionate, exercising judgement 

and analysis for the good of children and young people.  

4. Accountability School and college leaders are accountable to the public for their decisions and actions 

and must submit themselves to the scrutiny necessary to ensure this.  

5. Openness School and college leaders should expect to act and take decisions in an open and 

transparent manner. Information should not be withheld from scrutiny unless there are clear and 

lawful reasons for so doing. 

6. Honesty School and college leaders should be truthful. 

7.  Leadership School and college leaders should exhibit these principles in their own behaviour. They 

should actively promote and robustly support the principles, and be willing to challenge poor behaviour 

wherever it occurs.   
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Leaders include both those who are paid to lead schools and colleges and those who volunteer to govern them.  

Schools and colleges serve children and young people and help them grow into fulfilled and valued citizens. As 

role models for the young, how we behave as leaders is as important as what we do. Leaders should show 

leadership through the following personal characteristics or virtues:  

a) Trust: leaders should be trustworthy and reliable. They hold trust on behalf of children and should be beyond 

reproach. We are honest about our   motivations.  

b) Wisdom: leaders use experience, knowledge and insight   Leaders should use experience, knowledge, insight, 

understanding and good sense to make sound   judgements. They should demonstrate restraint and self-

awareness, act calmly and rationally, exercising   moderation and propriety as they serve their schools and 

colleges wisely.  

C) Kindness: leaders demonstrate respect, generosity of spirit, understanding and good temper   Where 

unavoidable conflict occurs, difficult messages should be given humanely.    

d) Justice: leaders should be fair and work for the good of all children  Leaders should work fairly, for the good 

of children from all backgrounds. They should seek to enable all   young people to lead useful, happy and 

fulfilling lives.       

e) Service: leaders should be conscientious and dutiful  We should demonstrate humility and self-control, 

supporting the structures and rules which safeguard   quality. Our actions should protect high-quality 

education. 

f) Courage: leaders should work courageously in the best interests of children and young people   We protect 

their safety and their right to a broad, effective and creative education. We should hold one   another to 

account courageously.     

g) Optimism: leaders should be positive and encouraging  Despite difficulties and pressures, we are developing 

excellent education to change the world for   the better. 
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1.8 ECS Policy Development & Review Summer 2018 

I am extremely grateful to Jas Jhita for keeping our school website updated with all of the statutory 

requirements. A useful workshop was help where Jas gave GoverƴƻǊǎ ŀ ΨǘƻǳǊ ƻŦ ǘƘŜ ǿŜōǎƛǘŜΩΦ L ǊŜŎƻƳƳŜƴŘ ǘƘŀǘ 

this becomes an annual workshop in a similar way to our assets check. 

Below is our current position with respect to policy development and Governors are urged to contribute where 

they can.  

Policy Reviewer/s 
Current 

Date 
(online) 

Next review 
by SLT 

Governor 
input 

welcome 

DƻǾŜǊƴƻǊǎΩ 
discussion & 
ratification 

Comments 

STATUTORY     
Please note we need to agree to 
spread these over the academic 
year as part of the SDP. 

Accessibility Policy JGH/SVI March 2018 
Feb 2019 (On 

going) 
RESOURCES-
summer 2019 

 

Admission Arrangements 
2015 ς 18 (primary & 
infant / Secondary ) 

LA (RLA & 
WJE) 

2017-2018 July 2018 
FULL ςDecember 

2018 
 

Attendance & 
Punctuality 

RLA July 2017 May 2018 
STANDARDS ς
October 2018 

 

Capability Procedure for 
Teaching Staff 

LA (DDI) 
February 

2018 
November 

2019 
STAFFING-

February 2020 
 

Capability Schools 
Managing Performance - 
Support Staff 

LA (DDI) March 2016 March 2019 
STAFFING-June 

2019 
 

Charging Policy OOA & WJE April 2016 April 2018 
RESOURCES ς June 

18 
 

Child Protection & 
Safeguarding Children in 
Education 

RLA (KWI) July 2017 July 2018 
STANDARDS ς
October 2018 

 

Complaints Procedure ς 
incorporate below 

SCL July 2017 
September 

2018 
STAFFING ς

October 2018 
 

Complaints Procedure 
(serial & persistent) 

SCL July 2017 
September 

2018 
STAFFING ς

October 2018 
 

Data Protection  JJH/DTR May 2018 April 2019 
RESOURCES -
March 2019 

 

E-Safety Policy RLA /AGA July 2017 July 2018 
RESOURCES ς

November 2018 
 

Fire Alarm Evacuation 
Policy 

 OOA, WJE & 
Bouygues 

July 2017 

On-going 
during 

building & 
landscaping 

RESOURCES   

Freedom of Information JJH 
January 
2016 

May 2018 
Additional 

RESOURCES ςMay 
2018 

Currently under review by the 
DPO in line with GDPR 
Provisional adoption ratification 
Full Govs July 18 

Health & Safety Policy 
OOA/ DDI/ 

KCF 
June 2017 

February 
2018 

RESOURCES ςJune 
2018 

 

Healthy Relationships & 
Sex Education 

RLA/NMU/JCA June 2017 July 2018 
STANDARDS ς 
October 2018 
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Policy Reviewer/s 
Current 

Date 
(online) 

Next review 
by SLT 

Governor 
input 

welcome 

DƻǾŜǊƴƻǊǎΩ 
discussion & 
ratification 

Comments 

Single Equality Plan 
RLA/SCL/ 

MGR 
June 2017 

September  
2018 

STANDARDS ς
October 2018 

 

Special Needs Working 
JGH/JHI & 

WJE 
January 
2018 

December 
2018 

STANDARDS ς
March 2019 

 

Supporting Pupils with 
Medical Needs 

WJE, JGH & 
AMS 

Jan 2018  
July 2018 
(Currently 

under review) 

STANDARDS ς Nov 
18 

 

Teacher's Pay Policy DDI & SCL 
September 

2017 
September 

2018 
STAFFING ς Nov 

18 
 

Early Years Policies      

Home School Agreement 
Primary Phase 

WJE 
January 
2018 

November 
2018 

STANDARDS ς
March 2019  

 

EYFS Policy WJE 
September 

2017 
July 2018 

STANDARDS ς
October 2018  

 

EYFS Phonics Policy WJE 
September 

2017 
July 2018 

STANDARDSς
October 2018   

 

EYFS Outdoor Play Policy WJE 
September 

2017 
July 2018 

STANDARDS ς
October 2018 

 

EYFS Homework Policies WJE 
September 

2017 
July 2018 

STANDARDS ς
October 2018 

 

EYFS Intimate Care Policy WJE 
September 

2017 
July 2018 

STANDARDS ς
October 2018 

 

EYFS Behaviour Policy WJE 
September 

2017 
(reviewed) 

July 2018 
STANDARDS ς
October 2018  

 

Additional Policies      

Acceptable Use Policy 
RLA /JJH  & 

AGA 
March 2016 April 2018 

RESOURCES-June 
2018  

 

Adverse weather ς 
moved to Business 
continuity plan  

 June 2015    

Aggressive behaviour of 
parents and visitors 

SCL 
October 

2016 
September 

2018 
STAFFING ς Nov 

18 
 

Anti ς Bullying Policy  JCA / RLA May 2017 
September  

2018 
STANDARDS ς Nov 

2018 
 

Behaviour Policy SCL & WJE 
January 

2017 (Under 
review) 

Feb / March   
2018 

STANDARDS June  
2018 

 

Business Continuity Plan  SCL & OOA 
February 

2016 
October  2018 

RESOURCES ς Nov 
2018 

 

Careers Education, 
Information, Advice & 
Guidance 

SGA July 2017 July  2018 
STANDARDS ς 
October 2018 

Relates to new Careers mark and 
legislation 

Drugs Policy RLA/NMU/JCA June 2017 July 2019 
STANDARDS ς Nov 

19 
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Policy Reviewer/s 
Current 

Date 
(online) 

Next review 
by SLT 

Governor 
input 

welcome 

DƻǾŜǊƴƻǊǎΩ 
discussion & 
ratification 

Comments 

Electronic Devices - 
Searching & Deletion 

SCL & AGA June 2017 
February  

2019 
STANDARDS 
March  2019 

 

Keeping Children Safe in 
Education - Statutory 
Guidance 

DFE Guidance 
September 

2016 

May 2018 
(Sep 2017 
checked) 

Full Govs ς July 
2018 

New guidance published May 17 
2018. 

Literacy Policy DSI & JGO  2015 
September  

2018 
STANDARDS ς 

November 2018 
 

Mini Bus Policy OOA 
November 

2014 
November 

2018 
RESOURCES ς 

November 2018 
 

Teacher appraisal DDI &SCL 

November 
2016 

(review no 
change) 

October 2018 
STAFFING ς 

November 2018 
 

 

1.9 Student / Parent / Staff Surveys 2017 / 2018  

I am extremely grateful to Jas Jhita who has been trialing our own in-house surveys this academic year. Jas is 

organizing for the surveys to take place during parent evenings and each survey is tailored to the Year group 

being surveyed.  Jas is also encouraging parents to complete the online OFSTED survey (sadly this has received 

insufficient responses to date to make any analysis meaningful). I am delighted to report that the vast majority 

of parents and carers, surveyed to date, are extremely happy with the education and care we are providing for 

their children.  

I am grateful to Jas and Dominic Simpson for producing the report below 

This year we have trialed our own in house parent surveys for years 7 to 11.  This trial has been successful as on 

average we had 170 surveys completed per year group.  The feedback has been very positive by parents or 

carers with regards to the service the school is providing to them and their child.  Where a parent has left a 

comment we as a school have looked into the issues and were necessary actions have been put in place.  

What do our parent / carer surveys tell us? 

Our parents / carers are very happy, the vast majority agree that  

¶ My child is making good or better progress  

¶ My child is happy in school 

¶ My child is taught well 

¶ Teachers have high expectations for my child to do well  

Parents / carers would like us to (and it must be stressed the number of parents / carers suggesting below was 

very low) 

¶ Increase communication with regards to progress and not to wait until parents evenings and reports  

¶ Increase  space for students during breaks (KS3) 

¶ Increase resources to help students with their learning (KS4) 
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All of the above points have been incorporated into our SDP 2018-2021 or resolved through changes to policies 

and processes. There is an obvious need to publicise access to CMIS ς our live online portal for parents. 

What is disappointing is the number of online OFSTED surveys completed by our parents.  At each parents 

evening information sheets have been given to encourage parents to complete the surveys however, it is still 

insufficient to make a meaningful comment on. 

What do our staff surveys tell us? 

Our staff are very happy, the vast majority agree that  

¶ There are good support mechanisms in place to help improve teaching and learning. 

¶ 9ŀǎǘōǳǊȅΩǎ ƛƴ-house CPD has a positive impact on practice. 

¶ Best practice is shared well within Eastbury. 

¶ Eastbury has a culture of tolerance, there is little prejudice, bullying or harassment. 

¶ Overwhelmingly, Eastbury staff feel training on equalities issues is an important part of ensuring good 

quality education provision. 

Our staff would like us to: 

¶ Give more in-house staff training using the carousel model. 

¶ More time to share practice across departments. 

¶ Further update equalities issues in pastoral and subject schemes of work. 

¶ Develop character education as part of our whole school curriculum to improve outcomes. 

¶ Clarify our complaints procedure  

 

All of the above points have been incorporated into our SDP 2018-2021 or resolved through changes to policies 

and processes. 

What do our pupils tell us? 

We are extremely pleased with the progress the school council is making and especially with the qualitative 

information it provides us to keep on improving the school and make it an even better place for pupils to learn. 

Please see their reports in Section 3.5 & 3.6   
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SECTION 2: Teaching & Learning Summer 2018 (current judgement Good) 
Our draft SelfςEvaluation Statement for Summer 2018 can be found appendix.   

Teaching and Learning has continued to improve and we are currently judging it as securely good.   

I am extremely grateful to Jeff Goy for his work on Teaching and Learning and for the coordination of the 

writing of this section of the report.   

In order to move from good to outstanding 

¶ Recent improvements in teaching, learning and assessment translate into further increases in progress 

and attainment.  

¶ Embed improvements and ensure total consistency (and take decisive action where staff have failed to 

respond to our support and challenge). 

¶ Reduce further pupil dependency on the teacher, through the wider  development and consistency of 

ΨƭŜŀǊƴ ǘƻ ƭŜŀǊƴΩ ǎƪƛƭƭǎ όaŜǘŀŎƻƎƴƛǘƛƻƴ ŀƴŘ ǎŜƭŦ-regulation) 

 

2.1 Teaching and Learning 2017 / 2018  

I am extremely grateful to Jeff Goy for producing the report below. 

This year has seen Eastbury successfully achieve, and retain, Leading Edge status for 2018-19, as part of the 

{{!¢ CǊŀƳŜǿƻǊƪ ŦƻǊ 9ȄŎŜǇǘƛƻƴŀƭ 9ŘǳŎŀǘƛƻƴΦ 9ŀǎǘōǳǊȅ Ƙŀǎ ōŜŜƴ ŀŎŎǊŜŘƛǘŜŘ ŦƻǊ ΨǘǊŀƴǎŦƻǊƳƛƴƎΩ ǇǊŀŎǘƛŎŜ ƛƴ 

Ψ9ŦŦŜŎǘƛǾŜ [ŜŀǊƴƛƴƎ .ŜƘŀǾƛƻǳǊǎΩΣ ǊŜŎƻƎƴƛǎƛƴƎ ƻǳǊ ǿƘƻƭŜ ǎŎƘƻƻƭ ŀǇǇǊƻŀŎƘ ǘƻ ǘŜŀŎƘƛƴƎ ŀƴŘ ƭŜŀǊƴƛƴƎΣ ƻǳǊ ǿƻƴŘŜǊŦǳƭ 

ŎƻƳƳǳƴƛǘȅ ŜǘƘƻǎ ŀƴŘ ƻǳǊ ǎǘǳŘŜƴǘǎΩ ƎŜƴǳƛƴŜ ŘŜǎƛǊŜ ǘƻ ƭŜŀǊƴ ŀǎ ōŜƛƴƎ άŀƳƻƴƎǎǘ ǘƘŜ Ƴƻǎǘ ŜȄŎŜǇǘƛƻƴŀƭ 

ƴŀǘƛƻƴŀƭƭȅΦέ ό{ǳŜ ²ƛƭƭƛŀƳǎƻƴ ς SSAT Chief Executive) It also acknowledges ƻǳǊ ǎǘǳŘŜƴǘǎΩ ƭŜŀŘŜǊǎƘƛǇ ǎƪƛƭƭǎΣ ƛƴ Ŏƭŀǎǎ 

and whole school, as well as their ability to take on responsibility. This accreditation allows us to further 

celebrate our positive, robust and supportive approach to teaching and learning, whilst working in partnership 

ǿƛǘƘ ƻǘƘŜǊ ǎŎƘƻƻƭǎΦ ¢Ƙƛǎ ȅŜŀǊΣ {ǘΦ .ƻƴŀǾŜƴǘǳǊŜΩǎ ŀƴŘ /h[!-I (City of London Academy ς Islington) were our 

partner schools. By working collaboratively, and performing peer reviews at each school, Eastbury has 

undertaken a principled approach to school improvement, and enjoyed a process of self-review and action 

planning, that supports the future ambitions in our School Development Plan. The Peer to Peer review and SSAT 

external accreditation helps us to validate our own judgments of good; we will move our judgement to 

outstanding when our progress and attainment data is validated by public examinations data. 

By focusing on effective learning behaviours, within and beyond the Eastbury classrooms, learning has 

continued to be an active process and our students are supported in accommodating, and assimilating, new 

ideas through relating new experiences to prior knowledge. This approach will be further embedded, as the 

initial stages of our L2L (learning to learn) ambition are being planned, discussed and researched with our lead 

practitioners. L2L is how students understand metacognition and the process of learning, and are able to 

monitor and review their own progress to see whether learning strategies are effective. Students can then 

transfer this learning across all subjects and experiences. Our lead practitioners will build on the success of our 

current in-house CPD programme, which has received outstanding feedback from colleagues, and drive this 

ŀƳōƛǘƛƻƴ ǿƛǘƘ ǎǘŀŦŦ ŀƴŘ ǎǘǳŘŜƴǘǎΦ ¢Ƙƛǎ ȅŜŀǊΩǎ /t5 Ƙŀǎ ǇǊƻvided the opportunity for staff to select an aspect that 

will meet their needs and improve their own learning and outcomes, whilst utilising the expertise and passion 

of our lead practitioners and outstanding teachers. 
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 An improved, positive culture of lesson observations, whereby they are developmental and seen as supportive, 

has become increasingly apparent this year. The current observation window is allowing post holders to 

observe and share best practice, aiding staff development, and ensuring that all colleagues feel safe to try new 

ƛŘŜŀǎΣ ŀǇǇǊƻŀŎƘŜǎ ŀƴŘ ǎǘǊŀǘŜƎƛŜǎΣ ŀǎ ǘƘŜȅ ǿƛƭƭ ǊŜŎŜƛǾŜ ŎƻƴǎǘǊǳŎǘƛǾŜ ŦŜŜŘōŀŎƪΦ ¢Ƙƛǎ ΨƻǇŜƴ ŘƻƻǊ ǇƻƭƛŎȅΩΣ ŀƴŘ ŜǘƘƻǎ 

of transparency, has been commented upon favourably in the Leading Edge visits and also our School to School 

Peer Review. The S2S Review involved deputy and head teachers from Beal High School, The Forest Academy 

and Frederick Bremer School, and they highlighted the positive culture of learning taking place in the 

classrooms at Eastbury. 

Work scrutinies, and book looks, have continued to highlight the improving effectiveness of teacher feedback. 

Questioning is used more consistently to deepen and elicit evidence of learning, whilst our students take the 

lead in creating questions to stimulate dialogue. Our learners enjoy the independence that comes with leading 

their own learning, and this trust encourages them to apply their understanding and effectively select the most 

relevant feedback tools.  

 

The graph above shows a comparison of SAM Learning usage between the academic years 2016-17 and 2017-

18.  It clearly shows there has been a significant increase in usage and, as such, Eastbury has been ranked 3rd in 

the whole country. 

The desire and passioƴ ƻŦ 9ŀǎǘōǳǊȅΩǎ ǎǘŀŦŦΣ ǘƻ ƘŀǾŜ ŀ ǇƻǎƛǘƛǾŜ ƛƳǇŀŎǘ ƻƴ ǇǳǇƛƭǎΩ ƭŜŀǊƴƛƴƎΣ Ƙŀǎ ǊŜǎǳƭǘŜŘ ƛƴ ŜȄŎŜƭƭŜƴǘ 

support of the NELTA T&L hubs. These link Eastbury with teachers from other schools in north-east London, 

allowing colleagues to collaborate, learn and transfer ƻǘƘŜǊΩǎ ōŜǎǘ ǇǊŀŎǘƛŎŜ ǘƻ 9ŀǎǘōǳǊȅΦ Lǘ ŀƭǎƻ ōǳƛƭŘǎ ƻǳǊ ŀƭǊŜŀŘȅ 

outstanding reputation in the teaching community. In June 2018, eight Eastbury Community School teachers, 

from primary and secondary, and a range of departments, won teaching awards in the CU London Awards; our 

ƳŀǘƘǎΣ ǎŎƛŜƴŎŜΣ ŀǊǘ ϧ ƳǳǎƛŎ ŘŜǇŀǊǘƳŜƴǘǎ ƘŀǾŜ ŀŎƘƛŜǾŜŘ ǘƘŜ tǊƛƴŎŜΩǎ ¢ŜŀŎƘƛƴƎ LƴǎǘƛǘǳǘŜ !ǿŀǊŘ ŀƴŘ ǿŜ ƘŀǾŜ Ƨǳǎǘ 

been awarded Platinum Artsmark. Eastbury are one of only thirty schools nationally to have been awarded 

Platinum Artsmark status, the highest recognition a school can achieve for creative and cultural education. The 

Arts Council England Panel ǎŀƛŘ 9ŀǎǘōǳǊȅ άƻŦŦŜǊǎ ǿƻƴŘŜǊŦǳƭ ŀǊǘǎ ƻǇǇƻǊǘǳƴƛǘƛŜǎ ǘƻ ǎǘǳŘŜƴǘǎΣ ƎƻŜǎ ǿŀȅ ōŜȅƻƴŘ ǘƘŜ 

traditional arts offer, and leadership and planning are ouǘǎǘŀƴŘƛƴƎΦέ   

 As a school, we will continue to embed high standards of reading, writing and communication across the 

curriculum, whilst ensuring our pupils are interested learners and are given the skills, and resilience, to love the 

challenge of learning. 
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Please see below the final press release for our Leading Edge accreditation: 

.ŀǊƪƛƴƎ ǎŎƘƻƻƭ ƴŀǘƛƻƴŀƭƭȅ ǊŜŎƻƎƴƛǎŜŘ ŦƻǊ ǎǘǳŘŜƴǘǎΩ ƭŜŀǊƴƛƴƎ ŀƴŘ ŘŜǾŜƭƻǇƳŜƴǘ 

A Barking and Dagenham school has been nationally recognised for the way its students learn and develop ς 

making it one of the most effective in the country.  

9ŀǎǘōǳǊȅ /ƻƳƳǳƴƛǘȅ {ŎƘƻƻƭ ǊŜŎŜƛǾŜŘ ŀƴ ŀŎŎǊŜŘƛǘŀǘƛƻƴ ŦǊƻƳ ¢ƘŜ {ŎƘƻƻƭǎΣ {ǘǳŘŜƴǘǎ ŀƴŘ ¢ŜŀŎƘŜǊǎΩ bŜǘǿork 

ό{{!¢ύ ŦƻǊ ΨǘǊŀƴǎŦƻǊƳƛƴƎ ƛƴ ŜŦŦŜŎǘƛǾŜ ƭŜŀǊƴƛƴƎ ōŜƘŀǾƛƻǳǊǎΩΦ  

¢ƘŜ ǎŎƘƻƻƭ ƛƴǘǊƻŘǳŎŜŘ ŀ ƴǳƳōŜǊ ƻŦ ƳŜŀǎǳǊŜǎ ǘƻ ƘŜƭǇ ƛƳǇǊƻǾŜ ǇǳǇƛƭǎΩ ŜȄǇŜǊƛŜƴŎŜǎΣ ƛƴŎƭǳŘƛƴƎ ǇǊƻǾƛŘƛƴƎ ǇƻǎƛǘƛǾŜ 

role models and student leadership positions, supportive mentoring, and a clear, consistent behaviour policy.  

5ŀǾƛŘ 5ƛŎƪǎƻƴΣ 9ȄŜŎǳǘƛǾŜ IŜŀŘǘŜŀŎƘŜǊ ŀǘ 9ŀǎǘōǳǊȅ /ƻƳƳǳƴƛǘȅ {ŎƘƻƻƭΣ ǎŀƛŘΥ ά¢Ƙƛǎ ŀǿŀǊŘ Ǉŀȅǎ ǘǊƛōǳǘŜ ǘƻ ƻǳǊ 

dedicated and professional team of teachers, and associate staff, who work tirelessly providing outstanding 

opportunities. The aspirations of our superb students, working in partnership with each other and staff, rise 

further everyday resulting in both skills ŦƻǊ ƭƛŦŜ ŀƴŘ ŀŎŀŘŜƳƛŎ ǎǳŎŎŜǎǎΦέ 

WŜŦŦ DƻȅΣ 5ŜǇǳǘȅ IŜŀŘǘŜŀŎƘŜǊ ŀǘ 9ŀǎǘōǳǊȅ /ƻƳƳǳƴƛǘȅ {ŎƘƻƻƭΣ ǎŀƛŘΥ άhǳǊ ŦŀƴǘŀǎǘƛŎ ǇǳǇƛƭǎ embrace the inclusive 

and diverse culture at Eastbury, and appreciate the safe and supportive environment in which they learn. A 

ŎƻƳƳǳƴƛǘȅ ǎǇƛǊƛǘ ƛǎ ŀǘ ǘƘŜ ƘŜŀǊǘ ƻŦ ƻǳǊ ǎŎƘƻƻƭΩǎ ǿƻǊƪ ŀƴŘ ƻǳǊ ǎǘǳŘŜƴǘǎ ŀǊŜ ǇǊƻǳŘ ǘƻ ōŜ ŀ ǇŀǊǘ ƻŦ ǘƘƛǎΤ ǘƘŜȅ ŀǊŜ 

ambitious and ǊŜŀƭƭȅ ǿŀƴǘ ǘƻ ƭŜŀǊƴΦέ 

The SSAT recognition was awarded after the school was independently assessed last month by a 

moderator and two other high-performing schools. 

{{!¢Ωǎ ŎƘƛŜŦ ŜȄŜŎǳǘƛǾŜΣ {ǳŜ ²ƛƭƭƛŀƳǎƻƴΣ ǎŀƛŘΥ ϦCƻǊ ŀ ǎŎƘƻƻƭ ǘƻ ōŜ ŀŎŎǊŜŘƛǘŜŘ ŦƻǊ transforming practice is a real 

credit to their team and the quality of the work that they are doing." 

¢ƘŜ ǎŎƘƻƻƭΣ ǿƘƛŎƘ ƛǎ ƻƴ IǳƭǎŜ !ǾŜƴǳŜΣ .ŀǊƪƛƴƎΣ ǊŜŎŜƛǾŜŘ ŀ ΨƎƻƻŘΩ ƻǾŜǊŀƭƭ hŦǎǘŜŘ ǊŀǘƛƴƎ ƛƴ ƛǘǎ Ƴƻǎǘ ǊŜŎŜƴǘ ǊŜǇƻǊǘΣ 

ŀǎ ǿŜƭƭ ŀǎ ŀƴ ΨƻǳǘǎǘŀƴŘƛƴƎΩ ǊŀǘƛƴƎ ŦƻǊ ōŜƘŀǾƛƻǳǊΣ ǎƘƻǿƛƴƎ Ψŀ ǇƻǎƛǘƛǾŜ ŎǳƭǘǳǊŜ ƻŦ ƭŜŀǊƴƛƴƎΩΦ 

WŀƴŜ IŀǊƎǊŜŀǾŜǎΣ ŎƻƳƳƛǎǎƛƻƴƛƴƎ ŘƛǊŜŎǘƻǊ ƻŦ ŜŘǳŎŀǘƛƻƴ ŀǘ .ŀǊƪƛƴƎ ŀƴŘ 5ŀƎŜƴƘŀƳ /ƻǳƴŎƛƭΣ ǎŀƛŘΥ ά¢Ƙƛǎ ƛǎ ǿŜƭƭ 

deserved recognition and everyone at the school, staff and puǇƛƭǎΣ ǎƘƻǳƭŘ ǊƛƎƘǘƭȅ ōŜ ǇǊƻǳŘΦέ 

ά.ŀǊking and Dagenham is proving time and time again that we are able to give young people the best start to 

ǘƘŜƛǊ ŜŘǳŎŀǘƛƻƴΦέ  

SSAT brings together school leaders, teachers and students to help improve education for all young people. 

2.2 Artsmark Platinum award 

We are delighted to be one of only thirty schools to have received this award. I have reproduced the letter we 

received which provides further detail and background for Governors.   

Thank you for your submissions to Artsmark.  

Your Statement of Commitment and Case Study have been reviewed by our assessment panel and we are 

delighted to inform you that Eastbury Community School has been awarded an Artsmark Platinum Award. 

Congratulations! 

The panel has made the following comment about your submissions: 

Your school offers wonderful arts opportunities to students and, particularly with the use of digital technology, 

goes way beyond the traditional arts offer. Your leadership and planning are outstanding and your Case Study 

evidences your commitment to inclusivity and diversity. The range of offer, the approach to CPD and continuous 
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improvement within the school and the leadership role you are taking beyond the school are all very impressive, 

as is your understanding of the wider and deeper value of the arts, now captured in your whole school Arts 

policy. To advocate even more effectively for the arts you will want to develop the roles of your creative arts 

ambassadors over time, as advocates for high-quality provision and learning, and gather and disseminate 

evidence of the positive impact on outcomes for students and staff. 

Congratulations on your Artsmark Platinum Award! 

As a Platinum Artsmark school Arts Council England celebrates your commitment to arts and cultural education 

at a governing body level, the opportunities established across your provision and the leadership you are 

demonstrating in this area. Your children and young people are offered equal opportunity to influence, lead, 

experience and evaluate a diverse range of high-quality arts and cultural activities across a broad range of 

media and you are able to contribute to development opportunities in these areas for both your own staff and 

others. You have strong partnerships with arts and cultural organisations and can evidence the positive impact 

of this collaboration. Your children and young people have an opportunity to continually develop their 

knowledge, skills and understanding of arts and culture and you are working to further develop the leadership 

role you have established. 

Your award is valid for two years and will expire on 05 June 2020. Artsmark is a forward thinking and ongoing 

journey that evidences developments to arts and culture over time, therefore we recommend that you re-

register soon and start planning for your next Artsmark journey, setting new stretching objectives and 

furthering your ambitions for arts and culture. 

Governors will be pleased to see this journey has already started as set out in our SDP. 
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2.3 Science Shortlisting for the Times Educational Supplement National Award  

We are delighted to be one of only six schools to be shortlisted this award. We will find out on Friday 22nd June 

if we have been successful and hopeful I will have further good news to share at the full meeting in July. 

I have rŜǇǊƻŘǳŎŜŘ ōŜƭƻǿ ŀƴ ŀǊǘƛŎƭŜ ŦǊƻƳ ǘƘŜ ƘƛƎƘƭȅ ǊŜǎǇŜŎǘŜŘ  Ψ[ŜŀŘƛƴƎ /ƘŀƴƎŜΩ ƧƻǳǊƴŀƭ ǿƘƛŎƘ ǇǊƻǾƛŘŜǎ ŦǳǊǘƘŜǊ 

detail and background for Governors of the excellent work taking place in this rapidly improving department 

which resulted in the shortlisting.   
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2.4 ECS and RSC in the BBC News Learning to speak Shakespeare like the actors do 

Our highly praised and innovative work in collaboration with the Royal Shakespeare Company continues and 

receive wider national recognition. I have reproduced below a recent article by BBS News. 

We will be performing again with the RSC in November and December and I hoping that we will be able to have 

another gala performance to celebrate this superb work. We will be staging our own production of Romeo and 

Juliet in February 2019, with the professional support of the RSC in half term workshops. 

Learning to speak Shakespeare like the actors do By Hannah Richardson BBC News education reporter 

(28/04/18) 

 

Between them Stacey, 14, and Maleeha, 13, speak six languages - now they both speak Shakespeare as well. 

That's just as well, as the work of the 16th Century dramatist and poet forms as much as a quarter of the marks 
for some English GCSEs. 

To do well in this key exam, in which the results are crucial to schools, pupils need to become comfortable with 
the complex poetry of Elizabethan England. 

Beautiful though it may be, the language does not sit easily with the staccato, text-speak and Instagram posts of 
today's modern teenager. 

And one might assume it would be harder for pupils who speak languages other than English at home. 

These pupils from Barking - a culturally diverse part of east London - were not always so fluent with the Bard. 

"When I first saw it.. Shakespeare I mean... I didn't really want to read it," says Stacey. 

But the Year 9 pupil describes how she was given a kind of "code" to the language, along with her classmates at 
Eastbury Community School. 

As one of the Royal Shakespeare Company's associate schools, pupils were helped by a specialist from the 
theatre company's education programme. 

She worked with the class, helping pupils to unlock the language using tried and tested techniques. 

'Now willing' 

Rather than sitting at desks, books open, pupils are taught to read the texts in the same way as actors do in 
rehearsals; on their feet, and from punctuation mark to punctuation mark. 

Pupils are encouraged to get inside the minds of the characters, to see how they fit together with others in the 
jigsaw of the play. 

They also get to see an RSC performance. 

http://www.eastbury.bardaglea.org.uk/
https://www.rsc.org.uk/education/associate-schools-programme
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"I began to understand. It was like I had the code," Stacey said. "So when I went on to another play, I felt quite 
well informed because it was the same. I could break it down, see how it fits together and try to make sense of 
it. 

"Now I understand it, well most bits," she says, "and I am willing to pick it up and read it." 

Her classmate, Maleeha, recalls being given scenes to digest and work on with a partner. 

Once they had got the basic understanding of the scene, the class would be "like some sort of forum", she said.  

'"We would debate extensively about what a single word on a line meant." 

David Dickson says his pupils are now enthusiastic about Shakespeare  

Eastbury's executive head teacher David Dickson says, with a twinkle in his eye, his pupils have become so 
enthusiastic, that he has, on occasion, had to break up disputes about interpretation of the text. 

"I can remember what it was like teaching Shakespeare before we worked with the RSC," he says. 

Last year, the school's GCSE pupils achieved the highest marks in England in the Shakespeare part of the exam. 

And yet nearly two-thirds of Eastbury's pupils have English as an additional language. 

However, the school rightly makes a virtue of the many different languages its pupils speak. 

One might assume that juggling more than one language might hold back pupils' understanding of Shakespeare. 

Not so, according to the RSC, as children with English as a second or additional language tend to do very well 
when Shakespeare is taught in this active way. 

Its director of education, Jacqui O'Hanlon, says: "We find that Shakespeare levels the playing field - the 
language is new to everyone - and learning happens on your feet." 

'On our feet' 

Paul Clayton, head of the National Association for the Teaching of English, says the teaching of Shakespeare has 
become "dry and formulaic" in some schools, as teachers deal with the pressure of having to produce good 
results. 

And, with the combined English GCSE contributing 30% to the progress scores with which schools are held to 
account, those pressures are very real. 

"Sometimes there is a lot of mention of assessment objectives produced by the exam boards that they're 
following," he says.  

"And we see lessons can be organised around the kind of questions that pupils are going to see in the exam. 
That does narrow the children's experiences of these plays," he adds. 

"What the RSC approach does is it proves that you can teach in creative ways that engage pupils and still get 
good results." 




















































































































