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%ØÅÃÕÔÉÖÅ (ÅÁÄÔÅÁÃÈÅÒȭÓ &ÏÒÅ×ÏÒÄ  
Welcome to my Spring 2017 report to the full governing body. Please be aware this is long document and it must be 
remembered that it is also a resource pack for Governors, collating papers presented to various sub-committees sand 
self ςevaluation documents in one place, for ease of reference. I am advising all Governors to read the executive 
summary and then the valuable information in the subsequent sections depending on your areas of responsibility and 
interests in the school. I would like to thank you all for your continued support of the school and I appreciate the many 
hours you give up to help us on our journey to being truly world-class. I am proud and privileged to be Executive Head 
teacher; and am extremely fortunate in having Governors and staff who share my ambition that every young person is 
successful. I am delighted by the success of our pupils and staff which you will read about in this report. 

I am extremely grateful to all the leaders for their contributions to this report, which together with previous reports, 
will help Governors have a clear and shared understanding of the strengths of the school and what needs to be 
improved. The reports clearly demonstrate the  relentless monitoring of our progress in all year groups against the 
challenging benchmarks we set ourselves ς quite simply we want the progress of all our students to be much better 
than average. Given the low starting points of many pupils accelerated progress is needed to ensure that their 
attainment at key points puts them in the best position for taking their next step into university or modern 
apprenticeships.  

 It must be remembered that in addition to support and challenge, the key function of our multi-layered quality 
assurance systems is to recognise any dips in performance early so that appropriate action can be taken at classroom 
level for the benefit of all pupils.  

ü I would be grateful if all Governors can review our self-evaluation summaries at the start of each section and next 
steps for further improvement (our development plan summary is in the appendix); and then used this with your 
evidence from your visits and external reports to continue your active part in making judgments and developing 
the overall strategy for continued improvement.   

A report for Governors  

This is a report for you and is intended to support you in your key strategic role. I would like governors to determine 
ǘƘŜ ǎŎƻǇŜ ŀƴŘ ŦƻǊƳŀǘ ƻŦ Ƴȅ 9ȄŜŎǳǘƛǾŜ IŜŀŘǘŜŀŎƘŜǊΩǎ ǘŜǊƳƭȅ ǊŜǇƻǊǘǎ ŀƴŘ ǘƘŜǊŜŦƻǊŜ ŀƭǿŀȅǎ ǿŜƭŎƻƳŜ ŦŜŜŘōŀŎƪ ŀǎ ǘƻ 
what you want me to include. I have asked senior leaders to include as much data and commentary as you need so 
that you can clearly see our strengths,  areas for improvement and most importantly how we can work together to 
move Eastbury to beyond outstanding and be truly a world-class school.  

Members of the various sub-committees have already discussed much of the data and had the opportunity for 
clarification; senior leaders have used the comments and questions in the sub-committee meetings to update their 
reports to ensure greater clarity. 

ü If any governors have any questions these can be asked at the meeting or if a more detailed response with data is 
required please send to me in advance so that I can address them in my presentation.  

ü ¢ƘŜ DƻǾŜǊƴƻǊǎΩ ƘŀƴŘōƻƻƪ нлмт ό¦ǇŘŀǘŜŘ ŀƴŘ ǇǳōƭƛǎƘŜŘ WŀƴǳŀǊȅ нлмтύ ŀƴŘ the online resource ς The Key we buy 
into, outlines the key questions that you may wish to ask.  

ü Governors are asked if they could check to see if they can answer the key questions, for their areas of 
responsibility, ŎƻƴǘŀƛƴŜŘ ƛƴ ǘƘŜ DƻǾŜǊƴƻǊǎΩ IŀƴŘōƻƻƪ ό2017) and be ready to seek further clarification if needed at 
the meeting in April or in their visits to the school. In order to support Governors I have reproduced the questions 
in the appendix, with the names of key staff who will be able to help.  
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Executive Summary - State of the Nation March 2017   

Making Progress Together, Every Lesson, Every Student, Every Day  
 

0.0  Welcome     
I would like to open my report by thanking all of the staff again for their extraordinary hard work and commitment to 
improving the life chances of our students.  All of our staff continue to have the highest expectations of all students 
from the very first day they arrive in our nursery to the day they leave us for a modern apprenticeship or university.  

Governors learnt about our success in the public examinations in the Autumn report in this report we are able to 
compare our success with national benchmarks.  I am delighted to report that we have received an invitation from the 
Schools, Students and Teachers  network (SSAT) to become part of the Leading Edge programme in 2017/2018 which 
recognises our status as a high performing school (our Key Stage 4 data puts us in the Top 25% of all schools 
nationally). We have also received an award from ALPs (an organisation which compares the progress of A Level 
students from their GCSE starting points) recognising that we are in the top 25% when our results are analysed over 
three years. 

¢Ƙƛǎ ǊŜǇƻǊǘ ŎƭŜŀǊƭȅ ǎƘƻǿǎ Ƙƻǿ ǿŜ ŀǊŜ ǎǳŎŎŜŜŘƛƴƎ ƛƴ ƻǳǊ Ƴƛǎǎƛƻƴ ΨDŜǘǘƛƴƎ ǘƘŜ ōŜǎǘ ŦƻǊ ŀƴŘ ŦǊƻƳ ŀƭƭ ƻŦ ƻǳǊ ƭŜŀǊƴƛƴƎΩΦ ²Ŝ 
are striving to provide the best opportunities for all our pupils, irrespective of background, taught by excellent 
teachers and supported by great associate staff.  I will also explain how we are responding to all the current 
challenges, which makes our progress even more worthy of praise.   

Our new secondary buildings works were completed in mid-December 2017 and we moved into them in January 2017; 
the amount of work put in by all staff in the run up to the move and the move itself was phenomenal. Again staff 
needed our highest praise for their extraordinary work. All the different staff teams across the school came together 
to ensure the new buildings were ready and safe. I would like to give special mention to Keith Coffey for coordinating a 
very complex move process, Tony Gale and the network team for their 12 hour days getting the ICT in place and 
operational; Olive O for the business side; the caretakers working day and night, and at weekends; Monica G form 
LBBD and Bouygues.  

The Primary phase have now fully moved into their provision and hopefully the snagging will soon be complete, and it 
was wonderful to see the Nativity play at the end of the Winter term clearly providing the evidence of the growing 
confidence of our very youngest pupils .   

Eastbury Community School (An All-through 3-19 school) is now very much a reality with our nursery pupils very well 
settled and making good progress, I am delighted to report that from January 2017 our nursery provision is nearly full 
with 47 families making use of the 15 hours of free provision, less than 5 months after opening we only have five 
places and at one point we were actually full (we are experiencing high mobility in the early years); Year 1 is full and in 
Reception we only have six places. The Secondary phase (Years 7-11) is also full and the very small number of unfilled 
places caused by mobility are always quickly filled. We are working hard to continue to increase the number of 
students in our sixth form. We are all enjoying the new buildings, the vibrancy of our new primary phase and looking 
forward to the completion of the campus, when the landscaping work, perimeter fencing, playground  and new 
student entrance is completed,  in the summer of this year. 

Our number one priority in all phases remains, improving the quality of teaching, learning and assessment and this 
continues to be addressed by all staff who are working hard, with a common sense of purpose, to improve progress 
and attainment. Improving the quality of teaching, learning and assessment is our key strategy to raise achievement 
for all, our evaluation and research shows clearly that poor quality teaching disproportionately disadvantages our poor 
and / or white British students. Excellent teaching disproportionately advantages all students from these backgrounds. 
Our teaching makes use of the best and latest research, as exemplified by ƻǳǊ ŎǳǊǊŜƴǘ ǿƻǊƪ ƻƴ Ψ9ƳōŜŘŘƛƴƎ CƻǊƳŀǘƛǾŜ 
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!ǎǎŜǎǎƳŜƴǘΩ ŀƴŘ ƻǘƘŜǊ ǎǘǊŀǘŜƎƛŜǎ ŀǎ ǊŜŎƻƳƳŜƴŘŜŘ ōȅ ǘƘŜ 9ŘǳŎŀǘƛƻƴ 9ƴŘƻǿƳŜƴǘ CƻǳƴŘŀǘƛƻƴ ό99Cύ.  The EEF is an 
independent grant-making charity dedicated to breaking the link between family income and educational 
achievement, ensuring that children from all backgrounds can fulfil their potential and make the most of their talents.  

Galvanised by the recognition of hard work by our 2016 Progress 8 data, and our success in relation to national data is 
ensuring that we continue to focus on all students,  our high and low attaining students, not just the borderline 
students, and close all our in-school gaps, especially white British students. Ensuring consistently excellent teaching in 
every lesson, in every year will help the school to achieve this, and outstanding at our next OFSTED.  

We have now received our RAISE 2016 report, Inspection dashboards for Key Stage 4 and Sixth form and  the (sixth 
form) Level 3 Value Added  report, which together with our own robust self-evaluation and rigorous analysis of 
student progress in all subjects in all years in December 2016; and Year 11 pre-public  examinations sat in December 
and scrutinised at subject level in January, provides  evidence for our self-evaluation, and this report. More 
importantly self-evaluation helps us to decide where we need to focus our precious resources to close all the 
achievement gaps and further improve outcomes for all of our students.  Much of what is contained in these strong 
public documents validates what we have already reported to Governors from our own assessment and analysis of 
tracking. Raising achievement still further is all aōƻǳǘ ΨƳŀǊƎƛƴŀƭ ƎŀƛƴǎΩΦ 

RAISE 2016, Sixth form Data Dashboard, and other key documents (the fifth and final Annual Report from Michael 
²ƛƭǎƘŀǿ ŀǎ IŜǊ aŀƧŜǎǘȅΩǎ /ƘƛŜŦ LƴǎǇŜŎǘƻǊ*; ǘƘŜ aŀȅƻǊ ƻŦ [ƻƴŘƻƴΩǎ Ŧǳƭƭ !ƴƴǳŀƭ [ƻƴŘƻƴ 9ŘǳŎŀǘƛƻƴ ǊŜǇƻǊǘ нлмтϝϝ; 
Program for International Student Assessment / PISA*** ) published since my last report also help us to compare our 
performance to the National and International picture, and learn from best practice.   

Senior leaders have used the above and their analysis of current data to tweak the School Development plan, and I 
have asked them in their updates and reports at subcommittee to include answers to all the key questions for 
DƻǾŜǊƴƻǊǎ ŦƻǳƴŘ ŀǘ ǘƘŜ ǎǘŀǊǘ ƻŦ ǘƘŜ ǾŀƭǳŀōƭŜ w!L{9 ŘƻŎǳƳŜƴǘ ŀƴŘ ƛƴ ǘƘŜ DƻǾŜǊƴƻǊǎΩ ƘŀƴŘōƻƻƪΦ  The excellent self-
evaluation and contributions by the SLT clearly shows they know the school well and are having impact.  

In order to validate, provide more evidence and support our own self-evaluation we commissioned two additional 
independent reports in the autumn term one on Teaching and Learning, and a second on Safeguarding; both are found 
in the appendix and our responses in sections 2 and 3. In addition to these the chief local authority inspector and link 
advisors to the school provide their termly reports, again these are found in the appendix; (the autumn visit focused 
on the Primary phase our response is found in section 5). 

It must be stressed that this report provides a summary of updates; governors were provided with very full reports in 
the summer and winter terms. This report provides half year updates based on attendance / behaviour data up until 
February half term (10/02/2017) and the December data entry for Reception, Years 1 and 7-10, and the pre-public 
exams and VIMAs for Year 11 and the sixth form. Governors wishing to have the fine detail on current progress and 
attainment should arrange to meet with the relevant member of SLT who will be happy to use our live database ς 
SISRA ς to answer their questions with the most up to date information and data. A key strength of the school is how 
leaders at all levels are using data tracking to drive school improvement with timely interventions at school level,  and 
individual teachers using it in their everyday teaching, ensuring they are meeting the needs of the wide range of  
individual students and again ensuring timely intervention when needed at classroom and department level.  

0.1  Key self-evaluation questions 
The key self-evaluation questions we need to ask ourselves are: 

¶ Is the school a better place to learn and work than it was last year?   

¶ (Are we sustaining the quality of provision in the school?) 

¶ (How do we compare to the national picture?) 

¶ What difference is leadership making and does it have the capacity to sustain or improve the school? 

¶ Have we moved to outstanding?  
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0.2  Key Question - Is Eastbury a better place to learn and work than it was last year?   
(Are we sustaining the quality of provision in the school?; How do we compare to the national picture?) 
 
Quite simply yes. We have a much improved environment for learning (the new buildings and refurbishment works) 
and our students are achieving more and doing well in comparison to the national picture  

RAISE 2016, The Inspection dashboards and Sixth form Level 3 Value Added report helps us to compare how we are 
performing in relation to the national picture and clearly provides the evidence that our students are making good 
progress and the school continues to improve.  A full analysis of RAISE is found in section 4 and the Sixth form reports 
in section 6.  Governors were provided with the opportunity the data in the Standards sub-committee following 
excellent presentations from Kerry Ward and Simon Conway.  

I am delighted that the progress of our disadvantaged students compares very favorably with both disadvantaged and 
non-disadvantaged students nationally.   

0.3  What does the 2016 RAISE / Inspection Dashboard tell us about achievement in Key 
 Stage 3 &4? 
 

¶ Progress of our students is improving significantly and is well above average 

¶ Disadvantaged pupils have shown rapid improvement with the gap in attainment and progress rapidly closing 
(59% 2A*-C EM; +0.26 Progress 8) and compares very favorably with non-disadvantaged nationally.  

¶ Progress of more able students has significantly improved leading to improvements in attainment  

¶ Progress of White British and SEN students is improving but there is still a job to do. 

¶ Attainment of our students is in line with national (disadvantaged is just below); (Governors should note that 
our students enter the school with attainment significantly below the national average). 

¶ Internal assessment & tracking are validated by strong 2016 RAISE / Inspection dashboard reports  
 
(A full analysis with fully explanation of terminology by Kerry Ward can be found in section 4).  

Michael Wilshaw reported in December 2016Υ άEducation for children above the age of 11 has improved, but not 
ŜǾŜǊȅǿƘŜǊŜέ.  It is very pleasing to note that progress at Eastbury is improving especially for our disadvantaged 
students.  
 

0.4  What does the 2016 The Inspection dashboards and Sixth form Level 3 Value Added 
 report tells us about achievement? 
¶ Progress is improving and above the national average at 0.16 (NA 0.0) 

¶ Attainment is improving - the average for the Best Three A levels in Southern Consortium and Eastbury is B-, 
making us one of the top performing schools in this geographical area, and in the top 25% nationally. 

¶ Average A level points per entry (35.3) is higher than both London (31.42) and nationally (31.79)  

¶ Internal assessment & tracking are validated by strong 2016 Level 3 Value Added / Inspection dashboard 
reports.  

¶ Progress  data for both disadvantaged and non-disadvantaged students is above the national for both 
academic and applied general qualifications  (however the progress of disadvantaged students ion school is 
below non-disadvantaged, which we are obviously addressing). 

¶ ALPs ς top 25% (progress) of schools over three years 
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Michael Wilshaw reported in December 2016 ά{ŎƘƻƻƭǎ ƘŀǾŜ ǎǳŎŎŜǎǎŦǳƭƭȅ ƛƴŎǊŜased the proportions of pupils going on 
to complete the academic qualifications needed to be accepted into university. However, for those pupils going 
directly into the workforce, it is only a minority of schools that are prioritising giving them a solid preparation for the 
world ƻŦ ǿƻǊƪέΦ  

ά!ŎŀŘŜƳƛŎ ƭŜǾŜƭ о ǎǘǳŘȅ ǇǊƻƎǊŀƳƳŜǎ ǿŜǊŜ ǿƻǊƪƛƴƎ ǿŜƭƭ ǊŜƎŀǊŘƭŜǎǎ ƻŦ ǿƘŜǊŜ ǘƘŜȅ ǿŜǊŜ ǇǊƻǾƛŘŜŘΣ particularly where 
there were large numbers of A-level students. In small school sixth forms where the number of Aςlevel students was 
too low to enable the school to offer specialist teaching across a broad curriculum, provision was less successful. 
¢ŜŎƘƴƛŎŀƭ ŀƴŘ ǾƻŎŀǘƛƻƴŀƭ ƭŜǾŜƭ о ǎǘǳŘȅ ǇǊƻƎǊŀƳƳŜǎ ŀƴŘ ǘƘƻǎŜ ōŜƭƻǿ ƭŜǾŜƭ о ǿŜǊŜ ƴƻǘ ǿƻǊƪƛƴƎ ŀǎ ǿŜƭƭέΦ 

I am delighted to report that we have also increased the proportions qualified not only to be accepted into university 
but also the number applying and progressing to the best universities (the Russell group). Our work as part of the 
Southern consortium is allowing us offer the specialist and quality teaching needed across a broad range of subjects. It 
is also very pleasing to note that we are bucking the national picture by being highly successful in our more vocational 
BTEC courses.  

We are pleased that increasing numbers at Eastbury are taking up the apprenticeship pathway and have been working 
hard in Careers fairs and with local employers to support our students. Michael Wilshaw reports in December 2016 
ά¢ƘŜ ǎǳǇǇƭȅ ŘƻŜǎ ƴƻǘ ƳŜŜǘ ŘŜƳŀƴŘ ŦƻǊ ƘƛƎƘ ǉǳŀƭƛǘȅ ŀǇǇǊŜƴǘƛŎŜǎƘƛǇǎ ŀǘ ƭŜǾŜƭ оΣ ǿƛǘƘ available data showing around 
nine applicants for every vacancy. There are some signs of improvement in the quality of apprenticeships and schools 
ŀǊŜ ŘƻƛƴƎ ƳƻǊŜ ǘƻ ǊŀƛǎŜ ŀǿŀǊŜƴŜǎǎ ƻŦ ŀǇǇǊŜƴǘƛŎŜǎƘƛǇǎ ŀǎ ŀƴ ƻǇǘƛƻƴέΦ 

(A full analysis with fully explanation of terminology by Simon Conway can be found in section 6).  

0.5  What does the 2016 RAISE / Inspection Dashboard tell us about attendance? 
¶ Overall Attendance (94.7%) is in line with the national (95%) 

¶ FSM attendance (94.2%) is higher than the national (92.8%)  

¶ Non - FSM attendance (95.2%) is lower than the national (95.9%)  

¶ White British (WBR) attendance (93%) is lower than the national (94.8%) there is s till a job to do! 

¶ Persistent Absence of our students is lower (10.5%) than national (12.4%) ς note a positive 

¶ Greater analysis of attendance of SEN with EHC/Statement and SEN support needed ς ǘƘƛǎ ǊŜǾŜŀƭǎ ΨǎǘƻǊƛŜǎΩ 
beneath the data which are explained in Section 3.2  

 
Although our overall attendance is in line with the National and the data for our disadvantaged students compares 
favourably, we are still not satisfied we want the attendance to be well above 95% for all individual students not just 
overall. There are clear and proven links between attendance and achievement.  The forensic analysis suggests there is 
still a job to do (particularly with White British and other individual students), and we will continue to give it high 
priority.  
(A full analysis with fully explanation of terminology by Rebecca Lasiotis can be found in section 3).  

0.6  What does the 2016 RAISE / Inspection Dashboard tell us about behaviour? 
¶ Permanent exclusions are much lower (0.0) than national (0.15) 

¶ Fixed term exclusions are much lower (1.38) than national (7.6) 

¶ FSM Fixed term exclusions are much lower (2.42) than national (18.77) 

¶ WBR Fixed term exclusions are much lower (1.87) than national (7.87) 
 
Quite simply our behaviour strategies are having impact and behaviour in the school is outstanding when compared to 
the national picture.  
(A full analysis with fully explanation of terminology by Keith Coffey can be found in section 3).  
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0.7  What does the 2016 RAISE / Inspection Dashboard tell us about the destinations of 
 our students? 

Please note the data in the latest RAISEonline document is about destinations in 2014/2015 for the year 11 cohort in 
2013/2014  

¶ The overall percentage (94%) progressing to a sustained education or employment  / training destination is in 
line with the national (94%) 

¶ The percentage for both boys and girls are both above the national  

¶ The percentage for our disadvantaged students (92%) is much higher than for disadvantaged students 
nationally (87%).  

 
Quite simply our Careers and NEET prevention strategies are having impact. The destinations of our students in the 
school compares extremely favourably with the national picture.  

Michael Wilshaw reported in December 2016Υ άEducation from age 11 to 19 is strongest for pupils studying an 
academic curriculum aimed at university entrance. For pupils not destined for university, ǇŀǊǘƛŎǳƭŀǊƭȅ ǘƘƻǎŜ ǿƘƻ ŘƻƴΩǘ 
achieve well by age 16, there are fewer high-quality options available that lead to good qualifications and 
destinationsέ. I am extremely grateful for the work of work by Steve Hamberger and Stuart Gander who put on an 
excellent annual Careers fair and plan numerous trips to raise the aspiration of our less able students and support 
them in their applications to local colleges for more vocational routes (that we cannot offer). Stuart Gander has also 
forged excellent partnership ǿƻǊƪƛƴƎ ǿƛǘƘ άIŜŀŘ-{ǘŀǊǘέ ǿƘƛŎƘ ƛǎ ǇǊƻǾƛŘƛƴƎ ƛƴǘŜƴǎƛǾŜ ƳŜƴǘƻǊƛƴƎ ŦƻǊ ǎǘǳŘŜƴǘǎ ƛƴ ŘŀƴƎŜǊ 
of becoming NEET.  

(A full analysis with fully explanation of terminology and updates on our careers work by Steve Hamberger and Stuart 
Gander can be found in section 3). 

0.8  What does our current data (December 2016/ January 2017) tell us about 
 achievement? 

Governors need to be aware that we are asking teachers to be accurate and robust in their assessment. The current 
data reflects the journey students are on before they reach the end of a key stage and this will mean that a number of 
students will not be making the expected progress and is to be expected. Teachers then use the data in their lesson 
planning and class based interventions, and if needed school interventions; this means that the for the most part we 
get students back on track and by the end of the key stage progress is in line with the national and in many cases 
above it. 

Our key strategy to raise achievement (improving the quality of teaching, learning and assessment) is having impact. 

Secondary (Key Stage 3 & 4) 

¶ Improving accuracy and robustness in assessment in KS3 means that misconceptions are identified and 
addressed in a timely manner at classroom and school level.  

¶ Majority (approx. 70%) making good or better progress in the majority of their subjects. 

¶ Excellent tracking shows that almost all groups are making good progress in most subjects.  

¶ Intervention strategies have impact when current data shows progress of individual students is falling behind. 

¶ Disadvantaged students continue to make good progress 

¶ % SEN students in Key Stage 3 are making expected or better progress compares favourably with the national 
highlighted by Michael Wilshaw 

¶ Our new announcement policy is benefitting SEN students and indicates progress is good. 
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Primary  
Reception are securely on track to meet their aspirational Target of 74% achieving GLD in the Early Learning Goals. 

Current Data for EYFS Spring 1 -   Pupils working at 40 to 60 months in ǘƘŜ Ψ!ŎŀŘŜƳƛŎ !ǊŜŀǎΩ  (this is the appropriate 
age band for the Spring term in the Reception year) Year 1 ς we are delighted that the vast majority of pupils are on 
track to achieve their ambitious targets. (A full analysis with fully explanation of terminology by Wendy Jenkins can be 
found in section 5).  

Sixth form 

¶ Attainment and progress is improving - the average for the Best Three A levels is currently Eastbury is C (in 
line with this point in time in 2015/2016),we are confident that with the robust assessment strategies and 
enhance intervention for the full range of groups that we will achieve our ambitious targets (however it must 
be noted the move to linear assessment and the increased rigour in specifications makes year on year 
comparison difficult). 

¶ Progress  data for disadvantaged students is now higher than and non-disadvantaged students in school.  

¶ Currently 91% have submitted University applications and 44% of these applicants have received an offer from 
a Russell group university. 

¶ All of the remaining 9% are actively submitting applications for apprenticeships (although we are frustrated by 
the fact that the majority of the limited number of available higher and advanced apprenticeships currently 
start now rather than in September).  
 

Where we have concerns we have fed this into tweaking our SDP and strategies to raise achievement (see section 
0.13)  

Current Forecasts for public exams 2017 
Governors will be aware that the grading of GCSEs is changing from letters (A*-G) to numbers to numbers (9 Highest 
and best ς 1 Lowest) ς an information sheet can be found in the appendix. A grade of 5, which will be considered a 
good pass at GCSE for accountability purposes, equates to top grade C and lower grade B; A grade of 4 equates to a 
lower grade C. The change is taking place for English and Mathematics this year, with other subject next year. This, 
together with little guidance and exemplar material, is making forecasting extremely difficult. The Fisher Family trust is 
predicting that there ǿƛƭƭ ōŜ Ŧŀƭƭǎ ƛƴ ǿƘŀǘ ƛǎ ŎƻƴǎƛŘŜǊŜŘ ŀ ΨƎƻƻŘ ǇŀǎǎΩ ƛƴ ōƻǘƘ 9ƴƎƭƛǎƘ ŀƴŘ aŀǘƘǎΣ ŀǘ 9ŀǎǘōǳǊȅ ǿŜ ŎƻǳƭŘ 
see falls in good passes of between 20 - 35%.  Rest assured we are doing all we can to make to minimize the impact.  
 

Secondary (Key Stage 3 & 4) 

¶ Current Forecasts for KS3 based on our success in accelerating progress in previous years when we have 
identified underachievement, and books looks makes us confident that at the end of KS4 these students will 
have made very good progress in an increasingly demanding curriculum.  

¶ Key stage 4 all groups are on track, where cohorts of similar ability have been at comparable stages in previous 
years,  after taking into account the expected drops due to the changes from A*-G to the 9-1 grading system.  

¶ We are confident that our Progress 8 data in 2017 for all groups will compare favourably with the national 
picture.  
 

Sixth form 

¶ As stated above; the average for the Best Three A levels is currently Eastbury is C (in line with this point in 
time in 2015/2016), we are confident that with the robust assessment strategies and enhance intervention for 
the full range of groups that we will achieve our ambitious targets (however it must be noted the move to 
linear assessment and the increased rigour in specifications makes year on year comparison difficult).  
 

Where we have concerns we have fed this into tweaking our intervention strategies to raise achievement (see 
section 0.14) 
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0.9  What does our current attendance data (December 2016) tell us?  
Key stage 3 & 4  

¶ Overall Attendance (94.54 %)  

¶ FSM attendance (93.22%)  

¶ Non - FSM attendance (94.64 %)  

¶ WBR attendance (93.53%) ς a pleasing increase  

¶ Persistent Absence (14.4%) ς a few can be explained however we are concern and addressing  

We are confident intervention will have impact over the year (as in previous years). 

Where we have concerns we have fed this into tweaking our intervention strategies to improve attendance (see 
section 0.14)  

We are concerned about the Persistent Absence (PA) figures and have increased intervention (increased learning 
conversations with students and contact with home) taking place - Our past success demonstrates that by the end of 
the year this high figure for PA will reduce. 

Sixth Form  

¶ Overall Attendance ( 93.4%) during term 2 has continued to improve in comparison to the same point in the 
last academic year ( 90.3 % in 2015/2015). We are continuing to work on improving this.   

Primary  

¶ Overall Attendance at the end of term 3 (R 93.5% / Y1 93%) is disappointing in comparison to the national 
(94%); however forensic analysis shows that if 4 pupils were absent for extended periods due to family 
circumstances abroad.  We continue to work hard with parents stressing the need for high attendance. 

¶ Punctuality in Year 1 (99.1%) is excellent  but disappointing in Reception (97.1%); again we are working hard 
with parents on this issue.  
 

0.10 What does our current behaviour data (December 2016/ January 2017) tell us? 
The data is slightly higher for each of the categories listed, however it remains much below the national.  

It has alerted us to issues in year 7, more students have arrived at the school from their primary school with behaviour 
problems. We are working hard with these students and their families to ensure their behaviour matches the highest 
standards in the school. Again our track record shows that we when identify issues and deal with them we have 
impact.  

0.11 Key Question -What difference is leadership making and does it have the capacity 
 to sustain or improve the school? 

All of the SLT are working hard and having a clear impact on improving the school, this is clearly demonstrated in our 
outcomes as shown above, a harmonious community and a great new learning environment.  

Eastbury takes pride in that it is a great force for social cohesion. Whatever cultural tensions exist outside of school; 
background and religion are not barriers within the school. Fundamental to our vision is for all children to be taught 
equally and for all children to benefit equally. We sometimes forget to notice what an incredible achievement this is; 
Eastbury is a place where different communities integrate and thrive together.  However, we cannot take this for 
granted and we must always be clear that what we strive for both the highest academic standards and a commitment 
to uphold the values that bind society together. That is why we have placed an increasing emphasis over the last few 
years on promoting British values and preparing our pupils well for life in modern, multi-cultural Britain, promoting the 
values of tolerance, respect and open-mindedness towards others. 



EXECUTIVE HEADTEACHEwΩ{ w9thw¢ ¢h C¦[[ DOVERNING BODY March 2017 

 

Executive Summary - State of the Nation March 2017 14 

 

0.12 What does RAISE / Inspection Dashboard / Current data tell us about the impact of 
 our work as senior leaders? 
¶ Quite simply the SLT are having impact and continuing to improve the school  

0.13 Key Question - Have we moved to outstanding?  
Eastbury is not yet outstanding, but some aspects are much closer than they have ever been. It must also be 
remembered that the criteria to make an outstanding judgment are far more demanding than they were at the time of 
the last OFSTED inspection. It would be wrong to look at this picture and conclude we need a radical rethink. The 
solutions are within our grasp, but we need to learn from the remarkable improvements of the past few years, and 
address the challenges to capacity. 

Eastbury as an All ς Through (3-19) School will lead to a higher standard of education for all. Good early years 
education, particularly for children from low-income backgrounds, is crucial to longer- term academic success. Our 
nursery provision opened in September 2016 need summary sentences from Wendy. As reported in the autumn 
ǊŜǇƻǊǘ ƛƴ нлмсΣ ƻǾŜǊ ǘǿƻ ǘƘƛǊŘǎ ƻŦ ƻǳǊ ȅƻǳƴƎ ŎƘƛƭŘǊŜƴ ƛƴ ǊŜŎŜǇǘƛƻƴ ǊŜŀŎƘŜŘ ǘƘŜ ƎƻǾŜǊƴƳŜƴǘΩǎ ΨƎƻƻŘ ƭŜǾŜƭ ƻŦ 
ŘŜǾŜƭƻǇƳŜƴǘΩ ƳŀǘŎƘƛƴƎ ǘƘŜ ƭƻŎŀƭ ŀƴŘ ƴŀǘƛƻƴŀƭ ƭŜǾŜƭǎΦ ²Ŝ ƘŀǾŜ ōŜŜƴ ǊƛƎƻǊƻǳǎƭȅ ŀƴŘ Ǌƻōǳǎǘƭȅ ŜǾŀƭǳŀǘƛƴƎ ƻǳǊ ǇǊƻǾƛǎƛƻƴ 
against the highest standards (a full report from our Link inspector is found in the appendix); we have been honest and 
found that we can do even better and have therefore updated our plans and are providing more support for teachers 
in this crucial part of work (a full report from Wendy Jenkins is found in section 5). I am confident that the excellent 
work taking place will help us move to Outstanding in the primary provision in the near future.  

We want our pupils in our provision to have known nothing but the highest standards of education throughout nursery 
and primary.  

As I have said for many years we can only judge ourselves as truly outstanding if  there  are high levels of progress and 
achievement  in every part of the school, in every subject, in every year and for all pupils regardless of background or 
ability.  

0.14 What are our next steps? (Tweaking the SDP 2015-2018) 
The full summary of our SDP (2015-2018) can be found in the Appendix. 

Governors will recall our priorities for this year are providing High Quality Teaching for All, we have been working 
on ensuring 

¶ Effective and manageable assessment to inform future learning  

¶ A curriculum a that meets the needs and aspirations of all 

¶ A safe, stimulating and supportive learning environment 
 

Fine tuning the SDP; following our most recent self-evaluation in January 2017 we have identified the next steps / 
areas to focus on in order to help us move from good to outstanding.  

Leadership  

¶ Eliminate in-school variations and any remaining gaps with national progress data 

¶ Provide targeted / bespoke training for post holders (middle leaders) to share the best practice, and thereby 

further develop effectiveness and consistency of line management.  

¶ Ensure smooth and safe transition into new buildings (Review and update classroom code, routines and 

policies in light of the new campus). 
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¶ Provide targeted training for governors to further develop effectiveness in monitoring and evaluating; (review 

& update governor roles so that named governors focus on each phase Primary / Secondary 11-16 / Sixth 

form). 

Teaching and Learning  

¶ Continue to improve strategies  for  SEN/WBR students 

¶ Ensure consistent and appropriate setting of homework- developing independent learners 

¶ Provide more opportunities for mastery within the curriculum 

¶ Improve differentiation, so that lower attainers are better supported and have improved outcomes. 

¶ Ensure consistency in effectiveness of marking and feedback; and further embed  the understanding of 

curriculum pathways (in relation to tracking and progress) by both pupils and staff.  

Personal Development, Behaviour an Welfare: 

¶ Further develop and widen partnerships with outside agencies and with parents  

¶ Further reduce the proportion of WBRI persistent absentees. 

¶ Continue to develop services that reduce out of school negative influences 

¶ Review and update school rules and routines in the light of the new campus 
 
Key Stage 4 

¶ Sustain the improvements in progress and attainment of more-able students and disadvantaged students 

¶ Continue to improve the progress and attainment of our White British and SEN students 

¶ Continue to close the gender gap 

¶ Improve the achievement of lower ability students in English,  and low and high ability boys in English 

¶ Improve the achievement of lower ability students in Humanities and middle ability girls in humanities in Key 

stage 4.  

¶ Address and improve lower levels of progress and attainment in Engineering 

Sixth form 

¶ Increase in the number of students achieving A*/A grades 

¶ Continue to  improve progress in some subject areas to ensure all areas achieve ALPS red in 2017 

¶ Continue to improve the  recruitment of Year 11 to 12  

¶ Continue to increase in the number of students leaving Year 13 to attend top Universities and quality 

apprenticeships  

Early Years / Primary  

¶ Establish nursery & Year 1 curriculum, and review Reception to meet needs of all and  provide a firm 
foundation for Year 2   

¶ Review & Update Assessment policy - Embed marking & feedback systems  to ensure all  pupils are making 
good progress. 

¶ 3-19 Building programme ς  update Health & Safety across primary site with new routines as the interface 
building works  and demolition works are completed 

¶ Start 3-19 Curriculum development mapping  
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0.15 Current Challenges Spring 2017  

a. Finance ɀ Eastbury School and the National Fairer Funding formula  
I would like to thank governors and staff who have responded to the second stage of the consultation on the 
introduction of a new funding formula to address long-standing problems about huge variations in funding levels 
in different areas of England. Basically we feel there needs to be a leveling up of funding, so that all children across 
the country benefit. We are still awaiting the response to the National Funding Formula for implementation in 
2018 / 2019 and any illustrative figures already released are entirely provisional.  

It must be remembered that the school currently already has to budget carefully to meet all the needs of its 
students and is by no means over funded. We have not received sufficient funding to cover pay awards or general 
inflation or the significant new costs that the Government has passed onto schools such as the changes to National 
Insurance and Pensions and the Apprenticeship levy.  In this context we estimate that in real terms we have 
experienced a loss of over 7% over this parliament.   

I remain concerned that the formula proposed by the government sets the basic level of funding too low. An 
increase in school funding is needed, and it is needed now. 

The proposed funding formula consists of basic per-pupil funding, plus additional allocations for factors such as 
deprivation and low prior attainment.  

The basic per-pupil funding would be £2,712 for primary-age children, £3,797 for 11-14 year olds, and £4,312 for 
14-16 year olds. Our current funding in Barking and Dagenham (2017/2018) is £3,887 for primary-age children, 
£4,707 for 11-14 year olds, and £5,636 for 14-16 year olds.  

Given the high levels deprivation, high levels of EAL (English as an additional Language) and low prior attainment in 
the secondary phase we may not lose as much as indicated by these basic figures, ǿŜ Ƴŀȅ ŜǾŜƴ ǎŜŜ Ψŀƴ ŀǇǇŀǊŜƴǘ 
ƛƴŎǊŜŀǎŜΩΦ Iowever we would be severely hit in the primary phase. It must also be stressed that costs have risen 
significantly and are continuing to do so. The government is trying to slice up a cake which is too small. It needs to 
put more money into the system and make education a political priority to ensure standards continue to rise and 
improve the life chances of our young people.  

I am extremely grateful to the work of Olive Owusu-Attafuah who has worked hard with me to ensure that 
reductions in real terms in our budget has a minimal impact on standards and staffing (job security). A lot of 
difficult decisions have had to be made to ensure we have the right staffing in the right places. 

I have outlined our draft financial strategy in section 1. 

b. Staffing ɀ Recruitment / Retention  
Recruitment of quality staff is currently a challenge to our capacity to continue to improve the school.  Michael 
²ƛƭǎƘŀǿ ǊŜǇƻǊǘŜŘ ƛƴ 5ŜŎŜƳōŜǊ нлмс άtǊŜǎǎǳǊŜǎ ƻƴ ǘƘŜ ǎǳǇǇƭȅ ƻŦ ǎŜŎƻƴŘŀǊȅ ǘŜŀŎƘŜǊǎ ƘŀǾŜ ƴƻǘ ŀōŀǘŜŘΦ Fifteen of 
the 18 curriculum subjects had unfilled training places this year. There are 2,500 fewer secondary school teachers 
than last year and the secondary pupil population is set to rise in coming years. Schools that have improved this 
year did so by focusing on the professional development of teachers and middle leaders. They drew heavily on 
external sources of support, including high-performing local schools, which are now in greater supply in some 
ǇŀǊǘǎ ƻŦ ǘƘŜ ŎƻǳƴǘǊȅ ǘƘŀƴ ƻǘƘŜǊǎέΦ A further report was published in February,  by the House of Commons Education 

Committee, on the recruitment and retention of teachers which shows that the shortage of teachers is a continuing challenge 

for the education sector in England. (https://www.parliament.uk/business/committees/committees-a-z/commons-
select/education-committee/news-parliament-2015/supply-of-teachers-report-published-16-17/) 

The recruitment of both primary and secondary staff at Eastbury has proved difficult. We have therefore started to 
recruit very early and accelerated our staffing plan in the primary phase to recruit teachers with posts of 

https://www.parliament.uk/business/committees/committees-a-z/commons-select/education-committee/news-parliament-2015/supply-of-teachers-report-published-16-17/
https://www.parliament.uk/business/committees/committees-a-z/commons-select/education-committee/news-parliament-2015/supply-of-teachers-report-published-16-17/
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responsibility ahead of plan.  In both phases we have developed strong links with Initial Teacher Training 
ǇǊƻǾƛŘŜǊǎΣ ǘƻ ΨƎǊƻǿ ƻǳǊ ƻǿƴ ǎǘŀŦŦΩΦ We are offering newly qualified teachers (NQTs) a July (rather than September 
start) which provides some financial incentive to consider joining  Eastbury. We also plan to explore the 
development of Teaching Assistants through the employment of apprentices (which fits in with the 
Ψ!ǇǇǊŜƴǘƛŎŜǎƘƛǇ ƭŜǾȅΩ ŀƴŘ ƻōƭƛgations from April of this year. We are also investing in leadership programmes to 
ΨƎǊƻǿ ƻǳǊ ƻǿƴ ǎǘŀŦŦΩ ŦƻǊ ǘƘŜǎŜ ƪŜȅ Ǉƻǎƛǘƛƻƴǎ ƛƴ ǘƘŜ ǎŎƘƻƻƭΦ IƛƎƘŜǊ ǎǘŀƴŘŀǊŘǎ ǿƛƭƭ ŘŜǇŜƴŘ ƻƴ ǘƘŜ ǎǳŎŎŜǎǎ ƻŦ ǘƘŜse 
strategies. We can only be effective if the leadership is strong and there are enough good people in the classroom. 

It must be stressed that teacher recruitment is a national issue which is more pronounced in London with the high 
cost of housing and living.  

Nationally the recorded rate of vacancies and temporarily filled positions in schools has doubled since 2011. The 
National Audit Office has also reported that recruitment pressures have reduced the qualification levels of serving 
secondary teachers. The latest data shows that 19 of the 30 secondary subjects had fewer teachers with relevant 
qualifications in 2015 than 2014. 

I am pleased to report that our recruitment strategy (as outlined above and beginning the process early in 
December) is having impact.   I am extremely grateful to staff who have told me their plans very early and the SLT 
and Karen Dunnell for working hard during the recruitment process in the Spring term.  We have guarded against 
late resignations/pregnancies (and having to employ expensive and sometimes not high quality agency staff by 
ΨƻǾŜǊǎǘŀŦŦƛƴƎΩ ƛƴ ƪŜȅ ŎǳǊǊƛŎǳƭǳƳ ŀǊŜŀǎ ƛƴ ǘƘŜ ǎǇǊƛƴƎΦ  {ǘŀŦŦ Ǉŀtterns over the past few years indicate that it is unlikely 
we will be overstaffed in September.  Many of the new staff (NQTS and teachers relocating from other parts of the 
ŎƻǳƴǘǊȅύ ǿƛƭƭ ōŜƎƛƴ ƛƴ {ŜǇǘŜƳōŜǊΦ    Lƴ ǘƘŜ ǊŀǊŜ ŜǾŜƴǘ ǘƘŀǘ ǿŜ ŀǊŜ ΨƻǾŜǊǎǘŀŦŦŜŘΩ ǘhese teachers will be used to 
provide additional support and subject specific cover (again reducing the need for agency staff). 

We are currently fully staffed in English, Mathematics, PE and Science (and confident that we will be in September 
ōȅ ΨǘŜƳǇƻǊŀǊȅ ƻǾŜǊǎǘŀŦŦƛƴƎΩ ǘƻ ǎŀŦŜƎǳŀǊŘ ŀƎŀƛƴǎǘ ǊŜǎƛƎƴŀǘƛƻƴǎ κ ƳŀǘŜǊƴƛǘƛŜǎ ƭŀǘŜǊ ƛƴ ǘƘŜ ȅŜŀǊύΦ  

We currently have 5 vacancies for September and finding it very difficult to recruit Geography, French , Computing 
teachers, and teachers of the deaf. 

In addition to recruitment we must also review out retention strategies. 

We are already 

¶ Reviewing and reducing workload 

¶ Implementing effective professional development and learning programmes 

We need to work further on 

¶ Supporting staff wellbeing (we all know Eastbury is a great place to work and we are good employers 
however we need to formalize this in a policy and develop more strategies) 

¶ Cultivating succession planning further and improving our strategy for talent management  

I have outlined our draft staffing strategy in section 1. 

c. The White Paper ɀ Education Excellence Everywhere** **  (Collaboration and school Improvement)  
Governors will remember the following from the introduction to my report to you in the summer 2016 (Section 

0.0). 

ά¢ƘŜ ƪŜȅ ǉǳŜǎǘƛƻƴ ŦƻǊ ƻǳǊ ƭŜŀŘŜǊǎƘƛǇ ŀnd governance, now the dust has settled a little on the White Paper and 
ŦƻƭƭƻǿƛƴƎ ǘƘŜ vǳŜŜƴΩǎ {ǇŜŜŎƘ ŎƭŜŀǊƭȅ ǎŜǘǘƛƴƎ ƻǳǘ ǘƘŜ ŀƎŜƴŘŀ ŀƴŘ ŘƛǊŜŎǘƛƻƴ ƻŦ ǘǊŀǾŜƭ ŦƻǊ ǘƘŜ ƴŜȄǘ ŦŜǿ ȅŜŀǊǎΣ ƛǎ άIƻǿ 
can Eastbury best collaborate with others in a strong and resilient structure to ensure that each child is a powerful 
learner and that adults have the opportunities to learn and develop as staff, teachers and leadersΚέ ²Ŝ ǿƛƭƭ ŀƭƭ 
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need to reflect on this, find out about the different options are open to us, debate to agree a shared understanding 
of what is best for Eastbury and develop a clear shared and effective strategy to ensure we sustain our recent 
ƛƳǇǊƻǾŜƳŜƴǘǎ ŀƴŘ ƳƻǾŜ ǘƻ ƻǳǘǎǘŀƴŘƛƴƎΣ ǿƘƛƭŜ ǎǘŀȅƛƴƎ ƛƴ ŎƻƴǘǊƻƭ ƻŦ ƻǳǊ ƻǿƴ ŘŜǎǘƛƴȅέΦ  

I am extremely grateful to Governors and Senior Leaders who have given much time to reading the papers 
produced by  the DFE, the National Governors Association, the Association of School and College Leaders, 
Brownejacobson legal  Education advisors, and researching many more. I am also grateful for the honest and frank 
discussions about the future of Eastbury in the White Paper context in our workshops.  

I have outlined a summary of the work of our White Paper working party in section 1. 

 

0.16 Conclusions ς Our Overall Effectiveness is Good  
Our Self-Evaluation Statements (SES) can be found at the start of each section; and a summary of our School 
Development Plan (SDP) can be found in the appendix. We are judging our overall effectiveness as Good (2) in January 
2017 (previous inspection January 2013 good). Much more detail and self-evaluation reports can be found in each of 
the different sections of this report.  

I am extremely grateful to:  

¶ Sharon Collins for writing, collating and editing Section 2: Teaching, Learning and Assessment.  

¶ Keith Coffey and Rebecca Lastiotis for writing, collating and editing Section 3 PDWB   

¶ Kerry Ward for writing, collating and editing Section 4 Outcomes  

¶ Wendy Jenkins for writing and editing Section 5 Primary  

¶ Simon Conway for writing and editing Section 6 Sixth form  

 

0.17 Our Key Strengths ς a reminder  
¶ Progress improving from Key Stage 2-4; and increasing number of higher grades at A Level resulting in good 

progression to university and modern apprenticeships; and low levels of NEET (students Not in Education, 

Employment or Training). 

¶ Courteous and aspirational students engaging with learning and a relevant curriculum, with the majority 

involved with the many Leadership opportunities (Sports leaders, Prefects, Peer mediators, school council); 

Outstanding sporting provision; Cultural opportunities  and Charity work. All contributing to outstanding 

punctuality, extremely low fixed term exclusion and only one permanent exclusion in the past two years.  

¶ Dedicated and caring staff, who are rising to the challenge of a complex social context*, with high 

ŜȄǇŜŎǘŀǘƛƻƴǎ ƻŦ ŀƭƭ ŜǎǇŜŎƛŀƭƭȅ ǘƘŜ ŘƛǎŀŘǾŀƴǘŀƎŜŘΤ ŀƴŘ ŀ Ψƴƻ-ŜȄŎǳǎŜǎΩ ŀƴŘ ΨŎŀƴ-ŘƻΩ ŎǳƭǘǳǊŜΦ {ǘŀŦŦ ǘǊŀŎƪ ŀƴŘ 

effectively use progress data, and readily share their expertise through both leading professional development 

activities and day to day discussions and debate about teaching, learning and assessment.  (*Barking and 

Dagenham Rank of Average Deprivation 3rd most deprived LA in the country- Manchester and Hackney have 

lower rankings). 
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0.18 Key Priorities for Improvement ς a reminder 
Sustain & Continue to Increase 

¶ the rates of progress of all students and close national and in school gaps 

¶ the rates of progress of our White British students 
Sustain & Ensure (while addressing recent workload reports) 

¶ quality teaching for all (- ƛŦ ƛǘ ŘƻŜǎƴΩǘ ǎǳǇǇƻǊǘ ǘŜŀŎƘƛƴƎΣ ƭŜŀǊƴƛƴƎ ŀƴŘ ŎŀǊŜ ǿŜ ŘƻƴΩǘ Řƻ ƛǘύ 

¶ effective use of assessment to inform future learning (rather than just measuring it) in line with KS3 
assessment without levels policy changes and alterations to KS4 performance measures. 
 

Ensure 

¶ Our curriculum continues to meet the needs and aspirations of all (in line with changes to national curriculum, 
public examination syllabuses, and assessment) and progression opportunities for all learners at all key stages. 

¶ We have a safe, supportive and stimulating environment (following an extensive building programme). 

 
Key Links 
 
ϝDƻǾŜǊƴƻǊǎ ǿƛǎƘƛƴƎ ǘƻ ǊŜŀŘ aƛŎƘŀŜƭ ²ƛƭǎƘŀǿΩǎ Ŧǳƭƭ !ǳǘǳƳƴ нлмс HMCI report can find it by using the following link 
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/574332/Ofsted_annual_report_edu
cation_and_skills_201516_print-ready.pdf 

**Governors wishing to read ǘƘŜ aŀȅƻǊ ƻŦ [ƻƴŘƻƴΩǎ Ŧǳƭƭ !ƴƴǳŀƭ [ƻƴŘƻƴ 9ŘǳŎŀǘƛƻƴ ǊŜǇƻǊǘ нлмт report can find it by 
using the following link 

https://www.london.gov.uk/sites/default/files/annual_london_education_report_0.pdf 

***Governors wishing to read the PISA report can find it by using the following link 

https://nces.ed.gov/surveys/pisa/ 

*** Governors wishing to read the White Paper Education Excellence Everywhere, can find it by using the following 
link 

https://www.gov.uk/government/publications/educational-excellence-everywhere 

 
 

 

  

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/574332/Ofsted_annual_report_education_and_skills_201516_print-ready.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/574332/Ofsted_annual_report_education_and_skills_201516_print-ready.pdf
https://www.london.gov.uk/sites/default/files/annual_london_education_report_0.pdf
https://www.gov.uk/government/publications/educational-excellence-everywhere
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Section 1 Leadership  
 

1.1  Effectiveness of leadership and management - Our Current Judgement ς Good (2) 
 
Self Evaluation Statement February 2017 

High expectations and excellent relationships have ensured that progress since the last inspection has been good and 
the positive school ethos has improved still further.  A relentless focus on core purpose (teaching and learning) and 
outcomes has ensured they continue to improve and the majority of pupils, including the disadvantaged, make good 
progress.  

wƻōǳǎǘ ǘǊŀŎƪƛƴƎ ǎȅǎǘŜƳǎ ǇǊƻǾƛŘŜ ŀƴ ŀŎŎǳǊŀǘŜ ŀƴŘ ŎƭŜŀǊ ǇƛŎǘǳǊŜ ƻŦ ǇǳǇƛƭǎΩ ǇǊƻƎǊŜǎǎ ŀŎǊƻǎǎ ǘƘŜ ǎŎƘƻƻƭΣ ǊŜǎǳƭǘƛƴƎ ƛƴ ǘƛƳŜƭȅ 
intervention to get them back on track. SISRA empowers individual teachers to monitor the progress of pupils at 
classroom level and use the data for planning to meet their needs. All staff share the responsibility for improving pupil 
outcomes and morale is good. 

Monitoring of teaching is robust and systematic, leading to accurate evaluations and effective support and challenge 
when needed. Subject leaders are effective in monitoring and evaluating the quality of teaching and follow a shared 
schedule which supports in the accurate identifying of CPD needs throughout the year. SLT works closely and 
constructively to improve effectiveness of both middle leadership and classroom teaching, and act decisively when 
needed. 

Leaders use appraisal together with M&E to produce a relevant CPD programme (for both teaching and associate staff, 
making efficient use of directed time); and to inform recommendations to Governors about pay progression. 

All staff act as excellent role models resulting in an outstanding ethos and behaviour; and pupil engagement in a wide 
range of leadership activities.   

The curriculum and extra-curricular activities are regularly reviewed ensuring they meets the wide range of needs and 
aspirations of our pupils, and provide outstanding opportunities for SMSC and promoting British values.  Our 
structured assembly and pastoral programme underpins the whole curriculum. Every opportunity is used to 
congratulate students, celebrate diversity, and promote British Values resulting in vibrant and positive school 
community. 

High engagemeƴǘ ǿƛǘƘ ǇŀǊŜƴǘǎΣ ƛƴŎƭǳŘƛƴƎ ǘƘŜ άƘŀǊŘ ǘƻ ǊŜŀŎƘέ ǎǳǇǇƻǊǘ ƛƳǇǊƻǾŜƳŜƴǘǎ ƛƴ ǇǳǇƛƭǎΩ ƭŜŀǊƴƛƴƎ ŀƴŘ 
engagement with education; attendance and punctuality; and behaviour.  

The Governing Body play a key role in identifying key priorities, and challenge the school to improve.  They are kept 
well informed by the SLT and contribute to self-evaluation. They ensure financial stability, and have a clear 
understanding of how pupil premium funds are being used to raise outcomes. They have a sound and growing 
knowledge of the effective use of school and national data; and how this data is used to judge the performance of the 
school. Governors support the SLT in appraisal and actively play a part in implementing the Pay Policy.  

Next Steps (Priorities 2016/2017) 

¶ Eliminate in-school variations and any remaining gaps with national progress data 

¶ Provide targeted / bespoke training for post holders (middle leaders) to share the best practice, and thereby 

further develop effectiveness and consistency of line management.  

¶ Ensure smooth and safe transition into new buildings (Review and update classroom code, routines and 

policies in light of the new campus). 
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¶ Provide targeted training for governors to further develop effectiveness in monitoring and evaluating; (review 

& update governor roles so that named governors focus on each phase Primary / Secondary 11-16 / Sixth 

form). 

1.2  Key Performance Indicators ς the detailed current position data only onto table 
I am extremely grateful to Kerry Ward and Simon Conway for providing the data in section 4 and 6 

The summary below shows our position ion Key Stage 4 in the context of London and Nationally.  

  Eastbury CS England  London 

Progress 8  

 

All +0.27 -0.03 +0.16 

Disadvantaged  +0.26 -0.46 -0.08 

Non-Disadvantaged  +0.29 +0.04 +0.22 

Attainment 8  All 49.3 50.1 51.9 

Disadvantaged  47.9 39.1 44.8 

Non-Disadvantaged  50.61 51.8 53.6 

%A*-C in En & Ma All 62% 59.3% (63.3) 66.4% 

Disadvantaged  60% 39.2% 51.1% 

Non-Disadvantaged  63% 67% 70.1% 

%EBacc  All 21% 27% 31.9% 

Disadvantaged  13% 10.3% 19.4% 

Non-Disadvantaged  13% 24.8% 34.9% 

 

It is extremely pleasing to see that the progress of both disadvantaged and non ς disadvantaged is better than the 
progress of non-disadvantaged students both nationally and in London.  

Our ambition is to further improve progress so that the attainment data compares favourably to London, so that our 
students have a superb start to their post 16 studies and can compete in the highly competitive market for jobs.  
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1.3  Appraisal (Review of 2015/2016) Anomynous report  
I am extremely grateful to Kerry Ward for providing the following the report.  

This report was discussed and agreed at the Staffing Committee in the autumn term 

STAFF ELIGIBILITY FOR UPS ς October 2016  

UPS2 has been on scale for 2 years (or more) 

 

 

UPS2 (has been on scale for 1 year) 

 

 

UPS1 has been on scale for 2 years (or more) 

 

 

UPS1 has been on scale for 1 year 

 

Name
Current pay 

scale

Current teaching 

/results RAG

Appraisal Objectives 

met
Recommendation

UPS2A UPS2 Most UPS3

Name
Current pay 

scale

Current teaching 

/results RAG

Appraisal Objectives 

met

Recommendation 

(on track for UPS3 

2017)

UPS2B UPS2 All UPS2 (yes)

UPS2C UPS2 All UPS2 (yes)

UPS2D UPS2 n/a UPS2 (yes)

UPS2E UPS2 Some exceeded UPS2 (yes)

UPS2F UPS2 All UPS2 (yes)

UPS2G UPS2 n/a UPS2 (yes)

Name
Current pay 

scale

Current teaching 

/results RAG

Appraisal Objectives 

met
Recommendation

UPS1A (6) UPS1 All UPS1

UPS1B UPS1 All UPS2

UPS1C UPS1 n/a UPS1

Name
Current pay 

scale

Current teaching 

/results RAG

Appraisal Objectives 

met

Recommendation 

(on track for UPS2 

2017)

UPS1D UPS1 Some exceeded UPS1 (yes)

UPS1E UPS1 Some exceeded UPS1 (yes)

UPS1F UPS1 All UPS1 (yes)

UPS1G UPS1 All UPS1 (yes)

UPS1H UPS1 All UPS1 (needs support)

UPS1I UPS1 Some exceeded UPS1 (yes)

UPS1J UPS1 Some exceeded UPS1 (yes)
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Threshold UPS1 

 

MPS5 to MPS6 (Threshold UPS1 2016) 

 

Name
Current pay 

scale

Current teaching 

/results RAG

Appraisal Objectives 

met
Recommendation

MPS6A MPS6 Some exceeded UPS1

MPS6B MPS6 All (concerns re data) MPS6

MPS6C MPS6 All did not apply - MPS6

MPS6D MPS6 Partially MPS6

MPS6E MPS6 All UPS1

MPS6F MPS6 Maternity UPS1

MPS6G MPS6 Some exceeded UPS1

Name
Current pay 

scale

Current teaching 

/results RAG

Appraisal 

Objectives met
Recommendation

MPS5A MPS5 All MPS6

MPS5B MPS5 All MPS6

MPS5C MPS5 All MPS6
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Remaining MPS

 

 

 

Lead Practitioner 

 

 

 

Name
Current pay 

scale

Current teaching 

/results RAG

Appraisal 

Objectives met
Recommendation

MPS1A MPS1 NQT MPS2

MPS1B MPS1 NQT MPS2

MPS1C MPS1 NQT MPS2

MPS1D MPS1 NQT MPS2

MPS1E MPS1 NQT MPS2

MPS2A MPS2 Exceeded MPS4

MPS2B MPS2 All MPS3

MPS2C MPS2 All MPS3

MPS2D MPS2 Some exceeded MPS3

MPS2E MPS2 All MPS3

MPS2F MPS2 All MPS3

MPS3A MPS3 Exceeded MPS4

MPS3B MPS3 All MPS4

MPS3C MPS3 All MPS4

MPS3D MPS3 Exceeded MPS4

MPS3E MPS3 Some exceeded MPS4

MPS3F MPS3 Some exceeded MPS4

MPS3G MPS3 Improving Partially MPS4

MPS4A MPS4 All MPS5

MPS4B MPS4 Exceeded new role

MPS4C MPS4 All MPS5

MPS4D MPS4 Some exceeded MPS5

MPS4E MPS4 Some exceeded MPS5

MPS4F MPS4 All MPS5

MPS4G MPS4 All MPS5

MPS4H MPS4 Most MPS5

Name
Current 

pay scale

Current teaching 

/results RAG

Appraisal 

Objectives met
Recommendation

LP5 LP5 All n/a

AST14 AST14 All n/a

LP6 LP6 All LP7

AST12 AST12 All n/a
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UPS3 

 

Leadership scale 

 

 

 

Name
Current 

pay scale

Current teaching 

/results RAG

Appraisal 

Objectives met
Recommendation

UPS3A UPS3 All n/a

UPS3B UPS3 All n/a

UPS3C UPS3 Some exceeded n/a

UPS3D UPS3 Some exceeded n/a

UPS3E UPS3 All n/a

UPS3F UPS3 All n/a

UPS3G UPS3 Partially n/a

UPS3H UPS3 Maternity n/a

UPS3I UPS3 Some exceeded n/a

UPS3J UPS3 All n/a

UPS3K UPS3 All n/a

UPS3L UPS3 Review not completedn/a

UPS3M UPS3 All n/a

UPS3N UPS3 Most n/a

UPS3O UPS3 Exceeded n/a

UPS3P UPS3 All n/a

UPS3Q UPS3 Most n/a

UPS3R UPS3 All n/a

UPS3S UPS3 All n/a

UPS3T UPS3 All n/a

UPS3U UPS3 All n/a

UPS3V UPS3 All n/a

UPS3W UPS3 All n/a

UPS3X UPS3 Exceeded n/a

UPS3Y UPS3 All n/a

UPS3Z UPS3 Maternity new role

UPS3Z2 UPS3 All n/a

Name
Current 

pay scale

Current teaching 

/results RAG

Appraisal 

Objectives met
Recommendation

LA L14 All n/a

LB L14 All n/a

LC L13 All n/a

LD L14 All n/a
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Senior Leadership Team (David will provide when KWA leaves the meeting) 

 

Staff Progression Summary  

When reading the figures below, please be aware that teachers not progressing are not automatically judged to 
ƘŀǾŜ ŦŀƛƭŜŘ ǘƘŜ ǘŜŀŎƘŜǊǎΩ ǎǘŀƴŘŀǊŘǎ; rather they have yet to provide sufficient evidence to support pay progression 

 

 2013/14 

 

2014/15 2015/16 
(recommended) 

Proportion of staff (MPS) who progressed from 
one incremental point to the next  

28/29 (97%) 32/33 (97%) 29/29** (100%) 

Proportion of staff that progressed through to 
the upper pay spines 1 

4/6 (67%) 8/10 (80%) 3/6 (50%)*** 

Proportion of staff that did not progress through 
to the upper pay spines 1 

2/6 (33%) 2/10 (20%) 3/6 (50%)*** 

Proportion of staff that progressed through to 
the upper pay spine 2   

1/3 (33%) 6/7 (86%) 1/2 (50%) 

Proportion of staff that did not progress through 
to the upper pay spine 2   

2/3 (67%) 1/7 (14%) 1/2 (50%) 

Proportion of staff that progressed through to 
the upper pay spine 3   

2*/3 (67%) 7/7 (100%) 1/1 (100%) 

Proportion of staff that did not progress through 
to the upper pay spine 3   

1/3 (33%) 0/7 (0%) 0/1 (0%) 

 

*Includes 1 moving from UPS1 to UPS3 

**Includes 1 moving up 2 incremental points 

***1 did not apply, of those who applied 60% were successful, 

40% unsuccessful 

 

 

Name
Current 

pay scale

Current teaching 

/results RAG

Appraisal 

Objectives met
Recommendation

SLTA L Exceeded

SLTB L Exceeded

SLTC L Some exceeded

SLTD L Some exceeded

SLTE L All

SLTF L Exceeded

SLTG L All new role
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Case studies  

I have put together a number of case studies to illustrate how we have arrived at the above recommendations. 

 

Staff Issue Commentary 

UPS2A Did not fully meet all 
Appraisal objectives 

Teaching is good and she has contributed to department 
schemes of work however we had concerns that she was not 
performing at the level required to move to UPS3. After 
gathering further evidence and speaking to HOD/SLT we felt the 
recommendation on balance was justified. Objectives set and 
performance against them will be monitored carefully going 
forward. 

UPS1A Failure to meet standards 
required for UPS 

This member of staff was awarded UPS1 6 years ago. Classroom 
teaching requires improvement meaning we do not feel she 
should move to UPS2. Formal support now in place to be 
reviewed in December (Interim review 1) 

MPS6A Not enough evidence initially 
to support progression to 
the upper pay scale 

Teaching is good and she has contributed to department 
schemes of work however we had concerns that she was not 
performing at the level required to move to UPS1, evidence of 
contribution to schemes had not been uploaded to BlueSky and 
was not noted by her line manager. After gathering further 
evidence and speaking to HOD/SLT we felt the recommendation 
on balance was justified. Objectives set and performance 
against them will be monitored carefully going forward. 

MPS6B Repeated failure to meet 
data entry deadlines 

Over the past 2 years this has been an ongoing problem. Was 
given the benefit of the doubt last when she was new to the 
school but there was little if any improvement this past year. 
Appraisal deadlines have also not been met. 

MPS6D Failed to meet appraisal 
objectives 

Despite support from Ih5 ŀƴŘ {[¢Σ ǘƘƛǎ ƳŜƳōŜǊ ƻŦ ǎǘŀŦŦΩǎ 
performance continues to give cause for concern particularly 
with regard to the quality of his teaching and the progress of his 
students at KS4 

MPS6E Did not progress to UPS1 last 
year 

Following an unsuccessful Appraisal review last year, with 
ŎƻƴǘƛƴǳŜŘ ǎǳǇǇƻǊǘ ŦǊƻƳ Ih5 ŀƴŘ {[¢Σ ǘƘƛǎ ƳŜƳōŜǊ ƻŦ ǎǘŀŦŦΩǎ 
performance has improved and he has had a successful 
Appraisal review, we are now confident to recommend his 
progression to UPS1. 

MPS2A Excellent performance both 
in her teaching/progress of 
students and her 
contribution to wider school 
ƭƛŦŜ ǘƻ ƳŜǊƛǘ ΨŘƻǳōƭŜ ƧǳƳǇƛƴƎΩ 

This member of staff is an outstanding classroom practitioner 
and a conscientious and dedicated form tutor. She has also 
implemented a number of projects ranging from Girls in Science 
to Mental Health campaigns, providing extra opportunities to 
our learners and bringing in much positive recognition to the 
school. 
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MPS3G Improvement in quality of 
teaching 

After an unsuccessful Appraisal cycle last year measures were 
put in place to help this member of staff improve including 
coaching and observations from one of our lead practitioners, 
her teaching is now improving and she will continue to receive 
support. Her wider effectiveness and contribution to school life 
is significant, she takes a number of extra-curricular teams and 
has organised residential trips. She is also a proactive member 
of the year team, taking a lead role in ensuring the punctuality 
policy is being followed. 

UPS3G Continuing concerns over 
quality of teaching 

Classroom teaching continues to require improvement despite 
support from HOD. Formal support now in place to be reviewed 
in December (Interim review 1) 

UPS3Q Slight concern over quality of 
teaching and concern over 
her leadership role within 
the department 

She needs support with her leadership of KS3. She finds lesson 
observations, and the ensuing feedback very stressful. Support 
is in place including a review of the expectations of her role, 
however when this support was first offered she approached 
her TU representative as she saw the offer of support as 
negative rather than the constructive, positive step it was. 

UPS3R Concern over role This role (TLR 1a/UPS3) has been problematic over recent years. 
He was successful in his Appraisal review however his 
objectives related to his UPS role only 

UPS3Z2 Concerns over quality of 
teaching 

Quality of teaching is inconsistent, support in place for coming 
year. 

 

Concerns following Interim Review 

There were a number of concerns raised at the time of our interim reviews. For some members of staff these 
concerns were addressed and with support and they went on to successfully meet their objectives.  

There were a number of staff however who have since left Eastbury however if they had remained their 
Appraisal reviews would have continued to raise concerns.  

Two members of staff left from the ICT department for both we had expressed concerns about the quality of 
teaching and the progress of their students at all key stages.  

Three members of staff left from the Engineering department. One of those was in receipt of a TLR however 
we had ongoing concerns about his attendance. A further member of the Engineering department was raising 
concern over quality of teaching and progress of students, support measures had been put in place however 
some concerns remained. The third member of the Engineering department had been spoken to about his 
repeated failure to meet deadlines for data entries, there was also concern regarding the quality of his 
teaching, occasional lateness to lessons and general standards of professionalism which were discussed with 
him, all these concerns had also been noted on BlueSky. 
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Leadership Development  

  

2013/14 

 

2014/15 

 

2015/16 

Forecast 
2016/17 

Staff completing 
leadership 
development 
programmes  

  

S Begum 

M Miller 

C Macaulay 

J Collins 

L Bradford 

V Sanghera 

L Kinnersley 

C McIntosh 

Z Hussain 

A Rahman 

T Nathan 

 P Leech 

C Alkis 

J Ellu 

(Aspiring 
Leaders) 

 

R Hunter 

A Ark 

S Bhamra 

N Goodall 

N Murray 

G Gill 

M Owen  

J Oberholzer 

J Furlong 

R Matin 

D Antoine 
(Teaching 
Leaders Middle 
Leadership 
Programme) 

Year of 
consolidation 

Staff completing MA 
and name of school 
project  

 C McIntosh   

Staff completing PHDs 
& details of research 

L Hooper    

Other Leadership 
programmes  

P Kerai 

P Plakides 

P Kerai  

N Mpofu-
Tavugara 
(NPQML) 

C Belloni 

(NPQSL) 

S Collins NPQH 

L Eustace  

NPQSL 

The professional standards for a post-threshold teacher are explained 
at:http://www.education.gov.uk/schools/careers/payandpensions/teacherspayandconditionsdocument/b0021349
0/threshold-assessment-2012-13 

http://www.education.gov.uk/schools/careers/payandpensions/teacherspayandconditionsdocument/b00213490/threshold-assessment-2012-13
http://www.education.gov.uk/schools/careers/payandpensions/teacherspayandconditionsdocument/b00213490/threshold-assessment-2012-13
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Post-threshold teachers 

(1) Professional attributes 

Frameworks 

P1. Contribute significantly, where appropriate, to implementing workplace policies and practice and to promoting 
collective responsibility for their implementation. 

(2) Professional knowledge and understanding 

Teaching and learning 

P2. Have an extensive knowledge and understanding of how to use and adapt a range of teaching, learning and 
behaviour management strategies, including how to personalise learning to provide opportunities for all learners to 
achieve their potential. 

Assessment and monitoring 

P3. Have an extensive knowledge and well-informed understanding of the assessment requirements and 
arrangements for the subjects/curriculum areas they teach, including those related to public examinations and 
qualifications. 

P4. Have up-to-date knowledge and understanding of the different types of qualifications and specifications and their 
ǎǳƛǘŀōƛƭƛǘȅ ŦƻǊ ƳŜŜǘƛƴƎ ƭŜŀǊƴŜǊǎΩ ƴŜŜŘǎΦ 

Subjects and curriculum 

P5. Have a more developed knowledge and understanding of their subjects/curriculum areas and related pedagogy 
including how learning progresses within them. 

Health and well-being 

P6. Have sufficient depth of knowledge and experience to be able to give advice on the development and well-being of 
children and young people. 

(3) Professional skills 

Planning 

P7. Be flexible, creative and adept at designing learning sequences within lessons and across lessons that are effective 
and consistently well-matched to learning objectives and the needs of learners and which integrate recent 
developments, including those relating to subject/curriculum knowledge. 

Teaching 
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P8. Have teaching skills which lead to learners achieving well relative to their prior attainment, making progress as 
good as, or better than, similar learners nationally. 

Team working and collaboration 

P9. Promote collaboration and work effectively as a team member. 

P10. Contribute to the professional development of colleagues through coaching and mentoring, demonstrating 
effective practice, and providing advice and feedback 

1.4  Staff Development  - Plans for 2017/2018 Draft Proposals  
I am extremely grateful to Sharon Collins for providing the following report.  

The Embedding Formative Assessment programme comes to a close this year ς and a lot of lessons learnt ς a key one 
being that the large majority of teachers enjoy working across curriculum and having pupils part of the session. 

Next year I want the Lead Practioners to take a more dynamic and strategic role in the development of teaching and 
learning. This year most of them have been involved in delivering the EFA, but this is material that is provided for 
them, and I have organised groupings, resources, etc. Next year I think that as part of their role they need to work as a 
department to create and deliver whole school CPD. 

The first two days INSET are crucial to setting the tone for the rest of the year, so I am going to propose that all Lead 
Practioners ǘŜŀŎƘ ǘƘŜƛǊ άŦŀǾƻǳǊƛǘŜέ ƭŜǎǎƻƴ ǘƻ ŀ Ŏƭŀǎǎ ƻŦ ǇŜŜǊǎΦ ¢Ƙƛǎ ǿƛƭƭ ƘŜƭǇ ǘƻ ǎƘŀǊŜ ƎƻƻŘ ǇǊŀŎǘƛŎŜΣ ŘŜǾŜƭƻǇ ŎǊƻǎǎ 
curricular links and further raise the profile of our Lead Practioners. 

Next year we will be returning to workshop based CPD, which allows for a whole school pedagogy to be shared, whilst 
also meeting individual needs and interests. 

Using the key strengths in the LP at the moment, and based on what further development we need, the workshops I 
would like to consider are as follows: 

¶ {ǳǇǇƻǊǘƛƴƎ tǳǇƛƭǎΩ aŜƴtal Well- Being ς K Witt 

¶ Embedding British Values in the Curriculum ς Jo Caswell 

¶ Effective use of SISRA/CMB to inform teaching and the assessment ς Mark Jones 

¶ Building Challenge into Curriculum - Justin Booth 

¶ The Use of Technology to Support Teaching and Learning ς  Al Oberholzer 

¶ Marking and Feedback ς Myths and Fact ς S Pradhan/ A Campbell 

¶ Mastery for Less Able Pupils ς K Hunt 

¶ Strategies to Embed Numeracy Across the Curriculum ς M Jones 

¶ Strategies to Embed Literacy Across the Curriculum ς A Ark 

¶ Differentiation strategies at A Level ς  

¶ Effective Essay Writing at A Level ς Natalie Goodall 
 

Wherever appropriate I would also like LPs to include pupils in the sessions- to allow teachers to hear how pupils 
receive different ideas, what works for them, etc.  These are provisional suggestions, and would reflect whole school, 
departmental and individual needs, so are subject to change. 

!ǎ ŀŘŘƛǘƛƻƴŀƭ /t5 ¢[!/ ƳŜŜǘƛƴƎǎ ǿƛƭƭ ŎƻƴǘƛƴǳŜ ǘƻ ōŜ ŘŜǾŜƭƻǇƳŜƴǘŀƭΣ ǿƛǘƘ ǎŜǎǎƛƻƴǎ ǘƻ Ǌǳƴ ƻƴ άIŀǾƛƴƎ 5ƛŦŦƛŎǳƭǘ 
/ƻƴǾŜǊǎŀǘƛƻƴǎέ ά9ŦŦŜŎǘƛǾŜ !ǇǇǊŀƛǎŀƭέΣ ǘƻ ŀƭƭƻǿ ƻǳǊ aƛŘŘƭŜ [ŜŀŘŜǊǎ ǘƻ ŎƻƴǘƛƴǳŜ ǘƻ ŘŜǾŜƭƻǇΦ 

With new and developing Middle Leaders we will look to deliver a Middle Leadership programme, and where possible 
look to use the expertise that we have within Eastbury, as well as looking at how we can work in partnership with 
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other schools to offer a wide ranging view on leadership. This might be with Beale or other schools that we have close 
links with via NELTA. 

1.5  Full Pupil Premium & Catch Up review ς Review of Spending plan 2016/2017 & 
 Plans for 17/18 (needs to be presented to Governors finance) 

I would like to thank Keith Coffey for the following: 

Pupil Premium Statement 

The pupil premium is additional funding given to schools so that they can support their disadvantaged pupils and close 
the attainment gap between them and their peers. It was introduced in April 2011 and is allocated to schools to work 
with pupils who have been registered for free school meals (FSM) at any point in the last six years. Looked after 
children and those of service personnel also attract funding. We currently have 51% of our cohort that are eligible for 
pupil premium funding. 

Our use of the pupil premium has closed attainment gaps over the past three years. We have summarised the 
examination results below with comparisons against national statistics. We have also included a series of links at the 
bottom of the page that detail the spending and impact since 2011.  

Barking and Dagenham is one of the most deprived communities in the country. Social mobility is high, other 
authorities move families into the Borough as a means of supporting housing needs and we have a large migrant 
population. The young people of Barking and Dagenham are having to resist enormous pressures from gang culture, 
substance abuse and social disaffection. Students having the opportunity to extend and reinforce their learning 
outside of school hours has been a major barrier to educational achievement for us. This has been for a variety of 
reasons including lack of facilities at home, limited experience of current teaching and learning requirements within 
families, the need for personal resources to support learning and negative social pressure. In addition, many of our 
students enter Eastbury at a lower level of attainment than expected for secondary school. 

Our spending is designed to overcome these barriers to achievement. We have provided additional resources to allow 
all our learners to have access to a full range of learning opportunities. We have provided additional staffing to 
accelerate progress for core areas of the curriculum. We have resourced behaviour teams to include youth workers 
and other key staff to support emotional development. We have initiated a comprehensive range of training for 
student leaders and peer mediators to enable the young people to take ownership for their own behaviour. We have 
provided additional teachers for students with English as an additional language. We have employed academic 
mentors in key stage 5. 

The full range of spending can be found in tables below and this demonstrates an extremely wide range of social, 
cultural and academic opportunities that has been provided by this very important fund. 

We measure the impact of the funding by monitoring the progress and attainment of disadvantaged students in the 
first instance. Alongside this we ensure that disadvantaged students are represented in every form of hard and soft 
data analysis. This will include participation within all aspects of school events, attendance and behaviour. We review 
the overall impact at the end of the funding cycle (April of each year) and at key points of data entry within school, 
including monthly absence returns, termly achievement statistics, annual examination results and monthly behaviour 
records. 

We also receive year 7 literacy and numeracy catch-up premium funding. The literacy and numeracy catch-up 
premium gives schools additional funding to support year 7 pupils who did not achieve at least level 4 in reading or 
maths at the end of key stage 2 (KS2). We use this funding in much the same way as whole school pupil premium 
except that it is devolved to the year team and departments.  

We included details of catch-ǳǇ ŦǳƴŘƛƴƎ ǿƛǘƘƛƴ ǘƘŜ ǇǊŜǾƛƻǳǎ ƎƻǾŜǊƴƻǊǎΩ ǊŜǇƻǊǘ. 
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2016 Pupil Premium outcomes 

¶ School deprivation indicator 0.45 (nat 0.22). Top quintile. 

¶ 51% Pupil Premium students 

¶ Persistent pupil absence of Pupil Premium students 6.4% (nat 10.9%). 

¶ Sessions missed of Pupil Premium students 5.8% (nat 7.5%) 

¶ Fixed term exclusions of Pupil Premium students 0.1% (nat eligible for FSM for 20.23%, nat not eligible for FSM 
for 5.46%) 

¶ Pupil Premium students with 1 or more fixed term exclusion 0.1% (nat eligible for FSM for 9.30 %, nat not 
eligible for FSM for 3.06%). 

¶ Permanent exclusions as a percentage of the pupil group 0.1% (nat eligible for FSM for 0.46%, nat not eligible 
for FSM for 0.1%). 

Percentage of Pupil Premium students achieving thresholds: 

¶ Total cohorǘ нут ŘƛǎŀŘǾŀƴǘŀƎŜŘ ǎǘǳŘŜƴǘǎΩ ŎƻƘƻǊǘ мпн 

¶ Basics for disadvantaged students 59% (nat 38% 2015) all students 62%, non- disadvantaged 65.5% (nat 65% 
2015) 

¶ Progress 8 for disadvantaged students 0.26 (all students 0.27, non- disadvantaged 0.44) 

¶ Progress 8 for disadvantaged students in English 0.19 (all students 0.16) 

¶ Progress 8 for disadvantaged students in maths  0.43 (all students 0.43) 

¶ Progress 8 for disadvantaged students in Ebacc slots 0.20 (all students 0.29) 

¶ Progress 8 for disadvantaged students in open slots 0.25 (all students 0.23) 

¶ Attainment 8 score for disadvantaged students 47.78 (all students 49.1, non- disadvantaged 51.4) 

¶ Attainment 8 score for disadvantaged students in English 10.21 (all students 10.31) 

¶ Attainment 8 score for disadvantaged students in maths 9.53  

¶ Attainment 8 score for disadvantaged students for Ebacc slots 12.60  

¶ Attainment 8 score for disadvantaged students for open slots 15.54  

¶ Ebacc entries for disadvantaged students 21%, non-disadvantaged students 19.4% (nat 2015 11%)  

¶ Disadvantaged students achieving Ebacc 13% non-disadvantaged students achieving Ebacc 10.8% 

¶ Disadvantaged students taking 3 sciences 14%, non- disadvantaged students taking 3 sciences 21.6% 
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1.6  Curriculum 2017/2018 
I would like to thank Kerry Ward for the following: 
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We recommend that: 

We continue to phase out the t eaching of Citizenship as a dist inct subject, covering it th rough geograph y, history 

and PH5E. Dram a is absorbed into th e English Curricul um at KS3 in years 7 and 9 (or 8 and 9), continuing into year 8 

(or 7) next year. The 'gained' hour is given to geography. 

Rationale  

The increasing popularity of t he humaniti es subjects at K54 coupled wi th t he im portance of t hese subjec ts wi t hin 

t he EBacc basket means t hat t here is an increasing need to ensure students are adequately prepared for f urther 

study, Two hours per week at KS3 will enable students to develop skills, knowledge and understanding to help them 

succeed. Citizenship will be taught through Geography, History and PHSE with subject leaders in all three areas 

collaborating to produce a 'mapping' document to ensure we cover all that is needed. 

Drama is becoming less popular at K54, only 11 students opted for it last year compared with 111 and 138 respectively 

for geogra phy and hist ory. Other creative subjects are continuing to recruit relatively well (art - 46, music - 22, 

textiles - 23, 30 design - 20, photography - 48) . English has a proven track record of delivering high quality drama 

themed work at KS3 for example through their work with the RSC. Drama would continue to be offered as a distinct 

subject in KS4. 

KS4 Curriculum 

We recommend that Science move from 4.5 lessons per week back to four, the 'ext ra' half perio d is given to English. 

Rationale 

Science have made some changes to their KS3 curriculum in order to better prepare students for the rigours of GCSE 

and feel that they no longer need to extra half period. The specifications for both English Language and Literature have 

been enlarged so that delivering 2 GCSEs in the 4 hours at KS4 was proving increasingly difficult even with changes to 

the KS3 curriculum. 

Other considerations 

We are not currently able to offer Computing (to exam standard) to the entire KS4 cohort. 

Citizenship in KS4 is delivered through form time and assemblies. 
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1.7 Complaints Annual Review ς Nil return 
I am delighted to report that there have been no formal complaints in the Spring term to date.  

1.8  Leadership Strategy 2015-18 ς Teaching, Learning and Assesement in the Primary 
Phase  

I am extremely grateful to Wendy Jenkins for working with me on the following the report.  

Governors will recall that our overall Leadership strategy has been set out in the Summer 2016 report. The following is 
an adition to incorporate our draft strategy for the Primary Phase and I welcome Governor input.  

!ǘ 9/{ ǿŜ ŎƻƴǎƛŘŜǊ ŜŦŦŜŎǘƛǾŜ ǘƻ ƳŜŀƴ ǘƘƻǎŜ ǘƘƛƴƎǎ ǘƘŀǘ ōŜǎǘ ŎƻƴǘǊƛōǳǘŜ ǘƻ ǇǳǇƛƭǎΩ ƻǳǘŎƻƳŜǎ ŀŎǊƻǎǎ ǘƘŜ ŎǳǊǊƛŎǳƭǳƳΦ 

a. A strong leadership team and strategy is the foundation to effective provision at ECS 

¶ Effective leaders at ECS have a clear vision which is shared, understood, owned and consistently implemented 
by all staff. 

¶ As leaders we make sure that our vision is driving all decisions in the school, including how to teach and 
develop teaching, how to use resources and how to organise our school so that their teachers, staff  and pupils 
flourish. 

¶ The Head of our Primary provision takes responsibility for leading teaching, learning and assessment in the 
primary phase. 

¶ As leaders we do not allow ourselves to be distracted from our core business as leaders of teaching and 
learning. 

b. ECS prioritises the ongoing development of teachers, staff and teaching 

¶ Strong staff development is structured around clear objectives to improve pupil outcomes and is informed and 
led by the evidence of effective teaching practices. It is sustained over time and given high priority 

¶ Teachers and others involved in supporting teaching have a good understanding of how children learn. 
¶ Our sensible and guiding principles for effective teaching practices include:  
ς Review previous learning. 
ς Explain and introduce new content in small chunks. 
ς Model skills. 
ς Provide opportunities to practise. 
ς Provide opportunities for guided discovery 
ς Provide opportunities for constructing their own learning experiences 
ς Review. 

¶ We use the strong evidence that whole-class teaching, small group work, interventions, corrective teaching 
and mastery approaches are effective. In recent years, the mastery approach has become more common for 
teaching maths, however, we believe there is no reason why mastery principles could not apply in other 
subjects too. 

¶ We want to develop our team with subject specialists who oversee planning and teaching across all year 
groups and are an effective resource to improve teaching. 

¶ We want to develop our tŜŀŎƘŜǊǎΩ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ŀ ǎǳōƧŜŎǘ ŀƴŘ Ƙƻǿ ŎƘƛƭŘǊŜƴ ƭŜŀǊƴ ǘƘŀǘ ǎǳōƧŜŎǘ ƛƴ ƻǊŘŜǊ ǘƻ 
improve standards even further. 
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c. Making the most of all our precious resources (including time) 

¶ We want our teachers and staff to use their time on those things that make the most significant difference to 
improving outcomes for all our pupils. 

¶ We deploy Teaching assistants (TAs) after careful consideration has been given to whether to use them at all 
and what to use them for ς in particular, the types of intervention they support. (We make the best use of the 
evidence for effective practice from the research eg Education Endowment Foundation / Sutton Trust etc) 

¶ We will vary the layout of the classroom to support teaching so that teaching strongly informs the classroom 
layout. 

¶ We will ensure that classroom clutter and distractions are avoided; we want our classrooms to promotes a 
ŎŀƭƳ ŀƴŘ ǇǳǊǇƻǎŜŦǳƭ ŀǇǇǊƻŀŎƘ ǘƻ ƭŜŀǊƴƛƴƎΣ ƘŜƭǇƛƴƎ ǇǳǇƛƭǎ ǘƻ ŦƻŎǳǎ ŀƴŘ ǎǳǇǇƻǊǘƛƴƎ ǇǳǇƛƭǎΩ ǎŜƭŦ-regulation (that 
is, being able to avoid impulsive behaviour and stay focused). 

¶ Our teachers will ensure that everyone has access in the classrooms to prompts and learning cues (including 
well thought out display) to strengthen independence and help pupils when they are stuck. 

¶ We will ensure that classroom technology is used to improve teaching where it has a clear pedagogical 
purpose. Before purchase, we will be clear about how technology will be used, what training will be required, 
how it will be embedded and how its impact will be monitored. 

Our mission statement 

hǳǊ Ƴƛǎǎƛƻƴ ǎǘŀǘŜƳŜƴǘ ΨDŜǘǘƛƴƎ ǘƘŜ ōŜǎǘ ŦƻǊ ŀƴŘ ŦǊƻƳ ŀƭƭ ƻǳǊ ƭŜŀǊƴŜǊǎΩ 9ǾŜǊȅ ŘŜŎƛǎƛƻƴ ǿŜ ƳŀƪŜ ŀŎǊƻǎǎ ǎŎƘƻƻƭΣ ōŜ ƛǘ 
funding, curriculum development, staff deployment, resourcing, staff development or parental engagement, we ask 
how our work aligns to our mission statement. We will organise, structure and prioritise, based on evidence 

¶ We will invest in developing a strong nursery provision and reception year with a structured approach to 
teaching and planning for focused learning (rather than aimless activities). By a structured approach, we do 
not mean a purely top-down, formal approach to teaching but, rather, that teachers structure and scaffold 
learning (including guided discovery) through their decisions about what their pupils need to know, 
understand and can do next and how best this should be taught, to achieve success.) 

¶ ²Ŝ ǿƛƭƭ ŜƴǎǳǊŜ ǘƘŀǘ ǿŜ ƻǊƎŀƴƛȊŜ ƻǳǊ ǇǳǇƛƭǎ ōŀǎŜŘ ƻƴ ǘƘŜ ŜǾƛŘŜƴŎŜ ƻŦ ΨǿƘŀǘ ǿƻǊƪǎΩΦ ¢Ƙƛǎ ƳŜŀƴǎ ǘƘŀǘ ǿƘŜƴ ǿŜ 
use ability grouping we have a clear rationale and base it on evidence, we will consider how to avoid potential 
negative consequences and be actively measuring impact. 

¶ Working with parents / carers / Homelearning has the greatest impact on pupil outcomes when its effect is 
consistently evaluated against pupil progress, and adjusted when judged necessary through this process. We 
will always be clear about what we are trying to achieve and the best way to do that. We will engage with 
parents and find ways to minimise the impact of home learning on pupil and teacher workloads. 

1.9  Reviewing the Eastbury Community School staffing structures  
At ECS we review our staff structures regularly as part of their annual school improvement, curriculum and financial 
planning. These reviews start from first principles to investigate whether the deployment of staff is as effective and 
efficient as possible to ensure a continued trajectory of improvement.  

Staffing review is all about ensuring that Eastbury is always investing in the right mix of staff, and in high quality 
professional development, to deliver excellent student outcomes and care.  

Our staffing costs make up 75 to 80% of our average annual expenditure. We seek to ensure that our staff structures 
maximise the impact of this spending, and that we will endeavour to make efficiencies where possible in other areas 
(for example, on procurement of resources and spending on consumable / external services). 



EXECUTIVE HEADTEACHEwΩ{ w9thw¢ ¢h C¦[[ DOVERNING BODY March 2017 

 

Section 1 Leadership 38 

 

Effective school workforce planning is not solely about examining the number of staff ς it should lead to the more 
effective and efficient use of existing staff. 

In order for Governors (and leaders) to participate in meaningful discussions it is important that they are familiar with 
the following guidance and have asked themselves the key questions, as part of on-going self-review and reflection, 
contained in these useful documents.  

School workforce planning 

https://www.gov.uk/government/publications/school-workforce-planning 

Teacher contact ratio  

http://www.ascl.org.uk/help-and-advice/help-and-advice.the-equation-of-life.html 

Addressing Teacher Workload / Flexibility as employers as means of retaining teachers  

https://www.gov.uk/government/publications/reducing-teachers-workload 

https://www.gov.uk/government/publications/teacher-workload-survey-2016 

https://www.gov.uk/government/publications/teachers-working-longer-review-interim-report 

https://www.gov.uk/government/publications/flexible-working-in-schools 

 
Eastbury Community School Draft Staffing Structure Review 2017/2018  
Staffing review at Eastbury takes place every time someone leaves. We always ask ourselves: 

¶ Do we have to replace like with like? 

¶ What will the curriculum look like over the next three years? 

¶ What are our key priorities for School Development over the next three years? 

¶ How will the needs of our students change over the next three years? (E.g. Special Educational Needs, 
Disadvantage, English as an Additional Language? 

¶ What will be able to afford in the next three years? (as part of five year budget panning, taking into account 
how pay progression or salary uplifts, pay awards etc. could change staffing costs). 
 

Current recruitment has made in school year staff replacement challenging and we therefore aim to recruit in January 
/ February of each year working in partnership with Initial Teacher Training Providers. Our timeline therefore differs 
from the one recommended in the DFE publication. 

https://www.gov.uk/government/publications/school-workforce-planning
http://www.ascl.org.uk/help-and-advice/help-and-advice.the-equation-of-life.html
https://www.gov.uk/government/publications/reducing-teachers-workload
https://www.gov.uk/government/publications/teacher-workload-survey-2016
https://www.gov.uk/government/publications/teachers-working-longer-review-interim-report
https://www.gov.uk/government/publications/flexible-working-in-schools
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Date Key Activities Notes 

April to July 2017 Plan review, gather relevant information (for example, to inform benchmarking comparisons).  

May 2017  Review of the staff structure, undertaken by the school leadership team. This is informed by school improvement 
priorities, curriculum planning, projections of student numbers, expected future funding and benchmarking 
comparisons.  

Develop a proposed 3 to 5 year plan for the staff structure. 

 

June 2017 Governors  Present draft Curriculum structure (for academic year +2, 2018/2019 in June 2017) to Governors Standards Sub-
Committee 

Present draft Staffing structure to Governors Staffing Sub-Committee. 

Present draft Budget implications to Governors Resources Sub-Committee / Finalise School budget for the 
following year. 

 

July 2017 Informal discussions about the findings from the review of the staff structure and the proposed 3 to 5 year plan. If 
any recruitment or redundancies are being considered, LBBD HR advice will be sought and presented 

Initial discussions can involve the school leadership team, governors, staff and union representatives. Outcomes 
from these discussions inform any decision to hold a formal consultation on proposed changes to the staff 
structure. 

 

July 2017 Associate Staff  Appraisal ς Midyear Review  

September 2017 Year 1 changes to staff structure in place. Assess progress on 3 to 5 year plan and revise accordingly. 

Teacher Appraisal ς Review & Planning  

Formal Consultation ς if proceeding with redundancies / changes following informal discussions. HR specialists 
become heavily involved. Consult all staff and union representatives on proposed staffing changes and revise the 
proposed plan accordingly. (Note it is good practice for a consultation to last at least four weeks.  

 

October  2017 Finalise any relevant changes following formal confirmation of allocated budget for the next year. Where 
appropriate, carry out further consultation (this is necessary only if possible redundancies are needed). All staff 
and union representatives are consulted separately to the prior consultation on the proposed staffing structure. 
This consultation covers ways that redundancies could be avoided, and how to mitigate the impact of 
redundancies. 
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October 2017 Governors Present outcomes of Staffing Structure consultation for final decision recommendation to Governors Staffing Sub-
Committee (Final decision at full Governors November) 

Present outcomes of Staffing Appraisal for final salary recommendations to Governors Staffing Sub-Committee 
(Final Salary decisions at full Governors November)  

 

November 2017 Governors  Full Governors Annual Meeting   

December 2017 Recruitment process begins MPG / TLR 3,2 

Update job descriptions for new MPG & TLR 3, 2 posts  

Design adverts  

 

January to February 2018 Recruitment 

Place  adverts (first week of January) 

Interviews for new MPG & TLR 3, 2 posts September  start 

Associate Staff  Appraisal ς Review & Planning 

Teacher Appraisal ς Midyear Review 

 

March 2018 Finalise any relevant changes to Leadership / TLR / Lead Practitioner following formal confirmation of allocated 
indicative budget for the following year. 

Finalise any relevant changes to numbers of MPG following option process for the next year. 

Recruitment process begins Leadership  / TLR 1 / Lead Practitioner  

Update job descriptions for new Leadership  / TLR 1 / Lead Practitioner posts 

Design adverts 

 

March 2018 Governors  Present Final Staffing structure (for following year) to Governors Staffing Sub-Committee. 

Present draft Indicative Budget & any implications to Governors Resources Sub-Committee. 

 

April to May Year 2 ς 
2018/2019 

Review Timeline 2017/2018 ς update if necessary   

Recruitment new Leadership  / TLR 1 / Lead Practitioner posts 

Place  adverts (week before / after Easter) 
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Interviews for new Leadership  / TLR 1 / Lead Practitioner posts. 

May to June 2018 Recruitment process begins Associate Staff 

Update any new job descriptions for new posts  

Design & place adverts ς Interviews 

(Please note recruitment is on-going throughout the year for key posts) 

 

June 2018 Onwards  Update & Implement staffing timeline 2018/2019  
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1.10 Financial Health ς Draft Strategy 2017-2020 
ECS is proud that it has never been in deficit and has maintained financial health for many years enabling and 
enhancing many major projects. The most notable of which is the recent rebuilding of secondary class rooms and 
science laboratories, when the school contributed additional funds to the Priority Schools Building project allowing for 
much larger classrooms, quality built in furniture and state of the art Information, Communication and Technology 
which we believe will have a major impact of improving the quality of teaching.  

As a Financially effective school we endeavour to make the best use of resources ς ensuring every pound is used 
efficiently to improve standards and have maximum impact for their pupils. This means planning educational 
improvement ŀƴŘ ŦƛƴŀƴŎŜǎ ǘƻƎŜǘƘŜǊΦ ²Ŝ ŦƛǊƳƭȅ ōŜƭƛŜǾŜ ǘƘŀǘ ƳŀƴŀƎƛƴƎ ƻǳǊ ǎŎƘƻƻƭ ŦƛƴŀƴŎŜǎ ƛǎ ƴƻǘ ŀƴ ΨŀŘŘƛǘƛƻƴŀƭΩ 
responsibility or requirement ς it is an intrinsic part of role as leaders and Governors (taxpayers across the country 
expect nothing less!). 

 As already stated in my executive summary, like many organisations, we are facing pressures ς from inflation for 
resources and from Ǉŀȅ ƛƴŎǊŜŀǎŜǎ ŀƴŘ ŜƳǇƭƻȅŜǊǎΩ ŎƻƴǘǊƛōǳǘƛƻƴǎ ǘƻ bŀǘƛƻƴŀƭ LƴǎǳǊŀƴŎŜ ŀƴŘ ǇŜƴǎƛƻƴǎΦ hƴ ŀ ǇŜǊ ǎǘǳŘŜƴǘ 
basis, these pressures are estimated at around 8% by 2019-20 by the DFE. We welcome the recent advice from the 
DFE and are committed to make efficiency savings to help manage these pressures, while continuing to make every 
effort to improve standards for our students. It must be noted that we remain concerned that not enough money is 
being putting into the educational system nationally.  

We are making best use of DFE and LBBD support and services to: 

¶ review our level of efficiency;  

¶ investigate levels of spend against other similar schools; 

¶ learn from the best practice in other schools; 

¶ make best use of the DFE ǎŎƘƻƻƭǎΩ ōǳȅƛƴƎ ǎǘǊŀǘŜƎȅ 

¶ and take action to improve efficiency in practice. 
 

In the coming year we will closely linked to the DFE initiatives:  

1. !ŎŎŜǎǎ ǘƻ ōǳȅŜǊǎΩ ƴŜǘǿƻǊƪǎ ŀƴŘ ƘŜƭǇ ǿƛǘƘ ƳƻǊŜ Ŏomplex buying. Ensuring budget holders across the school 
have the right relationships and skills ς making best use of local (LBBD) and national (DFE) knowledge and 
expertise making best use of peer-to-peer support networks and regional advice and guidance services to help 
with complex buying. 

2. Practical help and advice on being a smart consumer. We will Support departments and budget holders to be 
smarter consumers ς providing practical help and advice on buying decisions and when needed contract 
management.  

3. Access to better deals and making buying easier. We will ensure departments and budget holders access 
and obtain the best value every time ς avoiding expensive day to day buying and having clear strategies 
linked to their development plans. 

 
In order for Governors (and leaders) to participate in meaningful discussions it is important that they are familiar with 
the following guidance and have asked themselves the key questions, as part of on-going self-review and reflection, 
contained in these useful documents.  
 

Financial Health Strategy 2017-2020 

https://www.gov.uk/guidance/schools-financial-efficiency-the-role-of-the-school-governor 

https://www.gov.uk/government/collections/schools-financial-health-and-efficiency 

https://www.gov.uk/guidance/schools-financial-efficiency-top-10-planning-checks-for-governors 

https://www.gov.uk/guidance/schools-financial-efficiency-the-role-of-the-school-governor
https://www.gov.uk/government/collections/schools-financial-health-and-efficiency
https://www.gov.uk/guidance/schools-financial-efficiency-top-10-planning-checks-for-governors
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Schools procurement  

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/585080/Schools_buying_strategy.p
df 

https://www.gov.uk/guidance/buying-for-schools 

Schools financial efficiency: financial benchmarking 

https://www.gov.uk/guidance/schools-financial-efficiency-financial-benchmarking 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/585080/Schools_buying_strategy.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/585080/Schools_buying_strategy.pdf
https://www.gov.uk/guidance/buying-for-schools
https://www.gov.uk/guidance/schools-financial-efficiency-financial-benchmarking
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Date Key Activities Notes 

February / March 2017  Financial Year End Process 

Review spending 2016/2017 

Gather relevant information (for example, to inform benchmarking comparisons, efficiency possibilities etc). 

Receive indicative budget 2017/2018  

March School Budget and Assignment of Balances monitoring mtg 

 

March / April 2017 Governors  Governors Resources Sub ς Committee  

Present and discuss draft Budget (indicative) to Governors Resources Sub-Committee / Finalise School budget 
for the following year. 

Provisional budget approval [budget received from LA in March]  

Review Staffing Structure in relation to budget 

Review School Improvement Plan progress  

Review of pay of non-teaching staff  

Discuss unspent balances  

Schools Financial Value Standard Self-Assessment (to submit to LA by 31 March)  

Discuss latest Budget Monitoring;  

Review Compliance Audit Reports  

Best Value monitoring of major purchases  

Opportunity to declare Business Interests at every meeting  

 

DfE Statutory Requirements  

ω wŜǾƛŜǿ όtǊƻǾƛǎƛƻƴŀƭύ tŀȅ tƻƭƛŎȅ όƛƴ ǊŜŀƭƛǘȅ ǘƘƛǎ ƛǎ ōŜǎǘ ŘƻƴŜ ƛƴ !ǳǘǳƳƴ ŀŦǘŜǊ Ǉŀȅ ŀǿŀǊŘǎ ŀƴƴƻǳƴŎŜƳŜƴǘύ 

(Final Indicative Budget decisions at full Governors April) 

April School Budget and Assignment of Balances monitoring mtg 
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May 2017  Draft Indicative Budgets to Budget Holders  

Plan Assignment of Balances 

May School Budget and Assignment of Balances monitoring mtg 

 

June 2017 Governors  Governors Resources Sub ς Committee  

Present Final Budget implications to Governors Resources Sub-Committee 

Present and discuss final budget and submit to LA [by 31 May] 

Present & Discuss Assignment of Balances plan 

Internal Financial Controls self evalutaion  

Approve Statement of Internal Control  

Review analysis of year-end budget figures and Balance Control Mechanism  

Review School Improvement Plan progress  

Present and discuss latest Budget Monitoring; 

Review Governors Allowances Policy  

Benchmarking Comparison  

Opportunity to declare Business Interests at every meeting  

Completion of Governing Body Decision Planner  

 Review the business continuity plan  

Governor Self Evaluation of Competencies Matrix 

 

DfE Statutory Requirements  

ω wŜǾƛŜǿ ǘƘŜ Ǉŀȅ ƻŦ ǘŜŀŎƘŜǊǎ  

Draft Indicative Budget Spend from Budget Holders for approval by EHT / Finance team 

Final School Budget and Assignment of Balances decisions at full Governors July 

June  School Budget and Assignment of Balances monitoring mtg 

 



EXECUTIVE HEADTEACHEwΩ{ w9thw¢ ¢h C¦[[ DOVERNING BODY March 2017 

 

Section 1 Leadership 46 

 

July 2017 July  School Budget and Assignment of Balances monitoring mtg  

September 2017 August / September  School Budget and Assignment of Balances monitoring mtg  

October 2017 Finalise any relevant Budget changes following formal updates of allocated budget for the next year. Where 
appropriate, carry out further review if needed. 

September  School Budget and Assignment of Balances monitoring mtg 

October  School Budget and Assignment of Balances monitoring mtg 

 

October 2017 Governors Governors Resources Sub ς Committee  

Review committee membership and structure  

Review terms of reference for committee 

Present and discuss latest Budget Monitoring; (Formula and Devolved Capital) 

Review school charging policy e.g. School trips  

Review School Improvement Plan  

Review Finance Policy annually  

Review of Benchmarking  

Review of School Asset Register  

wŜǾƛŜǿ Ψ²ƘƛǎǘƭŜ .ƭƻǿƛƴƎΩ tƻƭƛŎȅ  

Review Lettings Policy  

Review of LA contracts i.e. Finance and Personnel  

Review of Quotes and Tenders  

Presentation of Voluntary Fund Audit Certificate to the Governing Body  

Opportunity to declare Business Interests at every meeting  

Review Banking Signatories  

 

DfE Statutory Requirements  
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Review Performance Management / Appraisal Policy  

Review Headteacher Performance  

Update Register of Business Interest  

November 2017 Governors  Full Governors Annual Meeting (Decision making and ratification)  

November  School Budget and Assignment of Balances monitoring mtg 

 

December 2017 December  School Budget and Assignment of Balances monitoring mtg  

January to February 2018 Mid ς January Final orders from all budget holders (allocate resource for consumables) 

January School Budget and Assignment of Balances monitoring mtg 

 

March 2018 Review Timeline 2017/2018 ς update if necessary    

April 2018 Update & Implement staffing timeline 2018/2019  
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1.11 Current Governors Strategic Working Group  - The White Paper  ς Education 
 Excellence Everywhere** (Collaboration and school Improvement) Spring 2017  

Governors will remember the following from the introduction to my report to you in the summer 2016(Section 0.0). 

ά¢ƘŜ ƪŜȅ ǉǳŜǎǘƛƻƴ ŦƻǊ ƻǳǊ ƭŜŀŘŜǊǎƘƛǇ ŀƴŘ ƎƻǾŜǊƴŀƴŎŜΣ ƴƻǿ ǘƘŜ Řǳǎǘ Ƙŀǎ ǎŜǘǘƭŜŘ ŀ ƭƛǘǘƭŜ ƻƴ ǘƘŜ ²ƘƛǘŜ tŀǇŜǊ ŀƴŘ 
ŦƻƭƭƻǿƛƴƎ ǘƘŜ vǳŜŜƴΩǎ {ǇŜŜŎƘ ŎƭŜŀǊƭȅ ǎŜǘǘƛƴƎ ƻǳǘ ǘƘŜ ŀƎŜƴŘŀ ŀƴŘ ŘƛǊŜŎǘƛƻƴ ƻŦ ǘǊŀǾŜƭ ŦƻǊ ǘƘŜ ƴŜȄǘ ŦŜǿ ȅŜŀǊǎΣ ƛǎ άIƻǿ Ŏŀƴ 
Eastbury best collaborate with others in a strong and resilient structure to ensure that each child is a powerful learner 
and that adults have the opportunities to learn and develop as staff, teachers and leadersΚέ ²Ŝ ǿƛƭƭ ŀƭƭ ƴŜŜŘ ǘƻ 
reflect on this, find out about the different options are open to us, debate to agree a shared understanding of what is 
best for Eastbury and develop a clear shared and effective strategy to ensure we sustain our recent improvements and 
ƳƻǾŜ ǘƻ ƻǳǘǎǘŀƴŘƛƴƎΣ ǿƘƛƭŜ ǎǘŀȅƛƴƎ ƛƴ ŎƻƴǘǊƻƭ ƻŦ ƻǳǊ ƻǿƴ ŘŜǎǘƛƴȅέΦ  

I am extremely grateful to Governors and Senior Leaders who have given much time to reading the papers produced 
by  the DFE, the National Governors Association, the Association of School and College Leaders, Brownejacobson legal  
Education advisors, and researching many more. I am also grateful for the honest and frank discussions about the 
future of Eastbury in the White Paper context in our workshops.  

Currently Governors are united in wanting Eastbury to: 

¶ remain in control of its own destiny 

¶ keep its own special identity and ethos (remaining inclusive, non-selective on an criteria ς a community school 
for children of all abilities, faiths and backgrounds)  

¶ keep its own Governing body 

¶ work in collaboration with local schools to the benefit of all children in the local community (making sure the 
disadvantaged and vulnerable do not get left behind)  

¶ work in collaboration with local schools to the benefit of all staff and their development as professionals, 
teachers and leaders  
 

Benefits of Collaboration ς Current thinking  

Governors understand there is mileage in working with local schools especially primaries for the benefit of all local 
children and staff in the schools. The benefits of working in partnership and some of our current collaborations are 
summarised below. 

Collaboration: 

¶ Empowers great staff, teachers and leaders ς School staff, teachers and leaders can share thinking and 
planning to spread expertise for the benefit of all children. 

¶ Supports improved  response to local changes and challenges ς School staff, teachers and leaders  can share 
thinking to tackle the challenges together; Governors in different schools can also work more strategically to 
respond to local challenges etc , 

¶ Enhances our Moral purpose - developing greater shared accountability for local children which can lead to 
better progress and attainment for all pupils, and help individual schools in the collaboration meet rising 
expectations.  

¶ Allows School leaders, teachers and other staff can be shared across more than one school, enabling schools 
to find different solutions to recruitment challenges, to retain staff by providing new opportunities within the 
ƎǊƻǳǇΣ ǘƻ Ǉƭŀƴ ǎǳŎŎŜǎǎƛƻƴ ƳƻǊŜ ŜŦŦŜŎǘƛǾŜƭȅ ŀƴŘ ǘƻ ΨǊƛŘŜ ǘƘŜ ǎǘƻǊƳǎΩ ŦƻǊ ŜȄŀƳǇƭŜ ǎƘŀǊŜ ǎǘŀŦŦ ǘƻ Ŧƛƭƭ Ǿƛǘŀƭ ǊƻƭŜǎ ƛŦ 
someone leaves suddenly or becomes very ill. 

¶ Allows and makes it easier to find and fund specialist expertise (both specialist teachers and specialists in 
areas such as data analysis, finance, health and safety), and provide richer curricular and extra-curricular 
activities.  
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¶ Enhances professional development it can more easily be arranged and is more cost effective, whether led by 
staff from one of the partner schools or an outside body.  

¶ Allows for economies of scale through group business management and collective purchasing made possible 
within larger groups can help the individual schools cope better with shrinking budgets.  

¶ Promotes high quality education (individuals can support and challenge each other) 

¶ Promotes sustainability in the long term 

 
Current Partnership working and Collaborations  

Eastbury already works in partnership with a number of other schools and organisations which is benefiting the school 
and local community. The following are some examples of current work. 

1. Royal Shakespeare Company project ς  we are collaborating with Northbury Primary, Gascoigne Primary, 
Roding Primary, Trinity School, Valence Primary, Beam Primary, Manor Longbridge, and Manor Junior School 
on the teaching of Shakespeare and will be staging a production of Julius Caesar at the Barbican Pit on march 
21st 2017). This is improving the quality of teaching in all of the schools and ensuring pupils come to Eastbury 
with improved literacy skills.  

2. Ripple, Northbury and Manor Longbridge ς English and maths Teachers in ECS are working with primary 
colleagues on developing and improving pedagogy; and improving curriculum continuity between the primary 
and secondary school. This is helping to more effectively meet the needs of students and ensure the 
curriculum is both exciting and challenging.  

3. Northbury ς Science Teachers in ECS are working with primary colleagues on developing and improving 
pedagogy; and improving curriculum continuity between the primary and secondary school. This is helping to 
more effectively meet the needs of students and ensure the curriculum is both exciting and challenging.  

4. Southern Consortium ς we are collaborating with Jo Richardson, Dagenham Park, Sydney Russell and Riverside 
on the delivery of A Level and BTEC courses in the sixth form this allows our students to study a wider range of 
subjects in different combinations; the separate subject specialists in each of the schools to share their 
expertise; and the school to make savings on the delivery of sixth form courses by ensuring each group is of a 
viable size. 

5. INSPIRE ς Ripple, Northbury and Manor Longbridge and local Arts organisations collaboration on putting cross 
phase and school cultural productions (two successful productions to date and more planned!) 

6. NELTA ς Training of secondary teachers, this is helping us to address the current recruitment challenges by 
ΨƎǊƻǿƛƴƎ ƻǳǊ ƻǿƴΩ ǘŜŀŎƘŜǊǎ ǿƘƻ ǘƘŜƴ Ƨƻƛƴ ǘƘŜ ǎŎƘƻƻƭ Ψ9ŀǎǘōǳǊȅ ǊŜŀŘȅΩ ŀƴŘ are effective from an earlier stage in 
their careers. 

7. SKITT ς Training of primary teachers ς as above 
8. Teaching Leaders / Mayfield School ς Training of leaders at all levels this is improving leadership capacity and 

helping us to retain talented and ambitious staff as part of succession planning. The leaders not only get first 
rate training in a cost effective way for each of the schools but gain an insight into the best practice in other 
schools.  
 

School Improvement 

I am delighted that Governors have unanimously agreed that we should continue and develop our partnership with 
the local authority ǎŎƘƻƻƭ ƛƳǇǊƻǾŜƳŜƴǘ ǎŜǊǾƛŎŜΦ ¢ƘŜ ŎǳǊǊŜƴǘ ǘƘƛƴƪƛƴƎ ƛǎ ǘƘƛǎ ǿƛƭƭ ōŜ ŀ Ψ{ŎƘƻƻƭ LƳǇǊƻǾŜƳŜƴǘ tŀǊǘƴŜǊǎƘƛǇ 
as a joint council/ Schools  owned  company which will be a fresh start but keep the best of what is happening at 
present and the values of a family of schools. It will work in very different ways being more outward looking and far 
more in tune with what schools want and need, developing into an even higher quality service.  

During the coming months the working will group will: 
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¶ Inform staff of our current discussions and ensure before any formal partnerships are formed consult with all 
stakeholders (producing full and transparent papers to aid the process) and ensure due ς diligence (all decision 
makers must be aware opf the full legal and financial implications of any proposals).  

¶ Keep the positive nature of discussions - all expressing our views in an open manner,  raising any concerns  if 
we have them; and listening to all the different viewpoints. 

¶ Not be tempted into rushing into anything / no knee jerk reactions (just because someone else is doing it 
ŘƻŜǎƴΩǘ ƳŜŀƴ ǿŜ ƘŀǾŜ ǘƻ Řƻ ƛǘύ 

¶ Continue to forge different collaborations that benefit Eastbury and the partner schools  

¶ /ƘƻƻǎŜ ŀ ŦŜǿ ǎŎƘƻƻƭǎ ŦƻǊ ΨtŜǊƛƻŘ ƻŦ 9ƴƎŀƎŜƳŜƴǘΩ ǘƻ ŜȄǇƭƻǊŜ  Ƙƻǿ ǿƻǊƪƛƴƎ  ōŜȅƻƴŘ άǘǊŀƴǎƛǘƛon / curriculum / 
ǇŜŘŀƎƻƎȅκ ƛƴƛǘƛŀƭ ǘŜŀŎƘŜǊ ǘǊŀƛƴƛƴƎ κƭŜŀŘŜǊǎƘƛǇ ŘŜǾŜƭƻǇƳŜƴǘέ Ŏŀƴ ōŜƴŜŦƛǘ ŀƭƭ ǎŎƘƻƻƭǎΣ ǳǎƛƴƎ ǘƘŜ ōŜƴŜŦƛǘǎ ƭƛǎǘ L 
have listed above. 

¶ Ensure that key Governors and Senior leaders keep abreast of the national and local picture; and explore all 
possible options to keep Eastbury improving and our own identity.  

 

1.12 Management Information System (MIS) 
We introduced an integrated MIS in September 2007. This brought together timetables, student data, cover, 
behaviour, census, assessment and attendance under one electronic system. It also provided access to these records 
via an ePortal for staff, students and parents. The MIS that we have been using is owned by Advanced Solutions who 
have invested heavily in developing the package. They have maintained tƘŜ ŜȄƛǎǘƛƴƎ ΨCŀŎƛƭƛǘȅΩ ƳƻŘǳƭŜΣ ǿƘƛŎƘ ƛǎ ƻǳǊ 
ǎȅǎǘŜƳΣ ǿƘƛƭǎǘ ŘŜǾŜƭƻǇƛƴƎ ŀ ΨŎƭƻǳŘ ōŀǎŜŘΩ ǇǊƻŘǳŎǘΦ ¢ƘŜ ƴŜǿ ǇǊƻŘǳŎǘ ƛǎ ǎǘƛƭƭ ǇŀǊǘ ƻŦ ǘƘŜ !ŘǾŀƴŎŜŘ {ƻƭǳǘƛƻƴǎ ǊŀƴƎŜ ŀƴŘ ƛǎ 
ƪƴƻǿƴ ŀǎ tǊƻƎǊŜǎǎƻΦ hƴŜ ƻŦ ǘƘŜ ŀŘǾŀƴǘŀƎŜǎ ƻŦ ǳǎƛƴƎ ΨŎƭƻǳŘ ōŀǎŜŘΩ ǇǊƻŘǳŎǘǎ ƛǎ ǘƘŀǘ ǘƘŜ ǎǘƻǊŀƎe of data does not have 
to be stored on our own servers. This leads to a safer and more robust method of managing information. It reduces 
maintenance costs and allows for upgrades to be controlled automatically by the company rather than our own 
technicians. It also has more sophisticated methods of using the data and the interface will be better of administrative 
staff and others to use. Progresso is fully compliant with data protection policies and has the appropriate certification 
for safeguarding. 

Governors approved an upgrade to Progresso in 2015. We made a decision to delay the implementation of the MIS to 
allow for full testing within the market. Progresso appears to now be well-accepted by schools and has a proven track 
record. We have visited presentations and spoken to other schools that have used Progresso and are satisfied that this 
is good time to move forward with the implementation plan. When we initially proposed its introduction, the 
implementation would take a school term to set up. This has now reduced to three weeks. We propose to initiate its 
implementation in May 2017. This will allow for the rest of the Summer term to train users before fully transferring to 
the live network. There will need to be various technical decisions made following implementation that ensures that 
examination results, timetabling and other data systems are secure during transfer. 
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Section 2 Teaching, Learning and Assessment   
 

2.1  Teaching, Learning and Assessment Self- Evaluation  - Our Current Judgement ς 
 Good (2) 

Self Evaluation Statement February 2017 

Teaching is good because teachers have consistently high expectations. Teachers know their pupils, and their 
pathways well, and have good or better subject knowledge,  and this is supported through systematic monitoring and 
evaluation. 

Teachers employ a range of assessment for learning strategies, such as inclusive questioning to allow for more 
targeted questioning and to ensure maximum engagement. 

Pupils concentrate well in lesson because they are interested in the work, as lessons are well planned and delivered;  
ǇǳǇƛƭ ǎΩ ƭŜŀǊƴƛƴƎ ƛǎ ŦǳǊǘƘŜǊ ǎǳǇǇƻǊǘŜŘ ōȅ ǘƘŜ ŜƴǘƘǳǎƛŀǎƳ ŀƴŘ Ǉŀǎǎƛƻƴ ǘƘŀǘ ǘŜŀŎƘŜǊǎ ƘŀǾŜ ŦƻǊ ǘƘŜƛǊ ǎǳōƧŜŎǘǎΦ 

¢ŜŀŎƘŜǊΩǎ Ǉƭŀƴ ǎŜǊƛŜǎ ƻŦ ƭŜǎǎƻƴǎ ǘƻ ŘŜǾŜƭƻǇ ǇǳǇƛƭǎΩ ǎƪƛƭƭǎΣ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ǳƴŘŜǊǎǘŀƴŘƛƴƎΣ ŀƴŘ ǘƘis has resulted in good 
progress in nearly all areas of the curriculum, with English and Maths consistently performing well at GCSE and A Level. 
Monitoring and evaluation has shown that learners are introduced to curriculum content progressively and 
appropriately, in Maths this has been particularly successful. 

Marking and feedback have improved significantly from the last inspection. Systematic work scrutinies are carried out 
at all levels, and demonstrate that pupils know what they need to do and how to improve. With the need to ensure 
that marking and feedback is manageable, motivational and meaningful, departments have produced subject specific 
policies to ensure that feedback aids progress in their areas, whilst also being in line with whole school expectations. 
¢ŜŀŎƘŜǊǎΩ ǿƻǊƪƭƻŀŘ Ƙŀǎ ǘƻ ōŜ ŎƻƴǎƛŘŜǊŜŘΦ 

Teachers use regular assessment ς formative and summative ς to celebrate achievement and identify pupils who are 
underachieving early. Timely and appropriate interventions are put in place to support pupils at risk of falling behind. 
and then additional support is put into place to aid their catch up, which can include timely and appropriate 
interventions 

A programme of on-going teacher led CPD is in place, because the school believes that ά9ǾŜǊȅ ǘŜŀŎƘŜǊ ƴŜeds to 
ƛƳǇǊƻǾŜΣ ƴƻǘ ōŜŎŀǳǎŜ ǘƘŜȅ ŀǊŜ ƴƻǘ ƎƻƻŘ ŜƴƻǳƎƘΣ ōǳǘ ōŜŎŀǳǎŜ ǘƘŜȅ Ŏŀƴ ōŜ ŜǾŜƴ ōŜǘǘŜǊέΦ This is based on embedding 
formative assessment and has further developed dialogue about teaching pedagogy, resulting in continual 
improvements in the quality of teaching. 

The school has addressed the issues raised with teaching and learning in the Ofsted report Jan 2013 with positive 
impact. 

Next Steps (Priorities 2016/2017) 

¶ Continue to improve strategies  for  SEN/WBR students 

¶ Ensure consistent and appropriate setting of homework- developing independent learners 

¶ Provide more opportunities for mastery within the curriculum 

¶ Improve differentiation, so that lower attainers are better supported and have improved outcomes. 

¶ Ensure consistency in effectiveness of marking and feedback; and further embed  the understanding of 

curriculum pathways (in relation to tracking and progress) by both pupils and staff.  
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2.2  Teaching and Learning Update ς Feb 2017 
L ŀƳ ŜȄǘǊŜƳŜƭȅ ƎǊŀǘŜŦǳƭ ǘƻ {ƘŀǊƻƴ /ƻƭƭƛƴǎ ŦƻǊ ǇǊƻǾƛŘƛƴƎ ŀƴŘ ŜŘƛǘƛƴƎ ǘƘŜ ŦƻƭƭƻǿƛƴƎ ǎŜŎǘƛƻƴ ƻŦ ǘƘŜ DƻǾŜǊƴƻǊǎΩ ǊŜǇƻǊǘΦ  

In November 2016 we commissioned J Carpenter to visit the school to test our evaluation of Teaching and Learning ς 
which we currently judge ǘƻ ōŜ άDƻƻŘέΦ ¢ƘŜ Ǿƛǎƛǘ ǿŀǎ ƻǾŜǊ ŀ ŎƻǳǊǎŜ ƻŦ о Řŀȅǎ ŀƴŘ ǿŀǎ ŀ Ǌƻōǳǎǘ ŀƴŘ ǊƛƎƻǊƻǳǎ 
monitoring visit. The outcome was that our judgement was validated, and I have highlighted some of the key findings ς 
you can find full details in the attached report. 

άBookǎ ƛƴ ŀƭƭ ǎǳōƧŜŎǘǎ ŀǊŜ ǊƻǳǘƛƴŜƭȅ ŎƘŜŎƪŜŘ ŀƴŘ ƳŀǊƪŜŘ ōȅ ǘŜŀŎƘŜǊǎΣ ŀƴŘ Ƴƻǎǘ ǘŜŀŎƘŜǊǎ ǳǎŜ ǘƘŜ ǎŎƘƻƻƭΩǎ ǇƻƭƛŎȅ ƻŦ 
²²² ŀƴ 9.LΣ ŀƴŘ ǿƘŜƴ ǇǳǇƛƭǎ ŀǊŜ ŜȄǇŜŎǘŜŘ ǘƻ ǊŜǎǇƻƴŘ ǘƘŜȅ ƎŜƴŜǊŀƭƭȅ ŘƻΦέ RE was highlighted as having outstanding 
marking and feedback, and as a result progress was explicitly evident. 

Next steps: 

¶ to continue with our monitoring and evaluation of marking and feedback at SLT  and Departmental level- 

including pupils in the process to discuss their work across the curriculum.  

¶ to challenge poor presentation where it occurs 

¶ to ensure that marking and feedback is legible and pupil friendly 

All of which have been discussed with HOD at TLAC and is now in the process of being addressed. 

ά{ŜƴƛƻǊ ƭŜŀŘŜǊǎ ǿŜǊŜ ŀŎŎǳǊŀǘŜ ƛƴ ǘƘŜƛǊ ƛŘŜƴǘƛŦƛŎŀǘƛƻƴ ƻŦ ǎǘǊŜƴƎǘƘǎ ŀƴŘ ǿŜŀƪƴŜǎǎ ƛƴ ǘƘŜ ŎƭŀǎǎǊƻƻƳέ, and it is the 
identification and then addressing of these areas that are the focus for the current round of Developmental Lesson 
Observations. In the lessons seen, which were not observations, but part of a number of learning walks, effective 
practice was seen in most lessons, with pupils being challenged and motivated. 

Next steps: 

Overall Life after Levels is going well, but as with any large scale change there needs to be constant review, evaluation 
and update cycle to ensure that it is fully understood and that it fully meets our needs. With this in mind there is a 
meeting/workshop with HOD and /or KS3 co-ordinators to do just that and to consider any changes or updates to 
further improve implementation, information generated and most importantly how this is used to inform future 
teaching. 

To further embed the Assessment Policy, as there are still pockets of teachers that are not totally conversant with the 
nuances of the life after levels system. 

Full details of our priorities for teaching and learning are outlined in the update SES. 

2.3  Independent learning 
Summary provided by Mr Jaz Jhita  

GCSEPod (KS4): since September 2016 we have already received our Gold certificate for 11200 podcasts download, 
this is a fantastic achievement which shows that Year 10 and 11 students are using the resource to help them with 
their revision for exams. Compare to last year the school received its Gold certificate in late summer of 2016. 

Current statistics for GCSEPod: 

Total Pods watched between September and February: 11206 

Top 3 subjects since September: 1st English Literature 2nd Chemistry and in 3rd place Maths 

Top 3 teacher usage since September: 1st Samira Ali 2nd Nayota Kameka Oberholzer and in 3rd place Alex McMullan-Bell 

Top 3 students since September: Marinel Lulaj, Samira Ali and Adedummi Adesanya 
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SAM-Learning (All year groups): The usage of SAM-Learning has significant increased after the re-launch in January. As 
mentioned in the last Governors report with regards to Eastbury school taking part in a case study, unfortunately we 
were not chosen this year.  This does not take away from the fact that the significant increase since the last Governors 
report has been maintained and is now being used more at KS4. 

Current statistics for SAM-Learning: 

1st place: 11Y 31881 points 

2nd place: 11S 29853 points 

3rd place: 10D 19179 points 

 

2.4  SEN Headlines 2016/2017 
Thanks for Jan Goldfinch for producing this report. 

(March 2017) 

1. Number of SEN Students 

The school has 205 special needs students on the SEN Data List. 

 Total Boy Girl 

K 188 119 69 

STATEMENT 15 8 7 

ECHP 2 1 1 

 

Year Group 7 8 9 10 11 12 13 

K 59 47 34 34 8 4 2 

STATEMENT 0 7 4 2 2 0 0 

ECHP 2       

 
The SEN students have a number of classifications: 

Table below shows 1st need: 

Classifications Number in School 
(including 
Statement) 

 Total Number of SEN 
Students 

No. in 
Cohort 

% 

ASD 4  Year  7 61 298 20 

HI 14  Year  8 54 297 18 

MLD 116  Year  9 38 299 12 

PD 1  Year 10 36 302 11 

SEMH 27  Year 11 10 296 4 

SLCN 33  Year 12 4   

SLD 1  Year 13 2   

SPLD 4      

VI 5      

 

The major need on entry at School Support/Statement is Cognition and Learning (the old style MLD)   The current year 
7 show 40 students in English and 41 students in Maths  below 86 points on entry.  The second highest group is SLCN 
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2. Student Tracking 

The SEN data is produced in line with the progress data drop. Tracking is completed 3 times a year showing progress 
made.  ς October data drop 2016. 

Year Group No in SEN 
cohort ς Jan 17 

English 
below 

English 
above 

Maths 
below 

Maths 
above 

      

7 61 18 43 7 54 

8 54 27 27 8 46 

9 38 19 19 9 29 

 
With KS3 currently 58% in English and 84% in Maths are marking expected of better progress, which is in excess of 
the 40% M Wilshaw quoted as being the average % of pupils making expected progress. 

Students with Special Educational Needs - Attendance 

 Raise on line 
2014 -15 

Eastbury 
2013 - 2014 

HT6  
2014-15 

HT6   
2015-16 

HT1   
2016-17 

SEN without a Statement 92.7 92.3 93.17 92.93  

SEN with a statement or EHCP 93 82.6 81.84 88.15  

 
Currently we have 5 full time Classroom Assistants, 3 part time Classroom Assistants.  This equates to 157 hours of 
support. We are funded for 6.4 classroom assistants They are deployed by working directly in class, delivering 
programmes of intervention or planning with their class teacher to assist with the delivery of accessible lessons.   

We have had 1 resignation from a Teaching Assistant who was on long term sick leave.  All classroom assistants were 
given the opportunity to increase their hours by 2.5 hours per week and our HLTA has now become full time.  One TA 
already on extra ς н ¢!Ωǎ ŘŜŎƭƛƴŜŘ ŀǘ ǘƘŜ ƳƻƳŜƴǘ ŘǳŜ ǘƻ ŦŀƳƛƭȅ ŎƻƳƳƛǘƳŜƴǘǎΦ  bƻǿ ŘƻƛƴƎ ƘƻƳŜǿƻǊƪ Ŏƭǳō ŦǊƻƳ у ς 4 
and both breaks.   

Additional 2 hours of Literacy and Numeracy lessons have been created into the curriculum for KS3.  Here, basic skills 
are reinforced and delivered using a range of techniques by qualified SEN teachers.  We can clearly see the progress 
being made in this area.  

We currently have one student with significant needs who is wheelchair bound and have limited usage of their upper 
limbs.  The school has purchased a specialist manual stair crawler in order that she is able to access the whole schools 
building and 4 members of staff have been trained to operate this piece of equipment.  We have applied to the LA to 
recoup this money.  

This pupil requires additional personal care and requires assistance with their usage of the dining room. We also have 
2 pupils who currently wears a full upper body support.  This too requires additional personal care and additional 
chairs.  We have requested financial support from the LA.   

Intervention is an integral part of the CA department, supporting the progress of those students with SEND.  Currently 
there are 12 reading recovery groups running, paired reading, 38 Speech and Language groups.  The department 
purchased SNAP B, a behaviour support package, which targets the areas for improvement.  This was funded by the 
exceptional funding bid.  

We have not received any external Speech and Language Support this academic year and this has been highlighted to 
the LA for action.   The School has temporarily appointed a qualified speech therapist.  She has reviewed and updated 
all the programmes including those of the pupils who are in the resource provision.  She has recommended 4 for 
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discharge from the service and is now carrying out new assessments.  She works closely with the team and is a 
valuable asset for the team.   

Ms Higson has now passed her qualification for SENCO which means now there are 3 qualified teachers able to fulfil 
this role.  Ms Higson is well on her way to also being able to carry out Specialist Exam arrangements and Mrs Murray is 
progressing well with her qualification for TOD.   

The school works closely with partner agencies.  The school has access to an increased Educational Psychology 
provision this year with some 32 half day visits allocated for this year. We are not finding the service as beneficial as it 
could be,  so have requested this service to be reduced and will re-evaluate in the next year.  We have applied for 
special exam arrangements.  The Speech and Language Therapy Team have not provided a service since July 2015 
mainstream and Easter 2016 for ARP.    Child and Family Mental Health are another provider whom we make frequent 
referrals to We work closely with our Primary feeder schools and there are especially close links between Five Elms 
Additional Resource Provision and our ARP.   

Training Needs for SEN Specialist Teachers are identified as part of the performance management cycle and in 
response to Government Initiatives and direction.  With Performance Management for Associate Staff now firmly re-
established the use of SENJIT and newly the Teachers Assistant College will increase.  The training received is then 
disseminated to the team and their meetings are now held on a half termly basis where internal training can be given 
as well.  Courses that have been particularly well received are then recommended for others to complete.  The HLTA 
attended an external 2-day course for Autism.  Ms Higson has completed the Training for SENCOs which is a 
Government Requirement the Department have identified continued training for this academic year for the Provision 
Mapper as the demand to be able to manipulate data is ever increasing.  Mrs Murray, Teacher of the Deaf, has almost 
completed her training as qualified Teacher of the Deaf.  

3. SEN Data for GCSE (current year 11)  

We have invested heavily using our Exceptional Funding Bid to help addressing the basic lack of number skill further 
down in the school.  We are again ensuring that the curriculum that is offered in KS4 for the Foundation Tier learners is 
both stretching and challenging but also offers a safety net for those who just cannot meet the requirements of the 
GCSE examination series. 

GCSE Current level 

Year 11 

Maths u 1 2 3 4 5 6 Grade 

 4 2 1 0 0 1 1  

English u 1 2 3 4 5 6 Grade 

 2 1 2 2 3 0 0  

 

Year 10 

Maths u 1 2 3 4 5 n/a Grade 

 8 0 9 5 1 2 11  

English u 1 2 3 4 5 n/a Grade 

 4  2 16 7 2 4  
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4. Intervention 

Currently there are reading recovery groups, paired reading, speech and language, literacy and numeracy groups as 
already mentioned and a record of progress made will be in the next Governors report.   

Hearing Impaired ς ARP ς all students progress has been incorporated into whole school data 

Mrs Helen Murray continues in her studies as a Teacher of the Deaf with Ms Kim Pearson awaiting to start her training.  
Gary Anderson, external Consultant, has now completed 2 visits to the school offering advice and support in the 
development of the ARP.  He is helping us on our journey to develop an outstanding provision.  

Year Group Total 

7 4 

8 3 

9 1 

10 1 

11 3 

12 0 

EAL  January 2017 

From September this year the Government has changed the way in which information on EAL students is captured.  As 
part of the census requirements it is now for us to allocate a letter from a ς f to indicate the level of proficiency of 
English.  The majority of the cohort of the school is e which reflects the fact that many were born in the UK or have 
been in the UK for an extended period of time. Most new arrivals with little English have been assessed and are on the 
A to C code set scale.  Our department has been focusing on a ς d targeted students and then monitoring for e, and 
above in collaboration with subject areas. EAL HODs in the borough met on 29th November to discuss the first October 
pilot census and any required additional actions for the January census.  The January census took place and all pupils in 
Year 7-11 were assessed and a code allocated.  Mr Smith has since attended a further external training event which he 
found useful. 

¢ƘŜǊŜ ƛǎ ŀƭǎƻ ŀ ǊŜǉǳƛǊŜƳŜƴǘ ǘƻ ŎŀǇǘǳǊŜ ǘƘŜ ǎǘǳŘŜƴǘǎΩ bŀǘƛƻƴŀƭƛǘȅ ŀƴŘ ƭŀƴƎǳŀƎŜǎ ǎǇƻƪŜƴΦ   The Admin Department of the 
school took steps to ensure that this was available for January Census when this information was required. All new 
arrival students now entering school have this information recorded on the admission form and this information as 
well as the code set level and this is shared with HODs/ teaching staff. 

Other relevant information: 

Mid-term KS4 class:  

Composed of following students: 

Nationality Yr Group Other Info  

Polish Yr11 x1 
Yr10 x1 

 

Romanian Yr11 x2 
Yr10 x2 

 

Spanish Yr10 x1 Ecuadorian Origin. 

Italian Y10 x 1 Bangladeshi origin. 

Latvian Y11 x1 Russian Origin 

Bulgarian Y11 x1 Moldovan/Russian Origin 

Lithuanian Yr11 x1  

Looked after children/ Asylum/Refugees Yr10x2 1 x Eritrean/ 1 x Afghanistan LAC in LA care:  
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Miss Stefania Aldea was appointed to the school on a permanent contract in response to the growing numbers of new 
arrivals coming into school.  This strengthens our position in being able to meet their needs.  There is a significant 
number of students entering the school who are unaccompanied minors and fit both EAL and LAC.  This requires good 
communication between the two sections of the department.   

Students will Additional Needs ς Medical Care Plans 

There are currently 36 pupils on the medical care plan list.  They are categorised by condition.  

Anaphylactic    11 

Diabetes     1 

Epilepsy     7 

Severe allergy     2 

Diabetes type 1    11 

Sickle Cell         4  

Each parent has had a meeting with school Nurse and SENCo to agree a care plan, all have been checked and signed 
off.   First Aiders are trained by the school Nurse on an annual basis but more first aiders need to be trained at King 
Georges by the Specialist Diabetes Nurses.  

Non-Medical Care Plans 

There are currently 2 of these for pupils in school.  There is a 3rd pupil but parents are reviewing whether they feel this 
Plan is necessary.  

For the two pupils currently the school has purchased additional specialist chairs to support their conditions and have 
requested money to try to purchase more of these from top up funding.  One of the pupils is due to have significant 
surgery on her spine which will result in and extended absence from school.  We have already identified this to 
hospital and home tuition so they are aware of the case and will immediately begin tuition for her as soon as she is 
able.  This will help bridge the gap as she is in KS4 so any prolonged absence would have a detrimental effect to her 
GCSE grades if left to flounder.  
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2.5  Report on Looked After Children (LAC)  
I am extremely grateful to Jo Higson for producing the following report 

 
Annual Report by the Designated Teacher for Looked After Children (LAC) to the Governing Body 

School Eastbury Community  

Academic Year  2016 / 2017  

Date  08.02.17  

Completed by Ms J Higson Designated Teacher for LAC 

Received by Mr R Patient Designated Governor for LAC 

Owing to confidentiality issues no individual children will be identified in this report. 

 
Section 1 ς Basic Information and Workload 

Numbers of Looked After Children (LAC): 1 4 1 5 4 Total 15 

School years: 7 8 9 10 11   

Local Authorities responsible for the children 
(LBBD/other Local Authorities) 

Essex 
Tower Hamlets 
London Borough of Barking & Dagenham 
Newham 
Thurrock 
Hertfordshire 

Number of LAC students entering the school during this academic year 3 

Number of LAC students leaving the school during this academic year 4 

Number of LAC students under Section 31 14 

Number of LAC students under Section 20 1 

Number of LAC students identified as Able, Gifted and Talented 0 

Number of LAC students with on the SEND register 3 

Number of LAC students with a full EHC plan 0 

Numbers of students Adopted/SGO 1     Total  

School years: 7 8 9 10 11   

 

Are there any workload issues relating to the role of the Designated Teacher or other staff, arising as a 
result of the number of LAC students on roll at the school and the number of local authorities which are 
involved? 

Yes 

Suggested actions for the Governing Body and SLT 

To be aware of the admin involved, what is required in an ePEP and of the Designated Teacher.  To have an 
understanding of just how different authorities work.  
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Section 2 ς Progress and Pupil Premium 

1. Are LAC students in your school achieving in line with their peers?  Please consider; how 
the progress of LAC students is monitored as a discrete group and how you promote high 
aspiration of LAC students to ensure they achieve in line with their peers, according to their 
ability 

We currently have five students who are both LAC and EAL.  Due to their restricted proficiency in English, 
each of the students from Years 8, 10 and 11 are not currently achieving in line with their peers.  

With regards to the remaining eleven students, ten are currently achieving in line with their peers and one, 
current year 11 student is significantly below due to persistently absconding, moving placement and 
disengagement.  

The academic achievement and progress of LAC students at Eastbury Community School is monitored and 
tracked using the whole school data system of SISRA, which allows discrete data collection and comparison 
ǿƛǘƘ ŘƛŦŦŜǊŜƴǘ ƎǊƻǳǇǎΦ  ¢ƘǊƻǳƎƘ ŜŀŎƘ ȅƻǳƴƎ ǇŜǊǎƻƴΩs, personal education plan and the use of SMART 
targets, individual and realistic goals are set, with the support of 1:1 tuition if required to provide high 
aspirations.  

Attainment and progress of LAC students on roll during the year of the report 

See above. 

Suggested actions for the Governing Body and SLT  

To acknowledge and recognise the work the EAL department do with unaccompanied minors and transition.  

 

Student 
(insert additional rows as needed) 

Amount of Pupil 
Premium Plus Grant  

Use of Pupil 
Premium Plus Grant 

Impact of spend 
 

1 Waiting Will be 1:1 / Lap top  

2 1,900 LTH Lap top / Dictionary / 
1:1 

EAL A ς B early acquisition  

3 1,900 LBBD Lap top / Counselling Access to work / SEMH 

4 1,900 LBBD Lap top / Counselling  

5 Waiting Will be 1:1 / ipad  

6 1,900 LBBD Lap top / Trip / 1:1 Coursework / Catch up 

7 1,900 LBBD   

8 N/A   

9 N/A   

10 1,900 L Lap top / 1:1 EAL 

11 1k Aut Term Lap top / 1:1 EAL A ς B early acquisition 

12 Waiting Will be 1:1 / Lap top EAL A ς B Learner 

13    

14 500 Lap top / 1:1 Access to work / improved 
English level. 

15 N/A   

16 1,900 LBBD Lap top / ipad / 
Revision 
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3 ς Attendance and Exclusions 

Overall percentage attendance of LAC students  

Number of LAC students missing 25 days or more of schooling 1 

Fixed term exclusions total 

number of days 

0 Number of students 0 

Number of permanent exclusions 0 Number of students 0 

 

How does the pattern of attendance and exclusions for LAC students relate to that of all children? 

In line with school cohort and in some cases better.  1 student has not had a day of for 5 years. 

Suggested actions for the Governing Body and SLT  

Meet with individuals ς congratulate them.  

 

Section 4 ς Personal Education Plans 

Number of Personal Education Plans completed/arranged 14 

Do you have a quality control arrangement? ePEP 

 

Any process or planning issues arising from Personal Education Plans? 

¢ƛƳŜ κ 5ƛŦŦŜǊŜƴŎŜ ƛƴ Ŝt9tΩǎ ǳǎŜŘ κ !ŘƳƛƴ κ ƳŜŜǘƛƴƎǎ  

Suggested actions for the Governing Body and SLT  

LBBD virtual school have agreed admin support can be paid for through PP+ 

 

Section 5 ς Able, Gifted and Talented Looked After Children 

 

Number of students identified as able, gifted and talented 0 

Subject Areas: 

N/A 

 

How the school is meeting the needs of these students as identified in the PEP 

N/A 

Suggested actions for the Governing Body and SLT 

N/A 
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Section 6 ς Special Educational Needs 

Number of students with SEND 3 

Numbers of students with EHC plans 0 0 0 0 0 Total 0 

School years: 7 8 9 10 11   

 

How the school is meeting these needs  

5ŜǎƛƎƴŀǘŜŘ ¢ŜŀŎƘŜǊ ƳŜŜǘǎ ǿƛǘƘ ǎǘǳŘŜƴǘǎΩ ƳŀƧƻǊƛǘȅ {9aI ŀƴŘ ŀƭƭ ǘŜŀŎƘƛƴƎ ǎǘŀŦŦ ƘŀǾŜ ƛƴŎƭǳǎƛǾŜ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ 
as directed by the SEN COP. 

Suggested actions for the Governing Body and SLT  

To consider staffing SEMH support not only for LAC but whole school.  This is a fundamental need.  

 

Section 7 ς Planning, Intervention and Resources 

How the teaching and learning needs of Looked After Children are reflected in school development plans 
and policies and are being met in relation to interventions and resources 

Inclusive in all policies.  

Suggested actions for the Governing Body and SLT 

To review all policies, and where appropriate made amendments that meet specific needs of LAC. 

 

Section 8 ς Training 

Training attended by the DT for LAC 
ePEP Thurrock / Tower hamlets / LBBD 

LBBD Designated Teacher meetings.  

Training undertaken by other staff J Jarvis ePEP Thurrock. 

Suggested actions for the Governing Body and SLT  

JHi has organised with LBBD virtual school Designated Teacher termly meetings.  

 

Section 9 ς Partnership Working 

This section relates to working with the Virtual School Head and the Virtual School Team in the Local Authority 

Comments ς including how Virtual School staff support the children and your role 

Supportive and advise as and when necessary.  

Suggested actions for the Governing Body and SLT  

Attend training arranged by virtual school.  
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Section 10 ς Policies and Participation of Looked After Children 

Comments on the inclusion of Looked After Children in school policy and practice. 

(give examples of how policies reflect the needs of Looked After Children) 

 

Suggested actions for the Governing Body and SLT 

 

Section 11 ς Extended School Activities 

Please list which extended school activities your Looked After Children have taken part in. 

Participation in extended activities Participation in educational visits 

Tuition 

Asdan 

Residential  

Suggested actions for the governing body 

 

School currently reviewing polices relating to LAC. Update in next report. 

Summary of suggested actions relating to Looked After Children based on above 

1 Basic Information and Workload Priority (low) 1 to 6 (high) 6 

¶ !ƭƭ [!Ωǎ ǿƻǊƪ ŘƛŦŦŜǊŜƴǘƭȅ ƻŦǘŜƴ ǳǎƛƴƎ ŘƛŦŦŜǊŜnt systems, requiring different information.  However, it 
ƛǎ ŀ ǎǘŀǘǳǘƻǊȅ ǊŜǉǳƛǊŜƳŜƴǘ ŦƻǊ [!/κ/[!ΩǎΦ 

Admin support is crucial and needs to be directed.   

2 Progress and Pupil Premium Priority (low) 1 to 6 (high) 6 

¶ All PP+ has to be applied for with evidence of use and measurable impact.  It is neither a fixed sum, 
ƴƻǊ ŀƴ άŀǳǘƻƳŀǘƛŎέ ƎƛǾŜƴΦ  !ƭƭ ŀǳǘƘƻǊƛǘƛŜǎΩ ǿƻǊƪ ǿƛǘƘ ŘƛŦŦŜǊŜƴǘ ǎȅǎǘŜƳǎΦ  !ŘƳƛƴ ǎǳǇǇƻǊǘ ǊŜǉǳƛǊŜŘΦ 

3 Attendance and Exclusions Priority (low) 1 to 6 (high) 2 

¶ YP are continually monitored ŀƴŘ ǘǊŀŎƪŜŘ ǘƘǊƻǳƎƘ ǿŜƭŦŀǊŜ ŎŀƭƭΦ  !ƴŘ [!Ωǎ ŎƻƴǎǳƭǘŜŘ ƛŦ ǘƘŜ ƴŜŜŘ 
arises. 

4 Personal Education Plans Priority (low) 1 to 6 (high) 6 

¶ Statutory and regulated by each LA.   

5 Able, Gifted and Talented Looked After Children Priority (low) 1 to 6 (high) 1 

¶ Currently no students in ECS  

6 Special Educational Needs Priority (low) 1 to 6 (high) 3 

¶ Currently only 1 student, who is transitioning currently back to the family home. 

7 Planning, Intervention and Resources Priority (low) 1 to 6 (high) 4 

¶ These are dictated by PEP and CIC reviews. 
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8 Training Priority (low) 1 to 6 (high) 3 

¶ This is ongoing and updated as and when required or asked by authorities/DFE 

9 Partnership Working Priority (low) 1 to 6 (high) 6 

¶ /ǊǳŎƛŀƭ ǘƻ ¸tΩǎ ŘŜǾŜƭƻǇƳŜƴǘ ƛǎ ǿƻǊƪƛƴƎ ŀƭƻƴƎǎƛŘŜ [!Ωǎκ{²Ωǎκ/ŀǊŜǊǎ ŀǘ ŀƭƭ ǘƛƳŜǎΦ 

10 Policies and Participation of Looked After 
Children 

Priority (low) 1 to 6 (high) 6 

¶ This is currently being reviewed 

11 Extended School Activities Priority (low) 1 to 6 (high) 2 

¶ This is not always the responsibility of the DT or school.  The Carer and SW have responsibility. 

 

Please email a copy of this report to: janet.cassford@lbbd.gov.uk 

 

 

  

mailto:janet.cassford@lbbd.gov.uk
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2.6  ²ƘŀǘΩǎ ƴŜǿ ƛƴ t{I9Κ {ǇǊƛƴƎ ¢ŜǊƳ CŜōǊǳŀǊȅ нлмт 
 
I am extremely grateful to Jo Caswell and Nikky Murray for the following report 
 
Curriculum Mapping 
The PSHE curriculum map has been edited to sign post where we are covering the following: - 

¶ Child Sexual Exploitation 

¶ Character Education and Guidance 

¶ Public heath priorities 

¶ Equalities work 

¶ Safeguarding 
 

¢Ƙƛǎ ƛƴŦƻǊƳŀǘƛƻƴ Ƙŀǎ ōŜŜƴ ǎƘŀǊŜŘ ǿƛǘƘ ǘƘŜ /t ǘŜŀƳ ŀƴŘ ¸//ΩǎΦ ²Ŝ ŀǊŜ ŜȄǇƭƻǊƛƴƎ Ƙƻǿ ŎƘŀǊŀŎǘŜǊ Ŏŀƴ ōŜ ŜȄǇƭƛŎƛǘƭȅ ǘŀǳƎƘǘ 
within PSHE and looking at how this will tie in with whole school work being led by Millie Miller. The will also be 
participating in a borough organised health and wellbeing survey to determine what the local picture is in terms of 
specific needs. 
 
Continued Professional Development 
SRE training was delivered in January for the PSHE team including Cover supervisors. 
PSHE training for the primary team in underway with team teaching being launched. 
bΦ aǳǊǊŀȅ ǿƛƭƭ ŀǘǘŜƴŘ ά[ƛƴƪƛƴƎ ¦Ǉ {ŀŦŜƎǳŀǊŘƛƴƎ ŀƴŘ t{I9έ ƛƴ aŀǊŎƘ ǘƘƛǎ ǿƛƭƭ ƛƴŎƭǳŘŜ ƎǳƛŘŀƴŎŜ ƻƴ ǇǊŜǇŀǊƛƴƎ ŦƻǊ hŦǎǘŜŘΦ 
 
Specialist team 
The recognition for a smaller specialist team in light of issues regarding consistently absent staff members. It is worth 
noting that we have a record low level of withdrawals from SRE with most of those coming out of groups that are 
consistently covered.  
 
Equality  
We are working closely with Megan Greet and Lee Vickers on promoting whole school equality with particular focus on 
gender and LGBTQ. This will largely be covered through tutor time, assembly, PSHE lessons and school council. The 
school council have set up an equality sub group with a view to developing some campaign work for March. 
 
Mental Health and Well Being 
We are also working closely with Megan Greet on mental health and wellbeing education. We have already completed 
a substantial amount of work in this area with specific unit being delivered to all year groups in PSHE. We are in the 
process of training some students to become mental health counsellors and involving students in the planning and 
delivery of lessons and assemblies.  We are drafting two Healthy schools silver award plans, one on challenging 
homophobic, biphobic, and transphobic bullying and one on emotional well-being. 
 
KS4 ς Student Views 
A brief survey conducted before year 10 parents evening indicated that students believe that having PSHE lessons now 
on their timetable is very positive. 
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Section 3 Personal Development, Behaviour and Well -Being  
   
3.1  Personal Development, Behaviour and Well-Being   Self- Evaluation  - Our Current 

 Judgement ς Outstanding (1) 
 

Self Evaluation Statement February 2017 

High and clear expectations, staff acting as superb role models, and student taking up the opportunities provided for 
leadership is resulting in outstanding behaviour. Peer mediators and prefects also act as positive role models and 
further support the development of a self-managing and self-disciplined student body.  A wide range of student 
leadership roles, a school council and ambassador programmes add to the positive ethos of the school; and have led 
to mutually respectful relationships and attitudes for the vast majority of students. 

A large number and a wide range of extra-curricular activities are regularly and well attended after school, at 
weekends and during holiday schools is leading to greater student engagement with learning. All visitors to school 
highlight the positive relationships, attitudes and respect displayed by our students. Students embrace our inclusive 
and diverse culture.  

Monitoring of lessons and outcomes confirms that students are confident, self-assured learners that take  pride in 
their work and school. The buildings are maintained to a high standard leading to low levels of graffiti and vandalism.   
Students take an increased pride in their appearance with good adherence to school rules. They are fully equipped for 
lessons and carry and use reading books throughout the week. 

Students adapt positively to challenges.  For example the building programme (September 2015 to present) has led to 
a reduction in play area however the students quickly changed routines with minimum guidance during this time of 
disruption, and the prefect team  increased their duty positions to help with the smooth running of the school whilst 
the construction takes place. 

Every opportunity is taken to celebrate achievement and embed British Values.  The themes of tolerance, respect, 
democracy and liberty are evident through weekly assemblies, the tutor programme and are implicit in all subject 
areas and explicit in  PSHE, Citizenship and R.E. is actively support  understanding and promotion of British Values.   
Structured programmes for students, staff and families on E-Safety have been influential in supporting the prevention 
of cyber-ōǳƭƭȅƛƴƎ ŀƴŘ ǇǊƻƳƻǘƛƴƎ ŀ ΨǘŜƭƭƛƴƎ ŎǳƭǘǳǊŜΩΦ  

Students are ready for their next step because CEIAG is given high priority, with many careers events and visits taking 
place during the year, and is embedded across the curriculum from year 7-13.  Employability skills are further 
ŘŜǾŜƭƻǇŜŘ ǘƘǊƻǳƎƘ ΨƳƻŎƪ ƛƴǘŜǊǾƛŜǿΩ ŘŀȅǎΣ ǿƻǊƪ ŜȄǇŜǊƛŜƴŎŜ ŀƴŘ ǇǊƻŘǳŎƛƴƎκǳǇŘŀǘƛƴƎ /±ǎ ŜǘŎΦ ¢ƘŜ school uses a risk of 
NEET indicator (RONI) to target support for this vulnerable group.   

Consistent application of the behaviour policy and decisive action for incidents inside and outside of school is resulting 
in low exclusions for all groups which compare favourably with national data. Supportive mentoring, peer mediation, 
youth worker support and many other teaching and learning interventions is leading to a reduction in low level 
disruption, especially in classes taken by supply teachers. 

High expectations and priority is given to punctuality and attendance resulting in good figures , in line with the 
national average and is much better than similar schools locally and nationally; and an improving picture for WBRI 
students.  Inspection dashboard low attendance SEN / EHC with statement can be explained by the medical needs of a 
few key students). 
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Next Steps (Priorities 2016/2017) 

ω Further develop and widen partnerships with outside agencies and with parents  
ω Further reduce the proportion of WBRI persistent absentees 
ω Continue to develop services that reduce out of school negative influences 
ω Review and update school rules and routines in the light of the new campus 

 
I am extremely grateful to Keith Coffey and Rebecca Lastiotis for writing, collating and editing this section of the 
DƻǾŜǊƴƻǊǎΩ ǊŜǇƻǊǘΦ  

3.2  Behaviour  

This report confirms our judgement of outstanding for behaviour. Twenty-two students received a fixed term 
exclusion (FTE) from Sept 2016 to Jan 2017. This equates to 1.2% against a national figure of 6.75%. We have not 
permanently excluded any student at this time during this academic year (EY 0.00% nat 0.12%). There are currently 
students that are at risk of permanent exclusion. We have put a range of measures in place to avoid this if possible, 
including respite placements, alternative provision, additional mentoring and behaviour plans. The current number of 
students that have received a fixed term exclusion matches the total for the previous academic year. This means that 
we are likely to exceed the total by the end of the academic year. This should not be read as a deterioration in 
behaviour within the school but more of a measure that we are taking decisive action within our very clear behaviour 
policy. The majority of the incidents are as a result of behaviour outside of school with some of it being gang related. It 
would be very easy to ignore the behaviour that has taken place outside of school but we feel it is vital that we 
safeguard the excellent reputation Eastbury has gained within the community. Behaviour in classrooms remains of a 
high standard. 

We have ensured that students with behavioural needs are fully supported so as to avoid repeated events and are 
enabled to re-engage with their learning. Students that have received more than one fixed term exclusion is well 
below the national average. 

There is clear evidence that there is consistent application of the behaviour policy and procedures across the school. 
¢ƘŜ CǊŜŜ {ŎƘƻƻƭ aŜŀƭ όC{aύ ǎǘǳŘŜƴǘǎΩ ŜȄŎƭǳǎƛƻƴ Řŀǘŀ ƛǎ ƴƻǿ ōŜƭƻǿ ǘƘŜ ƴƻƴ C{a ǎŎƘƻƻƭ ǇƻǇǳƭŀǘƛƻƴ Řŀǘŀ ǿƘƛŎƘ ƛǎ ŀƴ 
improvement from the previous year.  

SEN exclusions are significantly lower than the proportion of non-SEN students, 0.4% of population, non-SEN 1.% of 
population, nat SEN 23.8% of population (32% SEN, 68% non-SEN of total exclusions in school). 

We continue to admit students as part of the Fair Access Protocol (FAP) which has an impact on support services 
within the school. Many of the new entrants have a negative educational profile and we have funded additional 
programmes including peer mediation, mentoring and youth workers to support their induction. We are concerned 
with the numbers of students that are leaving other local schools and being put on our admissions list. Some students 
had spent three years in their home school and had the choice of changing school with the Local Authority. We will be 
monitoring the behaviour and progress of these students and report back at a later date. 

Student leadership activities including prefects, peer mediators, collaborative events and fund raising activities 
continue to be a fundamental core of the school ethos. This has led to mutually respectful relationships and attitudes 
for the majority of students. 
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Large numbers of learners engage in extra-curricular activities and regularly attend Saturday, holiday schools and 
community events. All visitors to school highlight the positive relationships, attitudes and respect displayed by our 
students. Students embrace an inclusive and diverse culture. tǳǇƛƭǎΩ ǎǇƛǊƛǘǳŀƭΣ ƳƻǊŀƭΣ ǎƻŎƛŀƭ ŀƴŘ ŎǳƭǘǳǊŀƭ ŘŜǾŜƭƻǇƳŜƴǘ 
equips them to be thoughtful, caring and active citizens in school and in the wider society. 

Monitoring of lessons and outcomes confirms that students are confident, self-assured learners that pride in their 
work and their school. The buildings are maintained to a high standard leading to low levels of graffiti and vandalism.  
Uniform, punctuality and attendance are now established as being of the highest standard.  Students take an 
increased pride in their appearance and no longer wear outdoor coats within the building. They are fully equipped for 
lessons and carry and use reading books throughout the week. 

The building programme started in September 2015 which has led to a reduction in play area. The students have been 
outstanding during this time of disruption. The prefect team should be highly commended for their efforts as they 
have increased duty positions to help with the smooth running of the school whilst the construction takes place. There 
has been a very good response to the new classrooms by the students. The improved environment and facilities has 
led to an extremely positive atmosphere around the school. The width of the corridors has led to some challenges 
regarding movement around the building and it is likely that this will take some time to establish the appropriate 
routines. 

The Local Authority review of careers education for 2015-6 confirms that the school views CEIAG with great 
importance and embeds it across the curriculum from year 7-13. There is a good working relationship with strong 
communication between all staff involved which ensures continuity and progression of learning for the students 
throughout their time at Eastbury. There is a key stage 3 + 4 careers entitlement for all students which is extended to 
incorporate additional intervention activities as required. Students and parents are made aware of the pathways post-
мс ǘƘǊƻǳƎƘ ǘƘŜ ƎǳƛŘŜŘ ǇŀǘƘǿŀȅǎ ǇǊƻŎŜǎǎΦ 9ƳǇƭƻȅŀōƛƭƛǘȅ ǎƪƛƭƭǎ ŀǊŜ ŘŜǾŜƭƻǇŜŘ ǘƘǊƻǳƎƘ ΨƳƻŎƪ ƛƴǘŜǊǾƛŜǿΩ ŘŀȅǎΣ ǿƻǊƪ 
experience and producing/updating CVs. Employers believe that students were very prepared by the school and had 
carried out research and asked appropriate questions at the careers fair. The department also organises a wide range 
of visits based upon student need. The school uses a risk of NEET indicator (RONI). Students with SEN/D are very well 
suppoǊǘŜŘΦ !ƭƭ ƛƴǘŜǊǾŜƴǘƛƻƴ ƻǳǘŎƻƳŜǎ ŀǊŜ ǘǊŀŎƪŜŘ ōȅ ǘƘŜ {9b/h ǳǎƛƴƎ ǘƘŜ ǎŎƘƻƻƭΩǎ ǎƘŀǊŜŘ ŀǊŜŀΦ  {ǘǳŘŜƴǘǎ ǿƛǘƘ 9![ ŀǊŜ 
very well supported. There have been a number of successful destinations for the students. The member of staff in 
charge has a very good knowledge of their individual needs, the local area, local opportunities. The Sixth Form 
students are very well supported and prepared with their UCAS applications. 
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Total FTE 23 1.2 26 1.3 27 1.25 28 1.58 40 2.3 61 3.5 56 3.3 Bullying 1 1 2 0 2

Total Permanent 0 1 0 0 0 1 0.05 3 0.17 1 0.06 3 3.1 Damage 3 0 0 4

FTE/Student 1.05 1.2 1.28 1.33 1.48 1.96 1.8 Persistent disruptive behaviour 6 10 2 5 16 14 18

Boys 14 22 17 18 20 27 26 Physical assault against a pupil 8 5 7 2 18 13

Girls 8 1 4 3 6 4 5 Physical assault against a adult 1 2 1 0

Total students 22 22 21 21 26 31 31 Verbal abuse/threatening behaviour against an adult 3 2 2 2 2 3 8

Y7 incidents 7 3 4 10 5 12 9 Verbal abuse/threatening behaviour against a pupil 2 3 2 7 1 1 3

Y8 incidents 1 5 7 1 12 20 8 Racist abuse 0 1

Y9 incidents 1 10 0 1 12 15 19 Theft 1 1 2 3 2

Y10 incidents 6 5 7 14 8 9 16 Sexual misconduct 1 3 1 1 3 0

Y11 incidents 8 3 9 2 2 5 4 Drugs/alcohol 1 5 5 0 0

No SEN/D 18 82 19 90 15 68 11 50 12 50 7 22.5 13 42 88.6 Refusal to follow instructions 7 4 16 0

SEN/D 4 18 4 18 2 4.5 10 50 14 50 24 77.5 18 58 11 False allegation against a teacher 3

E / K 4 18 4 18 1 4.5 2 22.7 6 22.7 9 29 7 22.5 10 Possession of a weapon 2 5 2 0

P 0 0 0 0 7 22.7 7 22.7 14 45 8 25.8 Other 1 1 3 0 5

S 0 0 0 0 1 4.5 1 4.5 2 4.5 1 32.2 3 9.6 0.8 Total 23 1.2 26 1.3 27 1.55 28 1.58 40 2.34 61 3.10 56 3.40

FSM students (forever 6) 7 32 4 18 10 45 8 68 20 68 17 55 18 58 57 National FTE 6.75 6.75 6.75 6.75 6.75 7.85 8.73

Non FSM students 15 68 16 72 7 31 13 32 6 32 14 45 13 42 43 School  > 1 FTE (against tota l  school  population new date scale) 1 0.05 3 0.17 5 0.28 6 0.22 17.5 16.40 17.80

FTE by ethnicity National 1 or more FTE (against total number of FTE) 21 21 21 21 18.6 18.6

Any Other Ethnic Group 0 0 0 0 2 9.5 0 0 2 9 0 0 1 3 4.8 School Permanent 0 0 1 0.05 0 0 1 0.06 3 0.17 1 0.06 3 0.17

Any other Black Background 1 4.5 0 0 0 0 0 0 1 4 2 3 1 3 2.8 National Permanent 0.12 0.12 0.12 0.12 0.12 0.13 0.15

Any other White Background 2 9 2 10 4 19 5 24 6 4 2 3 5 14 16 LA Permanent 0.14 0.14 0.14 0.14 0.14 0.14 0.15

Any other mixed backgrond 0 0 0 0 0 0 1 5 1 4 0 0 0 0 1.1

Any other Asian background 0 0 0 0 0 0 4.7

Bangladeshi 0 0 3 15 4 19 1 5 0 0 5 8 1 3 12

Black - African 7 31 7 35 4 19 5 24 7 30 9 15 6 17 20.4

Black Caribbean 4 18 0 0 0 0 0 0 2 4 2 3 4 11 1.6

Pakistani 1 4.5 2 10 1 4.7 2 10 0 0 0 0 3 7 15.4

White - British 1 4.5 5 15 5 23.8 7 33 9 43 17 28 15 42 10

Chinese 0 0 0 0 0 0 0.16

Gypsy / Roma 0 0 0 0 0 0 0 0 0 0 1 2 0 0 0.5

White and Asian 1 4.5 0 0 0 0 1

White Irish 0 0 1 5 0 0 0.05

White and Black African 3 13.6 1 0 0 0 0 0 0 2 3 0 0 1.5

Indian 0 0 0 0 0 0 0 0 0 0 0 0 0 0 5.2

White and Black Caribbean 2 9 1 5 1 4.7 0 0 0 0 1 1 0 0 1.2

Students > 1FTE 1 3 5 6 7 10 11

Students > 2FTE 0 0 1 1 4 4 1

Students > 5FTE 0 0 0 0 0 0 0

FTE > 2 Days 7 21 23 23 22 30 26

FTE > 5 Days 0 10 3 5 8 5 10

2012/132013-14 2014/152014-15 Jan-17 2016/172015-16 2015/162012-13

All statistics in context of significantly low numbers.  
School FTE significantly less than national 
School Permanent exclusions significantly less than national 
More than one FTE significantly less than national 
FSM - is not disproportionate . 
Little ethnic disproportionality although Black african is over-represented with 7 students receiving a FTE. WBr significantly reduced.  
SEN significantly less than national Percentage of FTE per year group not significant.  
Continued high intake of students as Fair Access Protocol admissions. 
High number of FTE for incidents outside of school including misuse of social media. 
High number of students with child protection issues. 
High numbers of students at risk of influences of gangs out of school. 
High social deprivation. 
250 student leaders. Student leadership has become a target for development. 
Outstanding relationships between staff and students 
Large numbers of students and staff committed to Saturday and holiday schools. 
Fabric of building well respected. 
New building programme has reduced play space. Students have responded to building works positively. 
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BEHAVIOUR POLICY UPDATE (KEITH COFFEY) 

The following is an item for discussion with governors regarding a possible addition to the school behaviour policy. 
This is an extract from the DFE guidelines updated January 2017. 

Parenting Contracts 

A parenting contract is a formal written signed agreement between parents and either the local authority or the 
governing body of a school and should contain: 

ω A statement by the parents that they agree to comply for a specified period with whatever requirements are 
set out in the contract; and 

ω A statement by the local authority or governing body agreeing to provide support to the parents for the 
purpose of complying with the contract. Parenting contracts can be used in cases of misbehaviour or irregular 
attendance at school or alternative provision. Parenting contracts are voluntary but any non-compliance 
should be recorded by the school or local authority as it may be used as evidence in court where an 
application is made for a behaviour parenting order. The local authority or governing body will fund any 
support required to implement a parenting contract (such as referral to parenting classes) and provide 
information to parents about other types of support available, such as details of national and local agencies 
and helplines. 

 

Penalty notices 

Penalty notices are fines of £60/£120 imposed on parents. They are an alternative to the prosecution of parents for 
failing to ensure that their child of compulsory school age regularly attends the school where they are registered or at 
a place where alternative provision is provided. Penalty notices can only be issued by a head teacher or someone 
authorised by them (a deputy or assistant head), a local authority officer or the police. All schools and the police must 
send copies of penalties issued to the local authority. Penalty notices can be issued to each parent liable for the 
attendance offence or offences. Penalty notices can be used where the pupil's absence has not been authorised by the 
school. Penalty notices may also be issued where parents allow their child to be present in a public place during school 
hours without reasonable justification during the first five days of a fixed period or permanent exclusions. The parents 
must have been notified by the school at the time of the exclusion of this and the days to which it applies. 

Payment of Penalty Notices 

The penalty is £60 if paid within 21 days of receipt rising to £120 if paid after 21 days but within 28 days. The payment 

must be paid direct to the local authority. The parents can only be prosecuted if 28 days have expired and full payment 

has not been made. There is no right of appeal by parents against a penalty notice. If the penalty is not paid in full by 

the end of the 28 day period, the local authority must decide either to prosecute for the original offence to which the 

notice applies, or withdraw the notice. 

It was agreed at the standards committee that our Behaviour Policy would be updated to include the above. 
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3.3  Child Protection 
As a school we take our Child Protection/safeguarding responsibilities seriously. One of our aims which follows the 
ƎǳƛŘŀƴŎŜΣ Ψ²ƻǊƪƛƴƎ ǘƻƎŜǘƘŜǊ ǘƻ ǎŀŦŜƎǳŀǊŘ ŎƘƛƭŘǊŜƴΩ aŀǊŎƘ нлмр ƛǎ ǘƻ ƛŘŜƴǘƛŦȅ ǎǘǳŘŜƴǘǎ ǿƘƻ ŀǊŜ ǾǳƭƴŜǊŀōƭŜ ŀƴŘ ŀǘ Ǌƛǎƪ 
yet not yet reaching the threshold for Child protection. Each week the CP/Safeguarding team together with a 
representative from the Youth Worker team, the Learning Mentor Team, the attendance team, and the representative 
form the Borough CAF team hold a Vulnerable Pupils Panel. At this panel we discuss vulnerable students and the 
support which needs to be put in place, or we review where we are with the support which has already been put into 
place.  We also discuss which students if any we need to undertake a Common assessment framework on, refer to the 
Multi agency panel and those that might need Early Intervention. 

The school is in the process of investing in a programme called Safeguard Software.  This programme has promising 
capabilities for tracking and recording concerns for students in chronological order.  If this programme is available then 
the safeguarding team will be able to track staff concerns, safeguarding and early intervention notes and attendance 
quickly and accurately.  This programme will also be able to provide annual training for all staff in the school, updating 
ǳǎ ǿƘŜƴ ǘƘŜǊŜ ƛǎ ŀ ŎƘŀƴƎŜ ƛƴ ƭŜƎƛǎƭŀǘƛƻƴ ŀǎ ǿŜƭƭΦ  ¢ƘŜ ǎŎƘƻƻƭΩǎ ƴŜǘǿƻǊƪƛƴƎ ǘŜŀƳ ƛƴ ŎǳǊǊŜƴǘƭȅ ƛƴ ŎƻƳƳǳƴƛŎŀǘƛƻƴǎ ǿƛǘƘ ǘƘŜ 
software company and are attempting set up this system.   

Multi agency Referral Forms are those students we haǾŜ ǊŜŦŜǊǊŜŘ ǘƻ /ƘƛƭŘǊŜƴΩǎ {ŜǊǾƛŎŜǎΦ  

Our current situation regarding the number of students at each stage is: 

Child Protection Plan  5 (2 LAC as well) 

Child in Need 8 

Looked after Children 15 

Vulnerable 93 

 

The figures above are continuously fluctuating as students are stepped up to be placed as CP or Children in Need and 
other students are stepped down or taken off CP Plan and Children in Need.  Added to the table, is our current 
vulnerable count.  As the threshold for making referrals to the MASH team increases, the number of students who are 
vulnerable is also increasing.  Within this group is included:  young people with targeted support either internally or 
externally through an outside agency; students for whom a MARF has been completed but has not met threshold and 
students for whom there are increasing concerns for them and are therefore being monitored closely by the pastoral 
and safeguarding team.   

It is important to note that the current year 11 cohort have had 2 pregnancies.  Neither one of the students has 
decided to carry on with the pregnancies and the safeguarding team has been working closely with families 
throughout the termination process.  As the school has not had to deal with this issue for a few years now, the 
safeguarding team is in discussion with the school nurse and the PSHE department to ensure that our students are 
ǘŀǳƎƘǘ ŀōƻǳǘ ΨǎŀŦŜ ǎŜȄΩ ƛƴ ǘƘŜ {w9 ŎǳǊǊƛŎǳƭǳƳ ŀƴŘ ŀǊŜ ƎƛǾŜƴ ǘƘŜ ƻǇǇƻǊǘǳƴƛǘȅ ǘƻ ŘƛǎŎǳǎǎ ǘƘŜƛǊ ƘŜŀƭǘƘ ǿƛǘƘ ŀ ǇǊƻŦŜǎǎƛƻƴŀƭ 
if and when necessary.  The Head of Department for PSHE is also booked onto a training course that aims to link 
safeguarding concerns into how they can be taught sensitively and effectively through the PSHE curriculum. 

¢ƘŜ ǘŀōƭŜ ōŜƭƻǿ ǎƘƻǿǎ ƻǳǊ ǊŜŦŜǊǊŀƭ ǊŀǘŜǎ όa!wCǎύ ǘƻ /ƘƛƭŘǊŜƴΩǎ {ŜǊǾƛŎŜǎΦ 9ŀŎƘ aŀǊŦ is preceded by a conversation with 
the MASH team who will advise us on our next actions including making a formal referral to them.  Each referral takes 
approximately 2-3 hours to complete the paperwork and this is not including the time spent with the student 
exploring the issues we are concerned about.   

2015-2016 Number of Multi agency referrals 

Term 1: 2015-2016 24 

Term 2: 2015-2016 24 
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Term 3: 2015-2016 14 

Total 2015-2016 62 

Term 1: 2016-2017 4 

HT3: 2016-2017  8 

 

Lǘ ƛǎ ƛƳǇƻǊǘŀƴǘ ǘƻ ƴƻǘŜ ǘƘŀǘ ǘƘŜ ǘƘǊŜǎƘƻƭŘ ŦƻǊ ǊŜŦŜǊǊƛƴƎ ŀ ǎǘǳŘŜƴǘ ǘƻ /ƘƛƭŘǊŜƴΩǎ {ŜǊǾƛŎŜǎ Ƙŀǎ ŎƘŀƴƎŜŘ ǿƘƛŎƘ Ƴŀȅ ōŜ ǘƘŜ 
reason why Term 3 of 2015/2016 and this year to date have seen a lower number of Marfs completed.  It is also 
important to understand that as the threshold increases, so does the need to provide Early Intervention for students.  
Of the referrals completed in HT3, it is important to note that 5 have been referred back to school and closed to 
MASH, 1 is currently under assessment, 1 is being considered for conference and 1 was closed to MASH but referred 
for Tier 2 targeted family support.   

Key areas identified for which our students are particularly vulnerable to remain as, child sexual exploitation (CSE), 
domestic violence, E-Safety, FGM, involvement in unhealthy relationships, substance abuse, evictions, radicalisation 
and the mental health of either the student and or their parent/carer.  

Julie Moore has conducted a training session for the safeguarding team and learning mentors with regards to the 
identification of CSE.  In addition to the work being done with students in school, we have also published information 
and guidance to our parents/carers around CSE.  

All Year Co-ordinators, Learning Mentors and Youth Workers have had additional ǘǊŀƛƴƛƴƎ ƛƴ ƻǊŘŜǊ ǘƻ ŎƻƳǇƭŜǘŜ /!CΩǎΦ  
This will enable the pastoral team to support our most vulnerable students. 

Supervision for the Child Protection Team 

The school continues to work with School Home Support (SHS) to ensure that staff working in the safeguarding team 
are adequately supported both professionally and emotionally.  These sessions will continue throughout the year. 

Student Safety, Health and Well Being 

Students safety, health and well-being is our utmost priority.  The school continues to take a proactive approach to 
FGM, radicalisation and CSE.  All staff have been informed explicitly their duty to report all known cases of FGM for 
students under the age of 18.  There are FGM posters around the school building and our school Child Protection 
Policy is inclusive of this information.   

Anti-radicalisation is also addressed in our policy alongside advice, guidance and information for parents/carers as 
well.  All of this can be found on our school website.   

Julie Moore is our CSE Champion and attends regular updates from within the borough.   

Health and well-being of students is paramount and the school works with SANE to educate and destigmatise issues 
around mental health.  Miss Greet has for the past year, worked alongside a group of students to raise mental health 
awareness for the school community.  She has established Mental Health Ambassadors in Years 12,11 and 9.  These 
students have had access to a 10-week training course in order for them to act as mentors to work with mentees in 
the school.  They have started this work this term.  Our hope is that these students will support form time activities, 
assemblies and where appropriate lessons as well as individual pupils dealing with stress and anxiety issues.   
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Strategic action 2016-2018 

¶ Develop the system of the Vulnerable Pupils Panel by improving the paperwork used, communication between 
the VPP and the Year Curriculum Co-Ordinators. 

¶ Review, develop and enhance the role of the Learning Mentors in CP/Safeguarding 

¶ Provide specific CPD training to all staff and more specialised training to identified teams e.g. Learning 
Mentors 

¶ To further develop the system between the Learning Mentors and the school counsellors 

¶ To promote the work of the CP/safeguarding team within the whole school community 

¶ To work with the Head of PSHE to ensure a policy is in place which highlights how PSHE addresses 
safeguarding. 

¶ ¢ƻ ŜƴǎǳǊŜ ǿŜ ŀǊŜ ǇǊƻǾƛŘƛƴƎ ƻǳǊ ǇŀǊŜƴǘΩǎκŎŀǊŜǊǎ ǿƛǘƘ ŀǇǇǊƻǇǊƛŀǘŜ ŀŘǾƛŎŜ ŀƴŘ ƎǳƛŘŀƴŎŜ ǎǇŜŜŘƛƭȅ ŀƴŘ ŜŦŦŜŎǘƛǾŜƭȅ 

¶ to increase the number of staff who undertake CAFs 

¶ to have regular, meaningful supervision for the CP/safeguarding team  

¶ To develop our data collection to enable a comprehensive breakdown of our CP/safeguarding work and the 
impact of our work. 
 

Bullying incidents 2015/2016 

Rebecca Lastiotis has worked with Jo Caswell and the student council, and in consultation with parents/carers to 
update the schools Anti-Bullying Policy.  During this process, the student council requested ambassadors in year 7 and 
8 which has been approved.  We are currently looking into a training programme for them.   

The incidents below are those which have been recorded by staff.  This is a breakdown of incidents for each year group 
over the academic year of 2015/2016.  Consequences for this behaviour have also been put into place.  Below last 
ȅŜŀǊΩǎ ŘŀǘŀΣ ǊŜǎǳƭǘǎ ŦƻǊ ǘƘŜ ŦƛǊǎǘ о ƘŀƭŦ ǘŜǊƳǎ ƻŦ ǘƘƛǎ ȅŜŀǊ ƘŀǾŜ ōŜŜƴ ǇǊŜǎŜƴǘŜŘΦ  !ƭǘƘƻǳƎƘ ǘƘƛǎ ƛǎ ǇƭŜŀǎƛƴƎ ǿŜ ƴŜŜŘ ǘƻ 
address whether all incidents are being recorded onto our new system to ensure we have accurate data to report.    

Year 7 9 

Year 8 26 

Year 9 7 

Year 10 0 

Year 11 2 

Total 44 

HT1 2016/2017 Year 7: 2 - Year 8: 1 ς Year 9: 1 - Year 10: 1 ς Year 11: 0 

HT2 2016/2017 Year 7: 0 - Year 8: 2 ς Year 9: 5 - Year 10: 0 ς Year 11: 0 

HT3 2016/2017 Year 7: 0 - Year 8: 0 ς Year 9: 0 - Year 10: 0 ς Year 11: 0 

Lǘ ƛǎ ǇƭŜŀǎƛƴƎ ǘƻ ǎŜŜ ǘƘŀǘ ǘƘŜ ƴǳƳōŜǊ ƻŦ ƛƴŎƛŘŜƴǘǎ ƛƴ ¸ŜŀǊ ф όƭŀǎǘ ȅŜŀǊΩǎ ¸ŜŀǊ уύ ƘŀǾŜ ǊŜŘǳŎŜŘΦ  tŜŜǊ ƳŜŘƛŀǘƛƻƴΣ ȅƻǳǘƘ 
worker input and pastoral intervention have supported this reduction.  Currently, bullying incidents appear to be lower 
than last year.  It is important to note however, that this year we have collated the data differently as we have 
separated bullying incident and cyber bullying incidents.  All students who have been victims of bullying have been 
supported by appropriate members of staff and all those who have been perpetrators have received sanctions and 
also been given additional educative input to help them understand their behaviour and desist from it in the future. 
The Peer mediators and youth workers play a prominent role in guiding and supporting students, both the perpetrator 
and the victim.  There have been no recordings of repeat offenders at this moment in time. 

Bullying issues have become more complex as technological devices are now being used more often in these incidents.  
It has therefore been decided that we will monitor Cyber-bullying differently this year in order to ensure that these 
issues are addressed as well.   
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Cyber Bullying incidents 2016 - 2017 

 HT1 2016-
2017 

HT2 2016- 
2017 

HT3 2016 -
2017 

Year 7 2 0 0 

Year 8 0 0 0 

Year 9 1 0 0 

Year 10 0 0 2 

Year 11 0 0 0 

Total 3 0 2 

 

Cyber-bullying incidents are low at the moment but the school will continue to monitor this to ensure that it does not 
increase.  Again students who are victims of this are supported in a similar manner to those above.  The school has 
also addressed this issue through the PSHE programme, assemblies, SEAL and E-Safety assemblies.   

Homophobia/transphobia  

 HT1 2016 HT2 2017 HT3 2017 

Year 7 1 0 0 

Year 8 0 1 0 

Year 9 1 0 0 

Year 10 0 0 0 

Year 11 0 0 0 

Total 2 1 0 

2015/2016 Year 7: 0  
Year 8: 4  
Year 9: 0  
Year 10: 0  
Year 11:  0 

  

We remain Stonewall Champions and we continue to have a high profile LGBTQI board in our Main Street. This term, 
ǇǳǇƛƭǎ ƘŀǾŜ ǎǳǇǇƻǊǘŜŘ Ψwŀƛƴōƻǿ [ŀŎŜǎΩ ς ƳŀƪƛƴƎ ǎǇƻǊǘ ŜǾŜǊȅƻƴŜΩǎ ƎŀƳŜΦ  [ŜŜ ±ƛŎƪŜǊǎ Ƙŀǎ ǊŜŎŜƴǘƭȅ ōŜŜƴ ƻƴ ŀ /t5 
course through Stonewall and is working closely with the pastoral and safeguarding teams in order to promote 
equality and support for all of our students.  LQBTQ equality also continues to be promoted through assemblies and 
tutor time. 

Sexual misconduct  

 2015/2016 HT1 2016 HT2 2016 - 
2017 

HT3 2016 - 
2017 

Year 7 2 0 1 0 

Year 8 3 0 0 0 

Year 9 1 0 0 0 

Year 10 0 0 0 0 

Year 11 1 0 0 0 

Total 7 0 1 0 

The school has a zero tolerance for sexual misconduct and this topic is addressed throughout the PSHE curriculum, for 
all year groups.  There was one incident of sexual misconduct in the second half term.  This student was sanctioned 
and referred to BEP for a further 6 weeks.  He is currently being reintroduced back into mainstream and is being 
monitored closely. 
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Racist Incidents 2015/2016 

 2015/2016 HT1 2016 - 
2017 

HT2 2016 - 
2017 

HT3 2016 - 
2017 

Year 7 3 0 0 0 

Year 8 2 0 0 0 

Year 9 3 5 0 2 

Year 10 6 0 0 0 

Year 11 1 0 0 0 

Total 15 5 0 2 

The table below shows the number of recorded racist incidents. Again it is pleasing to note that our racist incidents 
remain comparatively low. However, we need to be mindful that these are recorded incidents.  

Overall, recorded incidents for all of these categories remains low.  One student in IE was a repeat offender for 
behaviour reasons but not for the same 2 issues.   

Year Number of racist incidents reported 

2006/7 25 

2007/8 24 

2008/9 24 

2009/10 23 

2010/11 21 

2011/12 18 

2012/13 14 

2013-2014 14 

2015-2016 15 

 
There is no pattern to the racist incidents with them evenly spread between years 7-11. The incidents have all been 
comments made in class. All incidents recorded have been followed up with support and education. Again we have not 
had any repeat offenders. 

Racist Incidents / Bullying Incidents   

We continue with our zero tolerance approach to bullying. All incidents of bullying which are known to the school staff 
are followed up. Our PSHE, Citizenship and assembly rota consistently address anti-bullying messages and we continue 
to cultivate a culture where bullying is seen as unacceptable.   

3.4  SMSC and British Values at Eastbury Community School 
Eastbury Community School continues to successfully embed outstanding levels of SMSC in all areas of the curriculum 
and the pastoral system.  Shareena Pradhan, lead practitioner for humanities continues to modify and develop the 
annual SMSC / Spiritual programme followed and implemented by all year curriculum co-ordinaries from key stage 3-
5. This includes a religious dimension, spiritual reflection and opportunity for pupil discussion. This extensive 
programme is extended into registration periods where peer mediators deliver weekly lessons on the importance of 
British values and how students can prepare themselves for the world around them. 

Students can often be found to be taking the lead on the delivery of SMSC and British Values. Students deliver 
insightful and confident form assemblies, facilitate sessions on the importance of British Values and have most 
recently created wonderful projects on what it means to be British and how to encourage the discussion of British 
values. The SMSC programme at Eastbury Community School has also been successfully embedded into many school 
policies such as the school behaviour policy, the school council and student voice. Both students and staff at Eastbury 
Community School continue to successfully raise the profile of SMSC and the fundamental British Values and view it as 
an essential aspect of school life, teaching and learning and pupil development. 
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3.5  Attendance Headline Figures HT3 2016-2017 
 
Below are the attendance figures for HT1 ς HT3 2016- 2017. 

The tables below show: 

¶ Our current position; 

¶ Our progress against our own aspirational attendance targets; 

¶ How we ŎƻƳǇŀǊŜ ǿƛǘƘ ǘƘŜ ŀǾŜǊŀƎŜǎ ƛƴ ƭŀǎǘ ȅŜŀǊΩǎ w!L{9hb[Lb9 όI¢м-HT4). 

¶ How we compare to our position at the end of various other academic years HT1-HT6, including 2015-2016 
 
In the data you will see that the attendance of our students who are SEN with a statement or EHC plan is lower than 
the national average by 3.36%. This continues to be monitored through attendance with the support of the SEN 
department. We are a school with many students who have complex medical needs and are therefore likely to require 
absences for medical appointments.  

Whole School Aspirational  
Targets 
2014/15 

Data from 
Inclusion 

Dashboard 
  

HT5 
2013- 
2014 

HT5 
2014-
2015 

 HT6 
2014-
2015 

HT6 
2015- 
2016 

HT3 
2016-
2017 

Overall attendance  96% + Eastbury: 94.4% 
National: 95% 

Similar schools: 
94.4%  

94.44
% 

94.79
% 

94.74
% 

94.41
% 

94.40
% 

Persistent Absence below 85% 
90% 

3.5% Eastbury:  
National:  

Similar schools:  

4.3% 
 
(85%) 

3.91% 
 

(85%) 

4.25% 
(85%) 
11.83
% 
(90%) 

 
 

11.2% 
(90%) 

14.2% 

Overall percentage of 
students above 95% 

66%+  61% 63% 52% 50% 60.4% 

Punctuality 
 

98.5%  97.6
% 

98.7 98.72
% 

98.44
% 

98.08
% 

Unauthorised absence   2.59
% 

2.24% 2.33% 2.9% 2.26% 

 

It is pleasing to see that we are: 

¶ in line with the national averages for overall school attendance; 

¶ below the national average for persistent absence nationally according to Raise online:  Eastbury Community 
School ς 10.5%, Nationally ς 12.4% 

¶ below the national average for persistent absence with similar schools; 

¶ Punctuality is consistent and nearing our aspirational target. 
 

Area for development 

The significant decrease in the % of students with above 95% attendance between HT5-HT6. This is due to both EID 
and unauthorised holidays.  It is pleasing to note that unauthorised holidays are currently lower than last year 
however we are mindful that there are still 3 half terms left.  We will continue to meet with families to address our 
concerns.   
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Comparison and current position 

The following tables give us an idea of trends over time in some of our key attendances areas. 

Whole school attendance  

2009-010 2010-011 2011-012 2012-013  

 

2013-2014 

 

2014-2015  

 

2015-016 

 

2016 ς 
017 

HT 1 

2016 ς
2017 

HT2 

2016- 017 

HT3 

92.4% 93.4% 94.1% 94.6%  94.44% 94.74% 94.7% 94.26% 94.54% 94.40% 

 

Although we are still in line with national averages (95%), attendance has fallen marginally from HT2 to HT3. We 
continue to be robust in monitoring attendance and putting in support early as a means to improve overall 
attendance.  Meetings for PA students have taken place at all of our parent evenings this year. 

White British attendance 

It is pleasing to see that we have made improvements since we began recording WBRI attendance in 2009.  It is 
pleasing to see a rise in our attendance for WBRI students from last year to half term 3.  We will continue to work on 
this with the aim of being in line with the national average.   

 

2009-2010 2010-2011 2011-2012 2012-2013 2013-2014  2014-2015 

Term 5 

2014-2015 

Term 6 

2015-2016 

Term 6 

2016-2017 

HT3 

RAISEON 

LINE 2015-
2016 

88.6% 89.49% 89.69% 92.5% 

(93.9%) 

93.04% 92.36 92.46% 92.95% 93.25% Eastbury 
93% 

National 
94.8% 

 

¶ 2015/16: 142 WBRI in school and on roll 1496 

¶ 2016/17 HT3: 158 WBRI in school and on roll 1490 
 

Student in receipt of FSM compared to NFSM 

 RAISEONLINE 2015-
2016 (nationally) 

2015-2016 
Eastbury 

HT5 

2013-2014 

HT6 

2014-2015 

HT6 

2015-2016 

HT3 

2016-2017 

Free School Meals 92.8% 94.2% 94% 93.84% 93.37% 93.07% 

Non- Free school 
Meals 

95.9% 95.2% 95.3% 95.2% 94.76% 94.87% 

 

For the last 2 years our students on FSM compared favourably with the national averages.  However, our NFSM 
students are slightly below the national average. The national gap between NFSM and FSM is approx. 3% whereas our 
gap is healthier at 1.8%. 
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Students with Special Educational Needs 

 RAISEONLINE 2013-
2014 (Nationally) 

2015-2016 
Eastbury 

HT5 
2013-2014 

HT6 
2014-2015 

HT6 
2015-2016 

HT3 
2016-2017 

SEN without a statement 92.7% 92.9% 92.3% 93.17% 92.93% 92.53% 

SEN with a statement 92.9% 93% 83.6% 81.84% 88.15% 91.64% 

 
Although our students with a statement or ECH plan remain below national average, our attendance for these pupils 
has improved and is currently 91.64%.  It is also important to note that we have a hearing impaired unit with four of 
the nine students having an attendance above 95%, the others attendance ranged between 84.6%- 93.9%, with 
absences due to illnesses and medical appointments. 

Persistent absence below 90% 

 2009-
2010 
Total 

2010-
2011 
Total 

2011-
2012 
Total 

2012-2013 
Total  

2013-
2014 
Total 

2014-
2015 
Term 5 

2015-
2016 
Total 

2016-
2017 
HT1 

2016-
2017 
HT2 

2016-
2017  
HT3 

RAISEONLINE 

177 
student 

116 
student 

87 
student 

63 student 63 
student 

59 
Student  

Student 
 

212 
Students 

215 
Students 

209 
Students 

 
 

12.1% 7.88% 5.8% 4.2% 6.4%) 4.3% 3.98% 10.5% 14.4% 14.6% 14.2% 12.4% 

 
Our current position with persistent absence is a concern.  We have sent letters home to year 11, year 10 and year 9 
parents/carers with regards to attendance and the impact it has on learning.  We have also arranged meetings with a 
member of SLT during parents evening in order to ensure that more parents understand how important their 
ǎƻƴκŘŀǳƎƘǘŜǊΩǎ ǊŜƎǳƭŀǊ ŀǘǘŜƴŘŀƴŎŜ ǘƻ ǎŎƘƻƻƭ ƛǎΦ  [ŜǘǘŜǊǎ ŀƴŘ ƳŜŜǘƛƴƎǎ ǿƛƭƭ ōŜ ŀǊǊŀƴƎŜŘ ŦƻǊ ǎǘǳŘŜƴǘǎ ƻŦ ŎƻƴŎŜǊƴ ƛƴ ȅŜŀǊ 
7 and year 8 in line with their parents eǾŜƴƛƴƎ ŀǎ ǿŜƭƭΦ  Lǘ ƛǎ ƛƳǇƻǊǘŀƴǘ ǘƻ ƴƻǘŜ ǘƘŀǘ t!Ωǎ ƴƻǿ ƛƴŎƭǳŘŜ ƳƛŘ-term 
ŀŘƳƛǎǎƛƻƴǎΣ ǎǘǳŘŜƴǘǎ ǿƛǘƘ ƳŜŘƛŎŀƭ ƛǎǎǳŜǎ ŀǎ ǿŜƭƭ ŀǎ ǘƘƻǎŜ ǎǘǳŘŜƴǘǎ ǘŀƪŜƴ ƻŦŦ ǊƻƭŜΦ  Lǘ ƛǎ ǇƭŜŀǎƛƴƎ ǘƻ ǎŜŜ ǘƘŀǘ ƻǳǊ t!Ωǎ 
have decreased from HT2 to HT3. 

¢ƘŜ ǎŎƘƻƻƭΩǎ t! ҈ όмлΦр҈ύ ŦƻǊ ǘƘe year 2015/2016 was lower than the national average for the same year which sat at 
12.4%.   

White British Persistent Absence below 90% 

2009-2010 2010-2011 2011-2012 2012-2013  2013-2014  2014-2015 
HT6 

2015-2016 
HT6  

2016-2017 
HT3 

Raiseonline 

84 students 56 students 48 students 39 students 22 students 22 students  33 Students 34 students 2016 

47.5% of 
the PA 
cohort 

31.6% of the 
PA cohort 

55% of the 
PA cohort 

61.9% of the 
PA cohort 
yet WBRI 
make up 
21.5% of the 
school 
population. 

*34.9% of 
the PA 
cohort yet 
WBRI make 
up 18.6% of 
the school 
population. 

34.9% of the 
PA cohort 
yet WBRI 
make up 
14.6% of the 
school 
population. 

19.5% of the 
PA cohort 
yet WBRI 
make up  
12.3% of the 
school 
population. 

16.26% of 
the PA 
cohort yet 
WBRI make 
up 10.6% of 
the school 
population 

13.1% 

 

Although White British PA below 90% remains a concern, our latest figures show a narrowing of this gap between the 
ǎŎƘƻƻƭΩǎ ǇŜǊŎŜƴǘŀƎŜ ƻŦ мсΦнс҈ ŀƴŘ ǘƘŜ ƴŀǘƛƻƴŀƭ ŀǾŜǊŀƎŜ моΦм҈Φ  ²ƻǊƪ ǿƛǘƘ ǎǘǳŘŜƴǘǎ ǿƘƻǎŜ ŀǘǘŜƴŘŀƴŎŜ ƛǎ ƴŜŀǊƛƴƎ ƻǊ 
below 90% ŎƻƴǘƛƴǳŜǎ ǘƻ ōŜ ǎǳǇǇƻǊǘŜŘ ǘƘǊƻǳƎƘ ƭŜŀǊƴƛƴƎ ƳŜƴǘƻǊ ŎƘŜŎƪǎ ƻƴ ǇǳǇƛƭǎΣ ŀǘǘŜƴŘŀƴŎŜ ƳŜŜǘƛƴƎǎ ǿƛǘƘ ¸//Ωǎ ŀƴŘ 
members of the Senior Leadership Team. 
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Percentage of students who attend 95%+ 

 

2009-
2010 

2010-
2011 

2011-
2012 

2012-
2013 

 

2013-
2014  

2014-
2015 

Term 5 

HT6 

2014- 

2015 

HT6 

2015- 

2016 

HT3 

2016-
2017 

664 705 865 910 892 938 931 750 927 

45.7% 47.8% 58% 61.1% 61% 63.3% 62.94 50% 62.2% 

 

This table reflects the progress made since 2009 and the hard work and effort put in by students, parents/carers, and 
the school teams to improve our overall attendance and encourage a consistent high level of attendance for all of our 
students.  It is clear however, that Eid-al-Fitr has impacted on our 95% figure as there was a significant rise in students 
taking this religious holiday last year when compared to the previous years.  Eid-al-Fitr has had little to no impact on 
previous years prior to 2015/2016 as it fell either at the end of July or in August.  Both of these times, students would 
have been on summer holidays.  This religious holiday now falls within the summer term which has had an impact on 
our overall percentage over 95% which will ultimately make this goal more challenging. 

 

White British students who attend 95+ 

2009-
2010 

2010-
2011 

2011-
2012 

2012-
2013 

 

2013-
2014  

2014-
2015 

Term 5 

HT6 

2014- 

2015 

HT6 

2015- 

2016 

HT3 

2016-
2017 

118 139 144 146 128 95  99 69 78 

17.7% 19.7% 18.1% 16% 46.81% 45% 44.59% 48.59% 49.36% 

 

The table above reflects the changing cohort in our school with the numbers of WBRI students continuing to be below 
100.  Regarding attendance, it shows a positive trend towards increasing the attendance of the WBRI but when 
compared to the whole school attendance over 95% you can see that there is still a gap.   

Unauthorised Absences 

Unauthorised absences reflect and include those absences we have not been given a reason for from the parent or 
carer. We make a judgment call when a parent/carer calls in. If there is a previous history of low attendance and a lack 
of legitimate evidence to support this, we may not authorise the absence. This also enables us to prepare a case for 
court. It is pleasing to see that the HT3 percentage is lower than HT6 of last year. 

 

2009-
2010 

2010-
2011 

2011-
2012 

2012-
2013  

2013-
2014 
 

2014-
2015  
Term 5 

HT6 
2015- 
2016 

HT3 
2016- 
2017 

3.83% 2.62% 2.75% 2.37% 2.59% 2.24% 2.33% 2.26% 

Punctuality  
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¢ƘŜ Řŀǘŀ ōŜƭƻǿ ŎƭŜŀǊƭȅ ƛƴŘƛŎŀǘŜǎ ǘƘŜ ǎƛƎƴƛŦƛŎŀƴǘ ǇǊƻƎǊŜǎǎ ǘƘŜ ǎŎƘƻƻƭ Ƙŀǎ ƳŀŘŜ ƻǾŜǊ р ȅŜŀǊǎ ƛƴ ƛƳǇǊƻǾƛƴƎ ǎǘǳŘŜƴǘΩǎ 
punctuality to school. This work was led by Jeff Goy with the introduction and implementation of the immediate late 
detention after school policy. Our school policy has been recognised as good practice within the borough and shared 
with local schools to improve the local picture for punctuality.  

Late before registers close 

 2010-2011 
(HT1-6) 

2011-2012 
(HT1-6) 

2012-2013 
 ( HT1-6) 

2013-2014 
(HT1- HT6) 

2014- 
2015 
Term 5 

2014- 
2015 
HT6 

2015- 
2016 
HT6 

2016- 
2017 
HT3 

7 3.1 1.7 1.9 2.0 0.87 0.82 0.92 1.88 

8 4.0 2.0 1.5 1.65 1.21 1.22 0.98 1.13 

9 4.1 2.7 2.0 1.73 1.23 1.27 1.40 1.3 

10 7.7 3.0 2.7 2.93 1.33 1.38 2.19 1.78 

11  10.5 4.4 3.6 3.88 1.96 1.88 2.54 3.49 

Total 5.2 2.7 2.3 2.40 1.30 1.28 1.56 1.92 

 

Family Holidays (not agreed)  

Last year we had a downturn with an increase on the previous year of unauthorised family holidays. It is pleasing to 
note a healthier current picture. However, we need to note the significant impact of EID at the end of our school year 
on attendance.  

 2010-
2011 
Number 
of 
sessions 
missed 

2011-
2012 
Number 
 of 
sessions 
missed 

2012-
2013 
Number 
of 
sessions 
missed 

2013-
2014 
Number 
of 
sessions 
missed 

2014-
2015 
Term 5 
Number 
of 
sessions 
missed  

2014-2015 
HT6 
Number of 
sessions 
missed 

2015-2016 
HT6 
Number of  
sessions 
missed 

2016-2017 
HT3 
Number of 
sessions missed 

7 455 264 197 206 160 235 & Eid 
88  

108 & Eid 
526 

28 & Eid 235 

8 623 407 238 277 86 128 & Eid 
160 

171 & Eid  
617 

78 & Eid 267 

9 439 315 237 309 179 245 & Eid 
152 

136 & Eid  
517 

92 & Eid 303 

10 319 254 203 256 146 217 & Eid 
150 

169 & Eid 
374 

128 & Eid 264 

11 (HT1-
HT5) 

64 55 114 173 117 117  92 & Eid  
165 

62 & Eid 225 

Total 
number of 
missed 
sessions 

1900 1295 989 1221 688 942 & Eid 
550  
Total 1492 

676 & Eid  
2199 
Total 2875 

388 & Eid 1294 
Total 
1682 
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Issues raised from our current data 

 The continuing concern with the following student groups: 

¶ WBRI 

¶ Students with a statement of educational needs or EHC plans 

¶ Narrowing the gap between FSM and NFSM 

¶ The impact of Religious holiday on our overall figures, particularly Eid. 
 

Strategies for 2016-2018 

Our strategies include and./or have included- 

¶ Identification of all students who are 90% or below. To use this data to formulating our strategic response.  

¶ Increase in the number of parent/carers meetings held each week with the Year Curriculum Co-Ordinator.  

Ensuring support is identified for each student. 

¶ LƴŎǊŜŀǎŜ ǘƘŜ ƴǳƳōŜǊ ƻŦ ǇŀǊŜƴǘκŎŀǊŜǊ ƳŜŜǘƛƴƎǎ ǘƘǊƻǳƎƘ ǇŀǊŜƴǘǎΩ ŜǾŜƴƛƴƎǎ 

¶ Extending the role of the Learning Mentors with them making contact with parents as a means to build 

relationships and improve attendance.  

  February 2017 
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Section 4 Outcomes  
I am extremely grateful to Kerry Ward for writing, collating and editing this ǎŜŎǘƛƻƴ ƻŦ ǘƘŜ DƻǾŜǊƴƻǊǎΩ ǊŜǇƻǊǘΦ  

4.1  Outcomes Self- Evaluation  - Our Current Judgement ς Good (2) 
Self Evaluation Statement February 2017 

Outcomes in 2016 reflect our forecasts (based on internal assessment & tracking and are validated by strong 2016 
RAISE / Inspection dashboard reports).  

Students enter the school with significantly below average attainment (26.1/-1.4), make significantly above average  
progress (P8 +0.27), and achieve 62% 2A*-C  EM / Average Attainment 8 score per pupil 49.18 by the end of KS4 (and 
well above floor targets) 

Progress 8 element breakdown shows that progress was above average in all elements (English +0.19; Maths +0.46; 
English Baccalaureate +0.31; Open +0.26); clearly demonstrating the impact of our strategies on raising achievement.  

The progress of all groups (with the exception of white British) was above average.  

We are very pleased that the progress of: 

¶ Disadvantaged pupils have shown rapid improvement with the gap in attainment and progress rapidly closing 

(59% 2A*-C EM; +0.26 Progress 8) and compares very favourably with non-disadvantaged nationally.  

¶ More able students has significantly improved leading to improvements in attainment  

¶ White British students continues to rise.  

The picture with SEN overall is improving but there is still work to be done in this area.  Students with a statement of 
SEN made slightly lower than expected progress (-0.04) however this is significantly better than the LA average (-0.7). 
Students without a statement but receiving support made good progress (+0.25, LA average -0.8) 

Alternative provision is used diligently and is making an impact (students make better progress and have better 
attendance than when they were in mainstream).  

Current position (December 2016) 

Our key strategy to raise achievement (improving the quality of teaching, learning and assessment) is having impact. 

Improving accuracy and robustness in assessment in KS3 means that misconceptions are identified and addressed in a 
timely manner at classroom and school level. Excellent tracking shows that almost all groups are making good progress 
in most subjects. Dec 16 data shows majority ( approx. 70%) making good or better progress in the majority of their 
subjects . 

Current Forecasts for KS3 based on our success in accelerating progress in previous years when we have identified 
underachievement, and books looks makes us confident that at the end of KS4 these students will have made very 
good progress in an increasingly demanding curriculum.  

In Key stage 4 all groups are on track, where cohorts of similar ability have been at comparable stages in previous 
years,  after taking into account the expected drops due to the changes from A*-G to the 9-1 grading system. We are 
confident that our Progress 8 data in 2017 for all groups will compare favourably with the national picture.  

  



EXECUTIVE HEADTEACHEwΩ{ w9thw¢ ¢h C¦[[ DOVERNING BODY March 2017 

 

Section 4 Outcomes 82 

 

Current Intervention (Spring Term 2017) 

Next Steps (Priorities 2016/2017) 

¶ Sustain the improvements in progress and attainment of more-able students and disadvantaged students 

¶ Continue to improve the progress and attainment of our White British and SEN students 

¶ Continue to close the gender gap 

¶ Improve the achievement of lower ability students in English, and low and high ability boys in English 

¶ Improve the achievement of lower ability students in Humanities and middle ability girls in humanities.  

¶ Address and improve lower levels of progress and attainment in Engineering 

4.2  Eastbury Community School Summary Data Table 2016 ς KS4 RAISE (unvalidated) 
The data used in this report is taken from unvalidated RAISE. 
 
Table 1  - Attainment on Entry 
 

 2014 2015 2016 National 

Attainment on entry in APS 27.5 26.7 26.3 27.6 

% low 18% 20.8% 26.0% 16.9% 
% middle 53% 51.4% 52.7% 51.8% 
% high 30% 27.8% 21.3% 31.4% 

 

¶ Attainment on entry (AoE) was significantly below average for the 2016 cohort. It remains significantly below 
for the 2017 ς 2019 cohorts. 

¶ In comparison to the national distribution there are significantly more, lower attaining pupils, fewer middle 
attaining pupils and significantly fewer higher attaining pupils. Compared to the 2015 cohort the number of 
higher attaining students at KS2 has dropped further while the number of lower attaining students has risen. 
 

Table 2 ς Progress 8 
 

 2014 2015 2016 National 

Number of students in cohort/included in measure 273/263 269/253 287/279  

Percentage included in Progress 8 measure 96% 94% 97.2%  

Progress 8 

score -0.03 0.14 0.27 0 

lower confidence interval -0.16 0.01 0.15  

upper confidence interval 0.10 0.27 0.4  

Attainment 8 

score 12841.0 12726.0   

average score per pupil 47.0 47.34 49.18 49.34 

average grade per subject C- C-   

Disadvantaged 
average attainment 8 score 43.68 44.96 47.78  

progress 8 -0.11 0.02 0.26  

Progress 8 English 0.25 0.16 0.16  

element breakdown 

Maths -0.02 0.13 0.43  

EBacc -0.15 0.10 0.29  

Open -0.1 0.18 0.23  

¶  
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¶ Progress 8 figures have risen rapidly over the past 3 years 

¶ Progress 8 scores for disadvantaged students are significantly higher than average 

¶ The gap between progress 8 figures for our disadvantaged students and others has closed further (Gap 2015 
0.12; Gap 2016 0.01). 

¶ Average attainment 8 score per pupil has continued to rise 

¶ Progress 8 has risen steadily in all elements except English where it dipped last year and is now holding steady 

¶ Progress 8 is significantly higher than average in maths 

 
Table 3 ς Groups ς headlines Basics/Progress 8 

 2014 2015 2016 National 

basics Pro 8 basics Pro 8 basics* Pro 8 basics 

All pupils 61% -0.01 54% 0.14 61% 0.27 62% 

Boys 57% -0.16 58% -0.01 65% 0.24 54% 

Girls 67% 0.18 50% 0.26 60% 0.36 62% 

Disadvantaged 52% -0.11 45% 0.02 59% 0.26 38% 

Dis + High (19)     100% 0.32  

High 91% -0.33 86% 0.02 98% 0.18 95% 

Middle 58% 0.05 55% 0.18 71% 0.33 62% 

Low 17% 0.31 10% 0.21 16% 0.23 11% 

White British 56% -0.68 39% -0.33 50% -0.03 62% 

Other white 57% 0.27 60% 0.49 59% 0.38 62% 

Pakistani 63% 0.61 56% 0.21 64% 0.28 52% 

Bangladeshi 87% 0.03 70% 0.59 67% 0.31 63% 

Black African 55% 0.32 51% 0.11 65% 0.37 56% 

 

¶ *In 2016, students taking the English lang/lit pair now only require an entry in one (at C or above) to be 
eligible for the English component of the Basics L2 measure. This means that 3 year trends in this measure are 
not appropriate 

¶ Progress 8 figures have improved for all groups with the exception of other white, Bangladeshi and low 
attaining on entry students (which all remained high)  

¶ Progress 8 figures for our middle and high attaining students on entry significantly improved 

¶ Progress 8 figures for boys significantly improved and the gender gap has reduced 

¶ Disadvantaged students with high attainment on entry do as well as their peers (Att 8 and Basics) and better in 
terms of progress (Progress 8 HAE other +0.24) 

¶ Our white British students remain the only group to score a negative Progress 8 figure however the trajectory 
of rapid improvement has been maintained 
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Table 4 ς Progress 8 elements by group 
 

 2015 2016 

EN MA Ebacc Open EN MA EBacc Open 

All pupils 0.17 0.13 0.10 0.25 0.16 0.43 0.29 0.23 

Low 0.26 -0.08 0.52 0.15 -0.03 0.26 0.25 0.36 

Middle  0.25 0.12 0.15 0.29 0.27 0.49 0.31 0.29 

High -0.03 0.30 -0.30 0.27 0.12 0.48 0.28 -0.08 

Boys -0.03 0.38 -0.22 0.04 0.01 0.55 0.32 0.11 

Girls 0.33 -0.08 0.36 0.43 0.30 0.31 0.25 0.34 

Disadvantaged 0.11 -0.03 -0.03 0.13 0.19 0.43 0.2 0.25 

SEN no stat -0.06 -0.35 -0.85 -1.42 0.07 0.65 0.25 0.14 

White British 0.06 -0.38 -0.59 -0.23 0.03 0.02 -0.19 0.07 

White other 0.44 0.33 0.69 0.48 0.28 0.58 0.39 0.31 

Pakistani -0.06 0.48 0.05 0.48 0.27 0.49 0.24 0.20 

Bangladeshi 0.49 0.78 0.58 0.59 0.24 0.51 0.17 0.35 

Black African 0.13 -0.05 0.18 0.25 0.27 0.55 0.45 0.23 

 

¶ In the English element the overall progress figure held steady, the performance of our high-attaining students 
on entry improved however there was a drop in the performance of our low-attaining students on entry. 
There was a drop for other white and Bangladeshi students however their figures remained high, the figures 
for white British dropped very slightly but remained positive. The figures for Pakistani and black African 
students improved significantly 

¶ In the Maths element the figures for every group significantly improved with the exception of Bangladeshi 
students where it remained very high, the gender gap closed significantly. The gap between the performance 
of disadvantaged students and others also closed significantly 

¶ In the EBacc element high attaining on entry, boys, black African and disadvantaged students improved 
significantly. There was a drop in the performance of our lower attaining on entry students. The performance 
of white British students improved, other statistically significant ethnic groups dropped slightly but remained 
high (White other, Bangladeshis) or improved (Pakistani, Black African) 

¶ In the Open element the overall progress figure has held steady however there was a drop in the performance 
of our high attaining students on entry. The figures for low attaining on entry, boys, white British and 
disadvantaged students all improved.  

¶ The performance of our SEN students without a statement increased significantly in all elements 
 

 
Table 5 - Key Stage 4 Attainment ςHeadline Threshold measures 

 2014 2015 2016* National 

2A* - C EN & MA (basics) 61% 54% 61% 62% 

Attainment 8 n/a 47.34 49.18 49.34 

Progress 8 -0.03 0.14 0.30 0.00 

English 
A*-C 81% 69.9% 71% 74% 

A*/A  13% 9% 20% 22% 

Maths 
A*-C 66% 62.3% 67.0% 68% 

A*/A  15% 18.7% 21% 19% 
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¶ *In 2016, students taking the English lang/lit pair now only require an entry in one (at C or above) to be 
eligible for the English component of the Basics L2 measure. This means that 3 year trends in this measure are 
not appropriate 

¶ Attainment in maths has improved significantly (with a less able cohort) 
 
Table 6 - EBacc  
 

 
EBacc 

2014 (NOR 272 ) 2015 (NOR 269) 2016 (based on 281) National (15) 

No. of 
pupils 

% 
A*-C 

% 
A*A 

No. of 
pupils 

% 
A*-C 

% 
A*-A 

No. of 
pupils 

% 
A*-C 

% 
A*-A 

A*-C A*-A 

Overall EBacc 74 17%    33 8%  39 14%  24%  

¶ These figures reflect the decision taken by the school (and ratified by Governors) to continue to offer a broad 
and personalised curriculum to our pupils      

 
 
 

4.3 KS3 Outcomes ς Current position (following Autumn data entry) 
Year 7 

 

Date   

  Progress 7 Aut 

2 Well above 0 

1 Above 5 

0 On 200 

-1 below 76 

-2 well below 11 

  Total 292 

 
Rating -0.3 

 
70% are meeting or exceeding minimum expectations. 
 
Year 8 

 

Date         

  Progress 7 Aut 7 Spr 7Sum 8Aut 

2 Well above 1 2 4 0 

1 Above 10 36 53 15 

0 On 171 192 169 196 

-1 below 90 47 51 77 

-2 well below 14 9 16 9 

  Total 286 286 293 297 

 
Rating -0.4 -0.1 -0.1 -0.3 

 
71% are meeting or exceeding minimum expectations. 
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Year 9 

 

Date             

  Progress 7 Spr 7Sum 8Aut 8Spr 8Sum 9Aut 

2 Well above 5 20 5 18 30 2 

1 Above 36 57 24 47 53 27 

0 On 193 168 163 166 154 169 

-1 below 51 38 78 53 46 92 

-2 well below 8 12 25 11 15 8 

  Total 293 295 295 295 298 298 

 
Rating -0.1 0.1 -0.3 0.0 0.1 -0.3 

 

66% are meeting or exceeding minimum expectations 

All data has been scrutinised by both YCCs and HODs to ensure that those students who are below or well below are 
receiving the necessary help to get them back on track. We have also broken down the data to see if 
underachievement is more or less prevalent among different groups including disadvantaged, ethnic groups, 
attainment on entry, gender and pathway. The effect of poor behaviour, punctuality or attendance has also been 
scrutinised.  

 
Broad findings are as follows: 

¶ Girls outperform boys 

¶ Poor behaviour, attendance and punctuality all have a negative effect on progress 

¶ In year 7 more students on the developing pathway are meeting minimum expectations than the other 

pathways. This is also true for year 8, the picture in year 9 is even across all pathways 

¶ Fewer white British students are meeting minimum expectations than other ethnic groups however the gap is 

not significant 

¶ There is no difference between the progress of disadvantaged and other students in year 7. In years 8 and 9 

ǎƭƛƎƘǘƭȅ ŦŜǿŜǊ ŘƛǎŀŘǾŀƴǘŀƎŜŘ ǎǘǳŘŜƴǘǎ ŀǊŜ ƳŜŜǘƛƴƎ ƳƛƴƛƳǳƳ ŜȄǇŜŎǘŀǘƛƻƴǎ ŎƻƳǇŀǊŜŘ ǿƛǘƘ ΨƻǘƘŜǊǎΩ 

 
As with any new system, accuracy will increase as staff become more experienced with this method or recording 
progress. We are working hard to ensure that: 

¶ CMBs/CMIS data entry assessments reflect embedded knowledge, skills and understanding with reference 

to the published curriculum and the pathway/expected progress of all learners 

¶ Progress judgements are based on summative and formative assessment clearly linked to the published 

curriculum 

¶ All data entry deadlines are met by all staff to enable swift analysis and immediate impact on teaching and 

learning 

¶ Classroom teachers use assessment data to inform teaching and to identify and close gaps in knowledge 

and understanding 

¶ Classroom teachers and those with teaching and learning responsibilities use assessment information to 

identify and respond to any underachieving groups, or gaps in the scheme of learning 

¶ HODs ensure that there is dedicated department meeting time in the week following data entries to 

discuss, analyse and respond to the latest progress information, agreeing decisive next steps 
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¶ Students whose progress falls below expected levels are supported both in the classroom and pastorally to 

enable them to get back on track 

¶ Students who make better than expected progress are celebrated 

¶ Assessment data is used by all teaching staff as a reflective tool to inform their own practice 
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4.4  Year 11 Current Position (following Spring data entry) 
Cohort Summary Total Percent 

Cohort 286 100 

Average Total Points 316.81 
 Average Total Capped8 293.2 
 Average Total Capped8 inc EM 291.71 
 Average Total Capped8 +EM 359.76 
 Average Total Capped8 GCSE Only 283.01 
 Average Grade Per Student D+ 

 Average Points Per Grade Per Student 35.58 
 Average Grade Per Student (Capped at Best 8) D+ 

 Average Points Per Grade Per Student (Capped at Best 8) 36.65 
 

   KS2 / Progress Summary Total Percent 

Average Core KS2 Level Per Student 4b 
 Average Core KS2 APS per Student 27.79 

 Average Core KS2 Levels of Progress per Eligible Student 1.93 
 

   Basic Measures Total Percent 

Students with at least 1 qualification 284 99.3 

Basics Level 2 (A*-C in Eng & Mat) * 78 27.3 

   New 2016 Measures Total Percent 

Students taking more than 1 Language (GCSE only) 0 0 

Students taking 3 Single Sciences (GCSE only) 67 23.4 

Average Entries per Student 8.8 
 Average Entries per Student (GCSE only) 8.31 
 

   Progress/Attainment 8 Total Percent 

Average Total Attainment 8 39.97 
 Average Attainment 8 Grade 4 
 Average Estimated Attainment 8 51.54 
 Average Total Progress 8 -1.07 
 Progress 8 Upper Confidence Limit -0.94 
 Progress 8 Lower Confidence Limit -1.2 
 Pupils Included (Progress 8 Coverage) 254 88.8 

   Value Added Total Measure Total Percent 

Capped8 +EM VA Score 962.606 
 Capped8 +EM Upper Confidence Limit 971.741 
 Capped8 +EM Lower Confidence Limit 953.471 
 Capped8 +EM Pupils Included (Coverage) 254 88.8 
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Commentary 

All data has been scrutinised by both the YCC and HODs to ensure that those students who are below their minimum 
progress grades are receiving the necessary help to get them back on track. We have also broken down the data to see 
if underachievement is more or less prevalent among different groups including disadvantaged, ethnic groups, 
attainment on entry, gender and pathway. The effect of poor behaviour, punctuality or attendance has also been 
scrutinised.  

Broad findings are as follows: 

¶ Girls outperform boys but the gap is closing 

¶ Poor behaviour, attendance and punctuality all have a negative effect on progress 

¶ Middle attainers are slightly behind their low and high attaining on entry peers however this is usual at this 

time of year as the grade boundaries for the middle grades tend to be close together.  

¶ The gap between current grades and minimum progress grades is similar for white other and Pakistani 

students and in line with what we would expect at this stage. White British and black African students have a 

slightly larger gap. Bangladeshi students are already outperforming their minimum progress grades 

¶ Disadvantaged students are slightly behind, it is a similar gap to this time last year 

 
The new specifications and grading systems in English and Maths means that all schools nationally will experience 
ŀ ǎƛƎƴƛŦƛŎŀƴǘ ŘǊƻǇ ƛƴ ǿƘŀǘ ƛǎ ŎƻƴǎƛŘŜǊŜŘ ǘƻ ōŜ ŀ ΨƎƻƻŘΩ ƎǊŀŘŜ ŀǎ ǘƘŜ ǘƘǊŜǎƘƻƭŘ Ƙŀǎ ƳƻǾŜŘ ŦǊƻƳ ŀ / ǘƻ ŀ ƎǊŀŘŜ р 
(with grade 4 being equivalent to the old C in temrs of numbers of students who will achieve that level). The drop 
could be anything from 20% to 35%. 
 
As with any new system, accuracy will increase as staff become more experienced with the new specifications and 
grading systems. Many more subjects start new specifications this year (with the present year 10) and the 
remainder will commence the following year. We are working hard to ensure that: 

¶ CMBs/CMIS data entry assessments reflect embedded knowledge, skills and understanding with reference 

to the exam specification 

¶ Progress judgements are based on summative and formative assessment clearly linked to the curriculum 

¶ All data entry deadlines are met by all staff to enable swift analysis and immediate impact on teaching and 

learning 

¶ Classroom teachers use assessment data to inform teaching and to identify and close gaps in knowledge 

and understanding 

¶ Classroom teachers and those with teaching and learning responsibilities use assessment information to 

identify and respond to any underachieving groups, or gaps in the scheme of learning 

¶ HODs ensure that there is dedicated department meeting time in the week following data entries to 

discuss, analyse and respond to the latest progress information, agreeing decisive next steps 

¶ Students whose progress falls below expected levels are supported both in the classroom and pastorally to 

enable them to get back on track 

¶ Students who make better than expected progress are celebrated 

¶ Assessment data is used by all teaching staff as a reflective tool to inform their own practice 

¶ Extra opportunities to sit exams under the same conditions as they will in the summer are being offered to the cohort 

in English and Maths           
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Section 5 Primary  
 

5.1  Primary Phase Self- Evaluation - Our Current Judgement ς Good (2) 
Self Evaluation Statement February 2017 

Our primary phase opened in temporary accommodation in September 2015 with two reception classes. Our current 
cohort (Nursery, 2 Reception and Year 1 classes) moved into purpose built accommodation in September 2016. After 
a year of relatively high mobility (related to LBBD housing), pupil cohorts are stabilising with the majority living 
locally and walking to school. 

High expectations, a clear focus on classroom practice, pupil progress and Values Education (with non-negotiable 
classroom organisation)  has resulted in the establishment of excellent  routines and relationships leading to 
outstanding ethos and good outcomes  (70% GLD in line with national and LBBD average); and a secure platform for 
future developments.  

White British (7 pupils) Disadvantaged  (3 pupils )  and  SEN (9 pupils) are all making good progress.  

The Quality of Teaching and Learning is good, where it is less good it is addressed through support and challenge 
which is having positive impact in the classroom.  

Regular review of the Earƭȅ ȅŜŀǊǎΩ ŎǳǊǊƛŎǳƭǳƳ ŀƴŘ ŜȄǘǊŀ-curricular activities are ensuring we are meeting the wide 
range of needs of our pupils, and provide outstanding opportunities for SMSC and promoting British values. Every 
opportunity is used to congratulate pupils on achievement and behaviour, celebrate diversity, and promote British 
Values resulting in an inclusive, vibrant and harmonious community. 

Our carefully thought out and well planned curriculum, and the implementation of assembly programme, with staff 
actively promoting  healthy eating and physical activity is ensuring that Personal Development, Behaviour and Welfare 
is good in the early years.  Attendance is good (94% average in Yr 1 and 93% in Reception ) and punctuality is 
outstanding (99.3 % for Year 1 and 98. 7% for Reception) .  

Active parental involvement and support for home learning is resulting in engaged pupils who are ready to learn and 
making good progress.  

Next Steps (Priorities 2016/2017) 

ω Establish nursery & Year 1 curriculum, and review Reception to meet needs of all and  provide a firm 
foundation for Year 2   

ω Review & Update Assessment policy - Embed marking & feedback systems  to ensure all  pupils are making 
good progress. 

ω 3-19 Building programme ς  update Health & Safety across primary site with new routines as the interface 
building works  and demolition works are completed 

ω Start 3-19 Curriculum development mapping  
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I am extremely grateful to Wendy Jenkins for writing, collating and editing ǘƘƛǎ ǎŜŎǘƛƻƴ ƻŦ ǘƘŜ DƻǾŜǊƴƻǊǎΩ ǊŜǇƻǊǘΦ  
 
As of 24th February 2017 the school has 165 pupils. We anticipate being very close to full early in May as we are 
admitting new pupils in Nursery at the start of the Summer term.  

Nursery (London) have  47 of 52 places filled (we did go up to almost full but there has been movement out.)  
Reception (Essex and Manchester) have 58 of 60 places filled.  Both Year 1 classes (Trinity and York) have 30 pupils and 
are full.    

Attendance and Punctuality - Autumn to Spring half term    

 Attendance Punctuality 

Nursery Combined 86.6% 99.4 

Reception 93.5% 97.1%   (185 lates) 

Year 1 93% 99.1      (94    lates) 

 

Punctuality remains good although Reception punctuality needs to improve for children living further away from 
school.   Nursery, EYFS and KS 1 pupils are vulnerable to illness and for most pupils, there has been some absence due 
to sickness. We are marginally below the National Average of 94%. Nursery attendance is lower, with higher levels of 
sickness. We follow up absence carefully, keeping very careful records. Calls are made each day to check on pupil 
absence and recovery. For absence due to sickness beyond 4 days, we require parents to provide evidence of 
ƳŜŘƛŎŀǘƛƻƴ ƻǊ ŘƻŎǘƻǊΩǎ ǾƛǎƛǘΦ 

SEN Needs ς 12 (7%) pupils at SEN Support and EHCP 

Nursery 3 SEN support + in house intervention, 
Inclusion Support and Talk Boost. 

Reception 1  EHCP student  2 SEN Support 

Year 1 1 EHCP student  3 SEN Support 

 
ω 2 pupils newly designated as CIN ς Ψ/ƘƛƭŘǊŜƴ ƛƴ bŜŜŘΩ м ƛƴ bǳǊǎŜǊȅΣ 1 in Year 1. 

 
This will involve additional meetings with  Social Services professionals at the school. 

SEN Pupil Numbers have increased.   In Nursery, we are still monitoring pupils and putting in our own intervention 
support with a pupil who is delayed with the support of the LA Inclusion support team. We have 2 pupils with Speech 
ŀƴŘ [ŀƴƎǳŀƎŜ ǇǊƻƎǊŀƳƳŜǎ ŀƴŘ ƘŀǾŜ ōŜƎǳƴ Ψ¢ŀƭƪ .ƻƻǎǘΩ [ŀƴƎǳŀƎŜ ŘŜǾŜƭƻǇƳŜƴǘ ǿƻǊƪΦ  

In Reception, we have 1 pupil with an EHCP who arrived in December. She has complex needs and has 25 hours 1:1 
support.  2 further pupils are at SEN support.  One has EMSH needs and a further pupil with complex social and 
communication needs is going through the EHCP process. His needs are high and he is supported by periods of 1:1 and 
time in our newly created sensory room.  

In Year 1, we have 1 pupil with complex needs and Downs Syndrome.  He requires 30 hours of 1:1 support.   There are 
2 pupils with delay and social and communication needs. A further pupil with high EMSH needs joined the school at 
the end of November.  All three pupils at SEN Support require periods of focussed 1:1 and time in the EYFS 
environment or the sensory room. 

The School has applies for termly Top up funding to support 1:1 needs.  Our SEN TA works across Reception and Year 1 
and Nursery to provide support for 6 of our SEN pupils and oversees the support detailed in EHC plans co-ordinated by 
Wendy Jenkins as acting SENCo, both EHCP pupils have a 1:1 support TAs. 
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Reception SEN Progress Autumn 2 ς Spring 1 (In Steps - 3 expected over a year for SEN pupils) 

+ 1 is Good progress for SEN pupils in Spring 1. 

Pupil  Com Phy PSE Lit Math UtW Art 

Pupil 1 +3 +2 +5 +3 1+ - - 

Pupil 2 +1 +2 +1 -1 +1 - 40-60b 

Pupil 3  Arrived December 2016     

We have no progress data for Pupil 3 as she was assessed in Spring 1. 

Year 1 SEN Progress Data 

Pupil  Reading Writing Maths 

Pupil 1  H +2 +3 +2 

Pupil 2  J +2 +1 +3 

Pupil 3  Ha No progress data as yet ς Spring 1 only  

Pupil 4 T                  
(on SEN ΨtΩ Scales) 

+2 +2 +2 

 

EAL Targeted Pupils 

These are pupils who are at the earlier stages of English language acquisition.  They are deemed to need EAL support 
that is additional to the universal input given.  The Primary school provides additional group work 2 - 3 times a week.  
The sessions support confidence, interaction and vocabulary development. Progress is reviewed termly. We have 
ǊŜŎŜƴǘƭȅ ƛƴǾŜǎǘŜŘ ƛƴ ŀ {ǇŜŜŎƘ ŀƴŘ /ƻƳƳǳƴƛŎŀǘƛƻƴ ƛƴǘŜǊǾŜƴǘƛƻƴ ǇǊƻƎǊŀƳƳŜ ŎŀƭƭŜŘΣ Ψ¢ŀƭƪ .ƻƻǎǘΩΦ ²Ŝ ƘŀǾŜ о ǘǊŀƛƴŜŘ ǎǘŀŦŦ 
and are rolling out staff training in mid-February.  We are running the talk boost sessions our EAL Targeted students in 
Year 1 in late spring/early summer.  

EAL Monitored Pupils  

Monitored pupils are those who have EAL and may have been targeted previously but are now making good language 
progress. Their progress has improved to the point that they no longer need additional input but their language 
progress is still monitored.  

EAL Spring  Term  Nursery a.m. Nursery p.m. 

Targeted (T) 20% 41% 

Monitored (M) 28% 45% 

         

EAL   Spring   R Manchester R Essex 

Targeted (T) 27% 11% 

Monitored (M) 22% 18% 

         

EAL Spring   Yr 1 Trinity Yr 1 York 

Targeted    (T) 20% 20% 

Monitored  (M) 10% 13% 

         

Pupil Premium Progress  










































































