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Welcome to my Spring017 report to the full governing body. Please be aware this is long document and it must be
remembered that it is also a resource pack for Governors, collating papers presented to varicosrsnittees sand
selfcevaluation documents in one place, faxse of reference. | am advising all Governors to read the executive
summary and then the valuable information in the subsequent sections depending on your areas of responsibility and
interests in the school. | would like to thank you all for your continsiggport of the school and | appreciate the many
hours you give up to help us on our journey to being truly wolids. | am proud and privileged to be Executive Head
teacher; and am extremely fortunate in having Governors and staff who share my antbatogvery young person is
successful. | am delighted by the success of our pupils and staff which you will read about in this report.

| am extremely grateful to all the leaders for their contributions to this report, which together with previous reports,
will help Governors have a clear and shared understanding of the strengths of the school and what needs to be
improved. The reports clearly demonstrate the relentless monitoring of our progress in all year groups against the
challenging benchmarks we smirselves; quite simply we want the progress of all our students to be much better
than average. Given the low starting points of many pupils accelerated progress is needed to ensure that their
attainment at key points puts them in the best position faking their next step into university or modern
apprenticeships.

It must be remembered that in addition to support and challenge, the key function of our-laysdtied quality
assurance systems is to recognise any dips in performance early so that agigregtion can be taken at classroom
level for the benefit of all pupils.

U | 'would be grateful if all Governors can revieur gelfevaluation summaries at the start of each secténm next
steps for further improvement (our development plan summisiyn the appendi¥ and then used this with your
evidence from your visits and external reports to continue your active part in making judgments and developing
the overall strategy for continued improvement.

A report for Governors

This is a report for yoand is intended to support you in your key strategic rol®ould like governors to determine

GKS 402135 FYR F2NXIG 2F Y& 9ESOdziA@BS 1 SHRGIGSIHOKSNDA (¢
what you want me to includd.have asked senioedders to include as much data and commentary as you need so

that you can clearly see our strengths, areas for improvement and most importantly how we can work together to
move Eastbury to beyond outstanding and be truly a watéss school.

Members ofthe various sulcommittees have already discussed much of the data and had the opportunity for
clarification; senior leaders have used the comments and questions in thecsnimittee meetings to update their
reports to ensure greater clarity.

0 If any goverors have any questions these can be asked at the meeting or if a more detailed response with data is
required please send to me in advance so that | can address them in my presentation.

U ¢KS D2@OSNYy2NEQ KIFyRo022{1 HAMT 06! thdRhliteSeRource/TRe Kejdae buy & K S R
into, outlines the key questions that you may wish to ask.
U Governors are asked if they could check to see if they can answer the key questidhsir areas of
responsibilityO2 y i AYSR Ay (KS 2m?) @t hdfendNdoReek fluryidr dazifdtion & needed at
the meeting in April or in their visits to the school. In order to support Governors | have reproduced the questions
in the appendix, with the names of key staff who will be able to help.

9ESOdzi A BS | él-d?dj
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Executive SummaryStateof the NationMarch 2017
Making Progres3ogether Every Lesson, Every Student, Every Day

0.0 Welcome

I would like to open my report by thanking all of the staff again for their extraordinary hard work and commitment to
improving the life chances of our students. All of our staff continugaiee the highest expectations of all students
from the very first day they arrive in our nursery to the day they leave us for a modern apprenticeship or university.

Governors learnt about our success in the public examinations iAtltemnreport in this report we are able to
compare our success with national benchmarks. | am delighted to report that we havesrkbaaiinvitation from the
Schools, Students and Teachers netW@&SRAT) to beconpart of the Leading Edge programnme2017/2018 which
recognises our status as a high performing school (our Key Stage 4 data puts us in 2586Tafpall schools

nationally). W& havealsoreceived an award from ALPs (an organisation which compares the progress of A Level
students from their GCSE starting pojntscognising that we are in the top 25% when our results are analysed over
three years.

CKA& NBLERNI OfSINIe akKz2ga K2¢o 6S INBE adzOOSSRAYy3A Ay 2«
are striving to provide the best opportunitiesrfall our pupils, irrespective of background, taught by excellent
teachers and supported by great associate staff. | will also explain how we are responditigecatrent

challenges, which makes our progress even more worthy of praise.

Our new seondary buildingsvorkswere completedin mid-December2017 and we moved into them in January 2017,

the amount of work put in by all staff in the run up to the move and the move itself was phenomenal. Again staff
needed our highest praise for their extraordinary woil.the different staff teams across tlsehool came together

to ensure the new buildings were ready and safe. | would like to give special mention to Keith Coffey for coordinating a
very complex move process, Tony Gale and the network team for their 12 hour days getting the ICT in place and
operational; Olive O for the business side; the caretakers working day and night, and at weekends; Monica G form
LBBD and Bouygues.

The Primary phase have now fully moved into their provision and hopefully the snagging will soon be complete, and it
was wondeful to see the Nativity play at the end of the Winter term clearly providing the evidence of the growing
confidence of our very youngest pupils

Eastbury Community School (Anthllough 319 school) is nowery much a reality with our nursepupils vey well
settled and makingjood progress, | am delighted to report that fralanuary2017 our nursery provision rgarly full
with 47 families making use of the 15 hours of free providiess han 5 months after opening we only have five
placesand at oe point we were actually full (we are experiencing high mobility in the early yeésay 1 is full and in
Reception we only have six plac&be Secondary phase (Yeat$1j is also full and the very small number of unfilled
places caused by mobilityeaalwaysquickly filled. We are working hard to continue to increase the number of
students in our sixth formWe are all enjoying theew buildingsthe vibrancyof our new primary phase and looking
forwardto the completion of the campuysvhen the landsaping work, perimeter fencing, playground and new
student entrance is completedn the summer of this year.

Our number one priority in all phases remains, improving the quality of teaching, learning and assessirtbig

continues to be addressed bl ataff who are working hard, with a common sense of purpose, to imppoygress

and attainment Improving the quality of teaching, learning and assessment is our key strategy to raise achievement

for all, our evaluation and research shows clearly tratmuality teaching disproportionately disadvantages our poor

and / or white British students. Excellent teaching disproportionately advantages all students from these backgrounds.
Our teaching makes use of the besid latest researchas exemplified bg dzNJ OdzNNBy i 62 NJ 2y W9
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independent graimaking charity dedicated to breaking the link between family income and educational
achievement, ensuring that children from all backgrounds tidfil their potential and make the most of their talents.

Galvanised by the recognition of hard work by @0d.6Progress 8 data, and our success in relation to national data is
ensuring that we catinue to focus orall students,our high and low attaining students, not just the borderline

students, and close all our-Bthool gaps, especially white British students. Ensuring consistently excellent teaching in
every lesson, in every year will helgetschool to achieve this, and outstanding at our next OFSTED.

We have now received our RAISE 2Hbrt, Inspection dashboamifor Key Stage 4 and Sithm and the (sixth
form) Level 3 Value Addectkeport, which together with our own robustelfevaluation and rigorous analysis of
student progress in all subjects in all years in December 2016; and Yeardudhfice examinations sat in December
and scrutinised at subjétevel in January, providesvidence forour selfevaluation, and thiseport. More
importantly selfevaluation helps us to decidehere we need to focus our precious resources to close all the
achievement gaps and further improve outcomes for all of our studeMtsch of what is contained in these strong
public documents Maates what we have already reported to Governfsmn our own assessment and analysis of
tracking. Risingachievement still furtheris ailo 2 dziT WY I NBAY It 3IFAyaQo

RAISE 2@l Sixth form Data Dashboam@hdother key documents (the fifth and final AnniRéport from Michael
2AfaAKEFg a |1 SN al2bkmS eadae 2 NASHF [LAVARBYOWGR NF dzf € I, yydz £
Program for International Student AssessmeRISA** ) published since my last repaatsohelp us to compare our
performanceto the Nationaland Internationapicture, and learn from best practice.

Senior leaders havased the above and their analysis of current data to twiekSchool Developmentan,and |

have asked them in their updates and reports at subcommittee ¢tude answers to all the key questions for
D2@JSNY2NB F2dzyR i GKS adGIFNI 2F GKS O t tak éxéelenteelf L { 9 R?
evaluation and contributions by the SLT clearly shows they know the school well and are having impact.

In order to validate, provide more evidence and support our ownegfuation we commissioned two additional
independent reports ithe autumnterm one on Teaching and Learning, and a second on Safeguarding; both are found
in the appendix and our responses in sections 2 and 3. In addition to theshitfdocalauthority inspector and link
advisos to the school provide thetermly reports, again thee are found in the appendixthe autumn visit focused

on the Primary phase our response is found in sectjon 5

It must be stressed thahis report provides a summary apdates; governorsvere provided with very full reports in
the summerandwinter terms. This reporfprovides halfyear updates based on attendancedhaviourdata up until
February half term (10/02/2017) and thi2ecemberdata entry forReception)Yearsl and 710, and the prepublic
exams and VIMA®r Year 11 and theixth form Governors wishing to have the fine detail on current progress and
attainment should arrange to meet with the relevant member of SLT who will be happy to use our live database
SISRA to answer their questions with the most up to date infortie@ and data. A key strength of the school is how
leaders at all levels are using data tracking to drive school improvewitntimely interventions at school levegnd
individualteachers using it in their everyday teaching, ensuring they are me#tengeeds othe wide range of
individual students andgainensuring timely intervention when needed classroom and department level

0.1 Key selfevaluation questions
The key selévaluation questions we need to ask ourselves are:

Is the school a bettgplace to learn and work than it was last year?

(Are we sustaining the quality of provision in the schpol?

(How do we compare to the national pictupe?

What difference is leadership making and does it have the capacity to sustain or improve the school?
Have we moved to outstanding?

= =4 -4 -8 -9
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0.2 Key Question Is Eastburya better place to learn and work than it was last year?
(Are we sustaining the quality of provision in the schopFRow do we compare to the national picturg?

Quite simply yesWe have a muchmproved environment for learninhe new buildings and refurbishmeniorks)
and our students are achieving more and doing well in comparison to the national picture

RAISE 201G he Inspection dashboards and Sixth form Level 3 Value Adgded helps us to compare how we are
performing in relation to the national picture armtearlyprovides the evidence that our students are making good
progress and the school continues to improvefull analysis of RAISE is found in section 4fem&ixth fom reports
in section 6.Governors were provided with the opportunity the data in the Skamls subcommittee following
excellent presentationfom Kerry Wardand Simon Conway

| am delighted that the progress of our disadvantaged students compare$avemably with both disadvantaged and
non-disadvantaged students nationally.

0.3 What does the 2016 RAISE / Inspection Dashboard telllusut achievemenin Key
Stage 3 &2

Progress of our sdentsisimprovingsignificantlyand is welbbove average

Disadvantaged pupils have shown rapid improvement with the gap in attainment and progress rapidly closing
(59% 2A*C EM; +0.26 Progress 8) and compares fexgrablywith non-disadvantaged nationally.

Progress of more able students has significantly owpd leading to improvements in attainment

Progresof White Britishand SEMtudents is improving but there is still a job to.do

Attainment of our students is in line with national (disadvantaged is just bel@eudrnors should note that

our studentsenter the school with attainment significantly below the national avejage

1 Internal assessment & trackimge validated by strong 2016 RAIS&spection dashboard reports

= =

E

(A full analysis with fully explanation of terminology by Kerry Ward can be fowettion 4).

Michael Wilshaw reported in December 204 &ducation for children above the age of 11 has improved, but not
S U S NE ¢ KiS W pleasing to note that progress at Eastbury is improving especially for our disadvantaged
students.

0.4 What doesthe 2016The Inspection dashboards and Sixth form Level 3 Value Added

report tells usabout achievement?

Progress iamprovingandabove the nationaaverageat 0.16 (NA 0.0)

Attainmentis improving- the average for the Best Three A levelsontSern Consortiunand Eastbury is B
making us one of the top performingtsmls in this geographical area, and in the top 25% natianally
Average A level points per entry (35.3) is higher than both London (31.42) and nationally (31.79)

Internal assessment & tracking are validated by strong 2016 Level 3 Value Added / Inspection dashboard
reports.

1 Progressdata forboth disadvantage&nd nondisadvantagedtudentsis above the national for both
academic and applied general qualificatioffewever the progress of disadvantaged students ion school is
below non-disadvantagedwhich we are obviously address)jng

1 ALPS; top 25% (progress) of schools over three years

=a =

= =
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Michael Wilshaw reported in December 204 OK2 2 f & K| @S asaddh® pr&artiorsd plipds gding NS
to complete the academic qualifications needed to be accepted into univeksityever, for those pupils going

directly into theworkforce, it is only a minority of schools that are prioritising giving them a sajobpation for the

world2 ¥ g2 NJ € ®

G!' O RSYAO tS@St o adGdzReé LINPINI YYS& ¢6SNBE padchrywhare ¢ St €
there were large numbers of-level students. In small school sixth forms where the numbertdul studeits was

too low to enable the school to offer specialist teaching across a broad curriculum, provision was less successful.
¢SOKYAOFt FyYyR @20l GA2YyIf tS@St o &ddGdzRe@ LINBINIYYSaA | yF
| am delighted to report that wlhave also increased the proportions qualified not only to be accepted into university
but also the number applying and progressing to the best universities (the Russell group). Our work as part of the
Southern consortium is allowing us offer the spediaitd quality teaching needed acrasdroad range of subjects. It

is also very pleasing to note that we are bucking the national picture by being highly successful in our more vocational
BTEC courses.

We are pleased that increasing numbers at Eastbugytaking up the apprenticeship pathway and have been working
hard in Careers fairs and with local employers to support our studdfichaelWilshaw reports in December 2016

G¢KS adzllllf @ R2Sa y2id YSSG RSYI YR ¥ avaihbke daafsholjioglafound & | LJL
nine applicants for every vacandhere are some signs of improvement in the quality of apprenticeships and schools
FNE R2Ay3 Y2NB (2 NIrAasS gl NBySaa 2F LIINBYyiIiAOSaKALA
(A full analysis with fully explanatiaf terminology by Simon Conway can be found in section 6).

0.5 What does the 2016 RAISE / Inspection Dashboard tell us about attendance?

Overall Attendance (94.7%) is in line with the national (95%)

FSM attendance (94.2%) is higher than the national (92.8%)

Non- FSM attendance (95.2%)ldsver than the national (95.9%)

White British (WBR) attendance (93%) is lower than the national (94.8%) there is s till a job to do!

Persistent Absence of our students is lower (10.5%) than national (12 A8t apositive

Greater analysis of attendance of SEN with EHC/Statement and SEN supportQéedlell 3 NB @S f a u
beneath the data which are explained in Sectiah 3.

E R

Although our overall attendance is in line with the National and the data for our disdéalyed students compares
favaurably, we are still not satisfied we want the attendance to be well above 95% for all individual students not just
overall. There are clear and proven links between attendance and achievement. The forensic analysistbaggésts
still a job to do (particularly with White British and other individual students), and we wiiince to give it high

priority.

(A full analysis with fully explanation of terminology by Rebecca Lasiotis can be found in section 3).

0.6 What does he 2016 RAISE / Inspection Dashboard tell us about behaviour?
Permanent exclusions are much lower (0.0) than national (0.15)

Fixed term exclusions are much lower (1.38) than national (7.6)

FSM Fixed term exclusions are much lower (2.42) than national7(18.7

WBR Fixed term exclusions are much lower (1.87) than national (7.87)

=a =4 -8 -9

Quite simply oubehaviourstrategies are having impact abehaviourin the school is outstanding when compared to
the national picture.
(A full analysis with fully explanation afriminology by Keith Coffey can be found in section 3).
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0.7 What does the 2016 RAISE / Inspection Dashboard tell us about the destinations of

our students?
Please note the data in the latest RAISEonline document is about destinations in 2014/2015 forr the g@aort in
2013/2014

1 The overall percentage (94%) progressing to a sustained education or employment / training destination is in
line with the national (94%)

The percentage for both boys and girls are both above the national

The percentage for outisadvantaged students (92%) is much higher than for disadvantaged students
nationally (87%).

1
1

Quite simply our Careers and NEET prevention strategies are having impact. The destinatiostuoients inthe
schoolcompares extremely favourably with the national picture.

Michael Wilshaw reported in December 201 &ducation from age 11 to 19 is strongest for pupils studying an

academic curriculum aimed aniversity entrance. For pupils not destined for univerdit}, NIl A Odzf NI @ (K2
achievewell by age 16, there are fewer higjuality options available that lead to good qualifications and

destinationg. | am extremely grateful for the work @fork by Steve Hamberger and Stuart Gander who put on an
excellert annual Careers fair and plan numerous tripsdise the aspiration of our less able students and support

themin their applications to local colleges for more vocational routes (that we cannot offerart Gander has also

forged excellent partnershig 2 N] Ay 3 A0 MNIEl SIKR OK Aa LINPGARAY3I AyidSya;
of becoming NEET.

(A full analysis with fully explanation of terminology and updates on our careers work by Steve Hamberger and Stuart
Gander can be found in sectioh 3

0.8 What does our current data (Deceper 2016/ January 2017) tell us about

achievement?
Governors need to be aware that we are asking teachers to be accurate and robust in their assessment. The current
data reflects the journey students are on before threpch the end of a key stage and this will mean that a number of
students will not be making the expected progress and is to be expected. Teachers then use the data in their lesson
planning and class baséterventions, and if needed school interventigiiis means that the for the most part we
get students back on track and by the end of the key stage progress is in line with the national and in many cases
above it.

Our key strategy to raise achievement (improving the quality of teaching, learningsaadsanent) is having impact.
Secondary (Key Stage 3 & 4)

1 Improving accuracy and robustness in assessment in KS3 means that misconceptions are identified and
addressed in a timely manner at classroom and school level.

Majority (approx. 70%) making good or better progress in the majority of Subijects.

Excellent tracking shows that almost all groups are making good progress in most subjects.

Intervention strategies have impact when current data shows progress widundl students is falling behind.
Disadvantaged students continue to make good progress

% SEN students in Key Stage 3 are making expected or better progress compares favourably with the national
highlighted by MichaelVilshaw

1 Our new announcement poligg benefitting SEN students and indicates progress is good.

=a =4 -8 -8 9
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Primary
Receptiomare securely on track to meet theaspirationalTarget of 74% achieving GLD in the Early Learning Goals.

Current Data for EYFS Spring Pupils working at 40 to 60 montisi K S W! O R Ghisis e appidptiate Q
age band for the Spring term in the Reception year) Yeawné are delighted that the vast majority of pupils are on
track to achieve their ambitious target@ full analysis with fully explanation ofrteinologyby Wendy Jenkinsan be
foundin section 5).

Sixth form
1 Attainment andprogresss improving- the average for the Best Three A levelsigrently EastburyisC (n

line with this point in time in 2015/2016),we are confident that with the rabassessment strategies and

enhance intervention for the full range of groups that we will achieve our ambitious targets (however it must

be noted the move to linear assessment and the increased rigour in specifications maken year

comparison diffialt).

Progressdata for disadvantagestudents is now higher than and nalisadvantagedtudentsin school.

Currently 91% have submitted University applications and 44% of these applicants have received an offer from

a Russell group university.

1 All of the remaining 9% are actively submitting applications for apprenticeships (although we are frustrated by
the fact that the majority of the limited number of available higher and advanced apprenticeships currently
start now rather than in September).

= =

Where we have concerns we have fed tliigo tweaking our SDP ansltrategies to raise achievemerfsee section
0.13

Current Forecasts for public exams 2017

Governors will be aware that the grading of GCSEs is changing from letté€d3 {d\humbers tmumbers(9 Highest

and best¢ 1 Lowest), an information sheet can be found in the appendix. A grade of 5, which will be considered a

good pass at GCSE for accountability purposes, equates to top grade C and lower grade B; A grade of 4 equates to a
lower grade C. The change is taking place for English and Mathematics this year, with other subject next year. This,
together with little guidance and exemplar material, is making forecasting extremely difficult. The Fisher Family trust is
predicting thattheres Af £ 06S FlLffa Ay KlAD MY O2VXKARYNBR AIKK WIFR2ZR I
seefalls in good passes of between 285%. Rest assured we are doing all we can to make to minimize the impact.

Secondary (Key Stage 3 & 4)

9 Current Forecasts for KS3 based on our success in accelerating progress in previous years when we have
identified underachievement, and books looks makes us confident that at the end of KS4 these students will
have made very good progress in an increagidgimanding curriculum.

1 Key stage 4 all groups are on track, where cohorts of similar ability have been at comparable stages in previous
years, after taking into account the expected drops due to the changes fre@tA’the 91 grading system.

1 We are onfident that our Progress 8 data in 2017 for all groups will compare favourably with the national
picture.

Sixth form
1 As stated abovehie average for the Best Three A levels is currefistbury is C (in line with this point in
time in 2015/2016)weare confident that with the robust assessment strategies and enhance intervention for
the full range of groups that we will achieve our ambitious targets (however it must be noted the move to
linear assessment and the increased rigour in specificationgsngar on year comparison difficult

Where we have concerns we have fed this into tweaking our intervention strategies to raise achieve(seat
section 0.14)
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0.9 What does our current attendance datdecember 201ptell us?
Key stage 3& 4

1 Overall Attendance (94.5%)

1 FSM attendanced3.226)

1 Non-FSM attendanc€94.64%)

T WBR attendanc€93.53%)¢ a pleasing increase

1 Persistent Absencil4.£6)¢ a few can be explained however we are concern and addressing

We are confident interventiowill have impact over the year (as in previous years).

Where we have concerns we have fed this into tweaking our intervention strategies to improve attensaace (
section 0.13

We are concerned about the Persistent Absence (PA) figures andrtagasedntervention(increased learning
conversations with students and contact with home) taking ple©er past success demonstrates that by the end of
the yearthis highfigure for PAwill reduce

Sixth Form

1 Overall Attendancé 93.4%)during term 2 has aatinued to improvein comparison to the same point in the
last academic year90.3 % ir2015/2015) We are continuing to work on improving this.

Primary

1 Overall Attendanceat the end of term 3R 93.5% / Y1 93%) is disappointing in comparison to ttienad
(94%); however forensic analysis shows that if 4 pupils were absent for extended periods due to family
circumstances abroadWVe continue to work hard with parents stressing the need for high attendance.

1 Punctuality in Year 1 (994) isexcellent lit disappointing in Reception (97.1%); again we are working hard
with parents on this issue.

0.10 What does our current behaviour data (December 2016/ January 2017) tell us?
The data is slightly higher for each of the categories listed, however it remains much below the national.

It has alerted us to issues in year 7, mongdgintshave arrived at the school from their primary school viaghaviour
problems. Weare working had with these students and their families to ensure theéhaviourmatches the highest
standards in the schoolgain our track record shows that we when identify issues and deal with them we have
impact.

0.11 Key QuestionWhat difference is leadership mak@gand does it have the capacity

to sustain or improve the school?
All of the SLT are working hard and having a clear impact on improving the school, this is clearly demonstrated in our
outcomesas shown aboviea harmonious communitgnda great newlearning environment

Eastbury takes pride in thitis a greatforcefor social cohesion. Whatever culturainsions exist outside of school;
backgroundand religion are not barriers withithhe school Fundamental to our vision is for all children to be taugh
equally and for all children to benefit equalliye sometimesforget to notice what an incredible achievement tigs
Eastbury is a place where different communities integrate and thrive together. However, we cannot take this for
granted andve mustalways be clear that what we striier both the highest academic standards and a commitment

to uphold the values that bind society together. That is why we have placed an increasing emphasis over the last few
yearson promotingBritish values and prepariraur pupils well for life in modern, multaultural Britain, promoting the
values of tolerance, respect and opamnndedness towards others.
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0.12 What does RAISE / Inspection Dashboard / Current data tell us about the impact of

our work as senior leaders?
1 Quitesimply the SLT are having impact and continuing to improve the school

0.13 Key Question Have we moved to outstanding?

Eastbury is not yet outstanding, but some aspects are much closer than they have ever been. It must also be
remembered that the criteria tonake an outstanding judgment are far more demanding than they were at the time of
the last OFSTED inspection. It would be wrong to look at this picture and conclude we need a radical rethink. The
solutions are within our grasp, but we need to learn frdme temarkable improvements of the past few years, and
address the challenges to capacity.

Eastbury as an AdIThrough (319) School will lead to a higher standard of education for all. Good early years

education, particularly for children from leimcomebackgrounds, is crucial to longéerm academic success. Our

nursery provision opened in September 2016 need summary sentences from Wendy. As reported in the autumn
NBLR2NI Ay HamcI 2@0SN) G2 (GKANRaA 2F 2dz8) #FazF R ORKPWERNBS
RSOSt2LIYSyidQ YIGOKAYy3a (G(KS 20t IyR ylriAzylt fS@Stao
against the highest standards (a full report from our Link inspector is found in the appendix); we have been honest and
found that we can do even better and have therefore updated our plans and are providing more support for teachers

in this crucial part of work (a full report from Wendy Jenkins is found in section 5). | am confident that the excellent

work taking place will Hp us move to Outstanding in the primary provision in the near future.

We want our pupils in our provision to have known nothing but the highest standards of education throughout nursery
and primary.
As | have said for many years we can only judge awgsels truly outstanding if there are high levels of progress and

achievement in every part of the school, in every subject, in every year and for all pupils regardless of background or
ability.

0.14 What are our next steps? (Tweaking the SDP 2Q03.8)
Thefull summary of our SDP (201%18) can be found in the Appendix.

Governors will recall our pridties for this year are providingdigh Quality Teaching for Alwe have been working
on ensuring

i Effective and manageable assessment to inform future legrnin
1 A curriculum a that meets the needs and aspirations of all
1 A safe, stimulating and supportive learning environment

Fine tuning the SDHollowing our most recent selevaluation in January 2017 we haveentified the next steps /
areas to focus on in order to help us move from good to outstanding.

Leadership

9 Eliminatein-school variations and any remaining gaps with national progress data

1 Provide targeted / bespoke training for post holders (middle leadershaoesthe best practice, and thereby
further develop effectiveness and consistency of line management.

1 Ensure smooth and safe transition into new buildings (Review and update classroom code, routines and
policies in light of the new campus).
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1 Provide targetd training for governors to further develop effectiveness in monitoring and evaluating; (review
& update governor roles so that named governors focus on each phase Primary / SecontiarySitth
form).

Teaching and Learning

1 Continue to improve stratégs for SEN/WBR students

Ensure consistent and appropriate setting of homewaldveloping independent learners

Provide more opportunities for mastery within the curriculum

Improve differentiation, so that lower attainers are better supported and hayaraved outcomes.

Ensure consistency in effectiveness of marking and feedback; and further embed the understanding of
curriculum pathways (in relation to tracking and progress) by both pupils and staff.

= =4 -4 A

Personal Development, Behaviour an Welfare:

1 Furtherdevelop and widen partnerships with outside agencies and with parents
9 Further reduce the proportion of WBRI persistent absentees.

1 Continue to develop services that reduce out of school negative influences

1 Review and update school rules and routines inlitjet of the new campus

Key Stage 4

Sustain the improvements in progress and attainment of rradske students and disadvantaged students
Continue to improve the progress and attainment of our White British and SEN students

Continue to close the gendgap

Improve the achievement of lower ability students in English, and low and high ability boys in English
Improve the achievement of lower ability studentsHomanities ananiddle ability girls in humanitiea Key
stage 4

1 Address and improve lowentels of progress and attainment in Engineering

=A =4 -4 A -

Sixth form

1 Increase in the number of students achieving A*/A grades

Continue to improve progress in some subject areas to ensure all areas achieve ALPS red in 2017
Continue to improve the recruitment of Yeht to 12

Continue to increase in the number of students leaving Year 13 to attend top Universities and quality
apprenticeships

= —a A

Early Years / Primary

9 Establish nursery & Year 1 curriculum, and review Reception to meet needs of all and provide a firm
foundation for Year 2

1 Review & Update Assessment polidgmbed marking & feedback systems to ensure all pupils are making
good progress.

T 3-19 Building programme update Health & Safety across primary site with new routines as the interface
building waks and demolition works are completed

1 Start 319 Curriculum development mapping
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0.15 Current ChallengeSpring 2017

a. Finance z Eastbury School and the National Fairer Funding formula

I would like to thank governomnd staffwho have responded to the second stage of the consultation on the
introduction of a new funding formula to address lesignding problems about huge variations in funding levels
in different areas of England. Basically we feel there needs to be a leuplimifunding, so that all children across
the country benefitWe are still awaiting the response to the National Funding ForfoulEnplementation in
2018/ 201%nd any illustrative figures already released are entirely provisional.

It must be remembered thahe school currently already has to budget carefully to meet all the needs of its
students and is by no means over fund®de have not received sufficient funding to cover pay awards or general
inflation or the significant new @bs that the Government has passed onto schools such as the changes to National
Insurance and Pensions and the Apprenticeship levy. In this context we estimate that in real terms we have
experienced a loss of over 7% over this parliament.

I remain concmed that the formula proposed by the government sets the basic level of funding too low. An
increase in school funding is needed, and it is needed now.

The proposed funding formula consists of basicpapil funding, plus additional allocations for facdsuch as
deprivation and low prior attainment.

The basic pepupil funding would be £2,712 for primaage children, £3,797 for 114 year olds, and £4,312 for
14-16 year oldsOur current funding in Barking and Dagenham (2017/2018) is £3,887 for gragarchildren,
£4,707 for 1114 year olds, and £5,636 for -4 year olds.

Given the high levels deprivation, high levels of EAL (English as an additional Language) and low prior attainment i
the secondary phase we may not lose as much as indicateuelsg basic figuregg S Yl &8 S@Sy &SS Wi
Ay O NBdwavsraveéwolld be severely hit in the primary phase. It must also be stressed that costs have risen
significantly and are continuing to do so. The government is trying to slice up a cakesatbiisinall. It needs to

put more money into the system and make education a political priority to ensure standards continue to rise and
improve the life chances of our young people.

| am extremely grateful to the work of Olive Owusiittafuah who has worled hard with me to ensure that
reductions in real terms in our budget has a minimal impact on standards and staffing (job security). A lot of
difficult decisions have had to be made to ensure we have the right staffing in the right places.

| have outlinedour draft financial strategy in section 1.

b. Staffing z Recruitment / Retention

Recruitment of quality staff is currently a challenge to our capacity to continue to improve the schivbthael

2 Af AKF g NBLR2NISR Ay 5SOSYOSN) Hnmc at NBa&adzNEfgendfy (KS
the 18 curriculum subjects had unfilled training places this year. There are 2,500 fewer secondary school teachers
than last year and theesondary pupil population is set to rise in coming years. Schools that have improved this
year did sdiy focusing on the professional development of teachers and middle leaders. They drew heavily on
external sources of support, including higarforming lacal schools, which are now in greater supply in some

LI NIa 27F (GKS OAfurher Neport walk puglish2diirkKFelvary, @y House of Commons Education
Committee, on the recruitment and retention of teachers which shows that the shortaggaofiers is a continuing challenge

for the education sector ikEngland. f{

)

The recruitment of both primary and secondary s&tfEastbunhas proved difficult. We have therefstarted to
recruit very early and accelerated our staffing plan in the primary phase to recruit teachers with posts of
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responsibility ahead of plan. In both phases we have developed strong links with Initial Teacher Training

LINE @A RSNE = (520 | viEme@diferiry aely gualified teachers (NQTSs) a July (rather than September
start) which provides some financial incentive to consjdering EastburyWe also plan to explore the

development of Teaching Assistants through the employment ofegjzes(which fits in with the

W1 LILINB Y G A OS & galiond frors Apal OF this yeRWe2ai@ fldo investing in leadership programmes to
WINR G 2dz2NJ 26y aill FFQ F2NJ 6KSaS 1Se LRarldAzyasehy GKS
strategies. We can only be effective if the leadership is steortjthereare enough good people in the classroom.

It must be stressed that teacher recruitment is a national issue which is more pronounced in London with the high
cost of housing and living.

Nationally the recorded rate of vacancies and temporarily filled positions in schools has doubled since 2011. The
National Audit Office has also reported that recruitment pressures have reduced the qualification levels of serving
secondary teachers. The latest data shows that 19 of the 30 secondary subjects had fewer teachers with relevant
qualifications in 2015 thaf014.

| am pleased to report that our recruitment strategy (as outlined above and beginning the process early in
December) is having impact. | am extremely grateful to staff who have told me their plans very early and the SLT
and Karen Dunnell for work@y hard during the recruitment process in the Spring term. We have guarded against
late resignations/pregnancies (and having to employ expensive and sometimes not high quality agency staff by
W2PSNRGEFFTFFAYIQ Ay 1 Se& O dzidvk @ezthepéast leviygdrsindidate that K iS unBkegNR y
we will be overstaffed in September. Many of the new staff (NQTS and teachers relocating from other parts of the
O2dzy iNBUO gAff 06S3IAY Ay { SLIi SYO0o S NHeseteachérsiwillbbekuSed tdl NBE S €
provide additional support and subject specific cover (again reducing the need for agency staff).

We are currently fully staffed in English, Mathematics, PE and S{@mmdeonfident that we will be in September
08 WISYDENRNMBFFAYIQ G2 alF FS3dzZENR F3AFAyad NBaAIyl (A2

We currentlyhave Svacancies for September and finding it very difficult to recruit Geograpteych , Computing
teachers, and teachers of the deaf.

In addition to recruiment we must also review out retention strategies.
We are already

1 Reviewing and reducing workload
1 Implementing effective professional development and learning programmes

We need to work further on

1 Supporting staff wellbeing (we all know Eastbury is atgre&e to work and we are good employers
however we need to formalize this in a policy and develop more strategies)
1 Cultivating succession planning further and improving our strategy for talent management

| have outlined our draft staffing strategysection 1.

C. The White Paper z Education Excellence Everywhere** ** (Collaboration and school Improvement)
Governors will remember the following from the introduction to my report to you in the summer gBd&ion

0.0).

G¢KS 1 S@ | dzSa i A shg'godethante2ndaithefd &t hRsS@itRed<alittld oh the White Paper and
F2tft26Ay3 GKS vdzSSyQa {LISSOK Ot SIFNXe aSdidaAy3a 2dzi GK
can Eastbury best collaborate with others in a strong and resgitemtture toensure that each child is a powerful
learner and that adults have the opportunities to learn and develop as staff, teachers and le#dérs 2 S g A f f
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need to reflect on this, find out about the different options are open to us, debate to agheeed understanding

of what is best for Eastbury and develop a clear shared and effective strategy to ensure we sustain our recent
AYLINRGSYSyYyGa yR Y2@S G2 2dziadlyRAYy3IS gKATS adleay3
I am extremely grateful to Governors and Senior Leaders who have given much time to reading the papers
produced by the DFE, the National Governors Association, the Association of School and College Leaders,

Brownejacobson legal Education advisors, asg¢aeching many more. | am also grateful for the honest and frank
discussions about the future of Eastbury in the White Paper context in our workshops.

| have outlined a summary of the work of our White Paper working party in section 1.

0.16 Conclusiols ¢ OurOverall Effectiveness Good

Our SelEvaluation Statemest{SES3an be found at the start of each secti@mda summary of ouiSchool

Development Plan (SDPan be found in the appendWe are judging our overall effectiveness as Good (2) in January
2017 (previous inspection January 2013 goMl)ch more detail and se#fvaluation reports can be found in each of

the different sections of this report.

| am extremelgrateful to:

Sharon Collins for writing, collating and editing Section 2: Teacldagjihg and Assessment
Keith Coffey and Rebecca Lastiotis for writing, collating and e@taton 3 PDWB

Kerry Ward for writing, collating and editiiggection 4 Outcomes

Wendy Jenkinfor writing and editingSection 5 Primary

Simon Conwafor writing and editingSection 6 Sixth form

e ]

0.17 Our Key Strengthg a reminder

1 Progress improvindrom Key Stage-2; and increasing number of higher grades at A Level resulting in good
progression to university and modern apprenticeships] lw levels oNEET (students Not in Education,
Employment or flaining).

1 Courteous and aspirational studentngaging with learning and a relevant curriculum, with the majority
involved with the many Leadership opportunities (Sports leaders, Prefects, Peer mediatoos,csaincil);
Outstanding sporting provision; Cultural opportunities and Charity work. All contributing to outstanding
punctuality, extremely low fixed term exclusion and only one permanent exclusion in the past two years.

9 Dedicated and caring staffvhoare rising to the challege of a complex social contextiith high
SELISOGIGA2ya 2F [ttt SaLISOROAzA 83 RrRISY O OIRBBS Wi { S HTF
effectively use progress data, and readily share their expertise through badine professional development
activities and day to day discussions and debate about teaching, learning and assessment. (*Barking and
Dagenham Rank of Average Deprivation 3rd most deprived LA in the cddaimghester and Hackney have
lower rankings).

Executive Summary/State of the Nation March 201



EXECUTIVE HEADTEACEE w9t h wOVERNING BQC March 2017

0.18 Key Priorities for Improvementg a reminder
Sustain & Continue to Increase

1 the rates of progress of all students and close national and in school gaps
1 the rates of progress of our White British students
Sustain & Ensuréwhile addressing recent workload reports)

f qualityteachingforall@ ¥ A G R2S&ay QG &dzlll2 NI GSFOKAYy3IZ € SIENYAY

1 effective use of assessment to inform future learning (rather than just measuring it) in line with KS3
assessment withut levels policy changes and alterations to KS4 performance measures.

Ensure

T Our curriculum continues to meet the needs and aspirations of all (in line with changes to national curriculum,
public examination syllabuses, and assessment) and progressimmtopities for all learners at all key stages.
1 We have a safe, supportive and stimulating environment (following an extensive building programme).

Key Links

FD2OBSNY2NER ¢6AAKAY3I (2 NBIFR &M epos dan findittby USintie owidgdatkf | dz
https://www.gov.uk/government/uploads/system/uploads/attachment data/file/8332/Ofsted annual report edu
cation _and skills 201516 prin¢ady.pdf

**Governors wishingtoreadi KS al @2NJ 2F [ 2y R2y Q& ¥Fdz t lrepotdanfindifty y R2y
using the following link

https://www.london.gov.uk/sites/default/files/annual london education report O.pdf

***Governors wishing to reathe PISAeport can find it by using the followng link
https://nces.ed.gov/surveys/pisa/

*** Governors wishing to read the White Paper Education Excellence Everywhenefind it by using the following
link

https://www.gov.uk/government/publications/educationadxcellencesverywhere
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Section 1 Leadership

1.1 Effectiveness of leadership and managemer®ur Current Judgement Good (2)

Self Evaluation StatemeRebruary 2017

High expectations and excellent relationships have ensured that progress since the last inspection has been good and
the positive school ethos has improved still further. A relentless focus on core purpose (teaching and learning) and
outcomes has ensurdthey continue to improve and the majority of pupils, including the disadvantaged, make good
progress.

w20odzald GNIXOlAy3 aeadsSvya LINBPBGARS Iy F0OOdz2NT GS FyR Of SI
intervention to get them back otrack. SISRA empowers individual teachers to monitor the progress of pupils at
classroom level and use the data for planning to meet their needs. All staff share the responsibility for improving pupil
outcomes and morale is good.

Monitoring of teaching isobust and systematic, leading to accurate evaluations and effective support and challenge
when needed. Subject leaders are effective in monitoring and evaluating the quality of teaching and follow a shared
schedule which supports in the accurate ideritityof CPD needs throughout the year. SLT works closely and
constructively to improve effectiveness of both middle leadership and classroom teaching, and act decisively when
needed.

Leaders use appraisal together with M&E to produce a relevant CPD progréiomboh teaching and associate staff,
making efficient use of directed time); and to inform recommendations to Governors about pay progression.

All staff act as excellent role models resulting in an outstanding ethos and behaviour; and pupil engdgemweiale
range of leadership activities.

The curriculum and extraurricular activities are regularly reviewed ensuring they meets the wide range of needs and
aspirations of our pupils, and provide outstanding opportunities for SMSC and promotiish Balties. Our

structured assembly and pastoral programme underpins the whole curriculum. Every opportunity is used to
congratulate students, celebrate diversity, and promote British Values resulting in vibrant and positive school
community.

Highengagemgii ¢A G K LI NByiGdasx AyOfdzRAYy3I GKS aKIFINR (G2 NBI OKe
engagement with education; attendance and punctuality; and behaviour.

The Governing Body play a key role in identifying key priorities, and challenge the sdhgmiadee. They are kept

well informed by the SLT and contribute to sedfluation. They ensure financial stability, and have a clear
understanding of how pupil premium funds are being used to raise outcomes. They have a sound and growing
knowledge of theeffective use of school and national data; and how this data is used to judge the performance of the
school. Governors support the SLT in appraisal and actively play a part in implementing the Pay Policy.

Next Steps (Priorities 2016/2017)

1 Eliminate inschool variations and any remaining gaps with national progress data

1 Provide targeted / bespoke training for post holders (middle leaders) to share the best practice, and thereby
further develop effectiveness and consistency of line management.

1 Ensure smodt and safe transition into new buildings (Review and update classroom code, routines and
policies in light of the new campus).
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1.2

Provide targeted training for governors to further develop effectiveness in monitoring and evaluating; (review
& update governoroles so that named governors focus on each phase Primary / Seconda6y/ Hixth

form).

Key Performance Indicatorsthe detailed current postion data only onto table
| am extremely grateful to Kerry Ward and Sint@enway for providing the data in s@m 4 and 6

March 2017

The summary below shows our position ion Key Stage 4 in the context of London and Nationally.

It is extremely pleasing to see that the progress of both disadvantaged ang disadvantaged is better than the

EastburyCS | England London
Progress 8 All +0.27 -0.03 +0.16
Disadvantaged +0.26 -0.46 -0.08
Non-Disadvantaged +0.29 +0.04 +0.22
Attainment 8 All 49.3 50.1 51.9
Disadvantaged 47.9 39.1 44.8
Non-Disadvantaged 50.61 51.8 53.6
%A*C in En & Ma All 62% 59.3% (63.3)| 66.4%
Disadvantaged 60% 39.2% 51.1%
Non-Disadvantaged 63% 67% 70.1%
%EBacc All 21% 27% 31.9%
Disadvantaged 13% 10.3% 19.4%
Non-Disadvantaged 13% 24.8% 34.9%

progress of nordisadvantaged students both nationally and in London.

Our ambition is to further improve progress so that the attainment data compares favourably to London, so that our
students have a superb start to their post 16 studies and can compete in the highly competitive market for jobs.
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1.3 Appraisal (Review of 2@/2016) Anomyous report
I am extremely grateful to Kerry Ward for providing the followingringort.

This report was discussed and agreed at the Staffing Committee in the autumn term

STAFF ELIGIBILITY FORqUR®3ober 2016

UPS2 has been on scale fyears (or more)

Name Currentpay [Currentteaching |Appraisal Objectives Recommendation
scale Iresults RAG met
UPS2A UPS2 Most UPS3

UPS2 (has been on scale for 1 year)

Current pay |Currentteaching |Appraisal Objectives REC L
Name (on track for UPS3
scale Iresults RAG met
2017)
UPS2B UPS2 All UPS2 (yes)
UPS2C UPS2 All UPS2 (yes)
UPS2D UPS2 n/a UPS2 (yes)
UPS2E UPS2 Some exceeded UPS2 (yes)
UPS2F UPS2 All UPS2 (yes)
UPS2G UPS2 n/a UPS2 (yes)

UPSL1 has been on scale for 2 years (or more)

Name Current pay |[Currentteaching |Appraisal Objectives Recommendation
scale Iresults RAG met

UPS1A (6) UPS1 All UPS1

UPS1B UPS1 All UPS2

UPS1C UPS1 n/a UPS1

UPS1 has been on scale for 1 year

. . . R [
Current pay [Currentteaching |Appraisal Objectives SO ELe
Name (on track for UPS2
scale Iresults RAG met
2017)
UPS1D UPS1 Some exceeded UPSI1 (yes)
UPSI1E UPS1 Some exceeded UPS1 (yes)
UPS1F UPS1 All UPS1 (yes)
UPS1G UPS1 All UPS1 (yes)
UPS1H UPS1 All UPS1 (needs support]
UPSII UPS1 Some exceeded UPS1 (yes)
UPS1J UPS1 Some exceeded UPS1 (yes)
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Threshold UPS1

March 2017

Name Current pay |Currentteaching |Appraisal Objectives Recommendation
scale Iresults RAG met
MPS6A MPS6 Some exceeded UPS1
MPS6B MPS6 All (concerns re data) [MPS6
MPS6C MPS6 All did not apply - MPS6
MPS6D MPS6 Partially MPS6
MPS6E MPS6 All UPS1
MPS6F MPS6 Maternity UPS1
MPS6G MPS6 Some exceeded UPS1

MPS5 to MPS6 (Threshold UPS1 2016)

Name Current pay |Currentteaching Apprai_sal Recommendation
scale /results RAG Objectives met

MPS5A MPS5 All MPS6

MPS5B MPS5 All MPS6

MPS5C MPS5 All MPS6
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Remaining MPS

Name Current pay [Currentteaching Apprai;al Recommendation
scale Iresults RAG Objectives met
MPS1A MPS1 NQT MPS2
MPS1B MPS1 NQT MPS2
MPS1C MPS1 NQT MPS2
MPS1D MPS1 NQT MPS2
MPSI1E MPS1 NQT MPS2
MPS2A MPS2 Exceeded MPS4
MPS2B MPS2 All MPS3
MPS2C MPS2 All MPS3
MPS2D MPS2 Some exceeded |[MPS3
MPS2E MPS2 All MPS3
MPS2F MPS2 All MPS3
MPS3A MPS3 Exceeded MPS4
MPS3B MPS3 All MPS4
MPS3C MPS3 All MPS4
MPS3D MPS3 Exceeded MPS4
MPS3E MPS3 Some exceeded |MPS4
MPS3F MPS3 Some exceeded |[MPS4
MPS3G MPS3 Improving Partially MPS4
MPS4A MPS4 All MPS5
MPS4B MPS4 Exceeded new role
MPS4C MPS4 All MPS5
MPS4D MPS4 Some exceeded |[MPS5
MPS4E MPS4 Some exceeded |[MPS5
MPS4F MPS4 All MPS5
MPS4G MPS4 All MPS5
MPS4H MPS4 Most MPS5
Lead Practitioner
Name Current Current teaching Apprai:sal Recommendation
pay scale |/results RAG Objectives met
LP5 LP5 All n/a
AST14 AST14 All n/a
LP6 LP6 All LP7
AST12 AST12 All n/a
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UPS3

Current |Current teaching |Appraisal .
Name pay scale |/results RAG Objectives met Rl
UPS3A UPS3 All n/a
UPS3B UPS3 All n/a
UPS3C UPS3 Some exceeded n/a
UPS3D UPS3 Some exceeded n/a
UPS3E UPS3 All n/a
UPS3F UPS3 All n/a
UPS3G UPS3 Partially n/a
UPS3H UPS3 Maternity n/a
UPS3I UPS3 Some exceeded n/a
UPS3J UPS3 All n/a
UPS3K UPS3 All n/a
UPS3L UPS3 Review not completedn/a
UPS3M UPS3 All n/a
UPS3N UPS3 Most n/a
UPS30 UPS3 Exceeded n/a
UPS3P UPS3 All n/a
UPS3Q UPS3 Most n/a
UPS3R UPS3 All n/a
UPS3S UPS3 All n/a
UPS3T UPS3 All n/a
UPS3U UPS3 All n/a
UPS3V UPS3 All n/a
UPS3W UPS3 All n/a
UPS3X UPS3 Exceeded n/a
UPS3Y UPS3 All n/a
UPS3Z UPS3 Maternity new role
UPS3Z2 UPS3 All n/a
Leadershipscale
Name Current Current teaching Apprai;al Recommendation

pay scale |/results RAG Objectives met
LA L14 All n/a
LB L14 All n/a
LC L13 All n/a
LD L14 All n/a
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Senior Leadership Team (David will provide when KWA leaves the meeting)

Current Current teaching |[Appraisal .

Name . Recommendation
pay scale |/results RAG Objectives met

SLTA L Exceeded

SLTB L Exceeded

SLTC L Some exceeded

SLTD L Some exceeded

SLTE L All

SLTF L Exceeded

SLTG L All new role

Staff Progression Summary

When reading the figures below, please be aware that teachers not progressing are not automatically judged to
KF@dS FIAf SR (KS rathé they Kevd\it@® pdvide sGiRdiehtBvidence to support pay progression

2013/14 2014/15 2015/16
(recommended)
Proportion of staff (MPS) who progressed from 28/29 (97%) 32/33 (97%) 29/29** (100%)
one incremental point to the next
Proportionof staff that progressed through to | 4/6 (67%) 8/10 (80%) 3/6 (50%)***
the upper pay spines 1
Proportion of staff thadid not progress through| 2/6 (33%) 2/10 (20%) 3/6 (50%)***
to the upper pay spines 1
Proportion of staff that progressed through to | 1/3 (33%) 6/7 (86%) 1/2 (50%)
the upper pay spine 2
Proportion of staff thadid not progress through| 2/3 (67%) 1/7 (14%) 1/2 (50%)
to the upper pay spine 2
Proportion of staff that progressed through to | 2*/3 (67%) 717 (100%) 1/1 (100%)
the upper pay spine 3
Proportion of staff thadid not progress through| 1/3 (33%) 0/7 (0%) 0/1 (0%)
to the upper pay spine 3

*Includes 1 moving from UPS1 to UPS3
**Includes 1 moving up 2 incremental points
***1 did not apply, of those who applied 60% were successful,

40% unsuccessful
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Case studies

| have put together a number of case studies to illustrate how we have arrived at the above recommendations.

Staff

Issue

Commentary

UPS2A

Did not fully meet all
Appraisal objectives

Teaching is good and she has contributed to department
schemes of work however we had concerns that she was ng
performing at the level required to move to UPS3. After
gathering further evidence and speaking to HOD/SLT we fel
recommendation on balance was justified. Objectives set an
performance against them will be monitored carefully going
forward.

UPS1A

Failure to meet standards
required for UPS

This member of staff was awarded UPS1 6 years ago. Clasy
teaching requires impvement meaning we do not feel she
should move to UPS2. Formal support now in place to be
reviewed in December (Interim review 1)

MPS6A

Not enough evidence initiall
to support progression to
the upper pay scale

Teaching is good and she has contributedieépartment
schemes of work however we had concerns that she was ng
performing at the level required to move to UPS1, evidence
contribution to schemes had not been uploaded to BlueSky
was not noted by her line manager. After gathering further
evidence and speaking to HOD/SLT we felt the recommenda
on balance was justified. Objectives set and performance
against them will be monitored carefully going forward.

MPS6B

Repeated failure to meet
data entry deadlines

Over the past 2 years this has Ine@n ongoing problem. Was
given the benefit of the doubt last when she was new to the
school but there was little if any improvement this past year.
Appraisal deadlines have also not been met.

MPS6D

Failed to meet appraisal
objectives

Despite supportfrom h5 FyR {[ ¢X (KAa
performance continues to give cause for concern particularly
with regard to the quality of his teaching and the progress of
students at KS4

MPS6E

Did not progress to UPSL1 Ig
year

Following an unsuccessful Appaliseview last year, with
O2y AYydzSR &dzLJL2 NI FNRBY | h5
performance has improved and he has had a successful
Appraisal review, we are now confident to recommend his
progression to UPS1.

MPS2A

Excellent performance both
in herteaching/progress of
students and her
contribution to wider school
fAFS G2 YSNRI

This member of staff is an outstanding classroom practitiong
and a conscientious and dedicated form tutor. She has also
implemented a number of projects ramg from Girls in Scienc
to Mental Health campaigns, providing extra opportunities tg
our learners and bringing in much positive recognition to the
school.
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MPS3G Improvement in quality of | After an unsuccessful Appraisal cycle last year measuees
teaching put in place to help this member of staff improve including

coaching and observations from one of our lead practitioners
her teaching is now improving and she will continue to recei
support. Her wider effectiveness and contribution to school |
is significant, she takes a number of extwaricular teams and
has organised residential trips. She is also a proactive mem
of the year team, taking a lead role in ensuring the punctuali
policy is being followed.

UPS3G Continuing concerns over | Classroom teaching continues to require improvement desp
quality of teaching support from HOD. Formal support now in place to be reviey

in December (Interim review 1)

UPS3Q Slight concern over quality ¢ She needs support with her leadership of KS3. She finds les
teaching and concern over | observations, and the ensuing feedback very stressful. Supf
her leadership rolavithin is in place including a review of the expectations of her role,
the department however when this support was first offeratie approached

her TU representative as she saw the offer of support as
negative rather than the constructive, positive step it was.

UPS3R Concern over role This role (TLR 1a/UPS3) has been problematic over recent \

He was successful in his Appraisafiew however his
objectives related to his UPS role only

UPS3z2 Concerns over quality of Quality of teaching is inconsistent, support in place for comi
teaching year.

Concerns following Interim Review

There were a number of concerns raised at the time of our interim reviews. For some members of staff these
concerns were addressed and with support and they went on to successfully meet their objectives.

There were a number of staff however who have sileéeEastbury however if they had remained their
Appraisal reviews would have continued to raise concerns.

Two members of staff left from the ICT department for both we had expressed concerns about the quality of
teaching and the progress of their studerat all key stages.

Three members of staff left from the Engineering department. One of those was in receipt of a TLR however
we had ongoing concerns about his attendance. A further member of the Engineering department was raising
concern over quality foteaching and progress of students, support measures had been put in place however
some concerns remained. The third member of the Engineering department had been spoken to about his
repeated failure to meet deadlines for data entries, there was alsoawonegarding the quality of his

teaching, occasional lateness to lessons and general standards of professionalism which were discussed with
him, all these concerns had also been noted on BlueSky.
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Leadership Development

Forecast
2013/14 2014/15 2015/16 2016/17
Staff completing S Begum P Leech Year of
leadership M Miller C Alkis consolidation
development
programmes C Macaulay J Ellu
J Collins (Aspiring
L Bradford Leaders)
V Sanghera
L Kinnersley R Hunter
C Mclintosh A ATK
Z Hussain S Bhamra
A Rahman N Goodall
T Nathan N Murray
G Gill
M Owen
J Oberholzer
J Furlong
R Matin
D Antoine
(Teaching
Leaders Middle
Leadership
Programme)
Staff completing MA C Mclintosh
and name of school
project
Staff completing PHDs| LHooper
& details of research
Other Leadership P Kerai P Kerai C Belloni S Collins NPQH
programmes P Plakides N Mpofu- (NPQSL) L Eustace
Tavugara
NPQSL
(NPQML) Q

The professional standards for a paisteshold teacher are explained
at:http://www.education.gov.uk/schools/careers/payandpensions/teacherspayandconditionsdocument/b0021349

March 2017

O/threshold-assessmenf012-13
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Postthreshold teachers
(1) Professional attributes
Frameworks

P1. Contribute significantly, where appropriate, to implementing workplace policies and practice and to promoting
collective responsibility for their implementation.

(2) Professional knowledge and understanding

Teaching and learning

P2. Have an extensive knowledge and understanding of how to use and adapt a range of teaching, learning and
behaviour management strategies, including how to personalise learning to propjtetunities for all learners to
achieve their potential.

Assessment and monitoring

P3. Have an extensive knowledge and swdthrmed understanding of the assessment requirements and
arrangements for the subjects/curriculum areas they teach, includingehelated to public examinations and

qualifications.

P4. Have wpo-date knowledge and understanding of the different types of qualifications and specifications and their
AdZAGFoAfAGe F2NJ YSSGAYy3 fSFENYSNBEQ ySSRao

Subjects and curriculum

P5. Have a more deloped knowledge and understanding of their subjects/curriculum areas and related pedagogy
including how learning progresses within them.

Health and wetbeing

P6. Have sufficient depth of knowledge and experience to be able to give advice on the develaptheeltbeing of
children and young people.

(3) Professional skills

Planning

P7. Be flexible, creative and adept at designing learning sequences within lessons and across lessons that are effective
and consistently wellnatched to learning objectivesid the needs of learners and which integrate recent

developments, including those relating to subject/curriculum knowledge.

Teaching
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P8. Have teaching skills which lead to learners achieving well relative to their prior attainment, making progress as
goodas, or better than, similar learners nationally.

Team working and collaboration
P9. Promote collaboration and work effectively as a team member.

P10. Contribute to the professional development of colleagues through coaching and mentoring, demonstrating
effective practice, and providing advice and feedback

1.4 Staff Development- Plans for 2017/2018 Draft Proposals
| am extremely grateful to Sharon Collins for providing the following report.

The Embedding Formative Assessment programme comes to a clogedhisand a lot of lessons leargta key one
being that the large majority of teachers enjoy working across curriculum and having pupils part of the session.

Next year | want the Lead Practioners to take a more dynamic and strategic role in the deval@pneaching and
learning. This year most of them have been involved in delivering the EFA, but this is material that is provided for
them, and | have organised groupings, resources, etc. Next year | think that as part of their role they need tcawork as
department to create and deliver whole school CPD.

The first two days INSET are crucial to setting the tone for the rest of the year, so | am going to propose that all Lead
Practionersi S OK GKSANI GFl @2dz2NAGSE fSaazy G2 | Oflaa 27F LIS
curricular links and further raise the profile of our Lead Practioners.

Next year we will be returning to workshop based CPD, which allows for a sdialel pedagogy to be shared, whilst
also meeting individual needs and interests.

Using the key strengths in the LP at the moment, and based on what further development we need, the workshops |
would like to consider are as follows:

{ dzLJLJ2 NJi A y Zal WelkBHingcK Witta Sy

Embedding British Values in the Curriculgdo Caswell

Effective use of SISRA/CMB to inform teaching and the assesgiikamk Jones
Building Challenge into Curriculurdustin Booth

The Use of Technology to Support Teaching a&adringg Al Oberholzer
Marking and FeedbaakMyths and Fact, S Pradhan/ A Campbell
Mastery for Less Able Pupg4< Hunt

Strategies to Embed Numeracy Across the CurricuqiuinJones
Strategies to Embed Literacy Across the CurricuguxArk
Differentiaion strategies at A Level

Effective Essay Writing at A Legé@latalie Goodall

E]

=4 =4 -4 48 8 8 A _a a2 9

Wherever appropriate | would also like LPs to include pupils in the sestiadbw teachers to hear how pupils
receive different ideas, what works for them, etc. Thase provisional suggestions, and would reflect whole school,
departmental and individual needs, so are subject to change.

'8 FRRAGAZ2YIE /t5 ¢[!/ YSSGAy3Ia Attt O2yidAydsS (2 68 F
I 2y GSNEF (A8 YBELNOFFISOOS G2 Ftt26 2dNJ aARRE S [ SF RENE

With new and developing Middle Leaders we will look to deliver a Middle Leadership programme, and where possible
look to use the expertise that we have within Eastbury, as well as lookimgaatve can work in partnership with
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other schools to offer a wide ranging view on leadership. This might be with Beale or other schools that we have close
links with via NELTA.

1.5 Full Pupil Premium & Catch Up reviep\Review of Spending plan 2016/20%&/

Plans for 17/18 (needs to be presented to Governors finance)
I would like to thank Keith Coffey for the following:

Pupil Premium Statement

The pupil premium is additional funding given to schools so that they can support their disadvantaged pupils and close
the attainment gap between them and their peers. It was introduced in April 2011 and is allocated to schools to work
with pupils who have been registered for free school meals (FSM) at any point in the last six years. Looked after
children and those of seice personnel also attract funding. We currently have 51% of our cohort that are eligible for
pupil premium funding.

Our use of the pupil premium has closed attainment gaps over the past three years. We have summarised the
examination results below with comparisons against national statistics. We have also included a series of links at the
bottom of the page that detathe spending and impact since 2011.

Barking and Dagenham is one of the most deprived communities in the country. Social mobility is high, other
authorities move families into the Borough as a means of supporting housing needs and we have a large migrant
population. The young people of Barking and Dagenham are having to resist enormous pressures from gang culture,
substance abuse and social disaffection. Students having the opportunity to extend and reinforce their learning
outside of school hours has beammajor barrier to educational achievement for us. This has been for a variety of
reasons including lack of facilities at home, limited experience of current teaching and learning requirements within
families, the need for personal resources to supportigay and negative social pressure. In addition, many of our
students enter Eastbury at a lower level of attainment than expected for secondary school.

Our spending is designed to overcome these barriers to achievement. We have provided additional setsnaliogy

all our learners to have access to a full range of learning opportunities. We have provided additional staffing to
accelerate progress for core areas of the curriculum. We have resourced behaviour teams to include youth workers
and other key st to support emotional development. We have initiated a comprehensive range of training for
student leaders and peer mediators to enable the young people to take ownership for their own behaviour. We have
provided additional teachers for students with Hisly as an additional language. We have employed academic
mentors in key stage 5.

The full range of spending can be found in tables below and this demonstrates an extremely wide range of social,
cultural and academic opportunities that has been providedhiyyvery important fund.

We measure the impact of the funding by monitoring the progress and attainment of disadvantaged students in the
first instance. Alongside this we ensure that disadvantaged students are represented in every form of hard and soft
data analysis. This will include participation within all aspects of school events, attendance and behaviour. We review
the overall impact at the end of the funding cycle (April of each year) and at key points of data entry within school,
including monthlyabsence returns, termly achievement statistics, annual examination results and monthly behaviour
records.

We also receive year 7 literacy and numeracy cafglpremium funding. The literacy and numeracy catgh

premium gives schools additional fundingstapport year 7 pupils who did not achieve at least level 4 in reading or
maths at the end of key stage 2 (KS2). We use this funding in much the same way as whole school pupil premium
except that it is devolved to the year team and departments.

We includeddetails of catckdzL) Fdzy RAY 3 GgAGKAY (GKS LINBEGA2dza 3I2O0SNY2NAC
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2016 Pupil Premium outcomes
1 School deprivation indicator 0.45 (nat 0.22). Top quintile.
51% Pupil Premium students
Persistent pupil absence of Pupil Premium students 6.4% (nat 10.9%).

Ses®ns missed of Pupil Premium students 5.8% (nat 7.5%)

= =4 =4 =4

Fixed term exclusions of Pupil Premium students 0.1% (nat eligible for FSM for 20.23%, nat not eligible for FSNV
for 5.46%)

1 Pupil Premium students with 1 or more fixed term exclusion 0.1% (nat eligibksM for 9.30 %, nat not
eligible for FSM for 3.06%).

1 Permanent exclusions as a percentage of the pupil group 0.1% (nat eligible for FSM for 0.46%, nat not eligible
for FSM for 0.1%).

Percentage of Pupil Premium students achieving thresholds:
1 Totalcohoi HyT RAAIRGIYy(dlI3ISR aGdRSyidiaQ O2K2NI wmnH

1 Basics for disadvantaged students 59% (nat 38% 2015) all students 62%isadmantaged 65.5% (nat 65%
2015)

Progress 8 for disadvantaged students 0.26 (all students 0.27 digadvantaged 0.44)

Progress 8 foridadvantaged students in English 0.19 (all students 0.16)

Progress 8 for disadvantaged students in maths 0.43 (all students 0.43)

Progress 8 for disadvantaged students in Ebacc slots 0.20 (all students 0.29)

Progress 8 for disadvantaged students in opets9).25 (all students 0.23)

Attainment 8 score for disadvantaged students 47.78 (all students 49.1 disadvantaged 51.4)
Attainment 8 score for disadvantaged students in English 10.21 (all students 10.31)
Attainment 8 score for disadvantaged studeirtsnaths 9.53

Attainment 8 score for disadvantaged students for Ebacc slots 12.60

Attainment 8 score for disadvantaged students for open slots 15.54

Ebacc entries for disadvantaged students 21%;aisadvantaged students 19.4% (nat 2015 11%)
Disadvantaged students achieving Ebacc 13%dmadvantaged students achieving Ebacc 10.8%

= =4 =4 -4 -4 -4 -8 A -8 A -2 -5 -

Disadvantaged students taking 3 sciences 14%; disadvantaged students taking 3 sciences 21.6%
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1.6 Curriculum 2017/2018
| would like to thank Kerry Ward for tHellowing:

WnNLLINY €6
MBIADY WNNILLIND

g 3
: 2 5
=l il w g_ = w g
: ot e E . . 3
Maths Maths Maths |, |2 Maths Maths Maths |, |&
()
Maths Maths Maths |, Maths Maths Maths |,
Maths Maths Maths |, Maths Maths Maths |,
Science Science Science |, Science Science Science |,
Science Science SCICHGENE Science Science Science |,
Science Science Science |, Science Science SEICHCER| |
g T ]
Z S 3 7 8
= £
French French |5 French French French |5
French French French |5 French French French |5
Design Tech Design Tech Design Tech|2 Design Tech Design Tech Design Tech |2
Design Tech Design Tech Design Tech|’; Design Tech Design Tech Design Tech|H
Art Art Art = Art Art Art -
Music Music Music |5 Music Music Music |5
Geography Geography Geography (5
Geography | B Geography G

e

Tz |oC

44

PHSE

€T

ST | Ve

Section 1 Leadershi



EXECUTIVE HEADTEACEE w9t h wOVERNING BQC March 2017

We recommend that:
We continue to phase out the t eaching of Citizenship as a dist inct subject, covering it th rough geograph y, history
and PH5E. Dram aapsorbed into th e English Curricul um at KS3 in years 7 and 9 (or 8 and 9), continuing into year 8

(or 7) next year. The 'gained' hour is given to geography.

Rationale

The increasing popularity of t he humaniti es subjects at K54 coupled wi th t@rtiamce of t hese subjec ts wi t hin

t he EBacc basket means t hat t here is an increasing need to ensure students are adequately prepared for f urther
study, Two hours per week at KS3 will enable students to develop skills, knowledge and understaneipghem
succeed. Citizenship will be taught through Geography, History and PHSE with subject leaders in all three areas
collaborating to produce a 'mapping' document to ensure we cover all that is needed.

Drama is becoming less popular at K54, onlytddents opted for it last year compared with 111 and 138 respectively
for geogra phy and hist ory. Other creative subjects are continuing to recruit relatively wek@mnusic 22,

textiles- 23, 30 design 20, photography 48) . English has a pren track record of delivering high quality drama
themed work at KS3 for example through their work with the RSC. Drama would continue to be offered as a distinct

subject in KS4.

KS4 Curriculum

Present model
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We recommend that Science move from 4.5 lessons per weektbdolr, the 'ext ra' half perio d is given to English

Rationale
Science have made some changes to their KS3 curriculum in order to better prepare students for the rigours of GCSE

and feel that they no longer need to extra half peridthe specificationfor both English Language and Literature have
been enlarged so that delivering 2 GCSEs in the 4 hours at KS4 was proving increasingly difficult ekengeiito
the KS3 curriculum.

Other considerations
We are not currently able to offer Computing @gam standard) to the entire KS4 cohort.
Citizenship in KS4 is delivered through form time and assemblies

Section 1 Leadershi



EXECUTIVE HEADTEACEE w9t h wOVERNING BQC March 2017

1.7 Complaints Annual Review Nil return
| am delighted to report that there have been no formal complaints in the Spring term to date.

1.8 Leadership Strategy 20188 ¢ Teaching, Learning and Assesementhe Primary

Phase
| am extremely gratefuo WendyJenkins foworking with me on thdollowing the report.

Governors will recall that our overall Leadership strategy has been set the Bummer 2016 mort. The following is
an aditionto incorporate our draft strategy for the Primary Phase and | welcome Governor input.

G 9/ { 6S O2yaARSNI STFFSOGAYS (2 YSIy GK2aS GKAy3a (Kl
a. A grong leadership team and strategy is the foundation to effective provision at ECS

1 Effective leaders at ECS have a clear vision which is shared, understood, owned and consistently implemented
by all staff.

1 As leaders we make sure that our vision is dridlglecisions in the school, including how to teach and
develop teaching, how to use resources and how to organise our school so that their teachers, staff and pupils
flourish.

1 The Head of our Primary provision takes responsibility for leading teadbanging and assessment in the
primary phase.

1 As leaders we do not allow ourselves to be distracted from our core business as leaders of teaching and
learning.

b. ECS prioritises the ongoing development of teachers, staff and teaching

1 Strong staff developmens structured around clear objectives to improve pupil outcomes and is informed and
led by the evidence of effective teaching practices. It is sustained over time and given high priority
1 Teachers and others involved in supporting teaching have a goodstadding of how children learn.
1 Our sensible and guiding principles for effective teaching practices include:
¢ Review previous learning.
¢ Explain and introduce new content in small chunks.
¢ Model skills.
¢ Provide opportunities to practise.
¢ Provideopportunities for guided discovery
¢ Provide opportunities for constructing their own learning experiences
¢ Review.

1 We use the strong evidence that whattass teaching, small group work, interventions, corrective teaching
and mastery approaches are effective. In recent years, the mastery approach has become more common for
teaching maths, however, we believe there sreason why mastery principles could not apply in other
subjects too.

1 We want to develop our team with subject specialists who oversee planning and teaching across all year
groups and are an effective resource to improve teaching.

1 WewanttodevelopourS OKSNARQ dzy RSNARGIYRAY3I 2F | adzwaSOod I yR
improve standards even further.
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c. Making the most of all our precious resources (including time)

1 We want our teachers and staff to use their time on those things that makentbst significant difference to
improving outcomes for all our pupils.

1 We deploy Teaching assistants (TAs) after careful consideration has been given to whether to use them at all
and what to use them fog in particular, the types of intervention they gport. (We make the best use of the
evidence for effective practice from the research eg Education Endowment Foundation / Sutton Trust etc)

1 We will vary the layout of the classroom to support teaching so that teaching strongly informs the classroom
layout.

1 We will ensure that classroom clutter and distractions are avoided; we want our classrooms to promotes a
OFfY IYyR LIzN1J2aSFdz | LILINBI OK G2 f SI NY AnggalationktBat LIA y 3
is, being able to avoid impulsive bel@aw and stay focused).

1 Our teachers will ensure that everyone has access in the classrooms to prompts and learning cues (including
well thought out display) to strengthen independence and help pupils when they are stuck.

1 We will ensure that classroom teablogy is used to improve teaching where it has a clear pedagogical
purpose. Before purchase, we will be clear about how technology will be used, what training will be required,
how it will be embedded and how its impact will be monitored.

Our missionstatement

hdzNJ YA&aaAzy aidliSYSyd wpSiaaGAy3a GKS 6Sad F2NJFYyR FTNRY
funding, curriculum development, staff deployment, resourcing, staff development or parental engagement, we ask
how our work alignso our mission statement. We will organise, structure and prioritise, based on evidence

1 We will invest in developing a strong nursery provision and reception year with a structured approach to
teaching and planning for focused learning (rather than aimégivities). By a structured approach, we do
not mean a purely tofglown, formal approach to teaching but, rather, that teachers structure and scaffold
learning (including guided discovery) through their decisions about what their pupils need to know,
understand and can do next and how best this should be taught, to achieve success.)

1 28 Attt SyadanNB G(KFG 6S 2NHFYATS 2dzNJ LJzLJAt & ol aSR
use ability grouping we have a clear rationale and base it on ewedeewill consider how to avoid potential
negative consequences and be actively measuring impact.

1 Working with parents / carers / Homelearning has the greatest impact on pupil outcomes when its effect is
consistently evaluated against pupil progress, adflisted when judged necessary through this process. We
will always be clear about what we are trying to achieve and the best way to do that. We will engage with
parents and find ways to minimise the impact of home learning on pupil and teacher workloads.

1.9 Reviewing the Eastbury Community School staffing structures

At ECS we review our staff structures regularly as part of their annual school improvement, curriculum and financial
planning. These reviews start from first principles to investigate whethed#ployment of staff is as effective and
efficient as possible to ensure a continued trajectory of improvement.

Staffing review is all about ensuring that Eastbury is always investing in the right mix of staff, and in high quality
professional development, to deliver excellent student outcomes and care.

Our staffing costs make up 75 to 80% of our average annuaheitpre. We seek to ensure that our staff structures
maximise the impact of this spending, and that we will endeavour to make efficiencies where possible in other areas
(for example, on procurement of resources and spending on consumable / externaksgrvic

Section 1 Leadershi



EXECUTIVE HEADTEACEE w9t h wOVERNING BQC March 2017

Effective school workforce planning is not solely about examining the number o€ #tafiould lead to the more
effective and efficient use of existing staff.

In order for Governors (and leaders) to participate in meaningful discussions it igamipivat they are familiar with
the following guidance and have asked themselves the key questions, as pargoingnseHreview and reflection,
contained in these useful documents.

School workforce planning

https://www.gov.uk/government/publications/schoelvorkforce-planning

Teacher contact ratio

http://www.ascl.org.uk/hdp-and-advice/helpand-advice.theequationof-life.html

Addressing Teacher Workload / Flexibility as employers as means of retaining teachers

https://www.gov.uk/governmet/publications/reducingteachersworkload

https://www.gov.uk/government/publications/teacheworkload-survey2016

https://www.gov.uk/government/publications/teachersiorkinglongerreview-interim-report

https://www.gov.uk/government/publications/flexiblevorkingin-schools

Eastbury Community School Draft Staffing Structure Review 2017/2018

Staffing review at Eastbury takes place every time someone leaves. We always ask ourselves:

1 Do we have to replace like with like?

1 What will the curriculum look like over the next three years?

1 What are our key priorities for School Development over the next three years?

1 How will the needs of our students change over the next three years? (EajalIpeucational Needs,
Disadvantage, English as an Additional Language?

1 What will be able to afford in the next three years? (as part of five year budget panning, taking into account
how pay progression or salary uplifts, pay awards@&iald change stéihg costs).

Current recruitment has made in school year staff replacement challenging and we therefore aim to recruit in January
/ February of each year working in partnership with Initial Teacher Training Providers. Our timeline therefore differs
from the one recommended in the DFE publication.
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Date Key Activities Notes
April to July2017 Plan reviewgather relevant information (for example, to inform benchmarking comparisons).
May 2017 Review of the staff structure, undertaken by the school leadership team. This is informed by school improvg

priorities, curriculum planning, projections of skt numbers, expected future funding and benchmarking
comparisons.

Develop a proposed 3 to 5 year plan for the staff structure.

June 2017Governors

Present draft Curriculum structure (for academic year +2, 2018/2019 in June 2017) to Governors Stamelard
Committee

Present draft Staffing structure to Governors Staffing-Sommittee.

Present draft Budget implications to Governors ResourcesCaatimittee / Finalise School budget for the
following year.

July 2017

Informal discussions about the findinfyjsm the review of the staff structure and the proposed 3 to 5 year plan
any recruitment or redundancies are being considered, LBBD HR advice will be sought and presented

Initial discussions can involve the school leadership team, governors, stafhadrepresentatives. Outcomes
from these discussions inform any decision to hold a formal consultation on proposed changes to the staff
structure.

July 2017

Associate Staff AppraisaMidyear Review

September 2017

Year 1 changes to staff structureplace. Assess progress on 3 to 5 year plan and revise accordingly.
Teacher Apprais@ Review & Planning

Formal Consultatioq if proceeding with redundancies / changes following informal discussions. HR specialig
become heavily involved. Consult stlaff and union representatives on proposed staffing changes and revise
proposed plan accordingly. (Note it is good practice for a consultation to last at least four weeks.

October 2017

Finalise any relevant changes following formal confirmatiballocated budget for the next year. Where
appropriate, carry out further consultation (this is necessary only if possible redundancies are needed). All
and union representatives are consulted separately to the prior consultation on the propad@dgstructure.
This consultation covers ways that redundancies could be avoided, and how to mitigate the impact of
redundancies.
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October2017Governors Present outcomes of Staffing Structure consultation for final decision recommendation to Govétafiirsy Sub
Committee (Final decision at full Governors November)
Present outcomes of Staffing Appraisal for final salary recommendations to Governors Staffibgniulitee
(Final Salary decisions at full Governors November)

November2017Governors | Full Governors Annual Meeting

December 2017

Recruitment process begins MPG / TLR 3,2
Update job descriptions for new MPG & TLR 3, 2 posts

Design adverts

January to Februar3018

Recruitment

Place adverts (first week of January)

Interviews for newMPG & TLR 3, 2 posts September start
Associate Staff AppraisaReview & Planning

Teacher Appraisa Midyear Review

March2018

Finalise any relevant changes to Leadership / TLR / Lead Practitioner following formal confirmation of alloc
indicativebudget for the following year.

Finalise any relevant changes to numbers of MPG following option process for the next year.
Recruitment process begins Leadership / TLR 1/ Lead Practitioner
Update job descriptions for new Leadership / TLR 1/ LeadifRmaet posts

Design adverts

March 2018Governors

Present Final Staffing structure (for following year) to Governors Staffing Suimittee.

Present draft Indicative Budget & any implications to Governors Resource3diutnittee.

April to May Year 2
2018/2019

Review Timeline 2017/2018update if necessary

Recruitment new Leadership / TLR 1 / Lead Practitioner posts

Place adverts (week before / after Easter)
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Interviews for new Leadership / TLR 1/ Lead Practitioner posts.

May to June2018 Recruitment process begins Associate Staff

Update any new job descriptions for new posts

Design & place advertsinterviews

(Please note recruitment @n-goingthroughout the year for key posts)

June 2018 Onwards Update & Implement staffing timelin2018/2019
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1.10 Financial Healtkg Draft Strategy 20122020

ECS is proud that it has never been in deficit and has maintained financial health for many years enabling and
enhancing many major projects. The most notable of which is the recent rebuilding of secondary class rooms and
science laboratories, when the smti contributed additional funds to the Priority Schools Building project allowing for
much larger classrooms, quality built in furniture and state of the art Information, Communication and Technology
which we believe will have a major impact of improving quality of teaching.

As a Financially effective schagd endeavour to make the best use of resourgensuring every pound is used

efficiently to improve standards and have maximum impact for their pupils. This means planning educational
improvementt Y R FAY |l yOSa G(G23a3SUKSNXY 2SS FANNEE 0StASOS GKIFG Y
responsibility or requirement, it is an intrinsic part of role as leaders and Governors (taxpayers across the country
expect nothing less!).

As already sted in my executive summary, like many organisations, we are facing pregsuoes inflation for

resourcesand fromLJF @ A Y ONBI aSa8 FyR SYLX 28SNBEQ O2yiNARodziAzya (:;:
basis, these pressures are estimated atuard 8% by 20120 by the DFE. We welcome the recent advice from the

DFE and are committed to make efficiency savings to help manage these pressures, while continuing to make every
effort to improve standards for our students. It must be noted that we rant@ncerned that not enough money is

being putting into the educational system nationally.

We are making best use of DFE and LBBD support and services to:

1 review our level of efficiency;

9 investigate levels of spend against other similar schools;

1 learn fom the best practice in other schooals;

f make bestuse ofthe DEEOK2 2f 8 Q o0d2 Ay 3 &GN GS3e
1 and take action to improve efficiency in practice.

In the coming year we will closely linked to the DFE initiatives:

1. 1 00Saa (2 0dz2 SNEQ VS bomgeNduyingEngulng KuSidet Holders Gckoss Yha $ekbol O
have the right relationships and skigsnaking best use of local (LBBD) and national (DFE) knowledge and
expertisemaking best use of pedo-peer support networks and regional advice and guidssew®ices to help
with complex buying.

2. Practical help and advice on being a smart consunWge willSupport departments and budget holders to be
smarter consumers providing practical help and advice on buying decisions and when needed contract
management

3. Access to better deals and making buying easier. We anibure departments and budget holders access
and obtain the best value every timg avoiding expensive day to day buying and having clear strategies
linked to their development plans

In order forGovernors (and leaders) to participate in meaningful discussions it is important that they are familiar with
the following guidance and have asked themselves the key questions, as pargoingnseHreview and reflection,
contained in these useful doments.

Financial Health Strategy 2012020
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Schools procurement

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/585080/Schools_buying_strategy.p
df

https://www.gov.uk/quidance/buyinefor-schools

Schools financial efficiency: financial benchmarking

https://www.gov.uk/gudance/schooldinanciatefficiencyfinanciatbenchmarking

Section 1 Leadershi


https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/585080/Schools_buying_strategy.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/585080/Schools_buying_strategy.pdf
https://www.gov.uk/guidance/buying-for-schools
https://www.gov.uk/guidance/schools-financial-efficiency-financial-benchmarking

EXECUTIVE HEADTEACEE w9t h wOVERNING BAC March 2017

Date Key Activities Notes

February / March 2017 Financial Year End Process

Review spending 2016/2017

Gather relevant information (for example, to inform benchmarking comparisorisiezf€y possibilities etc).
Receive indicative budget 2017/2018

March School Budget and Assignment of Balances monitoring mtg

March / April2017Governors | Governors Resources SgiEommittee

Present and discuss draft Budget (indicative) to GoverResources SuBommittee / Finalise School budge
for the following year.

Provisional budget approval [budget received from LA in March]

Review Staffing Structure in relation to budget

Review School Improvement Plan progress

Review of pay of neteachingstaff

Discuss unspent balances

Schools Financial Value StandSelfAssessmenfto submit to LA by 31 March)
Discuss latest Budget Monitoring;

Review Compliance Audit Reports

Best Value monitoring of major purchases

Opportunity to declare Businesstérests at every meeting

DfE Statutory Requirements
w WSOASH Ot NRBGAAAZ2YIEO0 tlFe t2tA08 O6AYy NBIfAGR

(Final Indicative Budget decisions at full Governors April)

April School Budget and Assignment of Balances monitoring mtg
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May 2017 Draft Indicative Budgets to Budget Holders
Plan Assignment of Balances
May School Budget and Assignment of Balances monitoring mtg

June 201 Governors Governors Resources Sglommittee

Present Final Budget implications to Governors Resource€8uimittee
Present and discuss final budget and submit to LA [by 31 May]
Present & Discuss Assignment of Balances plan

Internal Financial Controls self evalutaion

Approve Statement ohternal Control

Review analysis of yeand budget figures and Balance Control Mechanism
Review School Improvement Plan progress

Present and discuss latest Budget Monitoring;

Review Governors Allowances Policy

Benchmarking Comparison

Opportunity to declare Business Interests at every meeting
Completion of Governing Body Decision Planner

Review the business continuity plan

Governor Self Evaluation of Competencies Matrix

DfE Statutory Requirements

w wWS@ASg GKS LI & 2F GSI OKSN&

Drat Indicative Budget Spend from Budget Holders for approval by EHT / Finance team
Final School Budget and Assignment of Balances decisions at full Governors July

June School Budget and Assignment of Balances monitoring mtg
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July 2017 July School Budgehd Assignment of Balances monitoring mtg
September 2017 August / September School Budget and Assignment of Balances monitoring mtg
October 2017 Finalise any relevant Budget changes following formal updates of allocated budget for the next year. W

appropriate, carry out further review if needed.
September School Budget and Assignment of Balances monitoring mtg

October School Budget and Assignment of Balances monitoring mtg

October2017Governors Governors Resources Sgiommittee

Review commiee membership and structure

Review terms of reference for committee

Present and discuss latest Budget Monitoring; (Formula and Devolved Capital)
Review school charging policy e.g. School trips

Review School Improvement Plan

Review Finance Policy anniyal

Review of Benchmarking

Review of School Asset Register

WSOASE W2KAAGES . f2gAy3Q t2fA08
Review Lettings Policy

Review of LA contracts i.e. Finance and Personnel

Review of Quotes and Tenders

Presentation of Voluntary Fund Audit Certificate to the Governing Body
Opportunity to declare Business Interests at every meeting

Review Banking Signatories

DfE Statutory Requirements
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Review Performance Management / Appraisal Policy
Review Headteachd?erformance

Update Register of Business Interest

November2017Governors

Full Governors Annual Meeting (Decision making and ratification)

November School Budget and Assignment of Balances monitoring mtg

December 2017

December School Budget and Assignment of Balances monitoring mtg

January to Februarg018

Mid ¢ January Final orders from all budget holders (allocate resource for consumables)

JanuarySchool Budget and Assignment of Balances monitoring mtg

March2018

Review Timeline 2017/2018update if necessary

April2018

Update & Implement staffing timeline 2018/2019
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1.11 CurrentGovernorsStrategic Working Group The White Paper¢ Education

Excellence Everywhere** (Collaboration asghool ImprovementSpring 2017
Governors will remember the following from the introduction to my report to you in the summer 2016(Section 0.0).

G¢KS 1S@e 1jdzSadAazy F2NJ 2dzNJ £ SFRSNEKALI FyR 3I2@SNYyI yOSs
F2ff26Ay3 GKS vdsSSyQa {LISSOK Ot SINITeée aStdAay3a 2dzi GKS
Eastbury best collaborateith others in a strong and resilient structuredansure that each child is a powerful learner

and that adults have the opportunities to learn and develop as staff, teachers and led¢tlérs 2 S gAf f £ f
reflect on this, find out about the differenptions are open to us, debate to agree a shared understanding of what is

best for Eastbury and develop a clear shared and effective strategy to ensure we sustain our recent improvements and
Y2@S G2 2dzialdl yRAY3IAZ gKATS aldleAya Ay O2yGNBE 27F 2 dzNJ

| am extremely grateful to Governors and Senior Leaders who have given much time to reading the papers produced
by the DFE, the National Governors Association, the Association of School and College Leaders, Brownejacobson leg
Education advisors, arrésearching many more. | am also grateful for the honest and frank discussions about the

future of Eastbury in the White Paper context in our workshops.

Currently Governors are united in wanting Eastbury to:

I remain in control of its own destiny

1 keep its avn special identity and ethos (remaining inclusive, 1sefective on an criterig a community school

for children of all abilities, faiths and backgrounds)

keep its own Governing body

work in collaboration with local schools to the benefitadifchildren in the local community (making sure the

disadvantaged and vulnerable do not get left behind)

1 work in collaboration with local schools to the benefit of all staff and their development as professionals,
teachers and leaders

1
1

Benefits of Collaboratiorg Current thinking

Governors understand there is mileage in working with local schools especially primaries for the benefit of all local
children and staff in the schools. The benefits of working in partnership and some of our current collaborations are
summarised below.

Collaboration:

1 Empowers great staff, teachers and leadeSchool staff, teachers and leaders can share thinking and
planning to spread expertise for the benefit of all children.

1 Supports improved response to local changes and challen§ebool staff, teachers and leaders can share
thinking to tackle the challenges together; Governors in different schools can also work more strategically to
respond to local challenges etc ,

1 Enhances our Moral purposeleveloping greater shared accountkty for local children which can lead to
better progress and attainment for all pupils, and help individual schools in the collaboration meet rising
expectations.

1 Allows School leaders, teachers and other staff can be shared across more than onees@iniolg schools
to find different solutions to recruitment challenges, to retain staff by providing new opportunities within the
ANRdzZLIE (2 LI LYy adz00Saaizy Y2NB STFSOuA@Ste yR (2
someone laves suddenly or becomes very ill.

1 Allows and makes it easier to find and fund specialist expertise (both specialist teachers and specialists in
areas such as data analysis, finance, health and safety), and provide richer curricular aicd rextiar

adivities.
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1
1

Enhances professional development it can more easily be arranged and is more cost effective, whether led by
staff from one of the partner schools or an outside body.

Allows for economies of scale through group business management and colfatdfeasing made possible

within larger groups can help the individual schools cope better with shrinking budgets.

Promotes high quality education (individuals can support and challenge each other)

Promotes sustainability in the long term

Current Partnership working and Collaborations

Eastbury already works in partnership with a number of other schools and organisations which is benefiting the school
and local community. The following are some examples of current work.

1.

N

Royal Shakespeare Company profeate are collaborating with Northbury Primary, Gascoigne Primary,

Roding Primary, Trinity School, Valence Primary, Beam Primary, Manor Longbridge, and Manor Junior School
on the teaching of Shakespeare and will be stagipgoduction of Julius Caesar at the Barbican Pit on march
21°%2017). This is improving the quality of teaching in all of the schools and ensuring pupils come to Eastbury
with improved literacy skills.

Ripple, Northbury and Manor Longbridg&nglish ad maths Teachers in ECS are working with primary
colleagues on developing and improving pedagogy; and improving curriculum continuity between the primary
and secondary school. This is helping to more effectively meet the needs of students and ensure the
curriculum is both exciting and challenging.

Northbury Scienceleachers in ECS are working with primary colleagues on developing and improving
pedagogy; and improving curriculum continuity between the primary and secondary school. This is helping to
more effectively meet the needs of students and ensure the curriculum is both exciting and challenging.
Southern Consortium we are collaborating with Jo Richardson, Dagenham Park, Sydney Russell and Riverside
on the delivery of A Level and BTEC coursesisittih form this allows our students to study a wider range of
subjects in different combinations; the separate subject specialists in each of the schools to share their
expertise; and the school to make savings on the delivery of sixth form coursesumngreach group is of a

viable size.

INSPIRE Ripple, Northbury and Manor Longbridge and local Arts organisations collaboration on putting cross
phase and school cultural productions (two successful productions to date and moreg!an

NELTA Trainirg of secondary teachers, this is helping us to address the current recruitment challenges by
WINRGAYT 2dzNJ 26y Q GSI OKSNE ¢ K2 aé &fétive o anearliekstagednO K 2
their careers.

SKITT, Training of primary teachexsas above

Teaching Leaders / Mayfield Schqdlraining of leaders at all levels this is improving leadership capacity and
helping us to retain talented and ambitious staff as part of succession planning. The leaders not only get first
rate training in acost effective way for each of the schools but gain an insight into the best practice in other
schools.

School Improvement

| am delighted that Governors have unanimously agreed that we should continue and develop our partnership with

the local authorityd OK2 2f A YLINRZSYSYy (il aASNBAOS® ¢KS OdzNNBYyd GKAY]
as a joint council/ Schools owned company which will be a fresh start but keep the best of what is happening at
present and the values of a family of sof® It will work in very different ways being more outward looking and far

more in tune with what schools want and need, developing into an even higher quality service.

During the coming months the working will group will:
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= =

1.12

Inform staff of our current disussions and ensure before any formal partnerships are formed consult with all
stakeholders (producing full and transparent papers to aid the process) and ensucaliigence (all decision
makers must be aware opf the full legal and financial implicatiof any proposals).

Keep the positive nature of discussioral expressing our views in an open manner, raising any concerns if

we have them; and listening to all the different viewpoints.

Not be tempted into rushing into anything / no knee jerk ¢gans (just because someone else is doing it
R2SayQid YSIy ¢S KI@S G2 R2 A0

Continue to forge different collaborations that benefit Eastbury and the partner schools

/| K22aS | ¥Sg aoOKz22fta FT2N Wt SNA2R 27F 9ehAdudcGMms/y G Q
LISRF3I238k AYAGALFE GSFOKSNJIGNIAYAYy3d kfSFRSNBKALI RS
have listed above.

Ensure that key Governors and Senior leaders keep abreast of the national and local picture; and explore all
possible options to keep Eastbury improving and our own identity.

Management Information System (MIS)

We introduced an integrated MIS in September 2007. This brought together timetables, student data, cover,
behaviour, census, assessment and attendaumnuger one electronic system. It also provided access to these records

via an ePortal for staff, students and parents. The MIS that we have been using is owned by Advanced Solutions who
have invested heavily in developing the package. They have maintéin8dtSEA &G Ay 3 WCI OAf A (& Q
a2a0GS8SY: 6KAfAG RSOSt2LIAYy3T I WOf2dzR o0l aSRQ LINRPRAZOG D ¢
1Yy26y Fa tNRINBaazed hyS 2F GKS | ROl y il ebbdata dods naAakey 3 W
to be stored on our own servers. This leads to a safer and more robust method of managing information. It reduces
maintenance costs and allows for upgrades to be controlled automatically by the company rather than our own
techniciars. It also has more sophisticated methods of using the data and the interface will be better of administrative
staff and others to use. Progresso is fully compliant with data protection policies and has the appropriate certification
for safeguarding.

Govenors approved an upgrade to Progresso in 2015. We made a decision to delay the implementation of the MIS to
allow for full testing within the market. Progresso appears to now be-aggdépted by schools and has a proven track
record. We have visited presetions and spoken to other schools that have used Progresso and are satisfied that this
is good time to move forward with the implementation plan. When we initially proposed its introduction, the
implementation would take a school term to set up. This s reduced to three weeks. We propose to initiate its
implementation in May 2017. This will allow for the rest of the Summer term to train users before fully transferring to
the live network. There will need to be various technical decisions made fofjamiplementation that ensures that
examination results, timetabling and other data systems are secure during transfer.

Section 1 Leadershi
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Section 2 Teaching, Learning and Assessment

2.1 Teaching, Learning and Assessment Selfaluation - Our Current Judgemeng

Good(2)
Self Evaluation Statement February 2017

Teaching is good because teachers have consistently high expectations. Teachers know their pupils, and their
pathways well, and have good or better subject knowledge, and this is supported through systematiringpand
evaluation.

Teachers employ a range of assessment for learning strategies, such as inclusive questioning to allow for more
targeted questioning and to ensure maximum engagement.

Pupils concentrate well in lesson because they are interestdukeinvork, as lessons are well planned and delivered;
LldzLJAt aQ € SFENYyAYy3I A& FAdZNIKSNI adzLIL2NISR o6& GKS SyidKdza)
¢SIFOKSNRa LIy aSNASa 2F fSaazya (G2 RS ®8&dsrestedldaydhd a Q
progress in nearly all areas of the curriculum, with English and Maths consistently performing well at GCSE and A Leve
Monitoring and evaluation has shown that learners are introduced to curriculum content progressively and
appropriately, in Maths this has been particularly successful.

Marking and feedback have improved significantly from the last inspection. Systematic work scrutinies are carried out
at all levels, and demonstrate that pupils know what they need to do and homgooive. With the need to ensure

that marking and feedbadk manageable, motivational and meaningful, departments have produced subject specific
policies to ensure that feedback aids progress in their areas, whilst also being in line with whole schaatiexige
¢SFOKSNRQ ¢2NJt2FR KIFIa (2 0SS O2yaARSNBRO®

Teachers use regular assessmefarmative and summative to celebrate achievement and identify pupils who are
underachieving early. Timely and appropriate interventions are put in place to suppors$ ptipisk of falling behind.

and then additional support is put into place to aid their catch up, which can include timely and appropriate
interventions

A programme of ofgoing teacher led CPD is in place, because the school believés thg@ S NB  @d8toOKSNJ y S
AYLINR@GS: y2G 0SOlFdzaS GKS@& FNB y2i( 3ZBRs bSsgRodzhtbadding dzii 0
formative assessment and has further developed dialogue about teaching pedagogy, resulting in continual
improvements in the quality of eching.

The school has addressed the issues raised with teaching and learning in the Ofsted report Jan 2013 with positive
impact.

Next Steps (Priorities 2016/2017)

1 Continue to improve strategies for SEN/WBR students

Ensure consistent and appropriate gaf of homework developing independent learners

Provide more opportunities for mastery within the curriculum

Improve differentiation, so that lower attainers are better supported and have improved outcomes.
Ensure consistency in effectiveness of marking feedback; and further embed the understanding of
curriculum pathways (in relation to tracking and progress) by both pupils and staff.

=a =4 —a A
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2.2 Teaching and Learning UpdatgFeb 2017

L Y SEGNBYSte& 3INFGESTFdA (2 {KINRY /2fftAya FT2N LINRJARJ
In November 2016 we commissioned J Carpenter to visit the school to test our evaluation of Teaching andd_earning
which we currently judgé 2 6S GD22R¢d ¢KS @GAaAid sl a 20SNI I+ O2dz2NES
monitoring visit. The outcome was that our judgement was validated, and | have highlighted some of the keydindings
you can find full details in the attached report.

Bookk Ay Itff adzoweSOoita INBE NRdziAySt e OKSO{SR YR YINJ]SR
222 |y 9.LX YR ¢KSYy LJzLJAft & | NBRESvaslhi§hlightS&dras hading dlistardifgy R
marking and feedback, and as aultgprogress was explicitly evident.

Next steps:

9 to continue with our monitoring and evaluation of marking and feedback at SLT and Departmental level
including pupils in the process to discuss their work across the curriculum.
9 to challenge poor presentimn where it occurs
9 to ensure that marking and feedback is legible and pupil friendly
All of which have been discussed with HOD at TLAC and is now in the process of being addressed.
G{ SYA2NJ £t SIFRSNBE 6SNB I OOdzNI GSFAySa&SAN faRdStysGhk F A ONE 2 ¥y
identification and then addressing of these areas that are the focus for the current round of Developmental Lesson

Observations. In the lessons seen, which were not observations, but part of a number of learnggeffaditive
practice was seen in most lessons, with pupils being challenged and motivated.

Next steps

Overall Life after Levels is going well, but as with any large scale change there needs to be constant review, evaluatior
and update cycle to ensure thd is fully understood and that it fully meets our needs. With this in mind there is a
meeting/workshop with HOD and /or KS3-aalinators to do just that and to consider any changes or updates to

further improve implementation, information generated anwbst importantly how this is used to inform future

teaching.

To further embed the Assessment Policy, as there are still pockets of teachers that are not totally conversant with the
nuances of the life after levels system.

Full details of our priorities faeaching and learning are outlined in the update SES.
2.3 Independent learning
Summary provided by Mr Jaz Jhita

GCSEPod (KS4)nce September 2016 we have already received our Gold certificate for 11200 podcasts download,
this is a fantastic achievementch shows that Year 10 and 11 students are using the resource to help them with
their revision for exams. Compare to last year the school received its Gold certificate in late summer of 2016.

Current statistics for GCSEPod:

Total Pods watched between Septber and February: 11206

Top 3 subjects since Septembet:English Literature" Chemistry and in"3place Maths

Top 3 teacher usage since Septembé&rSamira Ali % Nayota Kameka Oberholzer and ii#ace Alex McMullaiBell

Top 3 students since September: Marinel Lulaj, Samira Ali and Adedummi Adesanya
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SAMLearning (All year groups)he usage of SAlMearning has significant increased after théaench in January. As
mentioned in the last Governors report with regards testbary school taking part in a case study, unfortunately we

were not chosen this year. This does not take away from the fact that the significant increase since the last Governors
report has been maintained and is now being used more at KS4.

Current statstics for SAM_earning:
1* place: 11Y 31881 points
2" place: 11S 29853 points
3“place: 10D 19179 points

2.4 SEN Headlines 2016/2017
Thanks for Jan Goldfinch for producing this report.

(March 2017)

1. Number of SEN Students
The school has 205 special nestligdents on the SEN Data List.

Total Boy Girl
K 188 119 69
STATEMENT 15 8 7
ECHP 2 1 1
Year Group 7 8 9 10 11 12 13
K 59 47 34 34 8 4 2
STATEMENT | O 7 4 2 2 0 0
ECHP 2

The SEN students have a number of classifications:

Table below shows®need:

Classifications Number in School Total Number of SEN No. in| %
(including Students Cohort
Statement)

ASD 4 Year 7 61 298 20

HI 14 Year 8 54 297 18

MLD 116 Year 9 38 299 12

PD 1 Year 10 36 302 11

SEMH 27 Year 11 10 296 4

SLCN 33 Yearl2 4

SLD 1 Year 13 2

SPLD 4

VI 5

The major need on entry at School Support/Statement is Cognition and Learning (the old style MLD) The current yea
7 show 40 students in English and 41 students in Maths b&&opoints on entry. The second highest group is SLCN

Section 2 Teaching, Learning and Assess
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2. Student Tracking

The SEN data is produced in line with the progress data drop. Tracking is completed 3 times a year showing progres

March 2017

made. ¢ October data drop 2016.
Year Group No in SEN English English Maths Maths
cohort¢Jan I | below above below above
7 61 18 43 7 54
8 54 27 27 8 46
9 38 19 19 9 29

With KS3 currently 58% in English and 84% in Maths are marking expected of better progress, which is in excess of

the 40% M Wilshaw quoted alseing the average % of pupils making expected progress.

Students with Special Educational Needattendance

Raise on line Eastbury HT6 HT6 HT1
2014-15 2013-2014 201415 201516 201617
SEN without a Statement 92.7 92.3 93.17 92.93
SEN with atatement or EHCE 93 82.6 81.84 88.15

Currently we have 5 full time Classroom Assistants, 3 part time Classroom Assistaiis. equates to 157 hours of
support. We are funded for 6.4 classroom assistants They are deployed by working directly irdallaesing
programmes of intervention or planning with their class teacher to assist with the delivery of accessible lessons.

We have had 1 resignation from a Teaching Assistant who was on long term sick leave. All classroom assistants we
given the @portunity to increase their hours by 2.5 hours per week and our HLTA has now become full time. One TA
alreadyonextraH ¢! Q3F RSOt AYSR G (GKS Y2YSyild RdzS G2 TFrysafte
and both breaks.

Additional 2 hours oLiteracy and Numeracy lessons have been created into the curriculum for KS3. Here, basic skills
are reinforced and delivered using a range of techniques by qualified SEN teachers. We can clearly see the progre:
being made in this area.

We currently hae one student with significant needs who is wheelchair bound and have limited usage of their upper
limbs. The school has purchased a specialist manual stair crawler in order that she is able to access the whole schoc
building and 4 members of staff habeen trained to operate this piece of equipment. We have applied to the LA to
recoup this money.

This pupil requires additional personal care and requires assistance with their usage of the dining room. We also have
2 pupils who currently wears a fulpper body support. This too requires additional personal care and additional
chairs. We have requested financial support from the LA.

Intervention is an integral part of the CA department, supporting the progress of those students with SEND. yCurrentl
there are 12 reading recovery groups running, paired reading, 38 Speech and Language groups. The departmer
purchased SNAP B, a behaviour support package, which targets the areas for improvement. This was funded by th
exceptional funding bid.

We havenot received any external Speech and Language Support this academic year and this has been highlighted t
the LA for action. The School has temporarily appointed a qualified speech therapist. She has reviewed and update!
all the programmes including tise of the pupils who are in the resource provision. She has recommended 4 for
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discharge from the service and is now carrying out new assessments. She works closely with the team and is
valuable asset for the team.

Ms Higson has now passed her quedifion for SENCO which means now there are 3 qualified teachers able to fulfil
this role. Ms Higson is well on her way to also being able to carry out Specialist Exam arrangements and Mrs Murray i
progressing well with her qualification for TOD.

The hool works closely with partner agencies The school has access to an increaBddcational Psychology
provision this year with some 32 half day visits allocated for this year. We are not finding the service as beneficial as i
could be, so have requext this service to be reduced and willegaluate in the next year. We have applied for
special exam arrangements. TBeeech and Language Therapy Tdwawe not provided a service since July 2015
mainstream and Easter 2016 for ARRZhild and Family Bhtal Healthare another provider whom we make frequent
referrals to We work closely with olrimary feeder chools and there are especially close links betwEame Elms
Additional Resource Provisiamd our ARP.

Training Needs for SEN Speciall&tachersare identified as part of the performance management cycle and in
response to Government Initiatives and direction. With Performance Management for Associate Staff now firmly re
established the use of SENJIT and newly the Teachers Assistage @dlleincrease. The training received is then
disseminated to the team and their meetings are now held on a half termly basis where internal training can be given
as well. Courses that have been particularly well received are then recommended fos taheymplete. The HLTA
attended an external 2lay course for Autism. Ms Higson has completed the Training for SENCOs which is a
Government Requirement the Department have identified continued training for this academic year for the Provision
Mapper as he demand to be able to manipulate data is ever increasing. Mrs Murray, Teacher of the Deaf, has almost
completed her training as qualified Teacher of the Deaf.

3. SEN Data for GCSE (current year 11)

We have invested heavily using our Exceptional FundithgoBhelp addressing the basic lack of number skill further
down in the school. We are again ensuring that the curriculum that is offered in KS4 for the Foundation Tier learners is
both stretching and challenging but also offers a safety net for those jwbt cannot meet the requirements of the
GCSE examination series

GCSE Current level

Year 11

Maths u 1 2 3 4 5 6 Grade
4 2 1 0 0 1 1

English u 1 2 3 4 5 6 Grade
2 1 2 2 3 0 0

Year 10

Maths u 1 2 3 4 5 n/a Grade
8 0 9 5 1 2 11

English | u 1 2 8 4 5 n/a Grade
4 2 16 7 2 4
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4. Intervention

Currently there are reading recovery groups, paired reading, speech and language, literacy and numeracy groups a
already mentioned and a record of progress made will be in the next Governors report.

Hearing Impaired; ARPg all students progress has been incorporated into whole school data

Mrs Helen Murray continues in her studies as a Teacher of the Deaf with Ms Kim Pearson awaiting to start her training
Gary Anderson, external Consultant, has noewmpleted 2 visits to the school offering advice and support in the
development of the ARP. He is helping us on our journey to develop an outstanding provision.

Year Group Total
7

8
9
10
11
12

oWk ik WA~

EAL January 2017

From September this yedne Government has changed the way in which information on EAL students is capfiged.

part of the census requirements it is now for us to allocate a letter frognf & indicate the level of proficiency of
English. The majority of the cohort of thechool is e which reflects the fact that many were born in the UK or have
been in the UK for an extended period of time. Most new arrivals with little English have been assessed and are on the
A to C code set scal®©ur department has been focusing org @ targeted students and then monitoring for e, and
above in collaboration with subject areas. EAL HODs in the borough met"dwo2@mber to discuss the first October

pilot census and any required additional actions for the January census. The January census took place and all pupils
Year 711 were assessed and a code allocated. Mr Smith has since attended a further extenireg £vent which he

found useful.

CKSNBE Aa lfaz2z I NBIAdANBYSy(d (2 OF LI dZNB Adink SepartindaRobtiel a Q
school took steps to ensure that this was available for January Census when this informaticegweed. All new
arrival students now entering school have this information recorded on the admission form and this information as
well as the code set level and this is shared with HODs/ teaching staff.

Other relevant information:
Mid-term KS4 class:

Canposed of following students:

Nationality Yr Group| OtherlInfo
Polish Yrll x1

Yrl0 x1
Romanian Yrll x2

Yrl0 x2
Spanish Yrl0 x1 | Ecuadorian Origin.
Italian Y10 x 1 | Bangladeshi origin.
Latvian Y11 x1 | Russian Origin
Bulgarian Y11 x1 | Moldovan/Russia®rigin
Lithuanian Yrll x1
Looked after children/ Asylum/Refuge( Yrl0x2 | 1 x Eritrean/ 1 x Afghanistan LAC in LA c
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Miss Stefania Aldeaas appointed to the school on a permanent contract in response to the growing numbers of new
arrivals coming into school. This strengthens our position in being able to meet their needs. There is a significant
number of students entering the school whoe unaccompanied minors and fit both EAL and LAC. This requires good
communication between the two sections of the department.

Students will Additional Needg Medical Care Plans

There are currently 36 pupils on the medical care plan list. Theyasggarised by condition.

Anaphylactic 11
Diabetes 1
Epilepsy 7
Severe allergy 2
Diabetes type 1 11
Sickle Cell 4

Each parent has had a meeting with school Nurse and SENCo to agree a care plan, all have been checked and sigr
off. First Aiders are trained by the school Nurse on an annual basis but more first aiders need to be trained at King
Georges by the Specialist Diabetes Nurses.

Non-Medical Care Plans

There are currently 2 of these for pupils in school. There iS@ugil but parents are reviewing whether they feel this
Plan is necessary.

For the two pupils currently the school has purchased additional specialist chairs to support their conditions and have
requested money to try to purchase more of these from top upding. One of the pupils is due to have significant
surgery on her spine which will result in and extended absence from school. We have already identified this to
hospital and home tuition so they are aware of the case and will immediately begin tiotidrer as soon as she is

able. This will help bridge the gap as she is in KS4 so any prolonged absence would have a detrimental effect to he
GCSE grades if left to flounder.

Section 2 Teaching, Learning and Assess
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2.5 Report on Looked After Children (LAC)

| am extremely grateful to Jo Higsdor producing the following report

Annual Report by the Designated Teacher for Looked After Childt&xCYo the Governing Body

School Eastbury Community

Academic Year 2016/ 2017

Date 08.02.17

Completed by Ms J Higson Designated Teacher forAC
Received by Mr R Patient Designated Governor for LAC

March 2017

Owing to confidentiality issues no individual children will be identified in this report.

Section 1¢ Basic Information and Workload

Numbers ofLooked After Children (LAC) 1141 5 4 | Total 15
Schoolyears: 7 18| 9 | 10 | 11
Essex

Tower Hamlets

Local Authorities responsible for the children London Borough of Barking & Dagenham
(LBBD/other Local Authorities) Newham

Thurrock

Hertfordshire

Number of LAC students entering the school during this acadgsaic

Number of LAC studentseaving the school during this academic year 4
Number of LAC studentsinder Section 31 14
Number of LAC studentsinder Section 20 1
Number of LAC studentsdentified asAble, Gifted and Talented 0
Number of LAC studentsvith on the SENDegister 3
Number of LAC studentsvith a full EHC plan 0
Numbers ofstudentsAdopted/SGO 1 Total
School years: 7 18| 9 | 10 | 11

Are there any workload issues relating to the role of the Designated Teacher or other staff, arising as|
result of the number ofLAC student®n roll at the school and the number of local authorities which are
involved?

Yes

Suggested actions for th&overning Body and SLT

To be aware of the admin involved, what is required in an ePEP and of the Designated Teacher. To

understanding of just how different authorities work.
Section 2 Teaching, Learning and Assess
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Section 2¢ Progress and Pupil Premium

Are LAC students in your school achieving in line with their peers? Please consider; how
the progress of LAC students is monitored as a discrete group and how you promote high
aspiration of LAC students to ensure they achieve in line with their peers, according to their
ability

We currently have five students who are both LAC and EAL. Due to their restricted proficiency in En
each of the students from Years 8, 10 and 11 are not currently achieving in line with their peers.

With regards to the remaining eleven stents, ten are currently achieving in line with their peers and or
current year 11 student is significantly below due to persistently absconding, moving placement and
disengagement.

The academic achievement and progress of LAC students at Eastbury Community School is monitor
tracked using the whole school data system of SISRA, which allows discrete data collection and com
GAGK RAFTFSNBY (G 3INER dzLJa shpersenél bicddrikplas andtke ugedORNART LIS
targets, individual and realistic goals are set, with the support of 1:1 tuition if required to provide high
aspirations.

Attainment and progress oEAC studentsn roll during the year of the report

See &ove.

Suggested actions for the Governing Body and SLT

To acknowledge and recognise the work the EAL department do with unaccompanied minors and trg

Student Amount of Pupil Use of Pupil Impact of spend

(insert additional rows as needed) Premjum Plus Grant | Premium Plus Grant

1 Waiting Will be 1:1/ Lap top

2 1,900 LTH Lap top / Dictionary /| EAL A B early acquisition
11

3 1,900 LBBD Lap top / Counselling Access to work / SEMH

4 1,900 LBBD Lap top / Counselling

5 Waiting Will be 1:1 / ipad

6 1,900 LBBD Laptop/ Trip/1:1 | Coursework / Catch up

7 1,900 LBBD

8 N/A

9 N/A

10 1,900 L Laptop/1:1 EAL

11 1k Aut Term Laptop/1:1 EAL A B early acquisition

12 Waiting Will be 1:1 / Lap top | EAL A B Learner

13

14 500 Laptop/1:1 Access to work / improved

English level.

15 N/A

16 1,900 LBBD Lap top / ipad /
Revision
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3 ¢ Attendance and Exclusions
Overallpercentage attendance of LAC students
Number of LAC studentsnissing 25 days or more of schooling 1
Fixed term exclusions total 0 Number ofstudents 0
number of days
Number of permanent exclusions 0 Number ofstudents 0
How does the pattern of attedance and exclusions for LAC studerngate to that of all children?
In line with school cohort anith some cases better. 1 studentshaot had a day of for 5 years.
Suggested actions for the Governing Body and SLT
Meet with individuals; congratulate them.
Section 4¢ Personal Education Plans
Number of Personal Education Plans completatanged 14
Do you have a quality control arrangement? ePEP
Any process or planning issues arising from Personal Education Plans?
CAYS k S5AFFSNBYOS Ay St 9t Qa dzASR k ! RYAY Kk Y
Suggested actions for the Governing Body and SLT
LBBD virtual school haegreed admin support can be paid for through PP+

Section 5¢ Able, Gifted and Talented Looked After Children

Number ofstudentsidentified as able, gifted and talented

Subject Areas:
N/A

How theschool is meeting thaeeedsof these studentsasidentified in the PEP

N/A

Suggested actions for the Governing Body and SLT
N/A
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Section 6¢ Special Educational Needs

Number ofstudentswith SEND 3
Numbers ofstudents with EHC plans 0O|0] O 0 0 | Total 0
School years: 7 18| 9 | 10| 11

How the school is meeting these needs

5SaA3dyFGISR ¢SIFOKSNJ YSSiGa 6A0GK addRRSydaQ Yl a2\
as directed by the SEN COP.

Suggested actions for the Governing Body and SLT

To consider staffing SEMH support not only for LAC but whole school. This is a fundamental need.

Section 7¢ Planning, Intervention and Resources

How the teaching and learning needs of Looked After Children are reflected in school development p
and policies and are being met in relation to interventions and resources

Inclusive in all policies.

Suggested actions for the Governing Body and SLT

To review all policies, and where appropriate made amendments that meet specific needs of LAC.

Section 8¢ Training

o ePEP Thurrock / Tower hamlets / LBBD
Training attended by the DT for LAC ) )
LBBD Designated Teacher meetings.

Training undertaken by other staff J Jarvis ePEP Thurrock.

Suggested actions for the Governing Body and SLT

JHihas organised with LBBD virtual school Designated Teacher termly meetings.

Section 9 Partnership Working

This section relates to working with the Virtual School Head and the Virtual School Team in the Local Authority

Commentsc including how VirtualSchool staff support the children and your role

Supportive and advise as and when necessary.

Suggested actions for the Governing Body and SLT

Attend training arranged by virtual school.
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Section 10g Policies and Participation of Looked Afté&hildren

Comments on the inclusion of Looked After Children in school policy and practice.

(give examples of how policies reflect the needs of Looked After Chi)dren

Suggested actions for the Governing Body and SLT

Section 11¢ Extended SchooActivities

Please list which extended school activities your Looked After Children have taken part in.

Participation in extended activities Participation in educational visits
Tuition Residential
Asdan

Suggested actions for the governing body

Schoolcurrently reviewing polices relating to LAC. Update in next report.

Summary of suggested actions relating to Looked After Childresed on above

1 Basic Information and Workload Priority (low) 1 to 6 (high] 6
Tttt [!'Qa ¢2N] RA T hSwkys]regiring difierSny infatmiatioyl. HoweKeF,
Ada F AadlGdzi2NE NBIJdZANBYSyd F2NI[!/k/[!Qaod
Admin support is crucial and needs to be directed.
2  Progress and Pupil Premium Priority (low) 1 to 6 (high] 6
1 All PP+ has to be applied for withidence of use and measurable impact. It is neither a fixed s
Y2NI Iy aldzi2aYlFIGAO¢éE IAPBSYy D Lff FdziK2NARGAS
3  Attendance and Exclusions Priority (low) 1 to 6 (high] 2
f  YP are continually monitorddy R G NI O1 SR GKNRdzZAK ¢St FINBE O
arises.
4  Personal Education Plans Priority (low) 1 to 6 (high] 6

9 Statutory and regulated by each LA.

5 Able, Gifted and Talented Looked After Childre Priority (low) 1 to 6 (high] 1

1 Currently no students in ECS

6  Special Educational Needs Priority (low) 1 to 6 (high] 3
1 Currently only 1 student, who is transitioning currently back to the family home.
7  Planning, Intervention and Resources Priority (low) 1 to 6 (high] 4

1 These aralictated by PEP and CIC reviews.
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8 Training

Priority (low) 1 to 6 (high] 3

I This is ongoing and updated as and when required or asked by authorities/DFE

9  Partnership Working

Priority (low) 1 to 6 (high] 6

T / NHOAIE G2 |t Qa

RSPDEERZARSY[! Rak p2 0OF & 4/ BNB NJ

10 Policies and Participation of Looked After
Children

Priority (low) 1 to 6 (high] 6

1 This is currently being reviewed

11 Extended School Activities

Priority (low) 1 to 6 (high] 2

1 This is not always theesponsibility of the DT or school. The Carer and SW have responsibility

Please email a copy of this report tanet.cassford@Ibbd.gov.uk
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26 2KIFI0Qa ySo Ay t{1 9K {LNAY3I ¢SN¥Y CSo6NHz N
| am extremely grateful to Jo Caswell and Nikky Murray for the following report

Curriculum Mapping

The PSHE curriculum map has been edited to sign post where we are covering the folowing:
Child Sexual Exploitation

Character Education and Guidance

Publc heath priorities

Equalities work

Safeguarding

=a =4 -4 -8 -9

CKAA AYTF2NNIGAZ2Y KlFa 0SSy akKFINBR gAGK GKS [/t GSFEY |yF
within PSHE and looking at how this will tie in with whole school work being led byNiléie The will also be

participating in a borough organised health and wellbeing survey to determine what the local picture is in terms of
specific needs.

Continued Professional Development

SRE training was delivered in January for the PSHE teamingcCalver supervisors.

PSHE training for the primary team in underway with team teaching being launched.

bd adzNNIe& gAft FTGGSYR a[AYy1l1Ay3a 'L {FFS3dad NRAY3I YR t{

Specialist team

The recognitiorfor a smaller specialist team in light of issues regarding consistently absent staff members. It is worth
noting that we have a record low level of withdrawals from SRE with most of those coming out of groups that are
consistently covered.

Equality

We ae working closely with Megan Greet and Lee Vickers on promoting whole school equality with particular focus on
gender and LGBTQ. This will largely be covered through tutor time, assembly, PSHE lessons and school council. The
school council have set up aquality sub group with a view to developing some campaign work for March.

Mental Health and Well Being

We are also working closely with Megan Greet on mental health and wellbeing education. We have already completed
a substantial amount of work in thisem with specific unit being delivered to all year groups in PSHE. We are in the
process of training some students to become mental health counsellors and involving students in the planning and
delivery of lessons and assemblies. We are drafting two Keatthools silver award plans, one on challenging
homophaobic, biphobic, and transphobic bullying and one on emotionatvestig.

KS4c¢ Student Views
A brief survey conducted before year 10 parents evening indicated that students believe that having$836hktEnow
on their timetable is very positive.

Section 2 Teaching, Learning and Assess
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Section 3 Personal Development, Behaviour and Well -Being

3.1 Personal Development, Behaviour and W&eking Self Evaluation - Our Current
Judgementg; Outstanding (1)

Self Evaluation Statemerfebruary 2017

High and clear expectations, staff acting as superb role models, and student taking up the opportunities provided for
leadership is resulting in outstanding behaviour. Peer mediators and prefects also act as positive role models and
further support the development of a sethanaging and sellisciplined student body. A wide range of student
leadership roles, a school council and ambassador programmes add to the positive ethos of the school; and have led
to mutually respectful relationships drattitudes for the vast majority of students.

A large number and a wide range of extiaricular activities are regularly and well attended after school, at
weekends and during holiday schools is leading to greater student engagement with learniigitofdl o school

highlight the positive relationships, attitudes and respect displayed by our students. Students embrace our inclusive
and diverse culture.

Monitoring of lessons and outcomes confirms that students are confidentasstlired learners thidake pride in

their work and school. The buildings are maintained to a high standard leading to low levels of graffiti and vandalism.
Students take an increased pride in their appearance with good adherence to school rules. They are fully equipped for
lessons and carry and use reading books throughout the week.

Students adapt positively to challenges. For example the building programme (September 2015 to present) has led to
a reduction in play area however the students quickly changed routines witimonin guidance during this time of
disruption, and the prefect team increased their duty positions to help with the smooth running of the school whilst
the construction takes place.

Every opportunity is taken to celebrate achievement and embed Britislke¥alThe themes of tolerance, respect,
democracy and liberty are evident through weekly assemblies, the tutor programme and are implicit in all subject
areas and explicit in PSHE, Citizenship and R.E. is actively support understanding and promitgim\¢diBes.
Structured programmes for students, staff and families e®alfety have been influential in supporting the prevention
ofcyberd dzf ft @ Ay 3 YR LINRPY2UAYy3 | WiSttAy3a Odz G§GdzZNBEQ®

Students are ready for their next step because CEIAG is giveprlagty, with many careers events and visits taking

place during the year, and is embedded across the curriculum from y&a&r Employability skills are further
RSOSt2LISR GKNRAAK wY201 AYUISNBASSHQ RI & a Ischécusds a BEAIS NA ¢
NEET indicator (RONI) to target support for this vulnerable group.

Consistent application of the behaviour policy and decisive action for incidents inside and outside of school is resulting
in low exclusions for all groups whichngpare favourably with national data. Supportive mentoring, peer mediation,
youth worker support and many other teaching and learning interventions is leading to a reduction in low level
disruption, especially in classes taken by supply teachers.

High expetations and priority is given to punctuality and attendance resulting in good figures , in line with the
national average and is much better than similar schools locally and nationally; and an improving picture for WBRI
students Inspection dashboard loattendance SEN / EHC with statement can be explained by the medical needs of a
few key students).

Section 3 Personal DevelopmgBehaviour and WeBeing m
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Next Steps (Priorities 2016/2017)

w Further develop and widen partnerships with outside agencies and with parents
w Further reduce the proportin of WBRI perstent absentees

w Continue to develop services that reduce out of school negative influences

w Review and update school rules and routines in the light of the new campus

I am extremely grateful to Keith Coffey and Rebecca Lastiotis for writing, collatingeatiting this section of the
D2JSNY2NBQ NBLR2NI P

3.2 Behaviour

This eport confirms our judgementdf outstanding for behaviour. Twertyo students received fixed term

exclusion (FTE)m Sept 2016 to Jan 201This equates t@.2% against a national figure of 6.75%. We haoe
permanently excluded any student at this time durthgs academic yedailEY 0.0% nat 0.12%)lhere are currently
students that are at risk of permanent exclusion. We have put a range of measures inopéawoed this if possible,
including respite placements, alternative provision, additional mentoring and behaviour plans. The current number of
students that have received a fixed term exclusion matches the total for the previous academic year. Thihateans t
we are likely to exceed the total by the end of the academic year. This should not be read as a deterioration in
behaviour within the school but more of a measure that we are taking decisive action within our very clear behaviour
policy. The majority fothe incidents are as a result of behaviour outside of school with some of it being gang related. It
would be very easy to ignore the behaviour that has taken place outside of school but we feel it is vital that we
safeguard the excellent reputation Eastlg has gained within the community. Behaviour in classrooms remains of a
high standard.

We have ensured that students with behavioural needs are fully supported so as to avoid repeated events and are
enabled to reengage with their learningstudents thathave received more than one fixed term exclusion is well
below the national average.

There is clear evidence that there is consistent application of the behaviour policy and Qrocedures across the school.
¢tKS CNBS {OK22f aSlIft oC{av aiddzRSyiaQ SEOfdzaA2Y RIFGI )
improvement from the preius year.

SEN exclusions are significantly lower than theoprton of nonSEN students, 0.4% of population, F8BEN 246 of
population,nat SEN 23.8% of population (32% SEB§ 68nRSEN of total exclusions in school).

We continue to admit students as paf the Fair Access Protocol (FAP) which has an impact on support services

within the school. Many of the new entrants have a negative educational profile and we have funded additional
programmes including peer mediation, mentoring and youth workersufgpert their induction. We are concerned

with the numbers of students that are leaving other local schools and being put on our admissions list. Some students
had spent three years in their home school and had the choice of changing school with theuitbaetyA We will be
monitoring the behaviour and progress of these students and report back at a later date.

Student leadership activities including prefects, peer mediators, collaborative events and fund raising activities
continue to be a fundamental ce of the school ethos. This has led to mutually respectful relationships and attitudes
for the majority of students.
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Large numbers of learners engage in exduaricular activities and regularly attend Saturday, holiday schools and
community events. Allisitors to school highlight the positive relationships, attitudes and respect displayed by our
students. Students embrace an inclusive and diverse cultugzLJA £ 4 Q A LA NAR GdzZl £ = Y2NI £ X a2
equips them to be thoughtful, caring armdgtive citizens in school and in the wider society.

Monitoring of lessons and outcomes confirms that students are confidentasslired learners that pride in their

work and their school. The buildings are maintained to a high standard leading to e ¢égraffiti and vandalism.
Uniform, punctuality and attendance are now established as being of the highest standard. Students take an
increased pride in their appearance and no longer wear outdoor coats within the building. They are fully equipped fo
lessons and carry and use reading books throughout the week.

The building programme started in September 2015 which has led to a reduction in play area. The students have been
outstanding during this time of disruption. The prefect team should be higgtymended for their efforts as they

have increased duty positions to help with the smooth running of the school whilst the construction takesTplaee.

has been a very good response to the new classrooms by the students. The improved environmeritities lias

led to an extremely positive atmosphere around the school. The width of the corridors has led to some challenges
regarding movement around the building and it is likely that this will take some time to establish the appropriate
routines.

The Leal Authority review of careers education for 26a%onfirms that theschool views CEIAG with great

importance and embeds it across the curriculum from ye&B7There is a good working relationship with strong
communication between all staff involved wh ensures continuity and progression of learning for the students
throughout their time at Eastbury. There is a key stage 3 + 4 careers entitlement for all students which is extended to
incorporate additional intervention activities as required. Studeartd parents are made aware of the pathways post

Mc GKNRdzZZK (GKS 3FdzZARSR LI Kgl&da LINPOSaad 9YLI 28F0Af A G
experience and producing/updating CVs. Employers believe that students were very preparecgtyableand had

carried out research and asked appropriate questions at the careers fair. The department also organises a wide range
of visits based upon student need. The school uses a risk of NEET indicator (RONI). Students with SEN/D are very we!
suppdNli SR ' f AYyUSNBSylA2y 2dzi02YSa INB GNI O{SR o6& GKS
very well supported. There have been a number of successful destinations for the students. The member of staff in
charge has a very good knowtgglof their individual needs, the local area, local opportunities. The Sixth Form

students are very well supported and prepared with their UCAS applications.
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Jan-1]2015-16 |2014-15 |2013-14 |2012-13 |2011-12 |2010-11 2016/17 2015/16 |2014/15 |2013/14 |2012/13 |2011/12 2010-11

I EHEEREREHRERERE I EENERERERE

E = = = = E E < € = = = = = E

Z|% Zlw | 2% [ 2w [ Zlw | 2w [ 2w | 2% | Zlw [ 2w | 2w | Z]w | 2w | 2w
Total FTE 23 1.4 2 1.3 27129 28154 40 2.3 61 3.5 54 3.3 Bullying 1 1 2 0 2)
Total Permanent 0] 1 o O 0 10.04 30.19 14004 3 31 Damage 3] 0l 0] 4
FTE/Student 1.0 1.2 1.2§ 1.33 1.4 1.94 1.§ Persistent disruptive behaviour 6) 10 2] 5 16 14 18
Boys 14 22 17 18 20 27 2§ Physical assault against a pupil 8 5 7 2 18 13
Girls 8 1 4 3] 6) 4 5 Physical assault against a adult il 2] 1 0
Total students 22 2 21} 21 2 3 31 Verbal abuse/threatening behaviour against an adult 3] 2 2 2 2] 3 8
Y7 incidents 7] 3] 4 10 5 12 9 Verbal abuse/threatening behaviour against a pupil 2] 3] 2] 7] il 1 3
Y8 incidents 1 5l 7 1 12 20 8| Racist abuse 0l 1
Y9 incidents 1 10 Of 1 12 19 19 Theft 1 1 2 3 2)
Y10 incidents 6] 5) 7] 14 8] 9 16 Sexual misconduct il 3] il il 3 0
Y11 incidents 8 3 9 2] 2] 5 4 Drugs/alcohol 1 5 5 0 0
No SEN/D 1§ 824 19 99 19 69 11 50 12 50 7]2294 13 42 884 |Refusal to follow instructions 7 4 16 0]
SEN/D 4 18 4 18 2| 495 10 50 14 50 24774 1§ 58 11 |False allegation against a teacher 3]
E/K 4 18 4 18 1 495 21224 6 22.1 9 29 7 2294 10 |Possession of aweapon 2 5) 2 0
P 0l 0 0 O 71224 712271 14 494 8 25.9 Other 1 1 3] 0l 5
S 0l o o o 1 49 1 45 2 45 11324 3 94 04 |[Total 23 1.2 2 1.3 271 1.5 28 1.58 49 2. 61 3.10 56 3.44
FSM students (forever 6) 7l 31 4 18 10 49 8 69 20 68 17 55 14 58 571 |[National FTE 6.79 6.7 6.75 6.79 6.79 7.8 8.73
Non FSM students 19 68 1 74 7 31 13 32 6] 31 14 49 13 42 43 |School >1FTE (against total school population new date scale) 1] 0.09 0.1 5 o0.29 0.2 17. 16.4( 17.80
FTE by ethnicity National 1 or more FTE (against total number of FTE) 2] 2] 2] 2] 18.9 18.9
Any Other Ethnic Group 0] o o 2 99 o 0o 2 9 o0 0o 1 3 4.4 |[School Permanent 0 0 0.049 O 0 0.04 3017 1 0.0 3 0.17
Any other Black Background| iy 49 0o 0O O o o o 1 A4 2 3 1 3 2.4 |[National Permanent 0.17 0.17 0.17 0.1 0.14 0.1 0.19
Any other White Background 2] 9 21 10 4 19 5 24 6 4 2l 3 5 14 1§ |LAPermanent 0.14 0.14 0.14 0.14 0.14 0.14 0.19
Any other mixed backgrond 0] 0o 0O O O o 1Y 5 1Y 4 0 0 O 0o 1.1
Any other Asian background q o 9 aq o 47 All statisticsn context of significantly low numbers.
Bangladeshi Q q 3 13 4 19 3 5 o Q 9§ 8 1 3 13  school FTE significantyss thamational
Black - African 7 34 71039 4 19 5 24 7 390 9 1§ 6 17 204 School Permanerixclusionsignificantlyless than national
Black Caribbean 4 g 0o O O o o o 2 4 2l 3 4 13 1.4 More than one FTEignificantlyiess thamational
Pakistani 41 49 21 1 1 449 2 19 o o o o 3 71 15.4 FSM is notdisproportionate .
White - British 11 49 5 19 5239 71 33 9o 43 14 29 15 42 10 Little ethnicdisproportionality although Black african is owepresented with 7 students receiving a FTE. WBr significantly reduced.
I 1 R e A A
\(lsvﬁtsey;n?:s?an 2 42 8 8 g 8 9 9 9 o 4 4 0 o O.i H@gh number of FTE for inclidentls outside qf sghool including misuse of social media.

- - - High number of students with child protection issues.

White Irish o g 43 5 O 09 0.05 High numbers of students at risk of influences of gangs out of school.
White and Black African 3 134 1Y 0 O o o o o 2 3 0o o 15 High social deprivation.
Indian 0 0 o 9o o o o o o 9 O o 0 0O 52 250 studentleaders. Student leadership has become atarget for development.
White and Black Caribbean 2] 9 1 55 1Y 477 0o 0o 0O O i 1 0 0 1.2 Outstanding relationships between staff and students
Students > 1FTE 1| 3] 3 6l 7 10 11| Large numbers of students and staff committed to Saturday and holiday schools.
Students > 2FTE o o 1] 1| 4 4 1] Fabric of building well respected.
Students > 5FTE o o ol o o o o New building programme has reduced play space. Students have responded to building works positively.
FTE > 2 Days 7 2] 23 23 22 30 26|
FTE >5 Days 0l 10 3] 5 8| 5l 10
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BEHAVIOUR POLICY UPDATE (KEITH COFFEY)

The following is an item for discussion with governors regarding a possible addition to the school behaviour policy.
This is an extract from the DFE guidelines updated January 2017.

Parenting Contracts

A parenting cotract is a formal written signed agreement between parents and either the local authority or the
governing body of a school and should contain:

w A statement by the parents that they agree to comply for a specified period with whatever requirements are
set aut in the contract; and

w A statement by the local authority or governing body agreeing to provide support to the parents for the
purpose of complying with the contract. Parenting contracts can be used in cases of misbehaviour or irregular
attendance at schal or alternative provision. Parenting contracts are voluntary but anycampliance
should be recorded by the school or local authority as it may be used as evidence in court where an
application is made for a behaviour parenting order. The local authorigoverning body will fund any
support required to implement a parenting contract (such as referral to parenting classes) and provide
information to parents about other types of support available, such as details of national and local agencies
and helpines.

Penalty notices

Penalty notices are fines of £60/£120 imposed on parents. They are an alternative to the prosecution of parents for
failing to ensure that their child of compulsory school age regularly attends the school where they are registdred o

a place where alternative provision is provided. Penalty notices can only be issued by a head teacher or someone
authorised by them (a deputy or assistant head), a local authority officer or the police. All schools and the police must
send copies of gnalties issued to the local authority. Penalty notices can be issued to each parent liable for the
attendance offence or offences. Penalty notices can be used where the pupil's absence has not been authorised by the
school. Penalty notices may also beu&s where parents allow their child to be present in a public place during school
hours without reasonable justification during the first five days of a fixed period or permanent exclusions. The parents
must have been notified by the school at the timetloé exclusion of this and the days to which it applies.

Payment of Penalty Notices

The penalty is £60 if paid within 21 days of receipt rising to £120 if paid after 21 days but within 28 days. The payment
must be paid direct to the local authority. The pats can only be prosecuted if 28 days have expired and full payment
has not been made. There is no right of appeal by parents against a penalty notice. If the penalty is not paid in full by
the end of the 28 day period, the local authority must decidbeitto prosecute for the original offence to which the

notice applies, or withdraw the notice.

It was agreed at the standards committee that our Behaviour Policy would be updated to include the above.
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3.3 Child Protection

As a school we take our Chitdotection/safeguarding responsibilities seriously. One of our aims which follows the

JdZA Ry OSs W22NJAy3 (23SGKSN)I G2 al FS3dad NR OKAf RNBYyQ al
yet not yet reaching the threshold for Child protexti Each week the CP/Safeguarding team together with a
representative from the Youth Worker team, the Learning Mentor Team, the attendance team, and the representative
form the Borough CAF team hold a Vulnerable Pupils Panel. At this panel we discusthlaibtadents and the

support which needs to be put in place, or we review where we are with the support which has already been put into
place. We also discuss which students if any we need to undertake a Common assessment framework on, refer to the
Multi agency panel and those that might need Early Intervention.

The school is in the process of investing in a programme called Safeguard Software. This programme has promising
capabilities for tracking and recording concerns for students in chronologitat.otf this programme is available then

the safeguarding team will be able to track staff concerns, safeguarding and early intervention notes and attendance
quickly and accurately. This programme will also be able to provide annual training forfafi gtafschool, updating

dza 6 KSYy GKSNB A& | OKFy3dS Ay tS3aratlriArzy a 6Stfo ¢
software company and are attempting set up this system.

Multi agency Referral Forms are those students w@Ba NBFSNNBR (2 / KAt RNByQa { SN/

Our current situation regarding the number of students at each stage is:

Child Protection Plan 5 (2 LAC as wel
Child in Need 8

Looked after Children 15

Vulnerable 93

The figures above are continuously fluctugtias students are stepped up to be placed as CP or Children in Need and
other students are stepped down or taken off CP Plan and Children in Need. Added to the table, is our current
vulnerable count. As the threshold for making referrals to the MASH teareases, the number of students who are
vulnerable is also increasing. Within this group is included: young people with targeted support either internally or
externally through an outside agency; students for whom a MARF has been completed but heet tioeshold and
students for whom there are increasing concerns for them and are therefore being monitored closely by the pastoral
and safeguarding team.

It is important to note that the current year 11 cohort have had 2 pregnancies. Neither ohe sfudents has

decided to carry on with the pregnancies and the safeguarding team has been working closely with families
throughout the termination process. As the school has not had to deal with this issue for a few years now, the
safeguarding team isiidiscussion with the school nurse and the PSHE department to ensure that our students are
GFdAKG Fo2dzi wal S A4SEQ Ay GKS {w9 OdzNNA Odzf dzY F y R | NJ
if and when necessary. The Head of DeparthienPSHE is also booked onto a training course that aims to link
safeguarding concerns into how they can be taught sensitively and effectively through the PSHE curriculum.

¢CKS (GlofS 0St2¢ aK2ga 2dz2NJ NBFSNNI fis pdead&ldby adcanvevs@ianiwithi 2/
the MASH team who will advise us on our next actions including making a formal referral to them. Each referral takes
approximately 23 hours to complete the paperwork and this is not including the time spent with theesit

exploring the issues we are concerned about.

20152016 Number of Multi agency referrals
Term 1: 20122016 24
Term 2: 20122016 24
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Term 3: 20182016 14
Total 20152016 62
Term 1: 201&017 4
HT3: 201017 8

LG A& AYLRNIFYyd G2 y2S GKIFIG GKS GKNBaK2ftR F2NJ NBFSNI
reason why Term 3 of 2015/2016 and this year to date have seen a lower number of Marfs completed. It is also
important to understand thaas the threshold increases, so does the need to provide Early Intervention for students.

Of the referrals completed in HT3, it is important to note that 5 have been referred back to school and closed to
MASH, 1 is currently under assessment, 1 is beamgidered for conference and 1 was closed to MASH but referred

for Tier 2 targeted family support.

Key areas identified for which our students are particularly vulnerable to remain as, child sexual exploitation (CSE),
domestic violence, BSafety, FGMnivolvement in unhealthy relationships, substance abuse, evictions, radicalisation
and the mental health of either the student and or their parent/carer.

Julie Moore has conducted a training session for the safeguarding team and learning mentors wilk teghe
identification of CSE. In addition to the work being done with students in school, we have also published information
and guidance to our parents/carers around CSE.

All Year Cordinators, Learning Mentors and Youth Workers have had additiomnél A Yy Ay 3 Ay 2NRSNJI
This will enable the pastoral team to support our most vulnerable students.

Supervision for the Child Protection Team

The school continues to work with School Home Support (SHS) to ensure that staff working ingbarsiadg team
are adequately supported both professionally and emotionally. These sessions will continue throughout the year.

Student Safety, Health and Well Being

Students safety, health and wdilking is our utmost priority. The school continues tcetakproactive approach to

FGM, radicalisation and CSE. All staff have been informed explicitly their duty to report all known cases of FGM for
students under the age of 18. There are FGM posters around the school building and our school Child Protection
Policy is inclusive of this information.

Anti-radicalisation is also addressed in our policy alongside advice, guidance and information for parents/carers as
well. All of this can be found on our school website.

Julie Moore is our CSE Champion andrads regular updates from within the borough.

Health and wetbeing of students is paramount and the school works with SANE to educate and destigmatise issues
around mental health. Miss Greet has for the past year, worked alongside a group of studeitetmental health
awareness for the school community. She has established Mental Health Ambassadors in Years 12,11 and 9. These
students have had access to aW8ek training course in order for them to act as mentors to work with mentees in

the schml. They have started this work this term. Our hope is that these students will support form time activities,
assemblies and where appropriate lessons as well as individual pupils dealing with stress and anxiety issues.
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Strategic action 2012018

91 Develop the system of the Vulnerable Pupils Panel by improving the paperwork used, communication between
the VPP and the Year Curriculum@ualinators.

Review, develop and enhance the role of the Learning Mentors in CP/Safeguarding

Provide specific CPD inang to all staff and more specialised training to identified teams e.g. Learning

Mentors

To further develop the system between the Learning Mentors and the school counsellors

To promote the work of the CP/safeguarding team within the whole school contynuni

To work with the Head of PSHE to ensure a policy is in place which highlights how PSHE addresses
safeguarding.

¢t2 SyadaNB ¢S INBE LINPGARAY3I 2dzNJ LI NBy i Qak OF NENE 6 A
to increase the number of staffvo undertake CAFs

to have regular, meaningful supervision for the CP/safeguarding team

To develop our data collection to enable a comprehensive breakdown of our CP/safeguarding work and the
impact of our work.

= =4 =4 =A =4

=A =4 =4 =4

Bullying incidents 2015/2016

Rebecca Lastit has worked with Jo Caswell and the student council, and in consultation with parents/carers to
update the schools ArBullying Policy. During this process, the student council requested ambassadors in year 7 and
8 which has been approved. We are emtty looking into a training programme for them.

The incidents below are those which have been recorded by staff. This is a breakdown of incidents for each year grou|
over the academic year of 2015/2016. Consequences for this behaviour have alqoubé@#no place.Below last
@SIFNRa RFEGFEXY NBadzZ 6a F2NJ GKS FANBRG o KFEF GSNya 2F G
address whether all incidents are being recorded onto our new system to ensure we have accurate datatto repo

Year 7 9

Year 8 26

Year 9 7

Year 10 0

Year 11 2

Total 44

HT1 2016/2017 Year 7: 2 Year 8: I Year 9: X Year 10: X Year 11: 0
HT2 2016/2017 Year 7: O Year 8: Z, Year 9: 5Year 10: @ Year 11: 0
HT3 2016/2017 Year 7: @ Year 8: @ Year 9: O Year 10: @ Year 11: 0

LG A& LXSFaAaAy3a G2 aSS GKFG GKS ydzYoSNI 2F AYyOARSydGa Ay
worker input and pastoral intervention have supported this reduction. Currently, bullying insidppear to be lower

than last year. It is important to note however, that this year we have collated the data differently as we have
separated bullying incident and cyber bullying incidents. All students who have been victims of bullying have been
supported by appropriate members of staff and all those who have been perpetrators have received sanctions and

also been given additional educative input to help them understand their behaviour and desist from it in the future.

The Peer mediators and youth vikars play a prominent role in guiding and supporting students, both the perpetrator
and the victim. There have been no recordings of repeat offenders at this moment in time.

Bullying issues have become more complex as technological devices are nowdegimgare often in these incidents.
It has therefore been decided that we will monitor Cylbertlying differently this year in order to ensure that these
issues are addressed as well.
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Cyber Bullying incidents 20162017

HT1 2016 HT2 2016 HT32016-
2017 2017 2017
Year 7 2 0 0
Year 8 0 0 0
Year 9 1 0 0
Year 10 0 0 2
Year 11 0 0 0
Total 3 0 2

Cyberbullying incidents are low at the moment but the school will continue to monitor this to ensure that it does not
increase. Again students who are victims of this are supported in a similar manner to those above. The school has
also addressed thissue through the PSHE programme, assemblies, SEALSafietEassemblies.

Homophobia/transphobia

HT1 2016 HT2 2017 |HT3 2017
Year 7 1 0 0
Year 8 0 1 0
Year 9 1 0 0
Year 10 0 0 0
Year 11 0 0 0
Total 2 1 0
2015/2016 Year 7: O

Year 8. 4

Year 9: O

Year 10: O

Year 11: O

We remain Stonewall Champions and we continue to have a high profile LGBTQI board in our Main Street. This term,
LJdzLIA £ & KI @S & dzLILIBWWISARY P wd WI/NIR 6S @I NES2YWS Qa I YSo [ SS =
course through Stonewall and is working closely with the pastoral and safeguarding teams in order to promote
equality and support for all of our students. LQBTQ equality also continues to be promoted through assemblies and
tutor time.

Sexual misconduct

2015/2016 HT1 2016 HT2 2016 HT3 2016
2017 2017
Year 7 2 0 1 0
Year 8 3 0 0 0
Year 9 1 0 0 0
Year 10 0 0 0 0
Year 11 1 0 0 0
Total 7 0 1 0

The school has a zero tolerance for sexual misconduct and this topic is addressed throughout ther &N, for

all year groups. There was one incident of sexual misconduct in the second half term. This student was sanctioned
and referred to BEP for a further 6 weeks. He is currently being reintroduced back into mainstream and is being
monitored dosely.
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Racist Incidents 2015/2016

2015/2016 | HT1 2016 | HT2 2016 | HT3 2016
2017 2017 2017
Year 7 3 0 0 0
Year 8 2 0 0 0
Year 9 3 5 0 2
Year 10 6 0 0 0
Year 11 1 0 0 0
Total 15 5 0 2

The table below shows the number of recorded racist incidents. Again it is pleasing to note that our racist incidents
remain comparatively low. However, we need to be mindful that these are recorded incidents.

Overall, recorded incidents for all of thesategories remains low. One student in IE was a repeat offender for
behaviour reasons but not for the same 2 issues.

Year Number of racist incidents reported

2006/7 25
2007/8 24
2008/9 24
2009/10 23
2010/11 21
2011/12 18
2012/13 14
20132014 14
20152016 15

There is no pattern to the racist incidents with them evenly spread between yehts The incidents have all been
comments made in class. All incidents recorded have been followed up with support and education. Again we have not
had any epeat offenders.

Racist Incidents / Bullying Incidents

We continue with our zero tolerance approach to bullying. All incidents of bullying which are known to the school staff
are followed up. Our PSHE, Citizenship and assembly rota consistently addidsslging messages and we continue
to cultivate a culture where bullying is seen as unacceptable.

3.4 SMSC and British Values at Eastbury Community School

Eastbury Community School continues to successfully embed outstanding levels of SMSC in élireeeasrwulum

and the pastoral system. Shareena Pradhan, lead practitioner for humanities continues to modify and develop the
annual SMSC / Spiritual programme followed and implemented by all year curricilardinaries from key stage-3

5. This incldes a religious dimension, spiritual reflection and opportunity for pupil discussion. This extensive
programme is extended into registration periods where peer mediators deliver weekly lessons on the importance of
British values and how students can prep#nemselves for the world around them.

Students can often be found to be taking the lead on the delivery of SMSC and British Values. Students deliver
insightful and confident form assemblies, facilitate sessions on the importance of British Values amadsav

recently created wonderful projects on what it means to be British and how to encourage the discussion of British
values. The SMSC programme at Eastbury Community School has also been successfully embedded into many schoo
policies such as the schidmehaviour policy, the school council and student voice. Both students and staff at Eastbury
Community School continue to successfully raise the profile of SMSC and the fundamental British Values and view it a

an essential aspect of school life, teachamgl learning and pupil development.



EXECUTIVE HEADTEACEE w9t h wOVERNING BQC March 2017

3.5 AttendanceHeadline Figures HTA016-2017

Below are the attendance figures for HfHT3 20162017.
The tables below show:

Our current position;

Our progress against our own aspirational attendance targets;

HowweO2 YLI NB gAGK GKS | @SNI IASaHTH.yYy L ad &SFNRa w!L{9
How we compare to our position at the endwarious otheracademic yearHTEHTS6, includin@0152016

= =4 -4 A

In the data you will see that the attendance of our students who are SEN wittieanent or EHC plan is lower than

the national averagby 3.36%This continues to be monitored through attendance with the support of the SEN
department.We are a school with many students who have complex medical needs and are therefore likely t® requi
absences for medical appointments.

Whole School Aspirational Data from HT5 HT5 HT6 HT6 HT3
Targets Inclusion 2013 | 2014 | 2014 | 2015 | 2016
2014/15 Dashboard | 2014 | 2015 | 2015 | 2016 | 2017
Overall attendance 96% + Eﬁ;ﬁ:}%?{;‘;}/‘:ﬂ) 94.44 | 94.79 | 94.74 | 94.41 | 94.40
Similarschools: % % % % %
94.4%
Persistent Absence below 85| 3.5% Eastbury: 4.3% | 3.91% | 4.25% 14.2%
90% Sirr’:ilgrlosr(]:il(.)ols: (85%)
(85%) | (85%) | 11.83 | 11.2%
% (90%)
(90%)
Overallpercentage of 66%+ 61% | 63% 52% 50% | 60.4%
students above 95%
Punctuality 98.5% 97.6 | 98.7 | 98.72 | 98.44 | 98.08
% % % %
Unauthorised absence 259 | 2.24%| 2.33%| 2.9% | 2.26%

%

It is pleasing to see that we are:

1 inline with the national averages for overall school attendance;

1 below the national average for persistent absence natioredlyording to Raise online: Eastbury Community
Schook 10.5%, Nationallg 12.4%

1 below the national average for persistent absence with similar schools;
1 Punctuality ionsistent and nearing oaspirational target.

Area for development

The significant decrease in the % of students with above 95% attendance betweé#illdThhis is due to both EID
and unauthorised holidaydt is pleasing to note that unauthorised holidays are currently lowantlast year
however we are mindful that there are still 3 half terms left. We will continue to meet with families to address our

concerns.
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Comparison and current position
The following tables give us an idea of trends over time in some of our keydatiees areas.
Whole school attendance

2009010 | 2010011 | 2011012 | 2012013 | 20132014 | 20142015 | 2015016 | 2016¢ 2016¢ 2016 017

017 2017

HT3

HT 1 HT2

92.4% 93.4% 94.1% 94.6% 94.44% 94.74% 94.7% | 94.26% | 94.54% | 94.40%

Although wearestill in linewith national averagef5%) attendance has fallen marginally from HT2 to HVe
continue to be robust in monitoring attendance and putting in supportyeasl a means to improve overall
attendance Meetings for PA students have taken place at atiwofparent evenings this year.

White British attendance

It is pleasing to see that we have made improvements since we began recording WBRI attendance lini009.
pleasing to see a rise in our attendance for WBRI students from last year to half t&kta &ill continue to work on
this with the aim of being in line with the national average.

20092010 | 20102011 | 20112012 | 20122013 | 20132014 | 20142015 | 20142015 | 20152016 | 20162017 | RAISEON
Term 5 Term 6 Term 6 HT3 LINE 2015
2016
88.6% 89.49% 89.69% 92.5% 93.04% 92.36 92.46% 92.95% 93.25% Eastbury
0,
(93.9%) 93%
National
94.8%
1 2015/16: 142 WBRI in school and on roll 1496
1 2016/17 HT3: 158 WBRI in school and on roll 1490
Student in receipt of FSM compared to NFSM
RAISEONLIN®B15 20152016 HT5 HT6 HT6 HT3
2016 (nationally) Eastbury 20132014 | 20142015 | 20152016 | 20162017
Free School Meals 92.8% 94.2% 94% 93.84% 93.37% 93.07%
Non Free school 95.9% 95.2% 95.3% 95.2% 94.76% 94.87%
Meals

For the last 2 years our students on FSM compared favouvétiiythe national averages. Howeveur NFSM

students are slightly below the national average. The national gap between NFSM and FSM is approx. 3% whereas ou

gap is healthier at 8%.
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Students with Special Educational Needs
RAISEONLINE 2013 20152016 HTS HT6 HT6 HT3
2014(Nationally) Eastbury 20132014 | 20142015 | 20152016 | 20162017
SEN without a statement | 92.7% 92.9% 92.3% 93.17% 92.93% 92.53%
SEN with a statement 92.9% 93% 83.6% 81.84% 88.15% 91.64%

Although our students with a statement or ECH plan remain below national average, our attendance for these pupils
has improvedand is currently 91.64%ilt is also important to note that we have a hearing impaired unit with four of

the nine students havingn attendance above 95%, the others attendance ranged between 8931996, with

absences due to illnesses and medical appointments.

Persistent absence belo®0%

2009 2010 2011 20122013 | 2013 2014 2015 2016 2016 2016 RAISEONLIN
2010 2011 2012 Total 2014 2015 2016 2017 2017 2017

Total Total Total Total Term 5 | Total HT1 HT2 HT3

177 116 87 63 student | 63 59 Student | 212 215 209

student | student | student student | Student Students | Students| Students

12.1% 7.88% 5.8% 4.2%6.4%) | 4.3% 3.98% 10.5% 14.4% 14.6% 14.2% 12.4%

Ourcurrent position withpersistent absences a concern. We have sent letters home to year 11, year 10 and year 9
parents/carers with regards to attendance and the impact it has on learning. We have also arranged meetings with a
member of SLT during parents evening in order to ensure that more parents understand how important their

A2yKkRIdZAKISNDE NBIdzA NI FGGSYRIYOS (2 a0K22f Aad [ Sl
7 and year 8 in line with their parent¥eS Yy Ay 3 a4 St @ LG A& AYLBewdil yd G2 vy
I RYAaadAz2yar ailidRSyida 6A0GK YSRAOIFE AaadzsSa lFa ¢Sttt |a i

have decreased from HT2 to HT3.

¢tKS aoKz22f Qa
12.4%.

£ Yeaf 20192016 ®as fower thah M riational average for the same year which sat at

White British Persistent Absence belo90%

20092010 | 20102011 2011-2012 20122013 20132014 20142015 20152016 20162017 Raiseonling
HT6 HT6 HT3
84 students| 56 students | 48 students | 39 students | 22 students | 22 students | 33 Students | 34 students | 2016
47.5% of 31.6% of the| 55% of the | 61.9% of the| *34.9% of 34.9% of the| 19.5%of the | 16.26% of 13.1%
the PA PA cohort PA cohort PA cohort the PA PA cohort PA cohort the PA
cohort yet WBRI cohortyet yet WBRI yet WBRI cohort yet
make up WBRI make | make up make up WBRI make
21.5% of the| up 18.6% of | 14.6% of the| 12.3%o0f the | up 10.6% of
school the school school school the school
population. | population. | population. | population. | population

Although White British PA below 90% remains a concern, our latest figures show a narrowing of this gap between the
a0K22f Qa LISNOSyidl3as 27

below 90%0 2 vy (i A y dzS &

02

oS

members of the Senior Leadership Team.
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Percentage of students who attend 95%+
2009 2010 2011 2012 2013 2014 HT6 HT6 HT3
2010 2011 2012 2013 2014 2015 2014 2015 | 2016
Term 5 2015 2016 2017
664 705 865 910 892 938 931 750 927
45.7% 47.8% 58% 61.1% |61% 63.3% |62.94 |50% |62.2%

This table reflects the progressade since 2009 and the hard work and effort put in by students, parents/carers, and
the school teams to improve our overall attendance and encourage a consistent high level of attendance for all of our
students. Itis clear however, that EadlFitr hasimpacted on our 95% figure as there was a significant rise in students
taking this religious holiday last year when compared to the previous yearsl-Htd has had little to no impact on
previous years prior to 2015/2016 as it fell either at the efiduly or in August. Both of these times, students would
have been on summer holidays. This religious holiday now falls within the summer term which has had an impact on
our overall percentage over 95% which will ultimately make this goal more chaliengi

White British students who attend 95+

2009 2010 2011- 2012 | 2013 2014 HT6 HT6 HT3
2010 2011 2012 2013 2014 2015 2014 2015 2016
Term 5 2015 2016 2017
118 139 144 146 128 95 99 69 78
17.7% 19.7% 18.1% | 16% 46.81% | 45% 44.59% | 48.59% | 49.36%

The table above reflects the changing cohort in our school with the numbers of WBRI stcolatinisiing to be below
100. Regarding attendance, it shows a positive trend towards increasing the attendance of the WBRI but when
compared to the whole school@ndance over 95% you can st there is still a gap.

Unauthorised Absences

Unauthorised absences refleahd include those absencese havenot been given a reason for from the parent or

carer. We make a judgment call when a parent/carer calls ihete is a previous history of low attendance and a lack
of legitimate evidence to support this, we may not authorise the absence. This also enables us to prepare a case for
court. It is pleasing to see that the HT3 percentage is lower than HT6 of kst ye

2009 2010 2011 2012 2013 2014 HT6 HT3
2010 2011 2012 2013 2014 2015 2015- 2016
Term 5 | 2016 2017
3.83% 2.62% 2.75% 2.37% 2.59% 224% | 2.33% | 2.26%
Punctuality
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¢KS RIGF 0St2¢g OftSINIe& AYyRAOFIGSA GKS aAIYyAFAOFYyG LINE:
punctuality to school. This work was led by Jeff Goy with the introduction and implementation of the immediate late
detention after school paty. Our school policy has been recognised as good practice within the borough and shared
with local schools to improve the local picture for punctuality.

Late before registers close

20102011 | 2011-2012 | 20122013 | 20132014 | 2014 2014 2015 2016

(HT16) (HT16) (HT16) | (HTLHT6) | 2015 2015 2016 2017

Term 5 HT6 HT6 HT3

7 3.1 1.7 1.9 2.0 0.87 0.82 0.92 1.88
8 4.0 2.0 15 1.65 1.21 1.22 0.98 1.13
9 4.1 2.7 2.0 1.73 1.23 1.27 1.40 1.3
10 7.7 3.0 2.7 2.93 1.33 1.38 2.19 1.78
11 10.5 4.4 3.6 3.88 1.96 1.88 2.54 3.49
Total 5.2 2.7 2.3 2.40 1.30 1.28 1.56 1.92

Family Holidays (not agreed)

Last year we had a downturn with an increase on the previous year of unauthorised family holidays. It is pleasing to
note a healthier current picture. However, we need to note the significant impact of EID at the end of our school year
on attendance.

2010- 2011 2012 2013 2014 20142015 | 20152016 20162017
2011 2012 2013 2014 2015 HT6 HT6 HT3
Number | Number | Number | Number | Term5 Number of | Number of Number of
of of of of Number | sessions sessions sessions missed
sessions | sessions | sessions | sessions | of missed missed
missed missed missed missed sessions
missed
7 455 264 197 206 160 235 & Eid | 108 & Eid 28 & Eid 235
88 526
8 623 407 238 277 86 128 & Eid | 171 & Eid 78 & Eid 267
160 617
9 439 315 237 309 179 245 & Eid | 136 & Eid 92 & Eid 303
152 517
10 319 254 203 256 146 217 & Eid | 169 & Eid 128 & Eid 264
150 374
11 (HT:1 |64 55 114 173 117 117 92 & Eid 62 & Eid 225
HT5) 165
Total 1900 1295 989 1221 688 942 & Eid | 676 & Eid 388 & Eid 1294
number of 550 2199 Total
missed Total 1492 | Total 2875 1682
sessions
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Issues raised from our current data

The continuing concern with the following student groups:

1 WBRI

1 Students with a statement of educational needs or EHC plans

1 Narrowing the gap between FSM and NFSM

1 The impact of Religious holiday on our ovefigllires, particularly Eid.
Strategies for 2012018

Our strategies include and./or have included

T Identification of all students who are 90% or below. To use this data to formulating our strategic response.
1 Increase in the number of parent/caremseetings held each week with the Year CurriculurrfOZdinator.
Ensuring support is identified for each student.
f LYONBIFaS (KS ydzYoSNJ 2F LI NBydkOFNBN YSSGAy3a (KNP
1 Extending the role of the Learning Mentors with them making contact with parents as a means to build
relationships and improve attendance.

February 2017
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Section 4 Outcomes
| am extremely grateful to Kerry Ward for writing, collating and editingdgh& O A 2y 2F (GKS D2 @SNy 2

4.1 OutcomesSelf Evaluation - Our Current Judgemeng Good (2)
Self Evaluation Statement February 2017

Outcomes in 2016 reflect our forecasts (based on internal assessment & tracking and are validated by strong 2016
RAIE / Inspection dashboard reports).

Students enter the school with significantly below average attainment (264), make significantly above average
progress (P8 +0.27), and achieve 62%-CAEM / Average Attainment 8 score per pupil 49.18 by theoékb4 (and
well above floor targets)

Progress 8 element breakdown shows that progress was above average in all elements (English +0.19; Maths +0.46;
English Baccalaureate +0.31; Open +0.26); clearly demonstrating the impact of our strategies on raesiegaat.

The progress of all groups (with the exception of white British) was above average.
We are very pleased that the progress of:

1 Disadvantaged pupils have shown rapid improvement with the gap in attainment and progress rapidly closing
(59% 2A*C EM; +0.26 Progress 8) and compares very favourably witdieadvantaged nationally.

1 More able students has significantly improved leadio improvements in attainment

1 White British students continues to rise.

The picture with SEN overall is improving but there is still work to be done in this area. Students with a statement of
SEN made slightly lower than expected progre@94)however this is significantly better than the LA averager].
Students without a statement but receiving support made good progress (+0.25, LA axk&ge

Alternative provision is used diligently and is making an impact (students make better pragdelsave better
attendance than when they were in mainstream).

Current position (December 2016)
Our key strategy to raise achievement (improving the quality of teaching, learning and assessment) is having impact.

Improving accuracy and robustness in assgant in KS3 means that misconceptions are identified and addressed in a
timely manner at classroom and school level. Excellent tracking shows that almost all groups are making good progres
in most subjects. Dec 16 data shows majority ( approx. 70%) megkird or better progress in the majority of their

subjects .

Current Forecasts for KS3 based on our success in accelerating progress in previous years when we have identified
underachievement, and books looks makes us confident that at the end of K®&4sthdents will have made very
good progress in an increasingly demanding curriculum.

In Key stage 4 all groups are on track, where cohorts of similar ability have been at comparable stages in previous
years, after taking into account the expected drojpe to the changes from A% to the 91 grading system. We are
confident that our Progress 8 data in 2017 for all groups will compare favourably with the national picture.

Section 4 Outcome
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Current Intervention (Spring Term 2017)
Next Steps (Priorities 2016/2017)

March 2017

1 Sustairthe improvements in progress and attainment of meele students and disadvantaged students

= =4 -4 —a -9

Continue to improve the progress and attainment of our White British and SEN students
Continue to close the gender gap
Improve the achievement of logv ability sudents in Engliskgnd low and high ability boys in English

Improve the achievement of lower ability students in Humanities and middle ability girls in humanities.
Address and improve lower levels of progress and attainment in Engineering

4.2 EastburyCommunity School Summary Data Table 2@I6S4 RAISE (unvalidated)

The data used in this report is taken from unvalidated RAISE.

Table 1- Attainment on Entry

2014 | 2015 2016 | National
Attainment on entry in APS 27.5 27.6
% low 18% 20.8% 26.0% 16.9%
% middle 53% 51.4% 52.7% 51.8%
% high 30% 27.8% 21.3% 31.4%

1 Attainment on entry (AoE) was significantly below average for the 2016 cohort. It remains significantly below
for the 2017¢ 2019 cohorts.

1 In comparison to the nationalistribution there are significantly more, lower attaining pupils, fewer middle
attaining pupils and significantly fewer higher attaining pupils. Compared to the 2015 cohort the number of
higher attaining students at KS2 has dropped further while the nurabwer attaining students has risen.

Table 2¢ Progress 8

2014 2015 2016 National
Number of students in cohort/included in measure 273/263 | 269/253 287/279
Percentage included in Progress 8 measure 96% 94% 97.2%
score -0.03 0.14 0.27 0
Progress 8 lower confidence interval -0.16 0.01 0.15
upper confidence interval 0.10 0.27 0.4
score 12841.0 | 12726.0
Attainment 8 average score per pupil 47.0 47.34 49.18 49.34
average grade per subject G G
Disadvantaged average attainment 8 scorg 43.68 44.96 47.78
progress 8 -0.11 0.02 0.26
Progress 8 English 0.25 0.16 0.16
Maths -0.02 0.13 0.43
element breakdown EBacc -0.15 0.10 0.29
Open -0.1 0.18 0.23

Section 4 Outcome
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Progress 8 figures have risen rapidly over the past 3 years

Progress 8 scorder disadvantaged students are significantly higher than average

The gap between progress 8 figures for our disadvantaged students and others has closed further (Gap 201¢
0.12; Gap 2016 0.01).

1 Average attainment 8 score per pupil has continued to rise

9 Progress 8 has risen steadily in all elements except English where it dipped last year and is now holding steady
1 Progress 8 is significantly higher than average in maths

= =4 =

Table 3¢ Groupsg headlines Basics/Progress 8

2014 2015 2016 National
basics| Pro8 | basics| Pro8 | basics*| Pro8 basics
All pupils 61% | -0.01 | 54% | 0.14 61% 0.27 62%
Boys 57% | -0.16 | 58% | -0.01 65% 0.24 54%
Girls 67% | 0.18 50% | 0.26 60% 0.36 62%
Disadvantaged | 52% | -0.11 | 45% | 0.02 59% 0.26 38%
Dis + High (19) 100% | 0.32
High 91% | -0.33 | 86% | 0.02 98% 0.18 95%
Middle 58% | 0.05 55% | 0.18 71% 0.33 62%
Low 17% | 0.31 10% | 0.21 16% 0.23 11%
White British 56% | -0.68 | 39% | -0.33 50% -0.03 62%
Other white 57% | 0.27 60% | 0.49 59% 0.38 62%
Pakistani 63% | 0.61 56% | 0.21 64% 0.28 52%
Bangladeshi 87% | 0.03 70% | 0.59 67% 0.31 63%
Black African 55% | 0.32 51% | 0.11 65% 0.37 56%

T *In 2016, students taking the English lang/lit pair now only require an entry in one (at C or above) to be
eligible for the English component of the Basics L2 measure. This means thati@ydarin this measure are
not appropriate

1 Progress 8 figures have improved for all groups with the exception of other white, Bangladeshi and low

attaining on entry students (which all remained high)

Progress 8 figures for our middle and high attainituglents on entry significantly improved

Progress 8 figures for boys significantly improved and the gender gap has reduced

Disadvantaged students with high attainment on entry do as well as their peer8 &4t Basics) and better in

terms of progress (Progress 8 HAE other +0.24)

9 Our white British students remain the only group to score a negative Progress 8 figure however the trajectory
of rapid improvement has been maintained

= = =

Section 4 Outcome
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Table 4¢ Progress 8 elemds by group

2015 2016

EN MA Ebacc | Open EN MA EBacc | Open
All pupils 0.17 0.13 0.10 0.25 0.16 0.43 0.29 0.23
Low 0.26 -0.08 0.52 0.15 -0.03 0.26 0.25 0.36
Middle 0.25 0.12 0.15 0.29 0.27 0.49 0.31 0.29
High -0.03 0.30 -0.30 0.27 0.12 0.48 0.28 -0.08
Boys -0.03 0.38 -0.22 0.04 0.01 0.55 0.32 0.11
Girls 0.33 -0.08 0.36 0.43 0.30 0.31 0.25 0.34
Disadvantaged 0.11 -0.03 -0.03 0.13 0.19 0.43 0.2 0.25
SEN no stat -0.06 -0.35 -0.85 -1.42 0.07 0.65 0.25 0.14
White British 0.06 -0.38 -0.59 -0.23 0.03 0.02 -0.19 0.07
White other 0.44 0.33 0.69 0.48 0.28 0.58 0.39 0.31
Pakistani -0.06 0.48 0.05 0.48 0.27 0.49 0.24 0.20
Bangladeshi 0.49 0.78 0.58 0.59 0.24 0.51 0.17 0.35
Black African 0.13 -0.05 0.18 0.25 0.27 0.55 0.45 0.23

1 In the Engliskelement the overall progress figure held steady, the performance of ourdtigining students
on entry improved however there was a drop in the performance of ourdttaining students on entry.
There was a drop for other white and Bangladeshi studeoisever their figures remained high, the figures
for white British dropped very slightly but remained positive. The figures for Pakistani and black African
students improved significantly

1 In the Maths element the figures for every group significantly imptbwith the exception of Bangladeshi
students where it remained very high, the gender gap closed significantly. The gap between the performance
of disadvantaged students and others also closed significantly

1 In the EBacc element high attaining on entryy&oblack African and disadvantaged students improved
significantly. There was a drop in the performance of our lower attaining on entry students. The performance
of white British students improved, other statistically significant ethnic groups droppgutiglbut remained
high (White other, Bangladeshis) or improved (Pakistani, Black African)

1 Inthe Open element the overall progress figure has held steady however there was a drop in the performance
of our high attaining students on entry. The figures fow attaining on entry, boys, white British and
disadvantaged students all improved.

1 The performance of our SEN students without a statement increased significantly in all elements

Table 5 Key Stage 4 AttainmentHeadline Threshold measures

2014 2015 2016* National

2A* - C EN & MA (basics) 61% 54% 61% 62%
Attainment 8 n/a 47.34 49.18 49.34
Progress 8 -0.03 0.14 0.30 0.00
English A*-C 81% 69.9% 71% 74%

A*/A 13% 9% 20% 22%

Maths A*-C 66% 67.0% 68%

A*/A 15% 18.7% 21% 19%

Section 4 Outcome
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1 *In 2016, students taking the English lang/lit pair now only require an entry in one (at C or above) to be
eligible for the English component of the Basics L2 measure. This means that 3 year trends in this measure ar
not appropriate

i Attainment in mathshas improved significantly (with a less able cohort)

Table 6- EBacc

EBacc

Overall EBacc

2014(NOR 272) 2015(NOR 269) 2016(based on 281) | National (15)
No.of | % % | No. of % % | No. of % % | A*-C| A*-A
pupils | A*-C | A*A | pupils | A*-C | A*-A | pupils | A*-C | A*-A

74 33 39 14% 24%

9 These figures reflect the decision taken by the school (and ratified by Governors) to continue to offer a broad
and personalised curriculum to our pupils

4.3KS3 Outcomesg Current position (following Autumn data entry)

Year 7

Date

Progress

7 Aut

0| On 200
-1 | below 76
Total 292
Rating -0.3

70% are meeting or exceeding minimum expectations.

Year 8

Date

Progress

7 Aut

7 Spr

7Sum

8Aut

0| On 171 192| 169| 196
-1 | below 90 a7 51 77
Total 286 | 286| 293| 297
Rating -04| -0.1| -0.1| -0.3

71% are meeting or exceeding minimum expectations.

Section 4 Outcome



EXECUTIVE HEADTEACEE w9t h wOVERNING BQC March 2017

Year 9

Date
Progress 7 Spr | 7Sum| 8Aut | 8Spr | 8Sum| 9Aut

0| On 193| 168| 163| 166| 154| 169
-1 | below 51 38 78 53 46 92
Total 293| 295| 295| 295| 298| 298
Rating -0.1 0.1 -0.3| 0.0 0.1| -0.3

66% are meeting agxceeding minimum expectations

All data has been scrutinised by both YCCs and HODs to ensure that those students who are below or well below are
receiving the necessary help to get them back on track. We have also broken down the data to see if
underachieement is more or less prevalent among different groups including disadvantaged, ethnic groups,
attainment on entry, gender and pathway. The effect of poor behaviour, punctuality or attendance has also been
scrutinised.

Broad findings are as follows:
1 Girls outperform boys

1 Poor behaviour, attendance and punctuality all have a negative effect on progress

1 Inyear 7 more students on the developing pathway are meeting minimum expectations than the other
pathways. This is also true for year 8, the picturgdar 9 is even across all pathways

1 Fewer white British students are meeting minimum expectations than other ethnic groups however the gap is
not significant

1 There is no difference between the progress of disadvantaged and other students in year 7s18 sadr9
At A3KGfe FTS6SNI RAAFROGIYGFr3ISR a0dzRSyda FNB YSSGAy3

As with any new system, accuracy will increase as staff become more experienced with this method or recording
progress. We are working hard to ensuhat
1 CMBs/CMIS data entry assessments reflect embedded knowledge, skills and understanding with reference

to the published curriculum and the pathway/expected progress of all learners

1 Progress judgements are based on summative and formative assessmef litdad to the published
curriculum

1 All data entry deadlines are met by all staff to enable swift analysis and immediate impact on teaching and
learning

1 Classroom teachers use assessment data to informhiegand to identify and closgaps in knowledg
and understanding

1 Classroom teachers and those with teaching and learning responsibilities use assessment information to
identify and respond to any underachieving groups, or gaps in the scheme of learning

1 HODs ensure that there is dedicated departmemating time in the week following data entries to
discuss, analyse and respond to the latest progress informadigreeing decisive next steps

Section 4 Outcomem
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Students whose progress falls below expected levels are supported both in the classroom and pastorally to
enablethem to get back on track

Students who make better than expected progress are celebrated

Assessment data is used by all teaching staff as a reflective tool to inform their own practice

Section 4 Outcome
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4.4 Year 11 Current Position (following Spring data entry)

CohortSummary Total Percent
Cohort 286 100
Average Total Points 316.81

Average Total Capped8 293.2

Average Total Capped8 inc EM 291.71

Average Total Capped8 +EM 359.76

Average Total Capped8 GCSE Only 283.01

Average Grade Per Student D+
AveragePoints Per Grade Per Student 35.58

Average Grade Per Student (Capped at Best 8) D+

Average Points Per Grade Per Student (Capped at Best 8) 36.65

KS2 / Progress Summary Total Percent
Average Core KS2 Level Per Student 4b

Average Core KS2 AR Student 27.79

Average Core KS2 Levels of Progress per Eligible Student 1.93

Basic Measures Total Percent
Students with at least 1 qualification 284 99.3
Basics Level 2 (A2 in Eng & Mat) * 78 27.3
New 2016 Measures Total Percent
Students taking more than 1 Language (GCSE only) 0 0
Students taking 3 Single Sciences (GCSE only) 67 23.4
Average Entries per Student 8.8

Average Entries per Student (GCSE only) 8.31
Progress/Attainment 8 Total Percent
Average Total Attainmer@ 39.97

Average Attainment 8 Grade 4

Average Estimated Attainment 8 51.54

Average Total Progress 8 -1.07

Progress 8 Upper Confidence Limit -0.94

Progress 8 Lower Confidence Limit -1.2

Pupils Included (Progress 8 Coverage) 254 88.8
ValueAdded Total Measure Total Percent
Capped8 +EM VA Score 962.606
Capped8 +EM Upper Confidence Limit 971.741
Capped8 +EM Lower Confidence Limit 953.471
Capped8 +EM Pupils Included (Coverage) 254 88.8
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Commentary

All data has been scrutinised by both the YCC and HODs to ensure that those students who are below their minimum
progress grades are receiving the necessary help to get them back on track. We have also broken down the data to se
if underachievement is meror less prevalent among different groups including disadvantaged, ethnic groups,
attainment on entry, gender and pathway. The effect of poor behaviour, punctuality or attendance has also been
scrutinised.

Broad findings are as follows:
1 Girls outperformboys but the gap is closing

1 Poor behaviour, attendance and punctuality all have a negative effect on progress

1 Middle attainers are slightly behind their low and high attaining on entry peers however this is usual at this
time of year as the grade boundasiéor the middle grades tend to be close together.

1 The gap between current grades and minimum progress grades is similar for white other and Pakistani
students and in line with what we would expect at this stage. White British and black African studeaits h
slightly larger gap. Bangladeshi students are already outperforming their minimum progress grades

1 Disadvantaged students are slightly behind, it is a similar gap to this time last year

The new specifications and grading systems in English and kaiduss that all schools nationally will experience

I AAIYAFAOFLYG RNBLI AYy o6KIFIG A& O2yaARSNBR (2 o6S | w3
(with grade 4 being equivalent to the old C in temrs of numbers of students who will achaJewal). The drop

could be anything from 20% to 35%.

As with any new system, accuracy will increase as staff become more experienced with the new specifications and
grading systems. Many more subjects start new specifications this year (with the pyeserit0) and the
remainder will commence the following year. We are working hard to ensure that:

1 CMBs/CMIS data entry assessments reflect embedded knowledge, skills and understanding with reference

to the exam specification

1 Progress judgements are based summative and formative assessment clearly linked to the curriculum

1 All data entry deadlines are met by all staff to enable swift analysis and immediate impact on teaching and
learning

1 Classroom teachers use assessment data to informhiegand to idetify and closegaps in knowledge
and understanding

1 Classroom teachers and those with teaching and learning responsibilities use assessment information to
identify and respond to any underachieving groups, or gaps in the scheme of learning

1 HODs ensure thdhere is dedicated department meeting time in the week following data entries to
discuss, analyse and respond to the latest progress informadigreeing decisive next steps

1 Students whose progress falls below expected levels are supported both in $seotan and pastorally to
enable them to get back on track

1 Students who make better than expected progress are celebrated

1 Assessment data is used by all teaching staff as a reflective tool to inform their own practice

ﬂ Extra opportunities to sit exams undiére same conditions as they will in the summer are being offered to the cohort
in English and Maths

Section 4 Outcomem
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Section 5 Primary

5.1 Primary Phasé&elf Evaluation- Our Current Judgement Good (2)
Self Evaluation Statement February 2017

Our primary phase opened in temporary accommodation in September 2015 with two reception classes. Our current
cohort (Nursery, 2 Reception and Year 1 classes) moved into purpose built accommodation in Sep2&h®difter

a year of relatively high mobily (related to LBBD housing), pupil cohorts are stabilising with the majority living

locally and walking to school.

High expectations, a clear focus on classroom practice, pupil progress and Values Education {nétijotiable

classroom organisation) hassulted in the establishment of excellent routines and relationships leading to
outstanding ethos and good outcomes (70% GLD in line with national and LBBD average); and a secure platform for
future developments.

White British (7 pupils) Disadvantag€8 pupils ) and SEN (9 pupils) are all making good progress.

The Quality of Teaching and Learning is good, where it is less good it is addressed through support and challenge
which is having positive impact in the classroom.

Regular review of the Baré & S| NA Q O dzMiNdculadzctilaties are/eRsuriddowie e meeting the wide
range of needs of our pupils, and provide outstanding opportunities for SMSC and promoting British values. Every
opportunity is used to congratulate pupils on achiment and behaviour, celebrate diversity, and promote British
Values resulting in an inclusive, vibrant and harmonious community.

Our carefully thought out and well planned curriculum, and the implementation of assembly programme, with staff
actively promoing healthy eating and physical activity is ensuring that Personal Development, Behaviour and Welfare
is good in the early years. Attendance is good (94% average in Yr 1 and 93% in Reception ) and punctuality is
outstanding (99.3 % for Year 1 and 98.fé¥Reception) .

Activeparental involvement and support for home learniisgesulting in engaged pupils who are ready to learn and
making good progress.

Next Steps (Priorities 2016/2017)

w Establish nursery &ear 1 curriculum, and review Reception to meet needs of all and provide a firm
foundation for Year 2

w Review & Update Assessment polidgmbed marking & feedback systems to ensure all pupils are making
good progress.

w 3-19 Building programme update Health & Safety across primary site with new routines as the interface
building works and demolition works are completed

w Start 319 Curriculum development mapping

Section 5 Primarm



EXECUTIVE HEADTEACEE w9t h wOVERNING BQC March 2017

| am extremely grateful to Wendy Jenkins for writing, collating and editindk A & a SOGA 2y 2F (GKS D:
As of 24 February 2017 the school has 165 pupils. We anticipate being very close to full early in May as we are
admitting new pupils in Nursery at the start of the Summer term.

Nursery (London) have 47 of 52apés filled (we did go up to almost full but there has been movement out.)
Reception (Essex and Manchester) have 58 of 60 places filled. Both Year 1 classes (Trinity and York) have 30 pupils
are full.

Attendance andPunctuality- Autumn to Springhalf term

Attendance Punctuality
Nursery Combined 86.6% 99.4
Reception 93.5% 97.1% (185 lates)
Year 1 93% 99.1 (94 lates)

Punctuality remains good although Reception punctuality needs to improve for children living further away from

school. Nursery, EYFS and KS 1 pupils are vulnerable to illness and for most pupils, there has been some absence d
to sickness. We are marginally below the National Average of 94%. Nursery attendance is lower, with higher levels of
sickness. We followp absence carefully, keeping very careful records. Calls are made each day to check on pupil
absence and recovery. For absence due to sickness beyond 4 days, we require parents to provide evidence of
YSRAOFGAZ2Y 2N R20G2NNa Grairido

SEN Needs 12 (7%) pupis at SEN Support and EHCP

Nursery 3 SEN support + inouse intervention
Inclusion Support and Talk Boost.

Reception 1 EHCP student 2 SEN Support
Year 1 1 EHCP student 3 SEN Support

w 2 pupils newly designated as @/ KA f RNBY AY bDiSBRO M AYy bdzNESNEZ

This will involve additional meetings with Social Services professionals at the school.

SEN Pupil Numbers have increased. In Nursery, we are still monitoring pupils and putting in our own intervention
support with a pupil who is delayeditiv the support of the LA Inclusion support team. We have 2 pupils with Speech
YR [Fy3dzZ 3S LINPBINIYYSEA YR KIFI@S 0S3adzy Welt]1 .22a0Q |

In Reception, we have 1 pupil with an EHCP who arrived in December. She has complex need85hduradl:1
support. 2 further pupils are at SENpport. One has EMSH needs and a further pupil with complex social and
communication needs is going through the Ep@RessHis needs are high and he is supported by periods of 1:1 and
time in our newly created sensory room.

In Year 1, we have 1 pupil with complex needs and Downs Syndrome. He requires 30 hours of 1.1 support. There are
2 pupils with delay and social and camanication needs. A further pupil with high EMSH needs joined the school at

the end of November. All three pupils at SEN Support require periods of focussed 1:1 and time in the EYFS
environment or the sensory room.

The School has applies for termly Topfuipding to support 1:heeds. Our SEN TA works across Reception and Year 1
and Nursery to provide support for 6 of our SEN pupils and oversees the support detailed in EHGqidinsu=nl by
Wendy Jenkins as acting SENCo, both EHCP pupils have jgpbrt $As.
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Reception SEN Progress Autumig 3pringl (In Steps- 3 expected over a year for SEN pupils
+1 isGood progress for SENpils in Spring 1.

Pupil Com Phy PSE Lit Math Utw Art
Pupil 1 +3 +2 +5 +3 1+ - -
Pupil 2 +1 +2 +1 -1 +1 - 40-60b
Pupil 3 Arrived | December| 2016

We have no progress data for Pupil 3 as she was assessed in Spring 1.

Year 1 SEN Progress Data
Pupll Reading Writing Maths
Pupil 1 H +2 +3 +2
Pupil 2 J +2 +1 +3
Pupil 3 Ha
Pupil4 T +2 +2 +2
(on SENV tS€ales)

EAL Targeted Pupils

These are pupils who are at the earlier stages of English language acquisition. They are deemed to need EAL support
that is additional to the universal input given. The Priynschool provides additional group work 2 times a week.

The sessions support confidence, interaction and vocabulary development. Progress is reviewed termly. We have
NEOSyidte Ay@SaidSR Ay | {LISSOK FyR [/ 2YXANKDP (242 yK IAGSH Sd
and are rolling out staff training in migebruary. We are running the talk boost sessions our EAL Targeted students in
Year 1 in late spring/earsummer

EAL Monitored Pupils

Monitored pupils are those who have EAL amay have been targeted previously but are now making good language
progress. Their progress has improved to the point that they no longer need additional input but their language
progress is still monitored.

EAL Spring Term Nursery a.m. Nursery p.m.
Targeted (T) 20% 41%
Monitored (M) 28% 45%
EAL Spring R Manchester R Essex
Targeted (T) 27% 11%
Monitored (M) 22% 18%
EAL Spring Yr 1 Trinity Yr 1 York
Targeted (T) 20% 20%
Monitored (M) 10% 13%

Pupil Premium Progress
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